
EDAC 629 | PSYCHOLOGY OF ADULT ADJUSTMENT   

Instructor Name: Dr. Lamaiya Lancaster 

Instructor Contact Information:  ldlancaster@bsu.edu 

Canvas Address: https://bsu.instructure.com 

Virtual OAice Hours (Zoom by appointment) 

Program: Adult and Community Education   

Department: Educational Studies   

** All times shown are eastern daylight savings  

COURSE INFORMATION   

Course Description: The structure, purpose, and processes of community education 
development with emphasis on the development of skills and competencies required of a 
community education coordinator.   

Prerequisites: There are no prerequisites for this course.   

Course Goals / Learning Outcomes:   

1. Define, identify, and evaluate the structure, purpose, and processes of community 
education development.  

2. Identify and discuss the skills and competencies required of a community educator in 
one or more venues.  

3. Describe, analyze, and assess professional/personal experiences with the theories and 
practice of the community educator.  

4. Describe multiple perspectives, opportunities, and challenges on the professional 
practice of the community educator.   

5. Create a collection of resources related to a specific field for the community educator.   
6. Discuss racial, ethnic, and cultural groups' perspectives, contributions, inclusion, and 

exclusion in the applicable theoretical models and frameworks.   

Course Time Commitment: It is expected that students will spend approximately 5 to 7 
hours of study time each week as this is graduate level work.   

 



COURSE MATERIALS   

Course Text:  

Tennant, M. (2020). Psychology and adult learning: The role of theory in informing practice. 
Routledge.  

Recommended text (not required for this course) 

Henton, D., Melville, J., & Walesh, K. (2004). Civic revolutionaries: Igniting the passion for 
change in America's communities. Jossey-Bass.   

Additional course material will be included in the week’s readings.   

COURSE ASSIGNMENTS AND ASSESSMENTS   

Final Course Project   

Your final project will be an adult and community education lesson plan using the most 
appropriate psychology for adult adjustment strategy.  

1) Identify a community education/learning need.  

2) Select what you believe is the most appropriate psychology-based adult learning 
strategy.  

3) Develop/Create a lesson plan for your identified community education/learning need.  

Your task is to make the argument and connections regarding the basic tenets of the 
psychology based adult learning strategy as it relates to the education/learning topic, the 
target population, the instructional strategies, and the learning evaluations/assessments.  

Community Education/Learning Program Outline  

Program Title  

Program Overview  

Program Goal and Objectives  

(The language of each goal needs to be formed in the language of your selected psychology 
concept.)  

Module Topic  



2 to 3 Learning Objectives  

Designing Instruction Develop your instructional strategy (like EDAC 635) using the intent 
and focus of your selected psychology of adult learning conce  

Evaluation Plan  

 

Assignments  
Date  Task  Points  

8/30/26  Introductions and Initial Self Reflection / Story  20  
9/6/26  Developing Adult Learning Using Self-Directed Learning 

and Humanistic Psychology  
20  

9/13/26  Psychoanalytics and Adult / Community Learning  20  
9/20/26  Using the Life History of the Self in Adult Learning  20  
9/27/26  Cognitive Neuroscience as an Emerging Strategy for Adult 

Learning  
20  

10/4/26  Revisiting the Course Topics to Date  20  
10/11/26  Practicum I Discussion  20  
10/18/26  Using Kolb's Four Learning Stages for Adult Instruction  20  
10/25/26  Behavior-Based Learning for Adult Instruction Discussion  20  
11/1/26  Interaction Process Analysis Using the "Chairing a 

meeting" Video Discussion  
20  

11/8/26  Transformative Learning Strategies for Adult Education 
Discussion  

20  

11/15/26  Contrasting Traditions in the Framing of Issues in Adult 
Learning  

20  

11/22/26  Critical Understanding  20  
11/30/26  Practicum II Discussion  20  
11/30/26  Begin Final Project  n/a  
12/11/26  Final Project Upload  100  
12/11/26  Your Personal Reflection / Story Journal Upload  100  

Total   480  

 

 

 



 

 

 

Discussion Posts   

NOTE: If you are not able to make the established due dates, please let me know.   

All initial posts are due on Thursday of each week. This will give your colleagues time to 

read and reflect upon your thoughts and appropriately respond for further discussion 

and meaning making.  Task   

Week 1: CENTERING EXERCISE: Who is a Community Educator and What Do They Do?  
Initial thoughts...   

Week 2: Broader Context of Adult and Community Education   

Week 3: The Individual and the Community: Balancing Competing Interests in a Diverse 
Society   

Week 4: Transforming Skeptical Bystanders to Engaged Shareholders   

Week 5: Strengthening the Vital Cycle   

Week 6: Making the Creative Connection Through Mobilizing the Community Members   

Week 7: Creating Vigilance for Transforming Stability as an Expectation to Change as a 
Given   

 

COURSE STATEMENTS AND POLICIES   

Participation, feedback, and late assignment policy 

• This course is designed with weekly activities, discussion, and other forms of regular 
collaboration and communication.  

• It is recommended that you log into your course 3 to 4 times a week and check your 
oAicial Ball State email account daily to view announcements and prepare for class.   



• Complete all assignments, papers, discussion forums, and any other activities by the 
stated due dates.   

• I will respond to emails from your oAicial Ball State email address within 48-72 hours  

• I will read every discussion post, but I will not always personally comment on each post.   
• I will grade your assignments, and discussions no later than within 5 business days of 

submission.   
• Contact me directly if you have questions or concerns about your performance in class.   

• All assignments are due by midnight EST/EDT time on the due dates indicated.   
• Assignments posted after the indicated due dates will be subject to a 10% decrease in 

points for each day late. If you see you will be late, please contact me.   

• Internet connectivity and technical issues may occur and impede you from turning in 
work on time. Try to email me if this happens.   

• You have one (1) permitted late assignment to allow for these issues, to which you can 
turn in one assignment 24 hours late.  

• Canvas will not accept assignments for grading after 11:59 pm on the final day of class. 
Again, email me if you see you will be late.   

Assignment Submission Policy   

• All assignments should be submitted as Word documents with extensions of .doc or 
.docx unless otherwise indicated in the assignment description.  

• Assignments, unless otherwise indicated, should be submitted using the assignment 
link in the module.   

Grading Policy   

It is my policy that appropriate evaluation of your academic performance is an integral part 
of your learning experience. In the absence of a mistake, fraud, bad faith, or incompetence, 
I will be the key decision-maker on the assignment of grades. For information concerning 
grade appeals, consult the Ball State website.   

Grade Distribution (%) A = 95-100  
A- = 90-94  
B+ = 87-89   
B = 84-86   
B- = 80-83   
C+ = 77-79   



C = 74-76   
C- = 70-73   
D = 69   
F = <69   
  
A grade lower than C is not acceptable for graduate school.   

UNIVERSITY POLICIES   

Diversity Statement (As approved by University Senate in February 2017)   

Ball State University aspires to be a university that attracts and retains a diverse faculty, 
staA and student body. We are committed to ensuring that all members of the campus 
community are welcome through our practice of valuing the various experiences and world 
views of those we serve. We promote a culture of respect and civil discourse as evident in 
our Beneficence Pledge. For Bias Incident Response information, visit the Bias Incident 
Reporting website or email mc2@bsu.edu.   

Disability Services Statement   

If you need course adaptations or accommodations because of a disability, please contact 
Disability Services as soon as possible. The OAice of Disability Services coordinates 
services for students with disabilities; documentation of a disability needs to be on file in 
that oAice before any accommodations can be provided. Disability Services can be 
contacted at 765-285-5293 or dsd@bsu.edu.   

AI Statement   

This class is specifically a space for learning and practicing invaluable writing and 
researching processes that cannot be replicated by generative artificial intelligence (AI). 
While the everchanging (and exciting!) new developments with AI will find their place in our 
workforces and personal lives, in the realm of education, this kind of technology can 
counteract learning. This is because the use of AI diminishes opportunities to learn from 
our experiences and   

from each other, to play with our creative freedoms, to problem-solve, and to contribute 
our ideas in authentic ways. In a nutshell, college is a place for learning, and this AI simply 
cannot do that learning for us. Academic integrity plays a vital role in the learning that takes 
place in CO 150, and submitting work as your own that was generated by AI is plagiarism. 
For all of these reasons, any work written, developed, created, or inspired by generative 
artificial intelligence does not lend itself to our learning goals and is a breach of ethical 
engagement and CSU’s academic integrity policy.   



Attendance Policies   

You are highly encouraged to log into the course a minimum of four times each week.  
Make sure that you post your initial discussion by Thursday each week. Then oAer an 
informed and scholarly response to at least two of your colleagues. Your initial post and 
your responses to colleagues need to be of scholarly composition such that it encourages 
further discussion.   

Ball State Academic Ethics Policy   

Honesty, trust, and personal responsibility are fundamental attributes of the university 
community. Academic dishonesty and other forms of academic misconduct threaten the 
foundation of an institution dedicated to the pursuit of knowledge and will not be tolerated. 
To maintain its credibility and reputation, and to equitably assign evaluations of scholastic 
and creative performance, Ball State University is committed to maintaining a climate that 
upholds and values the highest standards of academic integrity. Visit the complete Student 
Academic Ethics Policy.   

Plagiarism Policy   

Plagiarism is not acceptable, unless otherwise indicated for all assignments, you must 
work independently by yourself. Sharing of files is not permitted for any reason.   

Potential Violations   

Examples of academic integrity violations include but are not limited to:   

• Working with another person on any assignment other than authorized group 
projects.   

• Sharing or allowing others to access your files, whether done with permission or not.   
• Use or possession of a file created by someone else.   
• Reusing work from another semester, course, or section.   
• Fraudulent submission of work.   
• Using unauthorized materials during Exams.   
• Impersonating someone else or having them impersonate you.   
• Making fraudulent or dishonest statements regarding your work.   
• Soliciting others to complete work for you.   
• Posting course files and resources on study or content sharing websites.   

The Plagiarism Tutorial from UNC Libraries provides you with a great foundation in 
Academic Integrity. Plagiarism Detection   

CANVAS AND STUDENT PRIVACY   



Canvas Accessibility   

I encourage you to become familiar with the Covid-19 Plan for Students, where you can find 
information regarding Covid-19 vaccinations, the University face mask policy, and requests 
for disability accommodations.   

The campus subscribes to SimCheck, a plagiarism prevention service, through Canvas. You 
may need to submit written assignments to SimCheck. Student work will be used for 
plagiarism detection and for no other purpose. The student may indicate in writing to the 
instructor that he/she refuses to participate in the plagiarism detection process, in which 
case the instructor can use other electronic means to verify the originality of their work.   

Canvas provides a user experience that is easy, simple, and intuitive. Special attention has 
been paid to making Canvas screen-readable. The Rich Content Editor encourages users to 
create accessible content pages (i.e. text formatting is accomplished using styles). Canvas 
is designed to allow limited customization of colors and schemes to be accessible for all 
users. The National Federation of the Blind granted Canvas the Gold Level Web 
Certification in 2010.   

Find more information by visiting the Canvas Voluntary Product Accessibility Template 
(VPAT).   

FERPA and Privacy   

As a student, your educational records are considered confidential. Under FERPA (Family 
Educational Rights and Privacy Act), your records are confidential and protected. Under 
most circumstances, your records will not be released without your written and signed 
consent. However, some directory information may be released to third parties without 
your prior consent unless a written request to restrict this is on file. You can learn more 
about student rights to privacy by reading Ball State's FERPA and Privacy and Protection.   

Video Conferencing Recording   

In this class, software may be used to record live class discussions. As a student in this 
class, your participation in live class discussions may be recorded. These recordings 
typically will be made available only to students enrolled in the class, to assist those who 
cannot attend the live session or to serve as a resource for those who would like to review 
content that was presented. Students who prefer to participate via audio only will be 
allowed to disable their video camera so only audio will be captured. Students who prefer 
to listen only must disable their audio capability and visual camera. If you have concerns, 
please discuss these options with me.   

ACADEMIC SUPPORT SERVICES   



The Writing Center   

All writers improve with practice and feedback, so as a student in this course, you are 
encouraged to use the Writing Center (in Robert Bell 295, Bracken Library, or online) to get 
additional feedback on your writing. To schedule a free appointment to discuss your 
writing, go to www.bsu.edu/writingcenter. Online and in-person appointments are available 
seven days a week; however, plan ahead because appointments book quickly!   

The Learning Center   

The Learning Center oAers free Tutoring and Academic Coaching for many courses at Ball 
State. Students can make appointments for online (Zoom) or in-person (NQ 350) 
appointments. All students are required to wear masks in the Learning Center. To make an 
appointment, visit my.bsu.edu and click on “TutorTrac” in the Additional Tools section, or 
just go directly to https://ballstate.go-redrock.com.   

Testing accommodations for students with disabilities are available for students who have 
received the appropriate documentation from Disability Services. Tests may be 
administered in the Learning Center.   
Supplemental Instruction is available in select courses. If you have an SI leader for your 
course, that person will provide students with information the first week of school regarding 
weekly study sessions. For more information about all of our programming, visit 
bsu.edu/learningcenter or call 765-285-1006. Follow us on Instagram: BallStateLC.   

SUBJECT TO CHANGE STATEMENT   

This syllabus and schedule are subject to change in the event of extenuating 
circumstances.   

COURSE SCHEDULE   

Discussion forum responses to initial posts are due by the Sunday of the week. Then, 
please respond to no less than two of your colleague's posts. Make sure your responses are 
insightful and are cause to generate further discussion. If you agree or disagree, make sure 
to oAer your reasoning grounded in your experiences and our readings.   

Tentative Course Schedule Fall 2026   

Week 1: August 24 -30 | Introductions and Centering Exercise   

Welcome to EDAC 629: Psychology of Adult Adjustment  

Psychology and adult education / learning is a very messy proposition. However, as we 
progress through this semester, let us be systematic and methodical in our approach and 



collaboration. As we read in Chapter 1 from Nylander et al. (2018), "A cultural psychology is 
an interpretive psychology, in much the same sense that history and anthropology and 
linguistics are interpretive disciplines. ... It seeks out the rules that human beings bring to 
bear in creating meanings in cultural contexts. These contexts are always contexts of 
practice (p. 118).  

That seems very loaded with meaning especially as much of the psychology embraces a 
positivist perspective. So, reflecting on that quote, what does this quote mean to you?  

Cultural psychology speaks to how our emotions and behaviors are influenced by or rooted 
in our individual cultures. So, what does this mean for us adult educators? How can / will 
we leverage an understanding of this for our scholarship and our practice? There is much to 
unpack in this concept.  

In your personal and/or professional lives, couched in your culture, in what ways - overt and 
subtle - do we, as adults, learn? Think back three years ago when we experienced the 
global pandemic. We all were learning of the macro level issues but through the micro lens 
of our culture and life's biography. We also hear about AI and its impacts and implications 
regarding our current daily living and how it can/will aAect us in the future. These are a 
couple transforming events that have implicated many in their learning lives - formal, 
nonformal, and informal. Our cultures were disrupted as well as traditions, beliefs, and 
ways of knowing and doing.  

What or how has this impacted you?  

   

Readings  

Tennant, M. (2020).   Introduction. Psychology and adult learning: The role of theory in 
informing practice. Routledge.  

Demuth & Keller (2006) Download Demuth & Keller (2006). Culture, Learning, and Adult 
Development. In C. Hoare (Ed.), Handbook of adult development and learning (pp. 407–
430). Oxford University Press.  

   

Weekly Personal Journal  

As you engage and make meaning of this week's content, how does this apply to you and 
what are your thoughts and perceptions of the content on your learning life? To what extent 
did your culture guide and inform what and how you learned?   



No need to submit this task this week. Your complete journal will be submitted on the last 
day of class - December 10. I will be providing a weekly prompt and reminder to maintain 
this journal and its entries. Feel open to document as you want and need to meaning there 
can be multiple entries each week.  

   

Discussion Forum  

Please feel open to introduce yourself to the class.  

Then, oAer a discussion regarding your initial thoughts of how culture and identity foster 
and cultivate adult development and adjustment.  

What do you see as significant parts of culture that foster learning and to what extent has 
societal and global issues cultivated a transformation as we look to the future?  

   

Week 2: August 31 – September 6 |   

Welcome to Week 2: The Self Directed Learner and Humanistic Psychology  

One of the hallmarks of adult education is the theory of self-directed learning. There has 
been both support and critique of self directed learning. Is pure self directed learning 
actually possible? As the saying goes, one does not know what they do not know... And if 
that is the case, how would a person design a learning task? We read in Chapter 2 (p. 14) 
where the author is making the case for linking humanistic psychology with Knowles' 
understanding of self directed learning using Mazlow's hierarchy of needs (figure 
immediately below).  



Mazlow's Hierarchy of Needs  

  

   

Mazlow has been critiqued but his work still has some merit. As you review all this and 
begin making connections regarding the self directed learner and humanistic psychology, 
to what extent do you find them to be useful and accurate? Have you observed this in your 
personal or professional lives? How does this relate to you and your learning life? As you 
engage with the readings this week, what do you see as the connection between the self 
directed learner and humanistic psychology as an adult education theory/strategy? Have 
you used this in your practice or in your personal life? Has this ever been present in your 
community, in volunteer opportunities, in your family?  

   

Weekly Personal Reflective Journal  

As you engage and reflect on your life and as you make meaning of the self directed learner 
and humanistic psychology, in what ways has this been present in your life. If there are 
none, how would this play out in your personal and profession lives?   

Are you a self directed learner?  

To what extent has Mazlow's hierarchy of needs been a factor? Do you completely agree 
with it? If not, what would be a revision you would make?  

Do you consider yourself to be a self actualizing adult? How do you see this playing out?  

   



Readings  

Tennant, M. (2020). The self-directed learner and humanistic psychology. Psychology and 
adult learning: The role of theory in informing practice. Routledge.  

Brookfield, S. (2013). Fostering self directed learning. In S. Brookfield, Powerful Techniques 
for Teaching Adults (Ch. 4, 89-118). John Wiley & Sons, Inc.  

• Read pages 89-95, 102-110.   

Supplemental Reading  

DeRobertis, E. (2022).  Epistemological Foundations of Humanistic Psychology’s Approach 
to the Empirical. Journal of Theoretical and Philosophical Psychology, 42(6), 61-77. 
https://doi.org/10.1037/teo00001  

Supplemental Video for Further Study  

Humanistic Psychology | Maslow's Hierarchy of Need | Carl Rogers & The Self 

Carl Rogers Humanistic Psychology (seven videos)  

   

Self-Directed Learners in Adult and Community Education Discussion  

As we read in Chapter 2 in the course text, Knowles oAered a teacher-student model for 
educating adults. Rogers (a clinical psychologist) oAered the qualities of a good facilitator 
of learning (p. 19):  

• Realness and genuineness  
• Prizing, acceptance, and trust  
• Empathic understanding  

   

As an adult and community educator, how can you leverage and implement the tenets of 
self-directed learning and humanistic psychology as an instructional method for 
better/best positioning adults to maximize learning transfer?  

In your discussion post, include some of the following (no need to include them all):  

• What and how do you see this in practice?  
• What do these concepts mean and what would be their role for an adult learner?  



• What has been your experiences (if any) in your professional and/or personal lives?  
• How can these guide the teacher/facilitator's relationship with the adult learner?  
• How eAective do you see these as being for learning transfer?   
• What specific practices (or closely resembling these concepts) have you done in your 

career and what were the specific tasks and their results?  

What other concepts not mentioned here do you see?  

   

FURTHER  

How can The Self-Directed Learner and Humanistic Psychology be used to develop sound 
instruction in adult and community education programs  

Are there specific contexts in which this applicable or can it be unilateral?  

  

  

Week 3: September 8 - September 14 | The Individual and the Community   

No Class: September 7th | Labor Day holiday   

Welcome to Week 3: The Psychoanalytic Approach  

In Chapter 3 in our course textbook, Tennent outlined five expectations from one's 
childhood learning that may evoke an adult teaching-learning situations with emotional 
turmoil. They are (p. 35):  

1. The teacher as the source of knowledge and wisdom.  
2. The teacher as a provider and comforter.  
3. The teacher as an object of admiration and envy.  
4. The teacher as a judge.  
5. The teacher as an authority figure.  

Do any of these resonate with you? What have been your post-secondary and higher 
education experiences?   

How do you see these playing out when considering the self-actualizing adult and the self-
directed learner? Do they clash? Is there some alignment?  



Be honest: Have you ever felt hostility from or towards your teacher? How do you see this 
implicating the learning experience and learning transfer?  

Classroom dynamics such as these need to be recognized and addressed such that we, as 
adult and community educators, can foster a safe and productive space allowing each 
individual to grow and be self-actualizing.  >>Is this possible?<<  

Think of the current hostility in the U.S. and throughout the world. Our work in adult and 
community education will need us to resolve such emotions in our learning spaces.  

As Tennent stated, "... education has the impossible task of balancing the needs of the 
learners with the need for society to produce citizens who can take their place in ordered 
social life" (p. 37).  AGAIN - Is this possible? What are your thoughts of addressing this?  

As we work through this weeks tasks, keep in mind such concepts that we face in adult and 
community education as the individual and society and what theory to practice strategies 
would be successful for cultivating a safe learning space for adult learners.  

   

Readings  

Tennant, M. (2020).   The psychoanalytic approach. Psychology and adult learning: The role 
of theory in informing practice. Routledge.  

Mayes, C. (2009). The psychoanalytic view of teaching and learning, 1922–2002. Journal of 
Curriculum Studies, 41(4), 539-567.  
NOTE: For those articles that may be long, feel open to skim them to get a more 
integrative  
understanding of the 
concepts. 

  

   

Weekly Personal Journal  

As you read through and engaged with the material, what are your honest thoughts and 
perspectives regarding the psychoanalytic approach?  

To what extent has this been present in your own learning life?  

Do you have components of hostility in the learning space from your past? Describe either 
way.  

What strategies have you employed to address it?  



Again, tie this back to being a confident, self-actualizing adult. How does this play out?  

   

Pychoanalytics and Adult Learning   

Choose two of the following:  

1. The teacher as the source of knowledge and wisdom.  
2. The teacher as a provider and comforter.  
3. The teacher as an object of admiration and envy.  
4. The teacher as a judge.  
5. The teacher as an authority figure.  

For the two that you selected, how would you leverage those for eAective adult and 
community education and learning program development and delivery?  

See below for a few ideas to get you started:  

• Select an example topic for instruction.  
• What is the concept in and of itself?   

 o  OAer an example of what you may have read, observed or experienced.  
• Analyze the concept in light of the self directed learner and humanistic psychology.  
• As an adult and community educator, describe one or two things that you can do to 

establish a safe and supportive learning space?  
• How would you develop eAective instruction and what would your instructional 

material include?  
• What can the adult and community education discipline take from this?  

     

Week 4: September 14 - 20 | The Life History of the Self  

This week's reflection is taken from the Activity on p. 65 of the course textbook. Haber 
(2006) stated,   

"A life review is typically structured around one or more life themes, most often family 
themes - ranging from one's own childhood, to the experience of being a parent, to being a 
grandparent and work themes - from first job to major life's work, to retirement. Other 
commonly used themes, but by no means the only ones, are: major turning points; impact 
of major historical events; role of education, health, holidays, music, literature, or art in 
one's life; experiences with aging, dying and death; and meaning, values, and purpose."  



Tennant (2020, p. 65) stated, "Using this as a guide for reflection, develop a review of your 
life exploring the major transitions.  

• Who were the significant others during the transition"  
• Do you fit what you see as the expected life course? In what ways are you diAerent?  
• Has your unique life history conflicted with social or cultural expectations held by 

significant others or the broader culture?  
• In what ways are you similar or dissimilar to the person you were many years ago?  
• Have your significant others changed over the years?  
• In what ways, if any, do you become a diAerent person in diAerent contexts?"  

   

The Self's Life History for Maximizing Adult Learning  

On p. 60 of our course text, the author uses McAdams (1996) regarding adults' life stories 
and their associated elements:  

1. Coherence: the extent to which the story makes sense in its own terms;  
2. Openness: tolerance for change and ambiguity  
3. Credibility: grounded in the real world;  
4. DiAerentiation: complex and multifaceted;  
5. Reconciliation: Harmony and resolution amongst the multiplicity of self;   
6. Generative integration: a sense of being a productive and contributing member of 

society.  

   

On page 60 of our textbook, Tennant wrote, "It is not the true or authentic self which is 
discovered through reflection on one's life experience; instead, experience is viewed as a 
story which can be re-interpreted and re-assessed."  

So... How is this diAerent from the self-reflection tasks that are highly popular in the adult 
education practice?  >>>Should your weekly "self-reflection" exercises be, instead, be a 
recollection and interpretation of your life history and how it demarcates your life and how 
your life history has guided and informed your learning?  Is this a better practice to gain 
insight and knowledge of your learning and how it serves as a foundation for your current 
and future learning?  

   

OAer your thoughts of how we can provide instruction for adults and the community using 
the life history of the self in terms of McAdams' (1996) six elements (above).  



   

Select two of the elements above and develop a well stated discussion about life history 
and its role in adult adjustment as well as adult and community education practice.  

 

For those Wanting to Know More About Life Course  

Handbook of the Life Course  

 

Week 5: September 21-27 | Cognitive Neuroscience  

Welcome to Week 5: Cognitive Neuroscience  

The National Institute for Health, National Center for Biotechnology Information, stated, 
"Cognitive Neuroscience is an interdisciplinary area of research that combines 
measurement of brain activity (mostly by means of neuroimaging) with a simultaneous 
performance of cognitive tasks by human subjects" (Pereira, 2007). Many in the research 
and practitioner disciplines hold a great promise for cognitive neuroscience. Among the 
topics cognitive neuroscience examines are the following:  

• Attention.   
• Cognitive control.  
• Consciousness.  
• Decision.  
• Dyslexia.  
• Intelligence.  
• Language.  
• Motivation.  

Certainly, these are of interest to adult educators. The issue becomes the uncertainty or 
diAiculties of applying cognitive neuroscience to educational and instructional interests. 
Although, there are a number of studies that have demonstrated a positive connection, it 
seems more research is needed to solidly inform and guide practice.  

To what extent are you familiar with this focus in the psychology and adult learning? The 
author presented the preponderance of neuromyths and their implications for education. 
The Website activity below provides a short synopsis of several topics that many believe as 
fact. As you review a few of them, what are your thoughts? What is your perspective on 



these cognitive neuroscience topics and the proficiency for success in education and 
learning programs?  

Materna (2007) stated the importance of involving the middle brain (the amygdala, the 
thalamus, and the hippocampus) for "jump-starting" the brain for learning (in the book: 
Jump start the adult learner: How to engage and motivate adults using brain-compatible 
strategies, (pp. 7-9)).   

   

Reading  

Tennant, M. (2020).  Understanding adult intelligence and cognition: The role of 
experience. Psychology and adult learning: The role of theory in informing practice. 
Routledge.  

EXCERPT: Materna, L. (2007, pp. 7-9). Jump start the adult learner: How to engage and 
motivate adults using brain-compatible strategies. Corwin Press.  

   

Website  

Center for Educational Neuroscience  

The author references this center in Chapter 5. This is located under the Activity section of 
Chapter 5. Please find below the assumptions shown in the course textbook. Please select 
three or four and follow the link to read more about it. I copied and pasted the topics from 
the website. And several were updated in 2023. Which reverberate with you?  

   

• Left brain versus right brain thinkers  
• UPDATED! Diet makes a diFerence to learning  
• Fish oils improve learning  
• Physical exercise enhances learning  
• UPDATED! DiFerent children have diFerent learning styles  
• UPDATED! Learning two languages gives a cognitive advantage  
• UPDATED! Girls and boys have diFerent cognitive abilities  
• Most learning happens in the first 3 years of life  
• Violent video games make children more violent  
• We only use 10% of our brains  
• UPDATED! Well-rested children do better at school  



• You can train your brain with digital media  
• Children do better in school if they were born in the autumn  
• UPDATED! Is the number of children with ADHD in UK schools increasing?  
• UPDATED! Mindfulness has a place in the classroom  
• Intelligence is fixed  
• The future of education is brain stimulation  

   

Personal Reflective/Story Journal Entry  

Identify three or four learning/education-related sayings that you have heard - and may 
have practiced. For example, the belief that fish oil and Omega-3 fatty acids are great 
supporters of learning. Is that accurate?   

For each one,  

• identify the saying.  
• how did you come to know it? and,  
• how has it been manifest in your life?  

What would be your response to our author and the Center for Education Neuroscience?  

   

Cognitive Neuroscience as an Emerging Field Discussion  

As cognitive neuroscience is an emerging field, what do you see as practical when 
augmenting cognitive neuroscience in adult and community education programs?  

Using the topics from the Center for Education Neuroscience, provide a discussion that 
would instruct those just entering the field of adult and community education.   

What stories can you share that would provide a solid path for using neuroscience as a 
strategy for improving adult learning?  

   
Admittedly, this is a complex and diAicult topic. Even the discipline's scholars have 
disagreement. But, oAer your thoughts and perspectives and let us help one another to 
gain a better understanding of this topic.   

  

  



Week 6: September 28 – October 4 | Revisiting Course Concepts to Date  

Discussion Forum Only  

Let us take some time to revisit what we have explored this far. Psychology of Adult 
Adjustment can be highly complex and definitely merits revisiting the concepts, their 
meaning, and their role in adult and community education to work our way to a better 
understanding in both theory and transfer to practice.  

Here is what we have studied:  

• The self-directed learner and humanistic psychology  
• The psychoanalytic approach  
• The life history of the self  
• Cognitive neuroscience  

In this week's discussion forum, feel open to oAer what you see as needing further 
exploration and discussion.  

As a class, we will work with one another to provide a deeper meaning of such content.  

Among such discussion concepts are:  

• what is the topic in and of itself,  
• what does it mean to adult learning, and  
• how/when can we leverage the topic to better develop and deliver adult and 

community education programs and workshops?  

   

Week 7: October 5 – October 11 | Practicum I   

You have been requested to develop a learning program for those adults from a 
municipality (actual municipality) with the following data:  

• 39.2% poverty  
• 71% minority  
• $20,656 per capita income, $29,844 average household income  
• 1.8 sq. miles, 3,048.8 population density  
• 3rd (20.5, tie) highest municipal tax in the County  
• Average math proficiency score of 10-14% (versus the state public school average of 

45%)  



• Average reading proficiency score of 15-19% (versus the 62% statewide average)  
• The associated school district is ranked #676 out of the state's 707 school districts  

   

The adults exhibit the following characteristics:  

• Balancing Commitments:  

Adult learners often juggle work, family, and other responsibilities, making it challenging to 
dedicate time to learning.  

• Financial Constraints:  
• Lack of Confidence:  

They may have negative past experiences with education or struggle with academic skills, 
leading to a lack of confidence.  

• Technology Anxiety:  

They may be intimidated by technology and need support in using online learning 
platforms.  

• Adapting to the Learning Environment:  

Adjusting to a formal learning environments after a long break from learning.   

   

Your organization has the task to provide a series of learning and education workshops for 
the municipality's adults to care-take their aging parents. Their parents are diabetic 
patients that require daily medications and hygiene as well as daily exercise routines, daily 
heart rate, sugar, and blood pressure tests that are provided to their doctor each week. 
Which of the following psychology-related adult learning practice is most appropriate for 
guiding the learning activities.   

• The self-directed learner and humanistic psychology  
• The psychoanalytic approach  
• The life history of the self  
• Cognitive neuroscience  

   



Make an argument for the most appropriate psychology-related practice for adult learning. 
Make sure to tease out the various tenets and their role in designing the instruction and 
evaluation.  

  

Week 8: October 14 - 18 | Understanding Adult Intelligence and Cognition: The Role of 
Experience  

The role of experience has a long honored tradition in adult education. Kolb identified four 
diAerent learning preferences, or learning styles, after observing the cycle of learning.  He 
identified learning styles as “habitual ways of responding to a learning environment.” How 
students react to specific stages in the learning cycle helps identify their learning style. 
From  
Simply Psychology,  

• Concrete Experience – the learner encounters a concrete experience. This might be 
a new experience or situation, or a reinterpretation of existing experience in the light 
of new concepts.  

• Reflective Observation of the New Experience – the learner reflects on the new 
experience in the light of their existing knowledge. Of particular importance are any 
inconsistencies between experience and understanding.  

• Abstract Conceptualization – reflection gives rise to a new idea, or a modification of 
an existing abstract concept (the person has learned from their experience).  

• Active Experimentation – the newly created or modified concepts give rise to 
experimentation. The learner applies their idea(s) to the world around them to see 
what happens.  

How has this guided your learning experiences? How can this be mobilized in your 
practice?  



   

  

   

Readings  

Tennant, M. (2020).   Understanding Adult Intelligence and Cognition: The Role of  
Experience. Psychology and adult learning: The role of theory in informing practice. 

Routledge. John Dewey On Education: Impact & Theory   

   

Video  

John Dewey’s Philosophy of Education: Key Concepts   

   

Supplemental Reading  

Williams, M. (2017). John Dewey in the 21st Century. Journal of Inquiry & Action in 
Education, 9(1), 91-102.  

   



Personal Reflective Journal Entry  

This is taken directly from Chapter 6 Activity (p. 107).  

Think of something that you want to teach or learn or something that you have recently 
taught of learned. How Can you/did you engage all four learning modes as described by 
Kolb (Concrete Experience, Reflective Observation, Abstract Conceptualization, Active 
Experimentation)? Are each of these modes appropriate for the content of what you are 
teaching/learning? Should one mode be stressed? How do you understand your 
preferences or abilities as a teacher or learner? Does your understanding of yourself as a 
teacher or learner fit with the modes of learning as described by Kolb?  

   

Using Kolb's Four Learning Stages for Adult Instruction Discussion  

Kolb argued "that in any learning there is a conflict or tension between the polarities of at 
least two dimensions (p. 92)." This means they grapple with learning, experience, and 
cognition as they expand their knowledge and skills. For example, A learner has a concrete 
experience (let say assisting someone making a triple layer cake). They would also need the 
abstract conceptualization of "visualizing" it meaning their learning now involves using 
theories, logic and ideas, rather than feelings, to understand problems or situations 
(understanding the concept of combining specific ingredients in a process to achieve 
success/a product) thus being to apply the experience to similar experiences. This is also 
similar to Dewey's "learning is in the doing."   

Let us revisit Kolb's learning stages (shown below) in light of developing an instructional 
task for adult learners. Choose a topic for instruction (like reading comprehension, 
plumbing, cosmetology, math, history, financial investment workshop, geography, code 
writing, Microsoft Word, etc, etc, etc). How would you best use adult intelligence and 
cognition with the role of experience to best position your learners for learning transfer?  

• Concrete Experience – the learner encounters a concrete experience. This might be 
a new experience or situation, or a reinterpretation of existing experience in the light 
of new concepts.  

• Reflective Observation of the New Experience – the learner reflects on the new 
experience in the light of their existing knowledge. Of particular importance are any 
inconsistencies between experience and understanding.  

• Abstract Conceptualization – reflection gives rise to a new idea, or a modification of 
an existing abstract concept (the person has learned from their experience).  

• Active Experimentation – the newly created or modified concepts give rise to 
experimentation. The learner applies their idea(s) to the world around them to see 
what happens.  



   

What are your thoughts and perspectives?  

  
  

Week 9: October 19 - 25 | Behaviorism  

Behavioral psychology, or behaviorism, is a theory suggesting that environment shapes 
human behavior. In a most basic sense, behavioral psychology is the study and analysis of 
observable behavior. It is the practice of conditioning a human to provide an acceptable 
response to a given stimulus. An example of behaviorism is when teachers reward their 
class or certain students with a party or special treat at the end of the week for good 
behavior throughout the week. The same concept is used with punishments. The teacher 
can take away certain privileges if the student misbehaves. Or in the workplace, a manager 
can reward a production crew for achieving a safety goal or a punishment if the crew 
misses their goal.  

The learning is when the specific population is fully able to provide the accepted response 
to the teacher's or the manager's expectations.  

Reading  

Tennant, M. (2020).   Behaviourism. Psychology and adult learning: The role of theory in 
informing practice. Routledge.  

Video  

The Mind-Blowing Impact of Behaviorism in Psychology  

Personal Reflective Journal Entry  

Taken from Chapter 7 Activity (p. 126).  

Do you consciously dispense, to others or to yourself, rewards and punishments in your 
teaching, learning, or everyday life? Is the aim to shape or control your own or others' 
behavior? Is behavioral change a suAicient outcome or do you consider attitudes and 
values or broader goals for yourself or others?  

Are you engaged in setting educational objectives or outcomes or have you undertaken a 
course with objectives and outcomes? To what extent were these couched in behavioral 
terms?  



Behaviorism-Based Learning for Adult Instruction Discussion  

Behaviorist psychology has merit and is highly useful in specific situations. Albeit, there are 
myriad critiques and objections to the behaviorist practice.   

The key to eAective use of this practice is a well-structured intent and prompt.  

Each behaviorism statement "begins with a verb" (p. 119). The verbs should be carefully 
chosen and need to be specific and "indicate definite observable responses" (p. 119). 
Several such words are listed on p. 120,   

• Describes  
• Identifies  
• States  
• Distinguishes  
• Explains  

For your discussion post, develop a behaviorism-based statement by first providing a 
background - what is the environment, the situation, who or what are all involved, what are 
other parameters of importance, and what do you want to know.  

Then develop an insightful and sound behaviorism prompt that can maximize learning 
transfer.  

When will you reward and what will be the reward.  

Describe how your post discussion aligns with operant conditioning and to what extent is 
your accepted response to the stimulus?  

If you feel open, you could post a couple of them. This is your chance to practice 
developing and using well-grounded behaviorism psychology.  

  

  

Week 10: October 26 – November 1  |  Group Learning (Collaborative Group Work 
Involved)  

Adult and Community Education extensively uses small - and large - group strategies as 
part of the instruction practice. This week, we will explore group learning in small groups.  



Group learning is a powerful technique to providing a learning environment when the 
individuals' and the group's needs are met. Below is Bales' (1970) Interaction Process 
Analysis Functional Codes.  

  

   

Reading  

Tennant, M. (2020). Group learning. Psychology and adult learning: The role of theory in 
informing practice. Routledge.  

   

Video  

Use this video as the meeting to use Bales Interaction Process Analysis 

Chairing a meeting  

   

Small Group Task  

Use Bales' Interaction Process Analysis framework to analyze the Chairing a meeting" 
video.  

Your group has been tasked to improve this business's meetings. As you watch the video, 
use Bales' IPA to document the 12 items.   

Then, as adult and community educators, interpret your observations of the group and 
develop a summary of the interactions and what needs this group has.  

A guiding video will be posted in Week 5 and provide the rubric and tips for progressing.  



The group members will also be posted in Week 5 to give you all time plan your strategy for 
the task.  

   

Interaction Process Analysis Using the "Chairing a meeting" Video Discussion  

POST AS A GROUP  

Using Bales' (1970) Interaction Process Analysis framework and the content from this 
week's chapter, how would you analyze the meeting?  

Your summaries will be posted in a discussion forum and provide the opportunity for 
discussion.  
>>How would your group develop a professional development workshop for the meeting 
leader  
and 
participants? 

  

   

Personal Reflective Journal Entry  

Taken from Chapter 8 Activity (pp. 145-146).  

Think of a situation where you have been in a group and have withheld or contradicted your 
views or beliefs because you perceived that your views or beliefs were not shared by the 
group as a whole? Why did you behave in this way (e.g. intimidated, indiAerent, views not 
strongly held, no decisions or consequences at stake? Are there instances where you went 
against the group" If so, what was the outcome? Has any group managed to fundamentally 
change your view of an issue?  

  

Week 11: November 2 - November 8 | Transformative Learning  

Whether it is based on Freire's conscientization or Mezirow's perspective transformation, 
transformative learning had been valuable as both a learning theory and application to 
practice in adult and community education. This week, we will explore the notion of 
transformative learning as it related to the psychological adjustment of adults.  

   



Reading  

Tennant, M. (2020). Transformative learning. Psychology and adult learning: The role of 
theory in informing practice. Routledge.  

   

Video  

Transformative Learning  

   
Personal Reflective Journal Entry  

Taken from the Chapter 9 Activity (p. 164).  

Do you consider yourself to have undergone a significant transformation in your life or have 
you observed such a transformation in another person? Does this transformation resemble 
a 'perspective transformation' or 'conscientization experience as described by Mezirow or 
Freire?  
What was the trigger for the transformation? Would you describe it as a 'disorienting 
dilemma'? Was self-examination involved and were others essential to this? Was there a 
critical assessment of internalized assumptions? Was the process fundamentally 
emotional or did it have conscious cognitive aspects? Was there a change in the 'frame of 
reference' for understanding self and others? What actions resulted?  

   

Transformative Learning Strategies for Adult Education Discussion  

Tennent states, " ... I would like to explore the implications of adopting a relational view of 
the self. It seems that such a view implies a certain attitude towards what critical self-
reflection may achieve as a pedagogical tool." ... "This involves a form of disinterested 
inquiry on behalf of the educator, one which open premises for exploration" (p. 160).  

Use this as a springboard for your discussion post.   

First, oAer your perspective regarding what a conscientization and perspective 
transformation is? How are they conceptually diAerent and is this important to understand 
and describe transformative learning?  

Next, oAer an experience or a story of an observation of how transformative learning is 
used? Do you think it is possible to establish a learning environment to bring about a 
transformative learning experience for your learners?  



What were, or what do you anticipate as being, the results?  

  

  

Week 12: November 9 - 15  |  Contrasting Traditions in the Framing of Issues in Adult 
Learning (Table 9.2, pp. 158-159)  

There was too much packed into the table to just gloss over it.  

Examine the Contrasting Traditions in the table below.  

  

From what you have learned in this course, in you other program courses, and your life's 
experiences, a couple things:  

• Is the information in the table accurate?  
• Do you agree with the information and categorizations in the table?  
• How would this help guide and inform your work in adult and community education?  
• Does this help guide your professional and/or your personal lives?  

Tennent discusses the ongoing tension between the three distinct perspective of liberal 
humanism, critical pedagogical, and postmodernism. In adult and community education 



and the learning/psychology component, the three mentioned traditions of liberal 
humanism, critical pedagogical, and postmodernism are among the most 
used/researched. Progressive/pragmatic would have merited inclusion.  

   

Discussion Forum  

As you make connections between the traditions listed and described in the table, use your 
own practice and experiences to make meaning of them and identify their uses and roles in 
your daily working and personal lives.   

Which do you find most useful and why?  

Can these help guide and inform your work in adult and community education?  

If so, how would the information in this table guide your decision making and instructional 
program development and delivery?  

   

Week 13: November 16 - 22 | Towards a Critical Understanding of Practice  

Reading  

Tennant, M. (2020). Towards a critical understanding of practice. Psychology and adult 
learning: The role of theory in informing practice. Routledge.  

   

Supplemental Readings  

Brookfield, S. (2016) Download Brookfield, S. (2016). So what exactly is critical about 
critical reflection? In, J. Fook, V. Collington, F. Ross, G. Ruch and L. West (Eds.). 
Researching Critical Reflection and Research: Multidisciplinary Perspectives. Routledge.  

Foley, G. (2001) Download Foley, G. (2001)Radical adult education and learning.  
International Journal of Lifelong Education, 20(1/2).  

Schied, F. (1995) Download Schied, F. (1995). How did humans become resources anyway? 
Paper presented at the Adult Education Research Conference, University of Alberta, 
Edmonton, Alberta, CA.  



Welton, M. (2002) Download Welton, M. (2002). Listening, conflict, and citizenship: 
Towards a pedagogy of a civil society. International Journal of Lifelong Education, 21(3), 
197-208.  

Unroe, C. (2021) Download Unroe, C. (2021). SOCIAL MOVEMENT LEARNING ABOUT JUST 
TRANSITION IN CENTRAL APPALACHIA. Unpublished Dissertation  

   

Personal Reflective Journal Entry  

Gay (2018, p. 2829) outlines some assumptions about teaching that she challenges in her 
book on culturally responsive teaching. These assumptions (modified by Tennent) are:  

1. Education has nothing to do with culture, identity, and heritage.  
2. Few educators have an appreciation of how teaching practices reflect Western 

cultural values.  
3. Students should be treated the same, irrespective of their background.  
4. Good teaching transcends place, people, time, and context.  
5. Education assists those with diverse backgrounds to assimilate into mainstream 

society.  

   

Discussion  

Given the view expressed above that reflexivity is broadly conceives as a critical awareness 
of the assumptions that underlie practice - to what extent do you hold, or have witnessed 
such assumptions underlying practice? Do you think the assumptions outlined by Gay are 
valid? Are there other assumptions you can identify? What is your approach to teaching a 
diverse class of adult learners? As a learner, have you sought to include those with minority 
identities?  

  

  

Week 14 | November 23 - 29 | Practicum II  

As your university's professional development manager, university leadership has stated 
that university staA receive professional development regarding artificial intelligence and 
its possible implications to the FERPA law.  

• Understanding Adult Intelligence and Cognition: The Role of Experiencemp  



• Behaviorism  
• Group Learning  
• Transformative Learning  

   

Make an argument for the most appropriate psychology-related practice for adult learning. 
Make sure to tease out the various tenets and their role in designing the instruction and 
evaluation.  

   

Week 15: November 30 – December 6 | Begin Final Project  

Your final project will be an adult and community education lesson plan using the most 
appropriate psychology for adult adjustment strategy.  

   

1) Identify a community education/learning need.  

   

2) Select what you believe is the most appropriate psychology-based adult learning 
strategy.  

   
3) Develop/Create a lesson plan for your identified community education/learning need.  

   

Your task is to make the argument and connections regarding the basic tenets of the 
psychologybased adult learning strategy as it relates to the education/learning topic, the 
target population, the instructional strategies, and the learning evaluations/assessments.  

   

Community Education/Learning Program Outline  

Program Title  

Program Overview  



Program Goal and Objectives  

(The language of each goal needs to be formed in the language of your selected psychology 
concept.)  

Module Topic  

2 to 3 Learning Objectives  

Designing Instruction Develop your instructional strategy (like EDAC 635) using the intent 
and focus of your selected psychology of adult learning concept.  

Evaluation Plan  

 

Week 16: December 7 - 11 | Final Project Completion Week 

 
Semester Personal Reflective/Story Journal  

 

  


