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Appraisal Methods in Counseling

CPSY 607 – Fall 2025
Instructor:
Stefanía Ægisdóttir, Ph.D.

Telephone:
285-8046 or 285-8040 (W)



HB 447



Time:

6:30-9:10 PM


Office hours:
By appointment


Place:

HB 103



Email:

stefaegis@bsu.edu
Text:
1)
Zimmerman, M. (newest edition). Interview guide for evaluating DSM-5
Psychiatric disorders and the mental status examination. Philadelphia, 

PA: Psych Press Products.
2)
Professor’s Power Point Presentations, which are posted on CANVAS. The presentation slides cover all lecture material and additional information regarding the concepts covered in class, including information about test and measurement in counseling.
3) Articles on Reserve under course name and professor and articles posted on CANVAS (see reference list for articles). Additional articles may be suggested in class as deemed necessary. These articles are NOT included on the original reference list.

4) Handouts and notification of additional articles will be provided in class as deemed necessary.

5) Optional/Recommended: Students may also refer to the following books about test and measurement:

Boccone, P. J., Owens, E. J., & Parsons, R. D. (2023). Assessment in Counseling: Guiding practice and decision making. San Diego: Cognella.
IMPORTANT INFORMATION
University Statement:

We at BSU are committed to ensuring that all members of the community are welcome, through valuing the various experiences and worldviews represented at Ball State and among those we serve. We promote a culture of respect and civil discourse. 
Disability Services:

If you need course adaptations or accommodations due to a disability, please contact me as soon as

possible. Ball State's Disability Services office coordinates services for students with disabilities. You need to have documentation on file with them before any accommodations can be provided. You can

contact them at 765-285-5293 or dsd@bsu.edu.

Freedom of Expression:

In this course, we are committed to fostering a learning environment that values intellectual diversity, encourages free expression, and promotes open inquiry. As members of the Ball State Community, we treat each person in the Ball State community with civility, courtesy, compassion, and dignity and respect and learn from differences in people, ideas, and opinions. Please review Ball State University’s Statement on Freedom of Expression, the resources on Ball State’s Freedom of Expression webpage (https://www.bsu.edu/about/freedom-of-expression/freedom-of-expression-statement), and Ball State’s Beneficence Pledge (https://www.bsu.edu/about/beneficence). 

Attendance:
Full attendance is expected in this course (see assignments, Project 7). If for any reason a student cannot attend class, the instructor needs to be notified in advance or as soon as possible after the absence begins (e.g., unexpected injury or illness). The student may need to provide documentation, with confidential information redacted when appropriate, if requested (https://www.bsu.edu/about/administrativeoffices/vice-provost/student-services/attendance-policies). 
Leave Policy: 
The BSU student Code outlines students’ rights to be excused for funerals/bereavement, pregnancy, and jury duty. See the linked page which includes the appeals policy when a student and faculty member have a conflict about interpretation of the policy (https://www.bsu.edu/about/administrativeoffices/vice-provost/student-services/attendance-policies).
Observance of Religious Holidays:  
Ball State University is committed to the support of a pluralistic environment that respects the traditions and beliefs of all its members. Accordingly, should you wish to observe a religious holy day that conflicts with our course schedule, I will work with you to reschedule examinations and assignments or to provide information about missed course material as long as arrangements are made in advance.
Title IX: 

Ball State University is committed to providing a safe and inclusive learning environment for all students. If you or someone you know has experienced sexual harassment—including sexual assault, dating violence, domestic violence, or stalking, please know that you are not alone. The University offers support services and resources. For more information or to report an incident, please visit bsu.edu/titleix or contact the Title IX Coordinator at 765-285-1545 or at titleix@bsu.edu 

As your instructor, I am a mandatory reporter under the Title IX policy and required to report any information I receive about possible sexual harassment. This includes information shared in class discussions, assignments, or private conversations. 

What happens after I report? The Title IX Coordinator will email the person who experienced sexual harassment (complainant) and invite them to schedule a meeting. If the complainant chooses to meet with the Title IX Coordinator, 

· Title IX Coordinator will offer supportive measures (e.g., counseling, extensions on deadlines, course-related adjustments, changes to work or class schedules, and/or referrals to campus offices), review the policy, and discuss options to move forward. 

· If a complaint is filed by the complainant or the University, an investigation will begin following University policy. 

University Grade Appeal Policy: 

If you believe you received a final course grade that does not reflect your performance due to fairness or a procedural issue, you have the right to file an appeal within 5 school days after final grades are posted by the Office of the Registrar. Review the University Grade Appeal Policy and Process.

Student Academic Ethics Policy: 

Honesty, trust, and personal responsibility are fundamental attributes of the university community. Academic dishonesty and other forms of academic misconduct threaten the foundation of an institution dedicated to the pursuit of knowledge and will not be tolerated. To maintain its credibility and reputation, and to equitably assign evaluations of scholastic and creative performance, Ball State University is committed to maintaining a climate that upholds and values the highest standards of academic integrity. Visit the VPAA’s academic integrity website (Students tab) for resources on understanding academic integrity, citing sources properly, and avoiding inadvertent academic dishonesty. To learn about BSU’s academic integrity expectations and students’ rights, please read the University Student Academic Ethics Policy. 

Academic integrity violations include giving or receiving an unfair academic advantage (cheating), presenting someone else’s ideas or work as your own (plagiarism), and falsifying academic records. Unless otherwise indicated, you must work independently by yourself. Check with me if you are unsure whether something constitutes academic dishonesty. Examples of academic integrity violations include but are not limited to: 

· Using resources not authorized by the faculty member (including devices, AI tools, hidden notes, and open books) 

· Using commercial study websites to find answers to graded assignments (Chegg, Course Hero, StudyPool, OneClass, etc.). 

· Without the instructor’s written permission, giving away, buying, or selling graded assignments class notes, exams, study guides, or other course materials to other students or to third-party vendors (Course Hero, Chegg, 24HourAnswers, etc.). 

· Working with another person on any assignment other than authorized group projects. 

· Sharing or allowing others to access your files, whether done with permission or not. 

· Reusing your own work from another semester, course, or section. 

· Sharing answers with others during exams (passing notes, texting, whispering, gesturing) 

· Discussing exam questions and answers with students who have not taken the exam. 

· Soliciting others to complete work for you. 

Students are expected to complete all assignments and exams independently; any work must be yours and yours alone. Unless you receive specific, written instructions otherwise, working together on assignments or relying on students' work from previous semesters is not permitted. Additionally, plagiarizing published research or taking material from online or other sources without properly citing will be considered cheating. The examples of academic dishonesty mentioned here are not exhaustive. If you have questions about what constitutes academic dishonesty, please ask. If the instructor suspects an incident of academic dishonesty, then the instructor will reach out to you to set up a meeting to discuss the issue. Consequences for academic dishonesty will be handled on a case-by-case basis. Consequences may include but are not limited to receiving a zero for the assignment all the way up to failure of the course. For more information about academic dishonesty, see the Student Academic Ethics Policy, available here. A special note about AI supported applications (e.g., Chat GPT, Google Bard) is in order: As you work on and submit assignments this semester, know that using generative AI tools to complete your assignments is a violation of Ball State’s Academic Ethics Policy unless the use of AI is explicitly approved by the instructor in advance. In general, students may not submit any work generated by an AI program as their own. Doing so is plagiarism. 
Proctoring:  This course will require the use of the Respondus LockDown Browser and Monitor for online exams. Watch this short video to get a basic understanding of LockDown Browser and the optional webcam feature (which may be required for some exams.) Instructions for obtaining the software can be found in our course.
Generative AI Statement:
 All work conducted and/or submitted in this course must be your own, completed in accordance with the Ball State University’s Student Academic Ethics Policy. If you choose to use AI tools to help brainstorm assignments or projects or to revise existing work you have written, you must cite any AI-generated material that informed your work. Using an AI tool to generate content without proper attribution constitutes a violation of Ball State University’s Student Academic Ethics Policy. 
Canvas Accessibility:  Canvas provides a user experience that is easy, simple, and intuitive. Special attention has been paid to making Canvas screen-readable. The Rich Content Editor encourages users to create accessible content pages (i.e. text formatting is accomplished using styles). Canvas is designed to allow limited customization of colors and schemes to be accessible for all users. The National Federation of the Blind granted Canvas the Gold Level Web Certification in 2010.
Find more information by visiting the Canvas Voluntary Product Accessibility Template (VPAT).

FERPA and Privacy:  As a student, your educational records are considered confidential. Under FERPA (Family Educational Rights and Privacy Act), your records are confidential and protected. Under most circumstances, your records will not be released without your written and signed consent. However, some directory information may be released to third parties without your prior consent unless a written request to restrict this is on file. You can learn more about student rights to privacy by reading Ball State’s FERPA and Privacy and Protection
The Writing Center:  All writers improve with practice and feedback, so as a student in this course, you are encouraged to use the Writing Center (in Robert Bell 295, Bracken Library, or online) to get additional feedback on your writing. To schedule a free appointment to discuss your writing, go to www.bsu.edu/writingcenter. Online and in-person appointments are available seven days a week; however, plan ahead because appointments book quickly!
The Learning Center:  The Learning Center offers free Tutoring and Academic Coaching for many courses at Ball State. Students can make appointments for online (Zoom) or in-person (NQ 350) appointments. To make an appointment, visit my.bsu.edu and click on “Navigate” in the Additional Tools Section, or just go directly to https://bsu.navigate.eab.com.
Testing accommodations for students with disabilities are available for students who have received the appropriate documentation from Disability Services. Tests may be administered in the Learning Center. For more information about all of our programming, visit bsu.edu/learningcenter or call 765-285-1006. Follow us on Instagram: BallStateLC.

COURSE OBJECTIVES, SCHEDULE AND ASSIGNMENTS
Objectives/Outcomes: By the end of the course, students should be able to:

1) Build an ability to perform psychological assessment based on theoretical, empirical, and practice considerations. 

2) Build an awareness of potential biases in assessment based on counselor and client characteristics (e.g., race, ethnicity, gender, theoretical orientation) and the characteristics of the setting and information available.

3) Acquire assessment skills for specific client issues (e.g. mental status, suicide, counseling outcome, psychosocial history).

4) Become an informed consumer of commonly used psychological tests and their use (e.g., personality, cognitive, interest). 

5) Critically evaluate and present psychological test applicable in your field (Vocational Rehabilitation, Clinical Mental Health, Community Counseling, School Counseling).

6) Develop a beginning mastery of test item development and measurement principles. This includes but is not limited to knowing and understanding:
a. Historical perspectives concerning the nature and meaning of assessment.
b. Basic concepts of standardized and non-standardized testing and other assessment techniques, including norm-referenced and criterion-referenced assessment, environmental assessment, performance assessment, individual and group test and inventory methods, psychological testing, and behavioral observations.
c. Understand reliability (i.e., theory of measurement error, models of reliability, and the use of reliability information).
d. Understand validity (i.e., evidence of validity, types of validity, and the relationship between reliability and validity).
e. Be aware of social and cultural factors related to the assessment and evaluation of individuals, groups, and specific populations.
7) Gain knowledge about ethics of testing and assessment.

Methods of Instruction and Evaluation:
1)
Readings, independent learning, self-instruction, discovery.

2)
Class discussion, questioning, problem solving.

3)
Lectures on theory, research, and practice.

4)
Videotape/Demonstration and experiential exercises.

5)
Presentation and critical assessment of a psychological inventory.

6)
Psychological assessment report (Mental Status Exam and Psychosocial History).

7)
Final Examination.

Evaluation Criteria:
1)
Attendance (20) and active participation (20)
40 points 




2)
Assessment paper/Mental status examination
100 points




3)
Test presentation and critical assessment

100 points




4)
Final Examination




100 points











---------------------------










Total

340 points

Grading Scale:
A
94-100%
320-340 points




A-
90-93%
306-319- points




B+
87-89%
296-305 points




B
84-86%
286-295 points




B-
80-83%
272-285 points




C+
77-79%
262-271 points




C
74-76%
252-261 points




C-
70-73%
238-251 points




D
60-69%
204-237 points





F
59% - 

203-0 points

No course incomplete will be granted unless very special circumstances arise.  Late papers are reduced one letter grade (i.e. A to B, B to C) per each day late. 

Points of Evaluation:

A)
Paper (100 points; 29.4%): The assessment paper should be an assessment of a current or pseudo client (child or an adult) including, psychosocial history, mental status evaluation, suicide assessment and other objective or subjective assessment as necessary based on the client presenting issue and setting.  The report (paper) should also include recommendations based on the assessment (e.g. counseling recommendations, further psychological or educational testing [e.g., specific tests to use], medical referral/testing) and a rationale for the recommendations.  When providing treatment recommendations (based on presenting problem/issue and your assessment), look for support in the theoretical and research literature (e.g., evidence-based treatment).  No specific length is required for the paper but it should range from 3-6 pages.  An example of a “real assessment” will be provided.  Make sure your report is well written, grammatically correct and presented in a professional manner.

B)
Presentation (100 points; 29.4%): Each student (or a group of 2-3 students) will select a psychological test that is commonly used in their field (i.e., RC, CMHC, SC).  The students should critically evaluate the test and present their findings to the class and provide their classmates and professor with a one-page handout with a summary of their findings. Students are allotted about 30 minutes to present the instrument.  In the presentation and the handout the student is to provide the following:

· Description of the test (items, scales, etc.) and its purpose,
· When and how it was developed,

· What methods were used in the development (rational, theoretical, Factor analysis, etc – see PPTs),
· The setting and the client population on which the instrument is used,
· Description of the normative population(s)/standardization sample (e.g., number, age, gender, other demographics) and information about the test’s normative/standardization data (e.g., means, SD, other relevant criteria for clinical interpretation)
· Relevant psychometrics (validity, reliability),

· How the inventory is scored, what the scores mean,
· Strengths and weaknesses of the instrument,
· Availability of the instrument (from where to get it/purchase it), cost,
· Qualifications needed to use (administer, score and interpret),
· How it can be used as a counseling tool (aid in diagnosis, treatment planning, intervention) and other relevant information regarding the measure and its use. 

The purpose of the handout is for each student to have a one-page (double sided if needed) information sheet about commonly used psychological tests to which they can refer in their future practice. Both students and professor will evaluate the presentation and handout for quality and completeness. These evaluations will determine the grade for the presentation.

C)
Examination (100 points; 29.4%): Final Examination (possibly midterm and final exam) will be in a multiple-choice format and will cover all readings and discussions in class. Questions on the exam measure knowledge of the material covered, understanding of the material, and ability to apply that knowledge in real life situations. The PPTs serve as a study guide for the exam.
D)
Attendance (40 points; 11.8%): It is expected that students attend every class.  To receive full points for this evaluation criteria, students need to prepare for class to be able to actively participate in class discussion relevant to the course topics covered in class.
Schedule:

Date



Topic




Reading

Aug
19


Course introduction/Overview


26


Clinical judgment


Rosenhan (1973)





What is it, why is it important?
Sandifer et al. (1970)

Sept
2


Clinical versus statistical 

Ægisdóttir et al. (2006a & b)




prediction/relevance for counseling
Strohmer & Arm (2006)






Chwalisz (2006)






Hilton, Grant, & Rice (2006)





Judgment exercises


9


Clinical judgment


Pepinsky & Pepinsky (1954) ch.1
Judgmental heuristics/biases

Nisbett and Ross (1980) ch. 2










Faust (1986a)


16


Judgment biases/client variable
Lopez (1989) – Definition of bias




biases




Wrobel (1993) – example research









Potts et al. (1991) – example research









Settin (1982) - example research









Garb (1997) -main article; newest data

23


Accurate counselors


Arkes (1981)










Spengler et al. (1995)










Gambrill (2003) -interview









Faust (1986a,b)










Hill & Ridley (2001) optional

research about delayed judgment

30


Multicultural assessment

Ridley et al. (1998)

Psychological masquerade

Taylor (1990; 2007) ch. 1, 3



Midterm Exam Oct due Oct 4
Midterm exam is online and 

covers readings/content from 

Aug 19 – Oct 23. It does not 

include this week’s readings.
Oct
7


Fall Break: No class

14


Assessing suicidality


Bonner (1990)*










Bongar (1991) ch. 3. Ch 1 optional









Hahn & Marks, 1996









Sheehan, et al., (2021)









Laux (2002)









Newest suicide data USA





Suicide Protective Factors

Cureton & Fink (2019)




21


Mental Status examination

Zimmerman (1996)




Demonstration & class practice
Polanski & Hinkle (2002)

Morrison (199X) – book ch.









Zuckerman (199X) – book ch.

28


Test and Measurement

Green (1981) - concepts


(e.g., reliability, validity, norms,
Anastasi (1992) – measurement 


standardization, standard scores
hazards
[z-scores, T-scores], SEM,

Information from lecture & 

types of psychological tests,

supplemental readings suggested –






see optional text book from 2023


 

Nov.
4


Test and Measurement cont’d

Use of tests in counseling

Campbell (1990)







Watkins (1990)



Ethics in appraisal


Turner et al. (2001) Tables
Internet/computers in appraisal
Sampson Jr. (2000)

Mental status examination/Assessment report due

11


Test Presentations

18


Test Presentations


25


Test Presentations

Dec
2


Test Presentations

Dec
9


Final Examination 




(Online administration)
Articles, lectures, handouts, 









presentations

Note:
The course schedule is subject to change. Additional readings may be announced in class.

Articles should be available on reserve in library and can be accessed online (e-files).
Some articles are also available on CANVAS.
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