

Reading for Diverse Learners in Secondary Classrooms

EdSe 320 – Spring 2026


Professor Information

	
	Office
	Email
	Office Hours

	
Dr. Sara Lee

	
Zoom
	Sara.lee@bsu.edu
	10:30-11:30 a.m. M, W, F
By appointment virtually



Class Location:	Online

Course Description

This course prepares preservice secondary teachers to understand and enact disciplinary literacy instruction that supports the diverse reading, writing, and language needs of adolescents.  Rather than treating literacy as the responsibility of English teachers alone, the course positions all secondary educators as teachers of reading, writing, and thinking within their disciplines.

A central focus of the course is Indiana Developmental Standards of Educators—Secondary Education, Standard 7 (Reading Instruction).  Candidates will develop foundational knowledge of adolescent literacy, vocabulary and academic language, comprehension, text structure, and disciplinary writing, and learn how to apply evidence-based literacy practices within their specific content areas.

The course is intentionally designed to balance breadth, depth, and sustainability.  Early modules introduce core disciplinary literacy concepts and research foundations (including principles aligned with the Science of Reading).  As the semester progresses, candidates increasingly apply and synthesize these ideas through instructional design and an undergraduate research experience.

EdSe 320 is taken by candidates at different points in their teacher preparation sequence.  Rather than assuming a single level of pedagogical experience, the course is intentionally designed to support anticipatory, concurrent, and reflective engagement with disciplinary literacy.  Candidates are encouraged to connect course concepts to their current stage in the program, using hypothetical, field-based, or reflective lenses as appropriate.


Course Design Rationale

EdSe 320 is structured as a scaffolded learning system, not a sequence of disconnected weekly tasks.  The course intentionally follows a progression for theory and exposure to guided practice and ultimately to synthesis and professional inquiry.

· Weeks 1-8 introduce and deepen key components of disciplinary literacy aligned with Standard 7 (e.g., adolescent development, vocabulary and academic language, comprehension, text structure, and disciplinary writing).  Weekly modules emphasis focused application without overwhelming cognitive load.
· Weeks 6-17 progressively scaffold the Professional Inquiry Pathway (PIP) Project. Early touchpoints introduce inquiry design and research foundations while later modules emphasize synthesis, application, and professional reflection.

This structure reflects research on learning and motivation, supports candidate persistence, and aligns with expectations for High-Impact Practices and clinically rich teacher preparation.

High-Impact Practices:  Undergraduate Research

This course is designated as a High-Impact Practice (HIP) in the area of Undergraduate Research.  Candidates engage in multiple stages of the research process, including question development, literature exploration, data collection or inquiry, analysis, reflection, and dissemination.

The Professional Inquiry Pathway (PIP) Project serves as the primary vehicle for this work.  Rather than completing a single isolated research paper, candidates develop a sustained inquiry pathway connected to their disciplinary interests and future teaching contexts.  This project allows candidates to:

· Revisit and synthesize Standard 7 concepts over time
· Connect theory to instructional practice
· Develop professional habits of inquiry aligned with secondary practicum courses and other clinical experiences.

Course Goals and Learning Outcomes

By the end of this course, candidates will be able to:

· Analyze adolescent literacy development using a strengths-based research-informed lens with attention to disciplinary contexts and learner variability.
· Apply evidence-based disciplinary literacy strategies to instructional planning in secondary content classrooms.
· Design instruction that intentionally supports vocabulary, academic language, comprehension, text structure, and disciplinary writing across content areas.
· Evaluate how disciplinary literacy instruction supports equitable access for diverse learners, including multilingual learners and students with varied learning needs.
· Engage in professional inquiry by locating, evaluating, and synthesizing research related to disciplinary literacy to inform instructional decision-making.
· Synthesize coursework, research, and professional reflection to demonstrate growth aligned with Standard 7 competencies and clinical practice.

Standards Alignment

Indiana Developmental Standards of Educators—Secondary Education
Standard 7:  Reading Instruction
Teachers demonstrate comprehensive understanding of disciplinary literacy and plan instruction grounded in student needs, data, and scientifically based reading research.



Supporting Standards

Indiana Standard 1:  Student Development and Diversity
Indiana Standard 3:  Instructional Planning and Delivery
InTASC Standard 5:  Application of Content
InTASC Standard 8:  Instructional Strategies

Course Structure and Expectations

Touchpoint assignments are low-stakes, scaffolded activities designed to support progress toward the Professional Inquiry Pathway (PIP) project and deeper engagement with Standard 7 sub-standards.  Each module includes:

· Required readings, review of power point presentations, and short video or written overviews
· Guided discussion and reflection
· Applied tasks that prepare candidates for larger instructional and research-based assignments

Rather than requiring major summative products every week, the course uses smaller, low-stake assignments and scaffolded touchpoint activities that build toward deeper synthesis in the PIP project.

Weekly Zoom Support Hour (Optional, Drop-In)

To support your learning and provide structured opportunities for connection, clarification, and feedback, the professor will hold a weekly live Zoom support hour throughout the semester.

This session is designed as an optional, drop-in support space aligned with the weekly module.  By Wednesday each week, you are expected to have:

· Completed the assigned readings and materials for the module, and
· Posted your initial discussion response(s) in Canvas.

The Zoom support hour is a time to:

· Ask questions about readings, concepts, or disciplinary literacy frameworks
· Seek clarification on weekly assignments or expectations
· Talk through ideas for applying disciplinary literacy strategies within your content area
· Receive guidance or formative feedback before submitting major work
· Connect theory from readings to classroom practice and field experiences

You may attend for the full hour or join for a shorter period, depending on your needs that week.  While attendance is not required, students are strongly encouraged to take advantage of this time, especially during weeks with more complex readings or applied assignments.

If you are unable to attend during the scheduled time but need support, you are always welcome to email the professor to arrange an alternative meeting time.

Required Texts

Fisher, D., & Frey, N.  (2020).  Improving adolescent literacy:  Content area strategies at work.
Hoboken, NJ:  Pearson.

Tovani, C.  (2021).  Why do I have to read this?  Literacy strategies to engage our most reluctant
readers.  Portsmouth, NJ:  Stenhouse Publishers.



Time Commitment

As a 3-credit asynchronous course, students should expect to spend approximately 9 or more hours per week engaging with course materials, discussions, and assignments.  Time will vary depending on the stage of the semester and the PIP project.

Participation, Attendance, and Feedback 

Regular engagement is essential in an asynchronous course.  Weekly discussions and activities serve as indicators of participation.  Missing two weeks of engagement will prompt professor outreach to support course success.

The instructor, strives to provide timely feedback and is available for questions or concerns about progress at any point in the semester.

Discussion Forums:  Purpose, Participation, and Timeliness

Weekly discussion forums are a core component of this course and are designed to replicate, as closely as possible, the kinds of sustained, collaborative discussions that would occur in a face-to-face classroom.  These discussions are not add-ons; they are central to how we make meaning of disciplinary literacy theory, research, and classroom application.
Because of this, timely participation is essential.  Discussion forums rely on shared engagement within a defined window so that ideas can be exchanged, questioned, and synthesized in community.

· Initial discussion posts and required responses must be submitted by the posted deadlines.
· Late discussion posts will not receive points.
· Discussion forums cannot be “made up” after the due date.

This policy mirrors face-to-face course expectations:  if you miss a live class discussion, there is no way to fully recreate that shared learning experience after the fact.  Similarly, late posts do not allow for meaningful interaction with peers and therefore do not meet the intent of the assignment.

Students are strongly encouraged to plan ahead and manage time carefully.  While flexibility may be available for some course components, discussion forums function as time-bound learning experiences and must be completed within the designated timeframe to earn credit.

Late Assignment Policy

· All assignments are due by 11:59 p.m. EST/EDT time on the due dates indicated.
· Assignments must be turned in on time.  If you cannot turn an assignment in on time, you must contact me before the assignment is due to ask for an extension.  Extensions will not always be granted (but they usually are).  For each day that an assignment is late without an extension, you will lose a letter grade on said assignment.
· Late discussion forum participation (Wednesday and Sunday posts) will not receive any points.

Assignment Submission Policy

· Please submit all assignments as Word documents and use APA style.
· You will submit all discussions and assignments on Canvas.

Freedom of Expression

In this course, we are committed to fostering a learning environment that values intellectual diversity,
encourages free expression, and promotes open inquiry. As members of the Ball State Community, we
treat each person in the Ball State community with civility, courtesy, compassion, and dignity and
respect and learn from differences in people, ideas, and opinions. Please review Ball State 


University’s Statement on Freedom of Expression, the resources on Ball State’s 
Freedom of Expression webpage, and Ball State’s Beneficence Pledge. 

Title IX

Ball State University is committed to providing a safe and inclusive learning environment for all students. If you or someone you know has experienced sexual harassment—including sexual assault, dating violence, domestic violence, or stalking, please know that you are not alone. The University offers support services and resources. For more information or to report an incident, please visit bsu.edu/titleix or contact the Title IX Coordinator at 765-285-1545 or at titleix@bsu.edu.
As your instructor, I am a mandatory reporter under the Title IX policy and required to report any information I receive about possible sexual harassment. This includes information shared in class discussions, assignments, or private conversations. 
What happens after I report? The Title IX Coordinator will email the person who experienced sexual harassment (complainant) and invite them to schedule a meeting. If the complainant chooses to meet with the Title IX Coordinator, 
· Title IX Coordinator will offer supportive measures (e.g., counseling, extensions on deadlines, course-related adjustments, changes to work or class schedules, and/or referrals to campus offices), review the policy, and discuss options to move forward. 
· If a complaint is filed by the complainant or the University, an investigation will begin following University policy.
University Statement

We are committed to ensuring that all members of the community are welcome, through valuing the various experiences and worldviews represented at Ball State and among those we serve. We promote a culture of respect and civil discourse. If you need course adaptations or accommodations because of a disability, please contact the instructor of record as soon as possible. Ball State's Disability Services office coordinates services for students with disabilities; documentation of a disability needs to be on file in that office before any accommodations can be provided. Disability Services can be contacted at 765-285-5293 or dsd@bsu.edu

Grading Policies and Scale

As educators we know that feedback is essential to the learning process.  Please feel free to contact me at any time if you have any questions or concerns about a grade.  For information concerning grade appeals, please consult the Ball State website.

Grading Scale

A	=	94-100%		
A-	=	90-93%		
B+	=	87-89%		
B	=	83-86%		
B-	=	80-82%		
C+	=	77-79%		
C	=	73-76%		
C-	=	70-72%		
D+	=	67-69%		
D	=	61-67%		
F	=	0 – 59%		

Subject to Change – This syllabus is subject to change with advance notice. 
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