EDPS 654 – Academic Achievement and Intervention
Department of Education Psychology Ball State University
Spring 2026, 3 Credits

INSTRUCTORS:   Sarah Wright Harry, Ph.D., HSPP, BCBA-D, NCSP 
                                 Office: Teachers College 523
                                 Email: swharry@bsu.edu

OFFICE HOURS:  Monday 12:45-1:45, and by appointment

CLASS LOCATION & TIME:  TC 226; Monday 10:00-12:40 a.m. 

PREREQUSITE:    EDPS 653 or equivalent; or by permission of the department chair

REQUIRED TEXTS:
Shapiro, E. S. and Clemens, N. H. (2023). Academic Skills Problems: Direct Assessment and Intervention, Fifth Edition. New York: Guilford.

Shapiro, E. S. and Clemens, N. H. (2023). Academic Skills Problems: Fifth Edition Workbook. New York: Guilford.

Additional readings will be listed in the syllabus but will be provided to students.

COURSE DESCRIPTION AND PURPOSE:
This course is designed to provide students in the school psychology graduate program an introduction to norm-referenced and curriculum-based assessment of academic achievement. Focus will be given to intervention planning, implementation, and evaluation of academic strategies. The emphasis of in-class didactics, discussions, and activities will be based in empirically-supported instructional and behavioral techniques. The course will also focus on data-based decision-making regarding multi-tiered systems of support to assess and develop academic skill acquisition. 

COURSE OBJECTIVES:
This course is divided into three separate sections. Each module consists of its own learning objectives. See below:

Module #1 – Foundations of Academic Achievement 
1. Explain the differences in the various levels of multi-tiers of support systems (MTSS).
2. Define the role of general education versus special education.
3. Name the steps in the instructional hierarchy and what the Big 5 reading areas.
4. Identify key findings from the National Reading Panel and identify the Big 5 in reading.
5. Summarize conclusions from the National Early Literacy Panel (NELP) and National Literacy Panel on Language Minority and Youth (NLP).

Module #2 – Assessment of Academic Achievement  
6. Distinguish between different assessment methods including criterion- and norm-referenced, high stakes testing, traditional achievement test batteries, and curriculum-based measurements.
7. Explain the key areas in assessing the academic environment of a student. 
8. Define keystone models of reading and math. 
9. Compare various curriculum-based measurement (CBM) options.
10. Apply curriculum-based measurement (CBM) skills with inside and outside of class practice 
11. Explain the purpose of brief experimental analyses (BEAs) and outline an example. 
12. Understand the fundamentals of single case design (SCD) graphing and basics of SCD design methodology.

Module #3 – Intervention of Academic Achievement 
13. Explain appropriate general instructional strategies within an MTSS/RTI framework at tier one.
14. Highlight moderately intensive strategies within an MTSS/RTI framework at tier two. 
15. Identify sources of empirically supported instructional strategies and interventions at tier three. 
16. Interpret and apply fundamentals to progress monitoring and treatment integrity.
17. Paraphrase the benefits of inter-observer agreement (IOA), clear decision-making plans, and goal setting. 
18. Examine and compare various early literacy (e.g.., phonemic awareness, alphabetic knowledge, decoding, and spelling) instructional strategies and interventions.
19. Examine and compare various word reading, oral reading fluency, and comprehension instructional strategies and interventions.
20. Examine and compare various early numeracy instructional strategies and interventions.
21. Examine and compare various math computation and math problem solving instructional strategies and interventions.
22. Identify and compare different ways to evaluate academic data including rate of improvement, aimline/trendline comparisons, and last three consecutive data points. 
23. Calculate an appropriate goal based upon a benchmarking table. 
24. Calculate and interpret data from a social validity scale. 
25. Summarize the importance of home-school collaboration within academic assessment and intervention.
26. Summarize the specified approaches for identifying specific learning disabilities (SLD) in an educational setting.
27. Assess mock RTI/MTSS data to determine eligibility under SLD.
28. Appraise different academic practices through weekly podcast listening and reflection modules.
29. Compose an academic paper that demonstrates and applies understanding of the academic process as outlined through the 4 Step Process (Shapiro and Clemens, 2023).

UNIVERSITY STATEMENT: 
Ball State University is committed to ensuring that all members of the community are welcome, through valuing the various experiences and worldviews represented at Ball State and among those we serve. We promote a culture of respect and civil discourse. If you need course adaptations or accommodations because of a disability, please contact the instructor of record as soon as possible. Ball State's Disability Services Office coordinates services for students with disabilities; documentation of a disability needs to be on file in that office before any accommodations can be provided. Disability Services can be contacted at 765-285-5293 or dsd@bsu.edu.

INSTRUCTOR RESPONSBILITIES:
The instructor of this course will be responsible for all lecture content, course assignments, provision of feedback, and final grades. The instructor works regular business hours throughout the week Monday-Friday, but does not consistently check emails during the weekends. Please plan ahead for any questions that need answered prior to the weekend. Additionally, the instructor will not accept any work after April 27th, and final grades will be posted by May 1st without exception. 

FREEDOM OF EXPRESSION:
In this course, we are committed to fostering a learning environment that values intellectual diversity, encourages free expression, and promotes open inquiry. As members of the Ball State Community, we treat each person in the Ball State community with civility, courtesy, compassion, and dignity and respect and learn from differences in people, ideas, and opinions. Please review Ball State’s University Statement on Freedom of Expression, the resources on Ball State’s Freedom of Expression webpage, and Ball’s Beneficence Pledge.

THE BASIC NEEDS HUB: 
If you are having difficulty affording enough food, do not have a safe and reliable place to sleep, and/or experiencing an emergency or crisis, help is available through the Basic Needs Hub. The Basic Needs Hub has information, resources, and provides individualized support to students. To talk with a supportive staff member about your experience, receive one on one assistance, or learn more about resources, you can submit a Basic Needs Assistance Form.

THE COUNSELING CENTER: 
The Ball State University Counseling Center offers free and confidential services to all students. The Counseling Center is located in Lucina Hall, Room 320. To schedule an appointment, you can contact us at 765-285-1736. Ball State also offers a 24/7 Crisis Line, which can be reached at 765-285-HOPE (4673). The Crisis Line is a mental health resource for those who are struggling with any mental health concerns, including thoughts of self-harm and/or suicide. At the Ball State Counseling Center, we see students for a variety of reasons, some of which include homesickness, relationship concerns, anxiety, and depression. At your first appointment, you will work with a therapist to create a plan that will connect you with resources that best fit your needs. We assist students with getting connected to therapy at our Center as well as connecting students to self-help resources, other on-campus resources, and community-based resources. All Ball State students also have access to several on-demand, self-help resources through a variety of different platforms. All of these resources, including a direct link to our website, can be found here.

ACADEMIC INTEGRITY:
Honesty, trust, and personal responsibility are fundamental attributes of the University community. Academic dishonesty and other forms of academic misconduct threatens the foundation of an institution dedicated to the pursuit of knowledge and will not be tolerated. To maintain its credibility and reputation, and to equitably assign evaluations of scholastic and creative performance, Ball State University is committed to maintaining a climate that upholds and values the highest standards of academic integrity. As the course instructor, I retain the rights to all course content, including this syllabus. Visit the VPAA’s academic integrity website (Students tab) for resources on understanding academic integrity, citing sources properly, and avoiding inadvertent academic dishonesty. To learn about BSU’s academic integrity expectations and students’ rights, please read the University Student Academic Ethics Policy. Students may not reproduce, distribute, or publicly post their course materials without the permission of the instructor. 
Academic integrity violations include giving or receiving an unfair academic advantage (cheating), presenting someone else’s ideas or work as your own (plagiarism), and falsifying academic records. Unless otherwise indicated, you must work independently by yourself. Check with me if you are unsure whether something constitutes academic dishonesty. Examples of academic integrity violations include but are not limited to: 
· Using resources not authorized by the faculty member (including devices, AI tools, hidden notes, and open books) 
· Using commercial study websites to find answers to graded assignments (Chegg, Course Hero, StudyPool, OneClass, etc.). 
· Without the instructor’s written permission, giving away, buying, or selling graded assignments class notes, exams, study guides, or other course materials to other students or to third-party vendors (Course Hero, Chegg, 24HourAnswers, etc.). 
· Working with another person on any assignment other than authorized group projects. 
· Sharing or allowing others to access your files, whether done with permission or not. 
· Reusing your own work from another semester, course, or section. 
· Sharing answers with others during exams (passing notes, texting, whispering, gesturing) 
· Discussing exam questions and answers with students who have not taken the exam. 
· Soliciting others to complete work for you. 
LATE WORK POLICY
Students are required to turn in all assignments by their designated due date. Points will be deducted from any assignment turned in past the due date by 10% for each day it is late. After 10 days, without communication with the instructor, the assignment will be a 0.

ATTENDANCE
Students are expected to attend class regularly and promptly. In the event a student is unable to attend class, they are expected to be in communication with the instructor at least 30 minutes prior to the beginning of class.

As a professional, you are expected to show-up for class on time.  Being late for class two or more times during the semester may result in a poor evaluation by program faculty during your yearly review. Also, please inform your pre-practicum placements and graduate assistantships that you cannot miss this or any other class or individual supervision session in order to attend meetings in the schools or the clinic. The instructor reserves the right to at any time institute a point system or to take other measures for absences/tardiness and lacking class participation/reading. 
According to the BSU Student Handbook:
"A student’s official course program is regarded as a contract with the university. Since full performance requires, in part, regular and punctual class attendance, students are expected to attend all classes for which they are registered. Faculty will establish attendance policies for their courses and communicate those policies through course syllabi or outlines. Students who know they must be absent from a class should notify the instructor or departmental office. Courtesy requires that students speak to the instructor and preferably present a signed and dated memo briefly stating the reasons for absence. Faculty members are responsible for keeping records of attendance of all students registered in each class. Students are responsible for completing any work they have missed. The faculty member is not required to do extra teaching to help students catch up" (p. 13).
1) Policy regarding class absence: Students are expected to attend all classes in person.  Students who know they must be absent from or late to a class should notify the instructor via email 30 minutes in advance of class start time.  The following will occur with missed classes:
a. Students will be permitted one unexcused absence (occurs when the student does not attend class without notifying the professor in advance).
b. For each subsequent unexcused absence, the student’s final grade will be reduced by 5%.
c. Students are expected to be present when class starts. Students will be permitted one unexcused tardy attendance (occurs when the student is not in class at the starting time without notifying the professor in advance).
d. For each additional tardy attendance, the student’s final grade will be reduced by 1%.
2) If a student misses more than three courses in the semester, a discussion will be brought to Core faculty about the student’s competencies within the course content and whether repeated absences impact overall ability with the skills taught. 
DROP POLICY
If you drop the course during the summer, fall, or spring semester, you will be expected to complete both the fall and summer semesters of practicum again at a later time. You must complete all practicum requirements prior to pursuing an internship or enrolling in the internship courses. No internship hours will be counted until all practicum requirements have been completed. All practicum requirements must be completed before a third-year school externship can be assigned including submitting an updated electronic portfolio, completing any clinic work, and participating in the spring exit interview. The grade of “I” (incomplete) is very rarely appropriate and will require significant consultation and advisement prior to being assigned.

	Framework Element
	Course Relevance

	Engagement 
	Students discuss and consider the ways in which academic measure results may influence the education of the clients they are to serve. Furthermore, students will consider how to interact professionally with parents, teachers, and other stakeholders in using assessment data. Students are required to complete several practice administrations of curriculum-based measures, empirically-based academic interventions, interpret their findings, and graph their data. Completion of the course will prepare candidates to work with children in school and clinical settings and to work collaboratively
with school personnel.

	Expertise 
	This course emphasizes the expertise aspect of Ball State University’s Professional Education Conceptual Framework (CF). For the areas of (a) measures of academic achievement, (b) response-to-intervention procedures, and (c) evidence-based interventions for academic difficulties. Efforts are also made to develop skills related to integrating assessment data, linking assessment to intervention, and selecting and monitoring
appropriate academic interventions.

	Context 
	Content in this course emphasizes various settings in which psychologists must function and how various settings influence the educational achievement of their client(s). The importance of context is discussed in relation to evaluating issues of cultural and linguistic diversity and instructional history. Context is also considered with respect to response-to-intervention systems and the selection and implementation of appropriate and feasible academic interventions.



NASP STANDARDS FOR GRADUATE TRAINING OF SCHOOL PSYCHOLOGISTS:
This course supports school psychology candidates in the development of competence associated with the Standards of Practice, which is proposed and supported by the National Association of School Psychologists (NASP). This course aligns with the following standards of competence:

Domain 1: Data-Based Decision Making
School psychologists understand and utilize assessment methods for identifying strengths and needs; developing effective interventions, services, and programs; and measuring progress and outcomes within a multitiered system of supports. School psychologists use a problem-solving framework as the basis for all professional activities. School psychologists systematically collect data from multiple sources as a foundation for decision making at the individual, group, and systems levels, and they consider ecological factors (e.g., classroom, family, and community characteristics) as a context for assessment and intervention.

Domain 2: Consultation and Collaboration
School psychologists understand varied models and strategies of consultation and collaboration applicable to individuals, families, groups, and systems, as well as methods to promote effective implementation of services. As part of a systematic and comprehensive process of effective decision-making and problem solving that permeates all aspects of service delivery, school psychologists demonstrate skills to consult, collaborate, and communicate effectively with others.

Domain 3: Academic Interventions and Instructional Supports
School psychologists understand the biological, cultural, and social influences on academic skills; human learning, cognitive, and developmental processes; and evidence-based curricula and instructional strategies. School psychologists, in collaboration with others, use assessment and data collection methods to implement and evaluate services that support academic skill development in children.

Domain 5: School-Wide Practices to Promote Learning
School psychologists understand systems structures, organization, and theory; general and special education programming; implementation science; and evidence-based, school-wide practices that promote learning, positive behavior, and mental health. School psychologists, in
 collaboration with others, develop and implement practices and strategies to create and maintain safe, effective, and supportive learning environments for students and school staff.

Domain 8: Equitable Practices for Diverse Student Populations
School psychologists have knowledge of individual differences, abilities, disabilities, and other diverse characteristics and of the impact they have on development and learning. They also understand principles and research related to diversity in children, families, schools, and communities, including factors related to child development, religion, culture and cultural identity, race, sexual orientation, gender identity and expression, socioeconomic status, and other variables. School psychologists implement evidence-based strategies to enhance services in both general and special education and address potential influences related to diversity. School psychologists demonstrate skills to provide professional services that promote effective functioning for individuals, families, and schools with diverse characteristics, cultures, and backgrounds through an ecological lens across multiple contexts. School psychologists recognize that equitable practices for diverse student populations, respect for diversity in development and learning, and advocacy for social justice are foundational to effective service delivery. While equality ensures that all children have the same access to general and special educational opportunities, equity ensures that each student receives what they need to benefit from these opportunities.

Domain 9: Research and Evidence-Based Practice
School psychologists have knowledge of research design, statistics, measurement, and varied data collection and analysis techniques sufficient for understanding research, interpreting data, and evaluating programs in applied settings. As scientist practitioners, school psychologists evaluate and apply research as a foundation for service delivery and, in collaboration with others, use various techniques and technology resources for data collection, measurement, and analysis to support effective practices at the individual, group, and/or systems levels.

Domain 10: Legal, Ethical, and Professional Practice
School psychologists have knowledge of the history and foundations of school psychology; multiple service models and methods; ethical, legal, and professional standards; and other factors related to professional identity and effective practice as school psychologists. School psychologists provide services consistent with ethical, legal, and professional standards; engage in responsive ethical and professional decision making; collaborate with other professionals; and apply professional work characteristics needed for effective practice as school psychologists, including effective interpersonal skills, responsibility, adaptability, initiative, dependability, technological competence, advocacy skills, respect for human diversity, and a commitment to social justice and equity.

COURSE REQUIREMENTS:

1. In-Class Activities (150 points) 
The semester will include the practice application of specific academic achievement (assessment and intervention) that are discussed in class as well as demonstrate of conceptual understanding of key components. Students are expected to provide the instructor with permanent product data of their engagement with the task. This may include, but is not limited to, exit tickets, academic probes, raw data collected, treatment integrity forms, inter-observer agreement, and graphed data. Most weeks will also include an exit ticket to provide formative feedback to the instructor on conceptual understanding of content. Class time will be provided to complete a majority of the activity; however, some time spent outside of class may be required to finalize the activity. Students will turn in assigned in-class activities to Canvas, and these will be scored based upon completion, unless otherwise communicated. Each in-class activity needs to be submitted by Sunday at 11:59PM to Canvas or the instructor at the end of the class period. These assignments will be worth 10 points each. 

2. Podcast Reflection forms (75 points) 
The course will have 15 outside reflections through a Canvas form (i.e., quiz) to ensure that individual listening (via podcast) is occurring outside of class. The podcast, Sold A Story, has 14 episodes. It can be found on Apple Podcasts, Spotify, or online. Students will complete a guided form each week after listening to an episode. Most episodes average 35 minutes in length. The last reflection form (#15) will be related to the resources and primary takeaways from the series. 
The podcast reflections are worth 5 points due by Sunday at 11:59PM.

3. Academic Project (275 points) 
For the academic project, students will complete several portions of an academic report with an actual elementary school student throughout the semester. Students will be provided in class instruction and practice before being asked to implement the skill with their peer. Students will submit a finalized academic report based on the data collected throughout the semester. Step 2 of the paper is permitted to be conducted with another peer in class.

Students will be expected to write a comprehensive academic report (275 points) based upon their actual student academic project and the data that were collected. This report will follow the 4 Step Model that will be discussed throughout the semester in class. It will include aspects such as the formal referral concern with relevant background information, benchmarking results, a BEA, intervention rationale, evidence of progress monitoring data at both the grade and instructional level, treatment integrity data, and a summary inclusive of future recommendations. A template version of the expectations for this report will be provided in class, as well as in-class practice with the specific skills required, and feedback along the way on progress. Students will turn in the different of parts of Steps 1-4 throughout the semester. The report will also be graded for grammar and editing during each submission and is 20 points of the final grade (5 points each). Additionally, students are expected to set up a one-on-one meeting time with the instructor to discuss their paper at some point between weeks 10-14 of the semester. See the rubric at the end of the syllabus for more details. 

4. Final Exam (100 points)
During final weeks, students will complete a cumulative final based on questions found in lectures, readings, and activities from class. Students should also keep up with their exit tickets and remain mindful of each module’s learning objectives for preparation. The final will largely be focused on the broad concepts discussed throughout the semester. This exam will be individually taken on Canvas, and students must complete it in one sitting by April 29th at midnight. This will be worth 100 points.

5. Extra Credit (10 points)
There will be one optional extra credit opportunity for students to complete for 10 points due in April. Students will be asked to analyze an academic intervention curriculum for evidence basis and a summary of their independent conclusions. More details for this will be provided in class for students interested in doing so. The extra points will be added to the student’s final grade. 

GRADING SCALE:
Students will receive a final grade based on percentage of total points earned. The following grading scale will be used:

	93% - 100% A
	83% - 86.9% B
	73% - 76.9% C
	60% - 66.9% D

	90% - 92.9% A-
	80% - 82.9% B-
	70% - 72.9% C-
	59% or less F

	87% - 89.9% B+
	77% - 79.9% C+
	67% - 69.9% D+
	




CLASS ASSIGNMENTS: 
A straight grading scale will be used based on percentage of 600 total points earned. 

	
Requirements

	Individual Points
	         Total
        Points
	Percentage of 
Final Grade

	In-Class Activity (15)
Podcast Reflection Forms (15)
Academic Paper
	10 pts each
5 pts each 
	150 pts
75 pts
275 pts
	25%
12.5%
45.8%

	      Step 1 
      Step 2 
      Step 3
      Step 4
     Meeting
Final Exam
Extra Credit
	60 pts
80 pts
45 pts
75 pts
15 pts

10 pts
	




100 pts
	




16.7%




TENTATIVE SCHEDULE
Additional readings may be assigned as needed. Please be flexible if topics are changed due to scheduling or if we identify a need and provide a different topic that is not listed. Every endeavor will be made to alert you of modifications to the schedule as soon as possible.

All assignments, unless otherwise noted, will be due on Sunday at 11:59PM.
  
	Date
	Topic(s)

	MODULE #1: FOUNDATIONS TO ACADEMIC ACHIEVEMENT (Weeks 1-3)
Objectives:
The learner will be able to…
1. Explain the differences in the various levels of multi-tiers of support systems (MTSS).
2. Define the role of general education versus special education. 
3. Name the steps in the instructional hierarchy. 
4. Identify key findings from the National Reading Panel (NRP) and identify the Big 5 in reading. 
5. Summarize conclusions from the National Early Literacy Panel (NELP) and National Literacy Panel on Language Minority and Youth (NLP). 
6. Identify the four areas of assessing the academic environment and provide examples. W3

	Week 1: January 5th  



	Introductions, Course Expectations, and Syllabus Overview




	Week 2: January 12th 


	Lecture: Chapter 1 (Shapiro), Instructional Hierarchy, and National Reading Panels



	Week 3: January 19th    

No Class

	Recorded Lecture: Assessing the Academic Environment 



	MODULE #2:  ASSESSMENT OF ACADEMIC ACHIEVEMENT (Weeks 4-9)
Objectives:
The learner will be able to…
1. Distinguish between different assessment methods including: criterion- and norm-referenced, high stakes testing, traditional achievement test batteries, and curriculum-based measurements.
2. Explain the key areas in assessing the academic environment of a student.
3. Define keystone models of reading and math. 
4. Compare various curriculum-based measurement (CBM) options.
5. Apply curriculum-based measurement (CBM) skills with inside and outside of class practice 
6. Explain the purpose of brief experimental analyses (BEAs) and outline an example. 
7. Understand the fundamentals of single case design (SCD) graphing and basics of SCD design methodology.

	Week 4: January 26th  


	Lecture: Review of Academic Environment + Benchmarking I (DIBELS)



	Week 5: February 2nd   


	Lecture: Benchmarking II (DIBELS) 
Review Manual and Practice

Introduction to Acadience / M.I.N.D. / etc.



	Week 6: February 9th  


	Lecture: Benchmarking III – Baseline, Benchmarking, and Progress Monitoring + Wrap Up In-Class Practice for DIBELS & Acadience 

Brief Experimental Analysis Part 1


	Week 7: February 16th 


	Brief Experimental Analysis Part 2

CBM Mocks

Step 1 Checklist Review

	Week 8: February 23rd  

No Class
	
NASP Convention in Chicago
Recorded Lecture of BEA Review + Theories of Reading/Math Models


	Week 9: March 2nd 

No Class
	Spring Break

	MODULE #3: INTERVENTION OF ACADEMIC ACHIEVEMENT (Weeks 10-16)
Objectives:
The learner will be able to…
1. Express appropriate general instructional strategies within an MTSS/RTI framework.
2. Highlight moderately intensive strategies within an MTSS/RTI framework. 
3. Identify sources of empirically supported instructional strategies and interventions. 
4. Interpret and apply fundamentals to progress monitoring and treatment integrity. -
5. Paraphrase the benefits of inter-observer agreement (IOA), clear decision-making plans, and goal setting. 
6. Examine and compare various early literacy (e.g.., phonemic awareness, alphabetic knowledge, decoding, and spelling) instructional strategies and interventions.
7. Examine and compare various word reading, oral reading fluency, and comprehension instructional strategies and interventions.
8. Examine and compare various early numeracy instructional strategies and interventions.
9. Examine and compare various math computation and math problem solving instructional strategies and interventions.
10. Identify and compare different ways to evaluate academic data. 
11. Calculate an appropriate goal based upon a benchmarking table. 
12. Summarize the connection between home-school collaboration within academic assessment and intervention.
13. Assess mock RTI/MTSS data to determine eligibility under SLD.
14. Compose an academic paper that demonstrates and applies understanding of the academic process as outlined through the 4 Step Process (Shapiro and Clemens, 2023).

	Week 10: March 9h 

*Anytime between W10-W14 students can sign up for a 15-minute time to meet individually with Dr. Harry to discuss their academic paper. This is worth 15 points of their final score on the academic project. A sign-up sheet can be found on Canvas starting W10.
	Lecture: General and Moderately Intensive Strategies + Introduction to Progress Monitoring, Treatment Integrity, and IOA 

Introduce: Tier One and Tier Two Strategies (Facts on Fire) 

Review Step 3 of Academic Paper


	Week 11: March 16th  
	SCD Graphing 



	Week 12: March 23rd 
	Lecture: Early Literacy—Phonemic Awareness, Alphabetic Knowledge, Phonics, Decoding, and Sight Words 



	Week 13: March 30th  
	Lecture: Advanced Literacy—Word Reading, Connected Text (Oral Reading), and Reading Comprehension



	Week 14: 
April 6th 


	Lecture: Number Sense, Early Numeracy, and Basic Math Skills 



	Week 15: April 13th   
	Lecture: Math Fluency 

Introduce: Formative v. Summative Evaluation



	Week 16: April 20th 


	Lecture: Evaluation Data, Making Decisions, Setting Goals, and Future Recommendations



	Week 17:
April 27th 

Last Day of Class
	Lecture: Academic Achievement Academic Assessment within RTI/MTSS (How To)



	Week 17:
April 29th 
	Finals Week




















Academic Intervention Write Up Rubric

Step 1: Problem Identification via Assessment of the Academic Environment (60 points)

· Age, grade, school, other relevant demographic/background data ____ / 5 (at min. 5-8 pieces of data)
· Referral concern clearly stated ____ / 5 (at least 3 sentences)
· Direct Observation ____ / 10 (at least 10 sentences)  
· Structured Teacher Interview ____ / 10 (at least 10 sentences) 
· Rating Scale ____ / 10 (at least 5 sentences + correct scoring) 
· Student Interview ____ / 5 (at least 5 sentences) 
· Records Review ___ / 10 (at least 3 pieces of information included) 
· Writing Conventions ___/5
· Permanent Product Data (if possible) 
· Inclusion of physical copies of data required (or no credit received). This means a copy of the observation sheet, interview notes/form, rating scale, and student interview is turned into the instructor.

Step 2: Problem Analysis via Assessment of Instructional Placement (80 points)
· Explanation of the benchmarking process (e.g., what probes were given and why)____ / 20
· Provide a table that explains the probe given and classification ____ / 10
· Accurately provides interpretations of median scores ___ / 2
· Clear Identification of Target Skill ___ / 3
Brief Experimental Analysis (this is mocked with a peer)
· Baseline data: 1-3 points collected with the BEA materials 
· What materials did you use and why? ____ / 2
· Can’t do/Won’t do: 1 data point
· What did you use to determine the “cut off” point for this decision? What was the outcome? ____ / 3
· What is the purpose of this brief assessment? ____ / 2
· Selection of at least 3 skill-related interventions: Represented by phase change lines
· Where and why did you select the interventions that you did to “test drive” for this specific student? Three empirical sources included (i.e., one per intervention utilized). ____ / 15
· Withdrawal: 1-3 points following trial of interventions
· What did you see during the withdrawal phase and why do we implement one? ____ / 2
· Verification: 1 data point attempting to confirm your hypothesis
· What did you see during the verification phase? ____ / 3
· Graph: Evidence of baseline, Can’t do/Won’t do, at least 3 intervention phases, 1 withdrawal phase and 1 verification data point in correct graphing format ____ / 13
· Raw Data: Filled in BEA Planning Sheet with student raw data ____ / 5
· Writing Conventions ___ /5
· Inclusion of physical copies of data required (or no credit received)

Step 3: Treatment Implementation via Instructional Modification (45 points)
· Brief explanation what specific behavior is being intervened ____ / 3
· Why this intervention was chosen? ____ / 5
· Empirically valid intervention (cite 3 new sources) ____ / 10 (these are different than the ones used in the BEA section) 
· Procedures, materials, who was involved, and where it all occurred  ____ / 10
· How frequently is the intervention being implemented (dosage)____ / 2 (at least 2 times/wk)
· Description of how treatment integrity was collected (where did the materials comes from) ____ / 5
· How frequently did this occur, why, and who collected PM ____ / 5 (at least 3 times)
· Writing Conventions ___/ 5

Step 4: Treatment Evaluation via Progress Monitoring (75 points)
· Evidence that at least three baseline data points and four PM data points were collected ____ / 15
· Includes x- and y-axis labels, phase change lines, a legend, and title ____ / 5
· Formatted correctly (similar data points connected, dashed phase change line, etc.) ____ / 15
· Formative evaluation (visual analysis, regression equation, aimline/trendline, last 3 consecutive data points, and effect size) ____ / 25
· 3 future recommendations ____ / 10
· Writing Conventions ____ / 5
· Inclusion of copies of data required (or no credit received). This means a copy of your treatment integrity data collection and a dated spreadsheet of intervention implementation (when and who). This can be copied into your paper or physical copies. 

Writing Conventions (scored per each submission)
· 2 or less spelling, punctuation, formatting, or grammar errors = full 5 points
· 3-4 errors = 4 points
· 5-6 errors = 3 points
· 7-8 errors = 2 points
· 9-10 errors = 1 point
· 11+ errors = 0 points

 Spelling and/or punctuation (make it clear your submission has been proofread) 
 Formatting (inconsistent spacing, inappropriate capitalization, etc.)
 Grammar errors (subject-noun agreement, no fragments, run on sentences, etc.)

Step 1 (60) + Step 2 (80) + Step 3 (45) + Step 4 (75) + Instructor Meeting (15) = 275 points 

**If physical copies of data collection are not provided in the submission to verify the data within one week of submission, students will receive no credit for the respective section of the paper.**

Final Grade: ________ / 275 = _________


Learning Objectives for EDPS 654 Spring 2026

1. Explain the differences in the various levels of multi-tiers of support systems (MTSS). 
2. Define the role of general education versus special education. 
3. Name the steps in the instructional hierarchy and what the Big 5 reading areas.
4. Identify key findings from the National Reading Panel and identify the Big 5 in reading.
5. Summarize conclusions from the National Early Literacy Panel (NELP) and National Literacy Panel on Language Minority and Youth (NLP).
6. Distinguish between different assessment methods including criterion- and norm-referenced, high stakes testing, traditional achievement test batteries, and curriculum-based measurements. 
7. Explain the key areas in assessing the academic environment of a student. 
8. Define keystone models of reading and math. 
9. Compare various curriculum-based measurement (CBM) options.
10. Apply curriculum-based measurement (CBM) skills with inside and outside of class practice 
11. Explain the purpose of brief experimental analyses (BEAs) and outline an example. 
12. Understand the fundamentals of single case design (SCD) graphing and basics of SCD design methodology.
13. Explain appropriate general instructional strategies within an MTSS/RTI framework at tier one.
14. Highlight moderately intensive strategies within an MTSS/RTI framework at tier two. 
15. Identify sources of empirically supported instructional strategies and interventions at tier three. 
16. Interpret and apply fundamentals to progress monitoring and treatment integrity.
17. Paraphrase the benefits of inter-observer agreement (IOA), clear decision-making plans, and goal setting. 
18. Examine and compare various early literacy (e.g.., phonemic awareness, alphabetic knowledge, decoding, and spelling) instructional strategies and interventions.
19. Examine and compare various word reading, oral reading fluency, and comprehension instructional strategies and interventions.
20. Examine and compare various early numeracy instructional strategies and interventions.
21. Examine and compare various math computation and math problem solving instructional strategies and interventions.
22. Identify and compare different ways to evaluate academic data including rate of improvement, aimline/trendline comparisons, and last three consecutive data points. 
23. Calculate an appropriate goal based upon a benchmarking table. 
24. Calculate and interpret data from a social validity scale. 
25. Summarize the importance of home-school collaboration within academic assessment and intervention.
26. Summarize the specified approaches for identifying specific learning disabilities (SLD) in an educational setting.
27. Assess mock RTI/MTSS data to determine eligibility under SLD.
28. Appraise different academic practices through weekly podcast listening and reflection modules.
29. Compose an academic paper that demonstrates and applies understanding of the academic process as outlined through the 4 Step Process (Shapiro and Clemens, 2023).

