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Course learning criteria and objectives

How is it that some people consider their daily ex-
periences of live, work, learn, play, and worship 
an intrinsic part of a healthy, prosperous, and in-
stagram-able ‘good life’, whereas others plain-
ly cannot? Without much thought, some people 
consume the majority of the world’s key environ-
mental resources at the expense of many, many 
others. Why is it that some people have had lim-
ited access to energy, water, fresh air, sanitation, 
education, healthy food, gainful employment, and 
green space? Why do some people deem their 
daily encounters with the built environment a risk 
or even threat to their well-being? Why is it that 
some humans feel they should determine the fate 
of all other species on earth? 
	 This course aims to address these questions 
within the global knowledge area of Social and En-
vironmental Justice. It centers on the Black and 
Indigenous historical experiences in the USA. 

This course explores the history and theory of environmental jus-
tice it pertains to questions of race, gender, class, sexuality, na-
tionality, ethnicity, and species. The course is premised on the 
notion that environmental problems and social ethics are inti-
mately intertwined. 

The learning objectives of this module are:

Objective 1: Acquire knowledge of the different perspectives on 
the history and theory of ‘social and environmental justice’ ;

Objective 2: Develop an understanding of the conceptual vocab-
ulary underpinning social and environmental justice as a knowl-
edge-area, particularly notions of framing, claim-making, and 
the different concepts of ‘justice’;

Objective 3: Develop an ability to appreciate how multiple world-
views as well as different social, economic, political, and cultural 
positions enable people to interpret the built environment differ-
ently; 

Objective 4: Acquire the ability to identify the ways in which his-
torical and contemporary social and environmental justice groups 
have facilitated change integrated with the built environment;

Objective 5: Acquire an appreciation of the value of an interdisci-
plinary approach to social and environmental justice as it relates 
to the design of the built environment and the health, safety, and 
welfare of all beings;

Objective 6: Use research and collaboration to develop the ca-
pacity to understand the critical linkage between environmental 
injustice and climate change, responsible and equitable use of 
natural resources, sustainability, inclusiveness, and quality-of-life 
issues for people across the world.

This course meets the requirements 
of:

National Architectural Accrediting 
Board’s performance criteria (NAAB 
p.c.), 

National Association of Colleges 
and Employers’ (NACE) professional 
competencies, 

Indiana Senate Bill 202 on intellec-
tual diversity, and 

Your instructor’s 1st amendment 
rights and academic values
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5In this course students must demonstrate learn-
ing according to performance criteria set out by 
the National Architectural Accrediting Board. 
ARCH251 addresses:

NAAB PC.8 Social Equity and Inclusion
How the program furthers and deepens students’ 
understanding of diverse cultural and social 
contexts and helps them translate that under-
standing into built environments that equitably 
support and include people of different back-
grounds, resources, and abilities.

This course follows 
National Association of Colleges and Employers 
competencies.

“For new college graduates, career readiness is key to en-
suring successful entrance into the workforce. Career read-
iness is the foundation upon which a successful career is 
launched. Career readiness is, quite simply, the new career 
currency. For higher education, career readiness provides a 
framework for addressing career-related goals and outcomes 
of curricular and extracurricular activities, regardless of 
the student’s field of study. For employers, career readi-
ness plays an important role in sourcing talent, providing a 
means of identifying key skills and abilities across all job 
functions; similarly, career readiness offers employers a 
framework for developing talent through internship and other 
experiential education programs.” _ https://www.naceweb.org/

Course outcomes

UNDERSTANDING 
– the academic field of S&EJ
– group roles in a learning and collaborating 
environment  

– the value of a variety of arguments

ANALYZING 
– design from a larger macro perspective

APPLYING 
– evidence-based research in individual and 
group-based assignments

– knowledge of critical thinking

EVALUATING 
– the quality of information in different types 
of source material

CREATING 
– new knowledge based on S&EJ knowledge and 
methods/tools

NACE competencies

UNDERSTANDING 
Career development; 
Self development;
Teamwork

ANALYZING 
Critical thinking

APPLYING
Teamwork; communication

EVALUATING
Equity and inclusion; 
Critical thinking

CREATING
Technology
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NACE Workplace descriptions

Career & Self Development
Proactively develop oneself and one’s career 
through continual personal and profession-
al learning, awareness of one’s strengths and 
weaknesses, navigation of career opportunities, 
and networking to build relationships within 
one’s organization.

Teamwork
Build and maintain collaborative relationships 
to work effectively toward common goals, while 
appreciating diverse viewpoints and shared re-
sponsibilities.

Critical Thinking
Identify and respond to needs based upon an un-
derstanding of situational context and logical 
analysis of relevant information.

Communication
Clearly and effectively exchange information, 
ideas, facts and perspectives with persons in-
side and outside of an organization.

Equity & Inclusion
Demonstrate the awareness, attitude, knowledge, 
and skills required to equitably engage and 
include people from different local and global 
cultures. Engage in anti-racist practices that 
actively challenge the  systems, structures, 
and policies of racism. 

Technology 
Understand and leverage technologies ethically 
to enhance efficiencies, complete tasks, and 
accomplish goals.

Transferable skills

Students can expect to acquire the following transferable skills 
through completion of this course. The ability to:
1. use evidence-based arguments in problem solving,
2. communicate effectively 
3. situate architecture within a larger macro perspective, 
4. think critically and see beyond the obvious, 
5. recognize the value of a variety of arguments, 
6. celebrate intellectual and cultural diversity, 
7. recognize the importance of time management and workload 
organization, and

8. assess the quality of information.

Indiana State Bill 202 
https://legiscan.com/IN/text/SB0202/id/2946990

Academic Values
– I care about you, the student, as a whole person, no matter 
who you are, as companions on journey together

– I appreciate academic rigor, integrity, and the peer-review 
process

– I commend scholarly curiosity and lifelong learning
– I value writing and design with a style of clarity, cre-
ativity, and grace

– I commend compassionate, respectful, and direct communica-
tion

- I believe that history is neither a heap of placenames or 
dates to recall on command, nor is it a discriminating se-
lection of ‘heroic men’ to idolize

- I believe that history is not a pile of statues, monuments, 
or plaques to stir nostalgic pride or feelings of shame

– I believe history is not a ‘settled story’ or singular 
‘truth’ on ‘civic virtue’ versus ‘pure evil’, but it is the 
culmination of the evolving present

– I believe neither races, nations, regions, communities, 
sexes, genders, nor individual lives are emotionally or 
intellectually monolithic, inert, homogeneous, or undif-
ferentiated

– I believe that identity and embodiment are historical ap-
proaches for appreciating the human side of the built en-
vironment

– I believe that courses in higher education are the place 
for mature, honest, and inclusive discussion of difficult 
topics

– I believe that context and methods are central to develop-
ing contemporary relevant historical perspectives
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Course meetings are scheduled for Tuesdays and Thursdays. 
Your attendance in-person is required. Each course meeting will 
include participation prompts, thereby enabling students to earn 
credit for both attendance and for incrementally demonstrating 
that they are meeting learning objectives. 

This course employs teaching methods that are dialogic, didac-
tic, contemplative, critical, multi-media, and project based. The 
course material is disseminated thematically on the history and 
theory of social and environmental justice. Each week you will 
have two learning sessions to engage with people, ideas, and 
places affiliated to the top social and environmental justice cases 
within and beyond the USA. 

Our “enviro-stories” learning sessions will vary. The typical week 
may include one presentation (Tuesday) and one independent 
learning, research, and creative activity session (Thursday). The 
meetings offer multi-media presentations on social and environ-
mental justice case studies. The sessions will offer time for the 
review and analysis of relevant primary and secondary sources, 
interviews, film clips, news reports, articles, podcasts, and films 
that can inform in-class exercises, discussions, assignments, and 
presentations. You will work individually as well as in groups in 
this class. This format allows us to see and hear diverse people, 
ideas, and places that reflect lived individual and collective expe-
riences within USA. Each Tuesday presentation is followed by a  
multi-media activity session that offers time for film reviews, in-
dependent research, contemplative inquiry, creativity, and feed-
back on your course assignments. 

Assignments
Weekly reflections (structure)

A reflection is not a regurgitation or repetition of what happened. 
It is instead an opportunity for storytelling that is academical-
ly rigorous, illustrative, and personal. This is an opportunity to 
demonstrate your personal engagement (‘investedness’) in your 
own education as a learner, designer, and researcher. Designed 
to exhibit your intellectual and creative aptitudes, your reflection 
essays will feature your thoughts, feelings, and lived experiences 
in relation to at least two case studies contained in the Tues-
day presentation slides (available on Box after each Tuesday) 
and discussed in relation to the Thursday multi-media session. 
It shall also comparatively quote at least three sources from 
the weekly readings folder and include a bibliography.  

meta-cognitive essays (overview)
At the beginning, middle and end of the course, students will 
submit a meta-cognitive reflection for assessment. Consider 
this assignment as a benchmark of your personal and intellectu-
al learning journey since the course began. Students will reflect 
on their learning process. 

How have you on your own initiative or otherwise addressed 
content as regards NAAB criteria and intellectual diversity? 
What ways have you grown as a student? What have you learned 
since the semester began? What assumptions have been chal-
lenged or reinforced by presentations, readings and/or other 
content? From where had your knowledge about the built envi-
ronment originated otherwise? How has your thinking on the 
intersection of people and architecture developed, shifted 
or expanded over the semester? What piece of writing/reading/
film/ information did you find particularly challenging and 
why? What steps did you take to complete assignments? How 
might you approach this piece differently?  What challenges 
did you face in your learning journey? What strategies of ad-
aptation have you used in your learning process? What sourc-
es did you reference to help? What do you plan to change in 
your approach to future assignments? What is a new strategy 
you used for working through your challenges that you want to 
remember going forward? 
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ar•ti•fact | ‘ärdə,fak(t) | (artefact British English)
noun
1 an object made or modified by a human being, 
typically one of cultural or historical interest: ex. 
your exhibition may feature such artifacts as 
photo-essays, drawings, collage, sculpture, 
paintings, diagrams, music, typography, com-
ics, object assemblages, infographics, models, 
maps, scores, tools, ready-mades, poems, vid-
eos, and other media. 

ORIGIN
mid 17th century: from Latin arte by or using art’ + factum 
‘something made’ (neuter past participle of facere ‘make’).

Art•ist state•ment | ärdəst stātmənt |
noun
1 a written personal description that accompa-
nies the efforts of a person who creates paint-
ings, drawings, or any of the various creative arts, 
such as sculpture, novels, poetry, or film: ex. The 
designer of the artifact will include an art-
ist statement or a brief text that is for, and 
in support of, their own work. It was made 
with the intention to give the viewer a better 
understanding of the knowledge embedded in the 
work produced. The artist statement should be 
half a page in length and descriptive, didac-
tic, or reflective in nature and aims to pres-
ent the basis for the work. 

ORIGIN
mid 16th century (denoting a craftsperson): from French 
artiste, from medieval Latin artista, from Latin ars, art- 
art1: see -ist.

Assignments contd.

global issues project
During this “enviro-stories” class, you will create 
a global issues project that includes three com-
ponents: context statement, artifact, and artist 
statement that express your independent research 
on international (beyond the USA) Social and En-
vironmental Justice cases/ topics/ movements/ 
communities/ societies/ activists/ frameworks/ 
and/or literatures that appears in the weekly 
course files (global stories folders). You submit a 
PDF of the complete project and also submit and 
present a power-point presentation to the class 
in week 10. 

con•text state•ment | ‘kuntɛkst stātmənt |
noun
illustrative research outline on the circumstances 
for social and environmental justice that form the 
setting for an event, statement, or idea, and in 
terms of which it can be fully understood: the one 
page statement needs to be considered in the 
context of new social justice directives and 
use at minimum five peer-reviewed sources.  

ORIGIN
late Middle English (denoting the construction of a text): 
from Latin contextus, from con- ‘together’ + texere ‘to 
weave’.
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We are committed to ensuring that all members of 
the community are welcome, through valuing the 
various experiences and worldviews represented 
at Ball State and among those we serve. We pro-
mote a culture of respect and civil discourse. If 
you need course adaptations or accommodations 
because of a disability, please contact the in-
structor of record as soon as possible. Ball State’s 
Dis-ability Services Office coordinates services for 
students with disabilities; documentation of a dis-
ability needs to be on file in that office before any 
accommodations can be provided. Disability Ser-
vices can be contacted at 765-285-5293 or dsd@
bsu.edu.

Freedom of Expression 
In this course, we are committed to fostering a 
learning environment that values intellectual di-
versity, encourages free expression, and promotes 
open inquiry. As members of the Ball State Com-
munity, we treat each person in the Ball State 
community with civility, courtesy, compassion, 
and dignity and respect and learn from differenc-
es in people, ideas, and opinions. Please review 
Ball State University’s Statement on Freedom of 
Expression, the resources on Ball State’s Freedom 
of Expression webpage, and Ball State’s Benefi-
cence Pledge.

Attendance
Only the instructor of this course can excuse ab-
sences, and adjustments are at their discretion. 
Where possible, and with sufficient documenta-
tion, your instructor will likely support student ed-
ucational activities.
• students are expected to notify all their 
instructors once they anticipate being ab-
sent for any reason (e.g., funeral) or after 
the absence begins (e.g., unexpected inju-
ry or illness). The student should provide 
documentation (with confidential information 
redacted when appropriate) to the instruc-
tor. 

Title IX
Ball State University is committed to providing a 
safe and inclusive learning environment for all stu-
dents. If you or someone you know has experienced 
sexual harassment—including sexual assault, dat-
ing violence, domestic violence, or stalking, please 
know that you are not alone. The University offers 
support services and resources. For more infor-
mation or to report an incident, please visit bsu.
edu/titleix or contact the Title IX Coordinator at 
765-285-1545 or at titleix@bsu.edu   

As your instructor, I am a mandatory reporter 
under the Title IX policy and required to report 
any information I receive about possible sexual 
harassment. This includes information shared in 
class discussions, assignments, or private conver-
sations.

What happens after I report? The Title IX Coordi-
nator will email the person who experienced sex-
ual harassment (complainant) and invite them to 
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schedule a meeting. If the complainant chooses to 
meet with the Title IX Coordinator, the
– Title IX Coordinator will offer support-
ive measures (e.g., counseling, extensions 
on deadlines, course-related adjustments, 
changes to work or class schedules, and/
or referrals to campus offices), review the 
policy, and discuss options to move forward.

– If a complaint is filed by the complainant 
or the University, an investigation will be-
gin following University policy.

Pregnancy and Related Conditions 
Ball State University provides reasonable mod-
ifications for students affected by pregnancy, 
childbirth, or related medical conditions. Students 
seeking academic, housing, or other modifications 
are encouraged to contact the Title IX Office as 
early as possible to discuss available options and 
support. For assistance, contact the Title IX Office 
at 765-285-1545 or titleix@bsu.edu. 

University Grade Appeal Policy
If you believe you received a final course grade that 
does not reflect your performance due to fairness 
or a procedural issue, you have the right to file an 
appeal within 5 school days after final grades are 
posted by the Office of the Registrar. Review the 
University Grade Appeal Policy and Process.

Student Academic Ethics Policy
Honesty, trust, and personal responsibility are fun-
damental attributes of the university community. 
Academic dishonesty and other forms of academ-
ic misconduct threaten the foundation of an insti-
tution dedicated to the pursuit of knowledge and 
will not be tolerated. To maintain its credibility and 
reputation, and to equitably assign evaluations of 
scholastic and creative performance, Ball State 

University is committed to maintaining a climate 
that upholds and values the highest standards of 
academic integrity. Visit the VPAA’s academic in-
tegrity website (Students tab) for re-sources on 
understanding academic integrity, citing sources 
properly, and avoiding inadvertent academic dis-
honesty. To learn about BSU’s academic integrity 
expectations and students’ rights, please read the 
University Student Academic Ethics Policy. 

Academic integrity violations include giving or re-
ceiving an unfair academic advantage (cheating), 
presenting someone else’s ideas or work as your 
own (plagiarism), and falsifying academic records. 
Unless otherwise indicated, you must work inde-
pendently by yourself. Check with your instructor 
if you are unsure whether something constitutes 
academic dishonesty. Examples of academic in-
tegrity violations include but are not limited to:  

– Using resources not authorized by the fac-
ulty member (including devices, AI tools, 
hidden notes, and open books) 

– Using commercial study websites to find an-
swers to graded assignments (Chegg, Course 
Hero, StudyPool, OneClass, etc.). 

– Without the instructor’s written permission, 
giving away, buying, or selling graded as-
signments class notes, exams, study guides, 
or other course materials to other students 
or to third-party vendors (Course Hero, 
Chegg, 24HourAnswers, etc.).

– Working with another person on any assign-
ment other than authorized group projects. 

– Sharing or allowing others to access your 
files, whether done with permission or not. 

– Reusing your own work from another semester, 
course, or section. 

– Sharing answers with others during exams 
(passing notes, texting, whispering, gestur-
ing) 
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17– Discussing exam questions and answers with 
students who have not taken the exam. 

– Soliciting others to complete work for you.

Generative AI Statement
Broader Use of Generative AI Permitted (but NOT 
Encouraged). Within Specified Guidelines the use 
of Generative AI tools, including ChatGPT permit-
ted in this course for students who wish to use 
them. You may choose to use AI tools to help 
brainstorm assignments or projects or to re-vise 
existing work you have written. However, you must 
cite any AI-generated material that in-formed 
your work. Using an AI tool to generate content 
without proper attribution constitutes a violation 
of Ball State University’s Student Academic Ethics 
Policy 

All course assignments encourage you to relay your 
personal perspectives and critical thinking skills. 
Assignments prompt you to produce meaningful 
and unique interpretations for which you solely are 
responsible. 

Student Support Services
The Learning Center

The Learning Center offers free Tutoring and Ac-
ademic Coaching for many courses at Ball State. 
Students can make appointments for online (Zoom) 
or in-person (NQ 350) appointments. To make an 
appointment, visit myballstate.bsu.edu and click 
on “Navigate” in the Academic Tools section, or 
just go directly to bsu.navigate.eab.com. 

Testing accommodations for students with dis-
abilities are available for students who have re-
ceived the appropriate documentation from Dis-

ability Services. Tests may be administered in the 
Learning Center.
   
Supplemental Instruction is available in select 
courses. If you have an SI leader for your course, 
that person will provide students with information 
the first week of school regarding weekly study 
sessions. For more information about Learning 
Center programming, vis-it bsu.edu/learningcen-
ter or call 765-285-1006. Follow us on Instagram: 
BallStateLC. 

The Writing Center
All writers improve with practice and feedback, so 
as a student in this course, you are encouraged to 
use the Writing Center (in Robert Bell 295 during 
weekdays, Bracken Library First Floor West in the 
evenings, or online during any of our regularly 
scheduled hours) to get additional feedback on 
your writing. 
The Writing Center offers free planning, feedback, 
and accountability sessions (in person and online) 
to all students composing essays, reports, reflec-
tions, research projects, web content, lesson plans, 
slideshows, poster presentations, resumes, and 
other digital or print texts. To schedule a free ap-
pointment to discuss your writing, go to bsu.edu/
writingcenter. Online and in-person appoint-ments 
are available; however, plan ahead because ap-
pointments book quickly!

The Basic Needs Hub
If you are having difficulty affording enough food, 
do not have a safe and reliable place to sleep, 
and/or experiencing an emergency or crisis, help 
is available through the Basic Needs Hub. The Ba-
sic Needs Hub has information, resources, and 
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provides individualized support to students.  To 
talk with a supportive staff member about your 
experience, receive one on one assistance, or learn 
more about resources, you can submit a Basic 
Needs Assistance Form. 

The Counseling Center 
The Ball State University Counseling Center of-
fers free and confidential services to all students. 
The Counseling Center is located in Lucina Hall, 
Room 320. To schedule an appointment, you can 
contact us at 765-285-1736. Ball State also of-
fers a 24/7 Crisis Line, which can be reached at 
765-285-HOPE (4673). The Crisis Line is a mental 
health resource for those who are struggling with 
any mental health concerns, including thoughts of 
self-harm and/or suicide. 
At the Ball State Counseling Center, we see stu-
dents for a variety of reasons, some of which in-
clude homesickness, relationship concerns, anx-
iety, and depression. At your first appointment, 
you will work with a therapist to create a plan that 
will connect you with resources that best fit your 
needs. We assist students with getting connected 
to therapy at our Center as well as connecting stu-
dents to self-help resources, other on-campus re-
sources, and community-based resources. All Ball 
State students also have access to several on-de-
mand, self-help resources through a variety of dif-
ferent platforms. All of these resources, including a 
direct link to our website, can be found here.

The Speaking Center  
The Speaking Center is a free resource available 
to all members of the BSU community wanting 
to improve their public speaking abilities. We of-
fer personalized coaching designed to help you 
be-come a more confident and effective speaker. 
Our trained coaches provide constructive feed-
back and support throughout the entire speech 
preparation process, whether you are in the early 
stages of brainstorming ideas and organizing your 
thoughts, or you need to practice your delivery and 
re-fine your message. The Center is in the David 
Letterman Communication and Media Building, 
room 302. To schedule an appointment, please 
access us through your Navigate app or use this 
direct link to sign up for a time. Appointments are 
available both in person and on Zoom.  Appoint-
ments are available in person, on Zoom, and in vir-
tual reality (VR) for those interested in practicing in 
an immersive speaking environment.

Canvas and Student Privacy
Canvas provides a user experience that is easy, 
simple, and intuitive. Special attention has been 
paid to making Canvas screen-readable. The Rich 
Content Editor encourages users to create acces-
sible content pages (i.e. text formatting is accom-
plished using styles). Canvas is designed to allow 
limited customization of colors and schemes to be 
accessible for all users. The National Federation of 
the Blind granted Canvas the Gold Level Web Cer-
tification in 2010. Find more information by visiting 
the Canvas Voluntary Product Accessibility Tem-
plate (VPAT). 
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As a student, your educational records are con-
sidered confidential. Under FERPA (Family Edu-
cational Rights and Privacy Act), your records are 
confidential and protected. Under most circum-
stances, your records will not be released without 
your written and signed consent. However, some 
directory information may be released to third 
parties without your prior consent unless a writ-
ten request to restrict this is on file. You can learn 
more about student rights to privacy by reading 
Ball State’s FERPA and Privacy and Protection. 

Plagiarism Detection 
The campus subscribes to Turnitin, a plagiarism 
prevention service, through Canvas. You may need 
to submit written assignments to Turnitin. Student 
work will be used for plagiarism detection and for 
no other purpose. 

Course Expectations and Policies

Course Participation Expectations
– This course is designed with weekly activi-
ties, discussion, and other forms of regular 
collaboration and communication.

– It is recommended that you log into your 
Canvas course 3 to 4 times a week and check 
your official Ball State email account daily 
to view announcements and prepare for class.

– Complete all assignments, quizzes, tests, 
and any other activities by the stated due 
dates.

Feedback Policy
– I will respond to email from your official 
Ball State email address within 36 hours 
during week days (Monday-Friday) and within 
48 hours on the weekend.

– I will read every assignment but I will not 
always personally comment on them.  

– I will grade assignments in due course. 
– Contact me directly if you have questions or 
concerns about your performance in class.

Late / incomplete Assignment Policy
– All assignments are due as scheduled. 
– Shall you miss an assignment due date, you 
will have 48 hours after the missed/incom-
plete re-view date to email your teacher. 
You will remind your teacher of your circum-
stances/the reasons for missing the incom-
plete work. You will lose the opportunity to 
earn credit for an assignment if you do not 
submit by the revised due date agreed on by 
you and your teacher. 

Assignment Submission Policy
– All assignments should be submitted as de-
scribed above.
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Grading Policy

– Your teacher and/or graduate assistant will 
be the key decision-maker on the assignment 
of grades. 

Engagement Expectations
To support a respectful and engaging academ-
ic community that encourages the free exchange 
of ideas and civil discourse, we will follow these 
ground rules:

– Respect different perspectives. Share your 
ideas and let others share theirs. 

– Your teacher is a credential profession-
al and has designed this course to give you 
opportunities for independent research and 
expression.  

– Challenge ideas, not people. Disagree re-
spectfully. No personal attacks or put-
downs. Focus on exploring ideas critically 
and constructively.

– Listen to understand. Stay curious, ask 
questions to understand, and give others 
space to speak.

– Assume good intentions. Approach discussions 
and your instructor with curiosity and com-
passion, not judgment. 

– Keep it private. What is shared in class 
stays in class. Do not share others’ words 
or work with-out permission: especially on 
social media. 

– Be respectful. Avoid hurtful language, ste-
reotypes, or content that may demean others. 
Keep feedback constructive. Be open to con-
structive feedback. Your teacher is a cre-
dential professional.

Schedule 

Week 1: August 25, 27 – week 1 

timeframe • modernity to the present 
theme • Introduction to Social and Environmental Justice. 

topics • Defining Environmental justice • Types 
of Justice • Identifying Social Dimension/ 
Intersectionality • Framing and claim-making 
• Characteristics of Environmental Justice in 
the USA • Dumping in Dixie • counterstories • 
Critical Environmental Justice scholarship
metacognitive essay 1 due.
Weekly reflection 1 due. 

Week 2: September 1, 3 
timeframe • 1960s — 1970s 
theme • Housing, education, and work 

topics • Altgeld Gardens • America’s ‘savage’ 
schools • Robert Moses and architectural ex-
clusion • Civil Rights Act • Kerner Commission 
• Memphis Sanitation Strike • Fermi-1 nuclear 
plant • Pruitt-Igoe myth • And post modernity…
Weekly reflection 2 due. 

Week 3: September 8, 10 
timeframe • 1970s — 1990s 
theme • Waste, toxic and municipal

topics • Carl Stokes, the Cuyahoga River fires & 
1972 Clean Water Act • The EPA • 1971 Federal 
recognition of Environmental Justice • Hawkins 
v. Town of Shaw, Mississippi • Love Canal • 
Bean v. Southwestern Waste Management Corpo-
ration • Urban Environment Conference • War-
ren County dumping • 1983 GAO waste, race and 
class study • 1987 Commission for Racial Jus-
tice toxic waste report
Weekly reflection 3 due. 
Global issues update 1. 
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25Week 4: September 15, 17 
timeframe • 1990s — 2000s 
theme • Politics, power, and climate change

topics • Indigenous Environmental Network • 
People of Color Environmental Leadership Sum-
mit • EPA Office of Environmental Equity and 
First State Environmental Equity Law • Exec-
utive Order 12898 • Hurricane Katrina • Gulf 
oil spill •  Cancer alley
Weekly reflection 4 due. 

Week 5: September 22, 24 

timeframe • 2000s —  2010s
theme • Water, food, and poverty

topics • Navajo Uranium miners’ lawsuit • UN 
Right to drinking water and special rapporteur 
on the Human Rights in the US • Flint, Benton 
Harbor, and Detroit water crises • National 
Coalition on Human Rights • UN Special Rappor-
teur on Extreme Poverty • 2017 Environmental 
Justice Act • New Poor People’s Campaign
Weekly reflection 5 due. 
Global issues update 2. 

Week 6: September 29, October 1 
timeframe • antiquity to today
theme • Spatial divisions 1: Jewish Ghettos to slums & 
apartheid

topics • Global cities today  •  The Birth of 
the Ghetto  •  Venice • Rome • Chicago • The 
Great Migration • 1934 Housing Act  • Redlin-
ing  • After WWII • 1956 Federal Aid Highway 
Act  • American Infrastructure & homes: Bos-
ton, Richmond, Baltimore, New Orleans • GI 
Bill • The current situation in America
Weekly reflection 6 due. 
metacognitive essay 2 due.

Week 7: October 6, 8 - Field trip week

Week 8: October 13, (Fall break) 15 

timeframe • modernity to the present 
theme • film week

topics • watch a film linked on canvas   
Weekly reflection 7 due. 
Global issues update 3. 

mid-term grades (October 18th)

Week 9: October 20, 22
timeframe • 1860s to today
theme • Spatial divisions II

topics •  data on the USA Prison Industrial 
Complex • MELA •  Critical Resistance • Abolition.
Feminism.Now  • the aims of abolitionists  •  2026 
Prison Policy Report  •  10 Myths  • The Attica 
Uprising •  The House of ‘D’ • Rikers Island  • 
Toxicity in California Prisons  •  SCI  Fayette  •  
Greenwashing Prisons  •  Women and LGBTQ+ people 
in prison  • the 13th • extractivism  • Eddie El-
lis’s ‘Open Letter’ 
Weekly reflection 8 due. 

Week 10: October 27, 29 
timeframe • modernity to the present 
topics • student presentations on global issues 
Global issues presentation due.
metacognitive essay 3 due.

Week 11: November 3, 5 
to

 Week 15: December 1, 3 
– disability justice w/ Dr Karen Keddy 

(online)
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Assessment

Weekly Reflections :: x8 			   (24 pts)

Metacognitive Essays :: x3 		  (15 pts)

Global Issues Project updates :: x3 	 (24 pts)

Global Issues Presentation :: x1 	 (37 pts)

Disability Justice module :: x 1 		  (55 pts)

Grading Scale

90–100: Consistently exemplary work; fulfills and 
exceeds all course objectives and outcomes.

80–89: Proficient work; meets objectives with mi-
nor gaps or areas for deeper exploration.

70–79: Developing work; meets minimum expec-
tations but lacks depth, creativity, or consistency.

Below 70: Insufficient; fails to meet core require-
ments.

Letter Grade Range

A 100% - 94%
A- <94% - 90%
B+ <90% - 87%
B <87% - 84%
B- <84% - 80%
C+ <80% - 77%
C <77% - 74%
C- <74% - 70%
D+ <70% - 67%
D <67% - 64%
D- <64% - 61%
F <61% - 0%

Course Database

This ‘envirostories’ 
portion of this course 
does not have an as-
signed textbook. It is 
an evolution of per-
sonal research scaf-
folded by a variety of 
sources. 

This course offers a 
database of weekly 
readings available on 
BOX. Each week’s fold-
er contains USA-based 
readings and a ‘glob-
al’ folder on compara-
tive topics. 

The link to these sourc-
es is on the course’s 
Canvas homepage.

Content disclaimer
At times, this semester we will be exploring 
historical events, people and cultures that 
may be different from your own. Sometimes you 
the student may deem such content (discussions, 
readings, etc) to be upsetting, even disturbing.

Please bear in mind that we are all adults in 
higher education and can consider these issues 
in informed and sensitive ways. 

Every student should remain aware and respect-
ful of others’ thoughts or feelings, even if 
the views expressed do not align with our own. 
Please keep all disagreements intellectual and 
express them without attacking individuals. 
     
If you ever feel the need to step outside during 
class, either for a brief time or for the rest 
of the session, because of the content your en-
counter, you may always do so without academic 
penalty. (You will, however, manage any materi-
al/ assignments you miss. Plan to get notes from 
another student or your professor.) 

If you ever wish to express your personal 
thoughts or feelings about course material, ei-
ther during class during discussion times, or 
with your professor afterwards, please do so. It 
is a proper part of our coursework. 

Please note, the content in the readings data-
base are not all mandatory readings; you are to 
select what you feel comfortable with engaging 
with therein as explained in the syllabus. 

I, the student, understand that the course mate-
rial I meet herein is neither an endorsement nor 
my professor’s personal opinion.

I the student, acknowledge, that I have reviewed 
the syllabus and agree to the above. 

Printed name, signature and date: 

X_____________________________________________
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envirostories
This course introduces students to the es-
sential role that architecture plays in pro-
moting socially and environmentally just 
communities by acknowledging the values of 
human rights, social equity, and the dignity 
of every human being. This module puts spe-
cial emphasis on the history and theory of 
environmental justice in the United States, 
as it pertains to questions of race, gen-
der, class, sexuality, nationality, ethnic-
ity, and species. The module is premised on 
the notion that environmental problems and 
social ethics are intimately intertwined. 
_Ball State course description 


