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Course learning criteria and objectives

This course privileges diversity of ideas and narra-
tives in distinct local contexts as manifested in the 
global built environment from time immemorial to 
the 19th century. It centers on people, land, and 
culture as expressed in distinct collective perspec-
tives, cultural practices, and individual lived expe-
riences.

ARCH 229 History of Architecture covers intellec-
tual and culturally diverse ideas and narratives in 
distinct local contexts as manifested in the global 
built environment. 

This course meets the requirements of:

ARCH 229 is a Tier II course as  a required com-
ponent of the UCC general education program. 
Herein, students will transform their thinking pro-
cesses from knowledge into judgment and be-
come critical and creative thinkers. By the end of 
this course, students will be able to identify and 
recognize key terms, perspectives, and theories in 
the history of architecture. They will see how ar-
chitecture at once intertwines beliefs, aesthetics, 
technology, economics, site, and the practices of 
daily life. Accordingly in this course students will 
be introduced to historical methods and themat-
ic lenses with which to compare different forms 
of architectural innovation, with an aim to create 
new knowledge within the field. 

To transform knowledge into judgment, Ball State 
graduates are critical and creative thinkers who: 

– use multiple sources of information and 
knowledge in forming judgments

– evaluate strengths and weaknesses of argu-
ments and actions

– understand the ethical implications of pos-
sessing and using knowledge

– take an inquiring stance toward the world 
while appreciating the contributions of tra-
dition

– consider and understand others’ values as 
well as their own 

– value diversity in the social and natural 
world

– develop effective decision-making strategies 
based on an awareness of their own strengths 
and weaknesses

– understand how their actions affect the com-
plex, interrelated systems that compose our 
environment

Ball State’s University Core Curricu-
lum (UCC), 

National Architectural Accrediting 
Board’s performance criteria (NAAB 
p.c.), 

National Association of Colleges 
and Employers’ (NACE) professional 
competencies, 

Indiana Senate Bill 202 on intellec-
tual diversity, and 

Your instructor’s 1st amendment 
rights and academic values
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5In this course students must demonstrate learn-
ing according to performance criteria set out by 
the National Architectural Accrediting Board. 
ARCH229 addresses:

NAAB PC.4 History and Theory 
How the program ensures that students understand 
the histories and theories of architecture and 
urbanism, framed by diverse social, cultural, 
economic, and political forces, nationally and 
globally. 

This course follows 
National Association of Colleges and Employers 
competencies.

“For new college graduates, career readiness is key to en-
suring successful entrance into the workforce. Career read-
iness is the foundation upon which a successful career is 
launched. Career readiness is, quite simply, the new career 
currency. For higher education, career readiness provides a 
framework for addressing career-related goals and outcomes 
of curricular and extracurricular activities, regardless of 
the student’s field of study. For employers, career readi-
ness plays an important role in sourcing talent, providing a 
means of identifying key skills and abilities across all job 
functions; similarly, career readiness offers employers a 
framework for developing talent through internship and other 
experiential education programs.” _ https://www.naceweb.org/

Course outcomes

UNDERSTANDING 
– the academic tool-set of the historian
– group roles in a learning and collaborating 
environment  

– the value of a variety of arguments
– architecture as a multi-sensory experience

ANALYZING 
– architecture from a larger macro perspective

APPLYING 
– evidence-based research in group-based as-
signments

– knowledge of architectural artifacts 

EVALUATING 
– the quality of information in different types 
of source material

CREATING 
– new knowledge based on disciplinary knowledge 
and methods/tools

NACE competencies

UNDERSTANDING 
Career development; 
Self development;
Teamwork

ANALYZING 
Critical thinking

APPLYING
Teamwork; communication

EVALUATING
Equity and inclusion; 
Critical thinking

CREATING
Technology
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NACE Workplace descriptions

Career & Self Development
Proactively develop oneself and one’s career 
through continual personal and profession-
al learning, awareness of one’s strengths and 
weaknesses, navigation of career opportunities, 
and networking to build relationships within 
one’s organization.

Teamwork
Build and maintain collaborative relationships 
to work effectively toward common goals, while 
appreciating diverse viewpoints and shared re-
sponsibilities.

Critical Thinking
Identify and respond to needs based upon an un-
derstanding of situational context and logical 
analysis of relevant information.

Communication
Clearly and effectively exchange information, 
ideas, facts and perspectives with persons in-
side and outside of an organization.

Equity & Inclusion
Demonstrate the awareness, attitude, knowledge, 
and skills required to equitably engage and 
include people from different local and global 
cultures. Engage in anti-racist practices that 
actively challenge the  systems, structures, 
and policies of racism. 

Technology 
Understand and leverage technologies ethically 
to enhance efficiencies, complete tasks, and 
accomplish goals.

Transferable skills
Students can expect to acquire the following transferable skills 
through completion of this course. The ability to:
1. use evidence-based arguments in problem solving,
2. communicate effectively as the basis of precedent-gener-
ated design, 

3. situate architecture within a larger macro perspective, 
4.  think critically and see beyond the obvious, 
5. recognize the value of a variety of arguments, 
6. celebrate diversity, 
7. recognize the importance of time management and workload 
organization, and

8. assess the quality of information.

Indiana State Bill 202 
https://legiscan.com/IN/text/SB0202/id/2946990

Academic Values
– I care about you the student as a whole person, no matter 
who you are, as companions on journey together

– I appreciate academic rigor, integrity, and the peer-review 
process

– I commend scholarly curiosity and lifelong learning
– I value writing with a style of clarity, creativity, and 
grace

– I celebrate compassionate, respectful, and direct communi-
cation

- I believe that history is neither a heap of placenames or 
dates to recall on command, nor is it a discriminating se-
lection of ‘heroic men’ to idolize

- I believe that history is not a pile of statues, monuments, 
or plaques to stir nostalgic pride or feelings of shame

– I believe history is not a ‘settled story’ of singular 
‘truth’ on ‘civic virtue’ versus ‘pure evil’, but the cul-
mination of the evolving present

– I believe neither races, nations, regions, communities, 
sexes, genders, nor individual lives are emotionally or 
intellectually monolithic, inert, homogeneous, or undif-
ferentiated

– I believe that identity and embodiment are historical ap-
proaches for appreciating the human side of the built en-
vironment

– I believe that courses in higher education are the place 
for mature, honest, and inclusive discussion of difficult 
topics

– I believe that context and methods are central to develop-
ing contemporary relevant historical perspectives
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9Course modality and structure

Course meetings are scheduled for Tuesdays and 
Thursdays. Your attendance in-person is required. 
Each course meeting will include participation 
prompts, thereby enabling students to earn credit 
for both attendance and for incrementally demon-
strating that they are meeting learning objectives. 

Tuesdays offer a full presentation on a moment of 
global cultures in context. They cover three diverse 
sets of peoples, lands, and architectures across 
the globe during a shared chronological period. 
Emphasis is put each week on different aspects of 
a contextual method and thematic lenses for his-
torical story-telling. In this manner we will trace 
the manifestation of ideas and thoughtforms into 
material cultures. Tuesdays may include time for 
sketch and annotation sessions, note-taking, and 
reflection prompts as a primary means of partic-
ipation.  

Thursday activity sessions offer students the op-
portunity to reflect on, integrate, compare, and 
expand perspectives on Tuesday presentations. 
They may offer time for independent sketching, 
reading and research as well as working with their 
colleagues. Different thematic frameworks are 
introduced weekly to facilitate one-on-one and 
group discussion, note-taking, and the writing of 
personal reflections and historical interpretations 
as opposed to the regurgitation of ‘facts’. These 
sessions include access to a course database of 
additional media (peer-reviewed articles, etc.) 
that provide different levels of scholarly explora-
tion into the human side of the environment. Ac-
tivity sessions may include quizzes and other un-
dertakings. 

Assignments

Weekly reflections (structure)
A reflection is not a regurgitation or repetition of 
what happened. It is instead an opportunity for 
storytelling that is academically rigorous, illustra-
tive, and personal. This is an opportunity to demon-
strate your personal engagement (‘investedness’) 
in your own education as a learner, designer, and 
researcher. Designed to exhibit your intellectual 
and creative aptitudes, your reflection essays will 
feature discussion of at least two sites contained 
in the Tuesday presentation slides (available on 
Canvas after each Tuesday). Include one high 
quality labeled picture or sketch of each site you 
discuss. Each site discussion should begin with an 
introductory paragraph* that uses an aspect of 
the contextual method and thematic lenses (see 
pp 10–12) as per the objectives for the week out-
lined in the course schedule. 

Success in this class is in part based on your ability 
to use each week both the assigned aspects of the 
contextual method and thematic lenses together 
as the basis of reflections submitted to Canvas. 
As indicated above, the reflections require you to 
conduct comparative analyses of two different 
architectures and cultures from the presentation 
and readings database. 
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* Example introductory paragraph 
Göbekli Tepe, in modern-day Turkey, is an 
ancient Neolithic site that has impressive 
megalithic architecture dating back to the 
10th millennium. The milieu of ornately carved 
pillars are the creation of people who were 
among the first to reflect on the afterlife and 
to transform their ideology into materiality, 
thereby establishing a tradition of spiritu-
al architecture. It is, after all, described 
as being “singular in the cultural history of 
mankind” (Lang 2013, 410), and as a ‘great 
religious center’, perhaps the ‘first of them 
all’ (Mann 2011, 40). 

Note that the example introductory paragraph 
above contains some very helpful defining details 
about the land, people, and culture. 

It contains references to: 
1. Where it is located
2. When it was an active site
3. What type of architecture it is
4. Who used it and in what way (what kinds of 
intellectually and culturally diverse peo-
ples and social forms?)

5. It uses appropriate architectural nomencla-
ture (megalithic pillars), and it also made 
reference to what made it unique (art, reli-
gion)

6. It references quotes from peer-reviewed 
sources (such as those found in the course’s 
weekly database folders)

7. The in-text citations include the page num-
bers indicating where the quote can be found 
in the original sources. 

8. The answer includes the bibliographic cita-
tions for all sources used.  

9. The example contains very clear and precise 
prose, without grammatical errors, and with 
correct citation formatting. 

10. Uses both contextual method and thematic 
lenses as assigned for the week.

You will include an introductory paragraph for 
each site. Following each introductory paragraph 
include under the label for each site: 
a) your personal thoughts and feelings on the 
places you have introduced in relation to 
the themes and contextual method. You may 
speak to your own comparative personal mem-
ories/ experiences. You may make referenc-
es to popular culture (music, shows, games, 
etc), and/or what personality it projects 
into the world (a popular figure), etc. You 
may express diverse viewpoints as regards 
interpretations of the site and its people 
based on the readings. You may speak to what 
you feel experiencing/inhabiting the site 
would be like.

Then, as a conclusion provide a comparison: 
between the two sites in relation to the 
themes, contextual method, and other differ-
ent lands, peoples, cultures, and architec-
tures you encountered during the week and 
the semester.

Include by a reference list of all quoted material in 
the Chicago (Author-Date) Style. 
 
Reference list example
Lang, Caroline and Joris Peters. 2013. “Gazelle 

behaviour and human presence at early Neolithic 
Göbekli Tepe, south-east Anatolia”, World Archae-
ology, 45:3, 410-429.

Mann, Charles. 2011. “The Birth of Religion”, Na-
tional Geographic, 35-59.



12

13Assignments contd.

Multistories folio* (notes and sketches) 
This half-sized, treasury-tag bound folio (8.5 x 5.5”) 
is where you will collect weekly hand sketches and 
handwritten notes. (Notes will include informa-
tion from key ‘quiz slides’ in weekly presentations, 
which may be used for open notes quizzes. Notes 
will also include takeaways from readings in the 
database folder, or other media presented in class 
(i.e. films,). The Multistories folio enables you to 
demonstrate your engagement with course mate-
rials. It provides evidence of your attendance. 

Clearly date and label lecture notes, reading 
notes, and hand sketches. Include the date of 
class and presentation titles you attended, title 
and name and author of the readings for which 
you have taken notes, and include the name and 
other details on the buildings sketched. 

*The Multistories folio is distinct from your typed-
up weekly reflections that you submit on canvas. 
Submit your folio at the middle and end of the se-
mester for credit. High-quality submissions will be 
put on display. The best submissions will be re-
warded a prize. 

thematic lenses 
(as assigned for your weekly reflection: see 

course schedule)

imagine (dreaming), security, play, power, work, 
comfort, tradition, progress, freedom, happiness, 
reflect (meditation), sell, family

the contextual method 
(as assigned for your weekly reflection; see 

course schedule)

milieu
Setting type: rural, exurban, suburban, urban 
Geography: topography, climate, socio-economic 
and political conditions

programme
Design process: how design technology, volume 
and function help to convey the building’s use 

ideology
Psychology: how the building is an ideological 
object and projects the status of its users or 
patron?

systems
Communication: How do lighting, heating, cool-
ing, ventilating, plumbing, glass, material 
connections and other design innovations make 
the space memorable?

experience	
Material composition: how do the sensate qual-
ities of roughness or smoothness, irregular 
or regular, curvilinear or angular, olfactory 
character, loudness or softness make a state-
ment? 

reception
What did the building mean to the designer, 
and how have critics, patrons, and the public 
received to it? 
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Assignments contd.

meta-cognitive essays (overview)
At the beginning, middle and end of the course, 
students will submit a meta-cognitive reflection 
for assessment. Consider this assignment as a 
benchmark of your personal and intellectual learn-
ing journey since the course began. Students will 
reflect on their learning process. 

How have you on your own initiative or other-
wise addressed content as regards NAAB crite-
ria and intellectual diversity? What ways have 
you grown as a student? What have you learned 
since the semester began? What assumptions have 
been challenged or reinforced by presentations, 
readings and/or other content? From where had 
your knowledge about the built environment orig-
inated otherwise? How has your thinking on the 
intersection of people and architecture devel-
oped, shifted or expanded over the semester? 
What piece of writing/reading/film/ information 
did you find particularly challenging and why? 
What steps did you take to complete assign-
ments? How might you approach this piece dif-
ferently?  What challenges did you face in your 
learning journey? What strategies of adaptation 
have you used in your learning process? What 
sources did you reference to help? What do you 
plan to change in your approach to future as-
signments? What is a new strategy you used for 
working through your challenges that you want 
to remember going forward? 

University Policies and Statements
We are committed to ensuring that all members of 
the community are welcome, through valuing the 
various experiences and worldviews represented 
at Ball State and among those we serve. We pro-
mote a culture of respect and civil discourse. If 
you need course adaptations or accommodations 
because of a disability, please contact the in-
structor of record as soon as possible. Ball State’s 
Dis-ability Services Office coordinates services for 
students with disabilities; documentation of a dis-
ability needs to be on file in that office before any 
accommodations can be provided. Disability Ser-
vices can be contacted at 765-285-5293 or dsd@
bsu.edu.

Freedom of Expression 
In this course, we are committed to fostering a 
learning environment that values intellectual di-
versity, encourages free expression, and promotes 
open inquiry. As members of the Ball State Com-
munity, we treat each person in the Ball State 
community with civility, courtesy, compassion, 
and dignity and respect and learn from differenc-
es in people, ideas, and opinions. Please review 
Ball State University’s Statement on Freedom of 
Expression, the resources on Ball State’s Freedom 
of Expression webpage, and Ball State’s Benefi-
cence Pledge.
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Only the instructor of this course can excuse ab-
sences, and adjustments are at their discretion. 
Where possible, and with sufficient documenta-
tion, your instructor will likely support student ed-
ucational activities.
• students are expected to notify all their instruc-
tors once they anticipate being absent for any 
reason (e.g., funeral) or after the absence begins 
(e.g., unexpected injury or illness). The student 
should provide documentation (with confidential 
information redacted when appropriate) to the in-
structor. 

Title IX
Ball State University is committed to providing a 
safe and inclusive learning environment for all stu-
dents. If you or someone you know has experienced 
sexual harassment—including sexual assault, dat-
ing violence, domestic violence, or stalking, please 
know that you are not alone. The University offers 
support services and resources. For more infor-
mation or to report an incident, please visit bsu.
edu/titleix or contact the Title IX Coordinator at 
765-285-1545 or at titleix@bsu.edu   

As your instructor, I am a mandatory reporter 
under the Title IX policy and required to report 
any information I receive about possible sexual 
harassment. This includes information shared in 
class discussions, assignments, or private conver-
sations.

What happens after I report? The Title IX Coordi-
nator will email the person who experienced sex-
ual harassment (complainant) and invite them to 
schedule a meeting. If the complainant chooses to 

meet with the Title IX Coordinator,
– Title IX Coordinator will offer support-
ive measures (e.g., counseling, extensions 
on deadlines, course-related adjustments, 
changes to work or class schedules, and/
or referrals to campus offices), review the 
policy, and discuss options to move forward.

– If a complaint is filed by the complainant 
or the University, an investigation will be-
gin following University policy.

Pregnancy and Related Conditions 
Ball State University provides reasonable mod-
ifications for students affected by pregnancy, 
childbirth, or related medical conditions. Students 
seeking academic, housing, or other modifications 
are encouraged to contact the Title IX Office as 
early as possible to discuss available options and 
support. For assistance, contact the Title IX Office 
at 765-285-1545 or titleix@bsu.edu. 

University Grade Appeal Policy
If you believe you received a final course grade that 
does not reflect your performance due to fairness 
or a procedural issue, you have the right to file an 
appeal within 5 school days after final grades are 
posted by the Office of the Registrar. Review the 
University Grade Appeal Policy and Process.

Student Academic Ethics Policy
Honesty, trust, and personal responsibility are fun-
damental attributes of the university community. 
Academic dishonesty and other forms of academ-
ic misconduct threaten the foundation of an insti-
tution dedicated to the pursuit of knowledge and 
will not be tolerated. To maintain its credibility and 
reputation, and to equitably assign evaluations of 
scholastic and creative performance, Ball State 
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University is committed to maintaining a climate 
that upholds and values the highest standards of 
academic integrity. Visit the VPAA’s academic in-
tegrity website (Students tab) for re-sources on 
understanding academic integrity, citing sources 
properly, and avoiding inadvertent academic dis-
honesty. To learn about BSU’s academic integrity 
expectations and students’ rights, please read the 
University Student Academic Ethics Policy. 

Academic integrity violations include giving or re-
ceiving an unfair academic advantage (cheating), 
presenting someone else’s ideas or work as your 
own (plagiarism), and falsifying academic records. 
Unless otherwise indicated, you must work inde-
pendently by yourself. Check with your instructor 
if you are unsure whether something constitutes 
academic dishonesty. Examples of academic in-
tegrity violations include but are not limited to:  

– Using resources not authorized by the fac-
ulty member (including devices, AI tools, 
hidden notes, and open books) 

– Using commercial study websites to find an-
swers to graded assignments (Chegg, Course 
Hero, StudyPool, OneClass, etc.). 

– Without the instructor’s written permission, 
giving away, buying, or selling graded as-
signments class notes, exams, study guides, 
or other course materials to other students 
or to third-party vendors (Course Hero, 
Chegg, 24HourAnswers, etc.).

– Working with another person on any assign-
ment other than authorized group projects. 

– Sharing or allowing others to access your 
files, whether done with permission or not. 

– Reusing your own work from another semester, 
course, or section. 

– Sharing answers with others during exams 
(passing notes, texting, whispering, gestur-
ing) 

– Discussing exam questions and answers with 
students who have not taken the exam. 

– Soliciting others to complete work for you.

Generative AI Statement
Broader Use of Generative AI Permitted (but NOT 
Encouraged). Within Specified Guidelines the use 
of Generative AI tools, including ChatGPT permit-
ted in this course for students who wish to use 
them. You may choose to use AI tools to help 
brainstorm assignments or projects or to re-vise 
existing work you have written. However, you must 
cite any AI-generated material that in-formed 
your work. Using an AI tool to generate content 
without proper attribution constitutes a violation 
of Ball State University’s Student Academic Ethics 
Policy 

All course assignments encourage you to relay your 
personal perspectives and critical thinking skills. 
Assignments prompt you to produce meaningful 
and unique interpretations for which you solely are 
responsible. 

Student Support Services
The Learning Center

The Learning Center offers free Tutoring and Ac-
ademic Coaching for many courses at Ball State. 
Students can make appointments for online (Zoom) 
or in-person (NQ 350) appointments. To make an 
appointment, visit myballstate.bsu.edu and click 
on “Navigate” in the Academic Tools section, or 
just go directly to bsu.navigate.eab.com. 

Testing accommodations for students with dis-
abilities are available for students who have re-
ceived the appropriate documentation from Dis-
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Learning Center.
   
Supplemental Instruction is available in select 
courses. If you have an SI leader for your course, 
that person will provide students with information 
the first week of school regarding weekly study 
sessions. For more information about Learning 
Center programming, vis-it bsu.edu/learningcen-
ter or call 765-285-1006. Follow us on Instagram: 
BallStateLC. 

The Writing Center
All writers improve with practice and feedback, so 
as a student in this course, you are encouraged to 
use the Writing Center (in Robert Bell 295 during 
weekdays, Bracken Library First Floor West in the 
evenings, or online during any of our regularly 
scheduled hours) to get additional feedback on 
your writing. 
The Writing Center offers free planning, feedback, 
and accountability sessions (in person and online) 
to all students composing essays, reports, reflec-
tions, research projects, web content, lesson plans, 
slideshows, poster presentations, resumes, and 
other digital or print texts. To schedule a free ap-
pointment to discuss your writing, go to bsu.edu/
writingcenter. Online and in-person appoint-ments 
are available; however, plan ahead because ap-
pointments book quickly!

The Basic Needs Hub
If you are having difficulty affording enough food, 
do not have a safe and reliable place to sleep, 
and/or experiencing an emergency or crisis, help 
is available through the Basic Needs Hub. The Ba-
sic Needs Hub has information, resources, and 

provides individualized support to students.  To 
talk with a supportive staff member about your 
experience, receive one on one assistance, or learn 
more about resources, you can submit a Basic 
Needs Assistance Form. 

The Counseling Center 
The Ball State University Counseling Center of-
fers free and confidential services to all students. 
The Counseling Center is located in Lucina Hall, 
Room 320. To schedule an appointment, you can 
contact us at 765-285-1736. Ball State also of-
fers a 24/7 Crisis Line, which can be reached at 
765-285-HOPE (4673). The Crisis Line is a mental 
health resource for those who are struggling with 
any mental health concerns, including thoughts of 
self-harm and/or suicide. 
At the Ball State Counseling Center, we see stu-
dents for a variety of reasons, some of which in-
clude homesickness, relationship concerns, anx-
iety, and depression. At your first appointment, 
you will work with a therapist to create a plan that 
will connect you with resources that best fit your 
needs. We assist students with getting connected 
to therapy at our Center as well as connecting stu-
dents to self-help resources, other on-campus re-
sources, and community-based resources. All Ball 
State students also have access to several on-de-
mand, self-help resources through a variety of dif-
ferent platforms. All of these resources, including a 
direct link to our website, can be found here.

The Speaking Center  
The Speaking Center is a free resource available 
to all members of the BSU community wanting 
to improve their public speaking abilities. We of-
fer personalized coaching designed to help you 
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be-come a more confident and effective speaker. 
Our trained coaches provide constructive feed-
back and support throughout the entire speech 
preparation process, whether you are in the early 
stages of brainstorming ideas and organizing your 
thoughts, or you need to practice your delivery and 
re-fine your message. The Center is in the David 
Letterman Communication and Media Building, 
room 302. To schedule an appointment, please 
access us through your Navigate app or use this 
direct link to sign up for a time. Appointments are 
available both in person and on Zoom.  Appoint-
ments are available in person, on Zoom, and in vir-
tual reality (VR) for those interested in practicing in 
an immersive speaking environment.

Canvas and Student Privacy
Canvas provides a user experience that is easy, 
simple, and intuitive. Special attention has been 
paid to making Canvas screen-readable. The Rich 
Content Editor encourages users to create acces-
sible content pages (i.e. text formatting is accom-
plished using styles). Canvas is designed to allow 
limited customization of colors and schemes to be 
accessible for all users. The National Federation of 
the Blind granted Canvas the Gold Level Web Cer-
tification in 2010. Find more information by visiting 
the Canvas Voluntary Product Accessibility Tem-
plate (VPAT). 

FERPA and Privacy
As a student, your educational records are con-
sidered confidential. Under FERPA (Family Edu-
cational Rights and Privacy Act), your records are 
confidential and protected. Under most circum-
stances, your records will not be released without 
your written and signed consent. However, some 
directory information may be released to third 
parties without your prior consent unless a writ-
ten request to restrict this is on file. You can learn 
more about student rights to privacy by reading 
Ball State’s FERPA and Privacy and Protection. 

Plagiarism Detection 
The campus subscribes to Turnitin, a plagiarism 
prevention service, through Canvas. You may need 
to submit written assignments to Turnitin. Student 
work will be used for plagiarism detection and for 
no other purpose. 



24

25Course Expectations and Policies

Course Participation Expectations
– This course is designed with weekly activi-
ties, discussion, and other forms of regular 
collaboration and communication.

– It is recommended that you log into your 
Canvas course 3 to 4 times a week and check 
your official Ball State email account daily 
to view announcements and prepare for class.

– Complete all assignments, quizzes, tests, 
and any other activities by the stated due 
dates.

Feedback Policy
– I will respond to email from your official 
Ball State email address within 36 hours 
during week days (Monday-Friday) and within 
48 hours on the weekend.

– I will read every assignment but I will not 
always personally comment on them.  

– I will grade assignments in due course. 
– Contact me directly if you have questions or 
concerns about your performance in class.

Late / incomplete Assignment Policy
– All assignments are due as scheduled. 
– Shall you miss an assignment due date, you 
will have 48 hours after the missed/incom-
plete re-view date to email your teacher. 
You will remind your teacher of your circum-
stances/the reasons for missing the incom-
plete work. You will lose the opportunity to 
earn credit for an assignment if you do not 
submit by the revised due date agreed on by 
you and your teacher. 

Assignment Submission Policy
– All assignments should be submitted as de-
scribed above.

Grading Policy
– Your teacher and/or graduate assistant will 
be the key decision-maker on the assignment 
of grades. 

Engagement Expectations
To support a respectful and engaging academ-
ic community that encourages the free exchange 
of ideas and civil discourse, we will follow these 
ground rules:

– Respect different perspectives. Share your 
ideas and let others share theirs. 

– Your teacher is a credential profession-
al and has designed this course to give you 
opportunities for independent research and 
expression.  

– Challenge ideas, not people. Disagree re-
spectfully. No personal attacks or put-
downs. Focus on exploring ideas critically 
and constructively.

– Listen to understand. Stay curious, ask 
questions to understand, and give others 
space to speak.

– Assume good intentions. Approach discussions 
and your instructor with curiosity and com-
passion, not judgment. 

– Keep it private. What is shared in class 
stays in class. Do not share others’ words 
or work with-out permission: especially on 
social media. 

– Be respectful. Avoid hurtful language, ste-
reotypes, or content that may demean others. 
Keep feedback constructive. Be open to con-
structive feedback. Your teacher is a cre-
dential professional.
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Schedule & lesson plan*

Week 1: August 25, 27
Introduction to the history of architecture. 
Week one part one introduces students to the 
course and its student-centered approaches for 
learning about diverse global intellectual con-
texts of architectural history from time imme-
morial to the 18th century. They will recognize 
that the course description and assignments as 
framed by the Program and Student Criteria of 
the National Architectural Accrediting Board 
(NAAB) and Indiana’s Public Law Senate Bill 
on ‘intellectual diversity’ in Higher Educa-
tion, SB202. Part one of the introductory week 
takes stock of students’ current assumptions 
and knowledge (individually and collectively) 
of the evidentiary requirements for engaging 
ancient global architectures and cultures. 

Part two of week one introduces students to the 
rigors of academic scholarship using the Chi-
cago Author-Date Style and writing with clar-
ity and grace, which are practices they will 
employ throughout their career. Part one also 
introduces students to the instructor’s val-
ues and methods for delivering dialogic, lib-
eratory, and project-based learning. The first 
assignment offers time and space for contem-
plating and discussing introductory readings, 
course goals and objectives, and assignments. 
It prompts students to engage the notion of the 
ever-evolving historical ‘fact’.   
metacognitive essay 1 due.

Week 2: September 1, 3 
Prehistory – 3000 BCE. Humanity’s African origins 
and beyond
Week two part one offers a presentation on cur-
rent scholarship as regards the first peoples, 
lands, and cultures and their ancient material 
and immaterial architectures. Emerging 6 mil-
lion years ago with Millennium Man, 200,000 

years ago with genetic ‘Eve’, and onwards from 
80,000 years ago when humans migrated out of the 
African Continent, Students will also review 
case studies found in the current day Middle 
East, Europe, and beyond as scenes of the ‘first 
urban revolution’.  

Week two activity session offers a review of 
the presentation and puts emphasis on ‘milieu’ 
and ‘programme’ or ‘ideology’ as components of 
the contextual method of architectural story-
telling. It gives students an opportunity for 
‘think-pair-share’ and to use the week’s course 
readings and prompts for further research into 
milieu in terms of setting type (rural, exur-
ban, suburban, urban) and geography (topogra-
phy, climate, socio-economic and political con-
ditions) as factors in thoughtforms and their 
material manifestations. The week 2 database 
folder offers students an opportunity for fur-
ther understanding scholarly debates on first 
religions, ancient gender identities, and the 
practice of decolonizing historiography, from 
time immemorial to 3000 BCE.
Weekly reflection 1 due. 

Week 3: September 8, 10
3000 – 1500 BCE. Old Kingdom Egypt, Mesopota-
mia & the Indus Valley
Week three’s presentation argues that Egypt’s 
Old Kingdom was an advanced, transregionally 
networked Black African civilization. It ex-
plores the milieu of the Nile and its season-
ality as essential to Egyptian cosmology and 
the lived experience of cult centers, beginning 
with the domestic afterlife of the mastaba and 
evolving up to the massive Pyramid complex at 
Giza. The presentation also includes compara-
tive developments with the ‘urban revolution’ 
in Mesopotamia and cities in the Indus Valley. 

Week three’s activity session offers a review 
of the presentation and puts emphasis on ‘mi-
lieu’ as a component of the contextual method 

*Underlined titles be-
low represent one of 
twelve weeks in which 
to contribute 4 pages 
of information (lec-
ture notes, reading 
notes, and sketches) to 
your Multistories fo-
lio. You will use this 
information to create 
your weekly reflection 
that you upload to Can-
vas.  
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29of architectural storytelling. It prompts stu-
dents to use the thematic lens of either ‘pow-
er’, ‘security’ or ‘comfort’ for human-centered 
architectural storytelling. The theme students 
choose will be the basis of interpreting ‘mi-
lieu’ in terms of setting type (rural, exurban, 
suburban, urban) and geography (topography, 
climate, socio-economic and political condi-
tions) as factors in Egyptian thoughtforms and 
their material manifestations. The weekly data-
base folder offers students an opportunity for 
further research and comparison into ancient 
building codes, momentous inventions, Eurocen-
tric historical fabulation, gender roles, ma-
triarchal societies, and same-gender relation-
ships within the cultures noted, 3000 – 1500 
BCE. 
Weekly reflection 2 due. 
Multistories folio (fieldnotes and sketches) 1 due.

Week 4: September 15, 17
1500 – 750 BCE. the Aegean, northeast Africa, Tur-
tle Island
Week four’s presentation offers a critical in-
troduction to the Aegean and the Bronze Age 
at the ancient Greek sites at Crete and Myce-
nae. It challenges notions of these sites as 
the ‘cradle of civilization’. It puts emphasis 
on ‘milieu’ and ‘programme’ as components of 
the contextual method of architectural story-
telling. The presentation prompts students to 
compare this narrative to New Kingdom Egyptian 
sites at Beni-Hasan, Deir-el-Bahari, and Karnak 
in relation to Turtle Island cultures at Pover-
ty Point, La Galgada, Sechin Alto complex, and 
Salinas de Chao. 

Week four’s activity session offers a review 
of the presentation as regards the contextu-
al method as the basis of architectural story 
telling: using the components of ‘milieu’ and 
‘programme’ (how design technology, volume and 
function help to convey the building’s use). 
It prompts students to interpret these archi-

tectural components using the thematic lens-
es of ‘imagination’, ‘security’, and/or ‘tra-
dition’ for human-centered thinking about the 
built environment that may challenge previously 
accepted / dominant narratives. To this end, 
the week four folder of the activity session 
database provides students with an opportunity 
for further appreciation of scholarly inquiry 
into cross-cultural interdisciplinary questions 
on ritual, seasonality, Eurocentric historical 
fabulation, leadership and gender issues, 1500 
– 750 BCE. 
Weekly reflection 3 due. 

Week 5: September 22, 24
700 – 200 BCE. southwest Asia, Greek city-states, 
Mauryan India
Week five’s presentation explores the succes-
sion of empires in southwest Asia and Achae-
menid Persia. Emphasis is placed on the archi-
tectures, personalities, and cultures based at 
Assur, Khorsabad, Babylon, and Persepolis. The 
presentation also includes content on compara-
tive developments of the ‘high classical’ peri-
od at the Greek acropolis, agora, and beyond, 
in relation to Mauryan India’s stone icons of 
peace. 

Week five activity session gives students an 
opportunity for group discussion, reflection, 
and to use the week’s course readings to develop 
their weekly reflection.  Following an intro-
duction to the idea of  architectural ‘counter-
story-telling’, students will employ critical 
thematic lenses of ‘power’, ‘happiness’, and/or 
‘freedom’ to create unique narratives offering 
their interpretation of the following components 
of the contextual method: programme, or ideol-
ogy (how the building is an ideological object 
and projects the status of its users or patron). 
The week five folder of the activity session da-
tabase presents students with opportunities for 
exploring decolonial archeology at Babylon, how 
Aristotelian thinking on slavery informed clas-
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sical Greek ideals on civic architecture, and 
contemporary scholarship on ancient transgender 
identities in the Hindu Mythology of medieval 
India, 700 – 200 BCE.
Weekly reflection 4 due. 

Week 6: September 29, October 1 
200 – To 300 CE. ancient Rome, ancient China, 
Teotihuacan Mexico
The presentation for week six examines ideas 
around the pyramids and culture of sacrifice at 
the ancient site of Teotihuacan, followed by a 
brief survey of the land, peoples, and cultures 
at San Lorenzo and Monte Alban. The presenta-
tion also includes content on the comparative 
developments of governing through architecture 
that span from the Etruscans to imperial Rome as 
distinct from the infrastructures of defense, 
remembrance, and daily life in ancient China. 

 The activity session for week six encourages 
students to engage in individual research that 
advances the knowledge they encountered in the 
Tuesday presentation. Students will employ the 
critical thematic lenses of ‘power’, ‘happi-
ness’, and/or ‘freedom’ in relation to the con-
textual method in terms of the building’s pro-
gramme, ideology, systems Communication (How do 
lighting, heating, cooling, ventilating, plumb-
ing, glass, material connections and other de-
sign innovations make the space memorable?) or 
its reception (What did the building mean to the 
designer, and how have critics, patrons, and 
the public reacted to it?). Students will also 
be presented with the chance to further their 
appreciation of contemporary scholarship as re-
gards gender hierarchies and the politics of 
sexuality at Teotihuacan and precolonial Mex-
ico more broadly; how Roman history became an 
impetus to racial capitalism, white supremacy, 
and far-right patriarchy ; and how the various 
role(s) of Women impacted daily life in China’s 
Early Imperial Era, 200 – To 300 CE. 
Multistories folio (fieldnotes and sketches) 2 due.
Weekly reflection 5 due. 

Week 7: October 6, 8
Field trip week

Week 8: October 13, 15 
Fall break  October 13

The Thursday class period of the half-week of 
fall break offers students personal time to re-
flect on their learning progress with a meta-
cognitive essay. Students how their learning 
has progressed since they began the semester.
metacognitive essay 2 due.  

Week 9: October 20, 22
300 – 600CE. Axum and Christian Italy, Byzantium, 
Gupta India
Week seven’s presentation examines Ethiopian 
sites that evolved from a royal architecture 
to the early Christian structures introduced by 
monarch King Ezana at Axum. It connects these 
developments back to the founding of Constan-
tine’s Christian Rome, with an emphasis on the 
experiences of Christian basilicas, martyria, 
baptistries and mausolea. The presentation thus 
includes information on the festive didactic 
experiences of early Christian architecture of 
Rome and beyond. It also offers content on the 
construction of domes as an act of Byzantian 
faith, and how thoughtforms developed into a 
craft of subtraction at the Buddhist cave mon-
uments of Ajanta, being a contribution to the 
golden age of the Gupta Empire in present day 
India.

Week nine’s activity session offers a review 
of the Tuesday presentation as regards immate-
rial and material architecture of daily life, 
300 – 600CE. Students will examine the compo-
nents of ‘programme’, ‘experience’ and/or ‘re-
ception’ of the contextual method. Here ‘expe-
rience’ refers to material composition: how do 
the sensate qualities of roughness or smooth-
ness, irregular or regular, curvilinear or an-
gular, olfactory character, loudness or soft-
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to: What the building meant to the designer, and 
how critics, patrons, and the public received 
it. The session prompts students to use the 
thematic lenses of ‘reflect/ meditate’, ‘fam-
ily’, ‘work’, and/or ‘tradition’ to interpret 
these components. Students’ narratives form a 
human-centered architectural storytelling that 
may challenge previously accepted assumptions 
about lived historical experience. To this end, 
students will perhaps also comparatively fur-
ther their appreciation of contemporary schol-
arship as regards matters of sex, gender, race, 
and ritual in Early Christianity; women’s in-
stitutionalized subordination and multi-sensory 
aesthetics in Byzantium; and paradigms of third 
gender constructs in ancient and medieval In-
dia. 
Weekly reflection 6 due. 

Week 10: October 27, 29
600 – 800CE. Islam, Tang China, Mayan architec-
ture
The Tuesday presentation for week ten delves 
into the spread of the architecture of Islam and 
the material and immaterial influence of its 
early hypostyle mosques and soaring minarets. 
It begins with the origins of the Islamic world 
and carries on through to its trans-regional 
expansion. To this end, it offers an analysis of 
how Islam’s four levels of worship informed the 
designs of its five holiest sites. The presen-
tation also includes content on the lofty pago-
das and gridded capital sites of Tang China and 
East Asia more broadly in comparison to Mayan 
Mountains of Creation, 600 – 800CE.  

Week ten’s activity session offers students an 
opportunity to explore the architectural compo-
nents of ‘programme’, ‘experience’ and/or ‘re-
ception’ of the contextual method. It prompts 
students to use the thematic lenses of ‘free-
dom, ‘power’, ‘imagination (dreaming), ‘prog-
ress’, and/or ‘tradition’ for human-centered 

architectural storytelling that may challenge 
previously accepted assumptions about the his-
torical experience. Students will expand their 
appreciation of this period by perhaps com-
paratively engaging contemporary scholarship as 
regards the interpretations of gender, sexuali-
ty, and political authority in ancient Islamic, 
Tang, and Mayan cultures. 
Weekly reflection 7 due. 
Multistories folio (fieldnotes and sketches) 3 due.

Week 11: November 3, 5
800 – 1200CE. Buddhism and Hinduism in south-
east Asia, Islamic Spain, western Europe
Week eleven’s presentation explores the trans-
formation of Buddhist and Hindu thoughtforms 
into material models of cosmic order. It sets 
off with the origins of Buddhist philosophy and 
traces its spread, materially and immaterially, 
across southeast Asia. Thereafter the presenta-
tion turns to the origins of Hinduism and its 
developments in terms of the Khmer dynasty’s 
Angkor Wot, followed by examples of Dravidian 
architecture of southern India and Nagara ar-
chitecture of the northern Indian subcontinent. 
The presentation also holds case studies on the 
interlacing patterns of Islamic architecture in 
Spain and Morocco as well as the palaces, or-
atories, and ideal monastery plans of Western 
Europe after the fall of the Roman Empire. 

The activity session for week eleven creates 
space to gain a deeper appreciation of archi-
tecture as lived experiences of order. Students 
are presented with an opportunity to discuss 
and explore in groups and independently ar-
chitectural case studies. They will interpret 
components of ‘programme’, ‘ideology’ ‘systems’ 
and/or ‘milieu’ of the contextual method us-
ing the thematic lenses of ‘family’, ‘freedom’ 
comfort’ and/ or ‘work’. Students will further 
their appreciation of these cultures by re-
ferring to contemporary scholarship as regards 
women’s economic power and motherhood in early 
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South Asian Buddhism; the spaces of caste and 
devotion in Hindu society; and the glimpses 
into technology and daily life in the Age of 
Charlemagne, as seen in the ‘ideal plan’ of St. 
Gall. 
Weekly reflection 8 due. 

Week 12: November 10, 12
1200 – 1350CE. North, Western, and sub-Saharan 
Africa, gothic Europe, the Mediterranean
The Tuesday presentation for week twelve ex-
amines intellectual and commercial sites along 
trade routes that connect north, western, and 
sub-Saharan Africa around 1200 to 1350CE. It 
puts emphasis on the significance of the Cat-
alan Atlas, empires of gold, and the travels 
of Mansa Musa, while also exploring the living 
architectures of Mali, Ghana, and Cameroon, in 
contrast to advancements in subtractive spiri-
tual form-finding at Lalibela. The presentation 
also offers extensive information on the emer-
gence of the Great Gothic Cathedrals in Paris 
and beyond in contrast to facade innovations in 
the mercantile Mediterranean.

The activity session for week twelve offers 
students time and space to read, reflect, and 
discuss diverse architectural case studies us-
ing the contextual method and as interpreted 
through any one or more the thematic lenses of 
‘tradition’, ‘progress’, and/ or ‘work’. Herein 
students will further engage with independent 
research and contemporary scholarship available 
in the week twelve database folder. On offer 
for exploration and comparison are a collection 
of peer-reviewed articles on such topics as the 
spaces of women, gender, and the Western gaze in 
Sub-Saharan architecture; the invention of race 
in the European Middle Ages; and the intersec-
tion of skin color, sexuality, enslavement, and 
spatiality in the late Medieval Mediterranean. 
Weekly reflection 9 due. 

Week 13: November 17, 19
1350 – 1500CE. Renaissance Italy, eastern Europe, 
and Turtle Island
The presentation for week thirteen scrutinizes 
the emergent traditions of humanist Italy. It 
connects republican ‘civic virtue’ to the re-
ligious and palatial spaces of public life of 
the Renaissance. Emphasis is put on the various 
crises that served as an impetus to European re-
construction and the links between secularism, 
humanism, and wealthy patrons of the arts as 
the impetus to humanist architectural produc-
tion.  The presentation also offers case stud-
ies of how wood architecture in Eastern Europe 
informed masonry conventions in modern Russia 
as compared to developments on Turtle Island, 
or pre-contact America, at the Great Serpent 
Mound, Cahokia, Pueblo Bonito, and beyond. 

The activity session for week twelve gives stu-
dents time to read, reflect, and discuss such 
diverse architectural case studies offered in 
the Tuesday presentation. Using any one or more 
the thematic lenses, they will offer their in-
terpretation of case studies using two compo-
nents of the contextual method. Herein students 
will further engage with independent research 
and contemporary scholarship in the week thir-
teen database folder. Among this collection are 
peer-reviewed articles on such topics as the 
Humanist corporate ideology and encounters of 
Italian Renaissance-era empire; the preserva-
tion of Eastern European monuments; and also, 
topics of hierarchy and social inequality, fem-
inist science, and Queer animality in pre-con-
tact America. 
Weekly reflection 10 due. 
Multistories folio (fieldnotes and sketches) 4 due.
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1500 – 1600CE. Oceana, Chinese architecture, and 
Ottoman and Islamic empires
The Tuesday presentation for week thirteen of-
fers an introduction to Polynesian voyages as 
regards oceanic building and dwelling, alongside 
questions of repatriation. Of chief concern here 
are the links between divergent thoughtforms 
which manifested the Hawaiian hale, the Samo-
an Fale, and the Maori whare. The presentation 
also offers case studies of Chinese mandates 
for creating the heavenly architectures of the 
Forbidden City, in contrast to developments in 
the multi-domed mosques that appear c. 1400 to 
1600 across Ottoman and Islamic empires. 

The activity session for week fourteen creates 
space for students to gain a deeper apprecia-
tion of architecture, together or separately, 
using the contextual method and as interpreted 
through any thematic lens students may wish to 
introduce outside those listed in the syllabus. 
Herein students will further engage with con-
temporary scholarship available in the weekly 
database folder, or by way of any independent 
research of peer-reviewed sources. What is in 
store with the database folder otherwise are 
sources on ritual, social expression, and gender 
identity in Eastern Polynesian space creation, 
the rules of innovation, order, and symbolism 
at China’s Forbidden City, and the architectur-
al pedigree and culture of local symmetries in 
Ottoman and Islamic empires. 
Weekly reflection 11 due. 

Week 15: December 1, 3
1400–1800CE. the Indo-Saracenic, Euromerican 
movements, Edo Japan 
Week fifteen offers a Tuesday presentation on 
the Indo-Saracenic, or the Islamic architec-
ture of India as a ‘modernized architecture’ 
native to the subcontinent. It explores debates 

and case studies on how Indo-Saracenic innova-
tions formed part of an emergent global phe-
nomenon. The presentation demonstrates how the 
Indo-Saracenic linked to colonial Neoclassical 
and Gothic architectures, which were reappear-
ing with the use of modern technologies and 
multiscalar spatial planning. The presentation 
also offers case studies that signal the con-
nections between high Renaissance, mannerism, 
and the Baroque in response developments in En-
lightenment, Protestant, and American Settler 
Colonial architectures. These case studies are 
put in contrast to the more isolated contexts of 
the castles, palaces, and temples of Edo Japan. 

The activity session for week fifteen enables 
students to choose from a broad collection of 
examples: to use the contextual method and in-
terpret architectural components using any 
thematic lens they want. Herein students will 
further engage with contemporary scholarship 
available in the week fifteen database fold-
er, or by way of any independent research of 
peer-reviewed sources. What is in store with 
the database folder is a wide collection of 
peer-reviewed articles. They cover such sub-
jects as the impact of colonial historiography 
on the architecture of South-Asia; race, set-
tler colonialism, and Euromerican architectural 
discourse; and the design and meaning of castle 
roofs in Edo Japan. 
Weekly reflection 12 due. 

Finals week 
Students will reflect on what they have learned 
since the semester began in terms of NAAB cri-
teria and intellectual diversity. This personal 
reflection will include an architectural col-
lage of the ideas, sites, and cultures they 
found most significant to their learning expe-
riences. 
metacognitive essay 3 due. (Canvas)
FINAL Multistories folio due (hand in + Canvas).
FINAL Weekly reflections bundle due.  (Canvas) 
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Assessment

Weekly Reflections :: x 12 		  (36 pts)

Multistories folio (check-ups) x 4 ::  	 (36 pts)

Metacognitive Essays :: x3 		  (9 pts)

FINAL Multistories folio :: x 1		  (9 pts)

FINAL Weekly reflections bundle :: x 1	(9 pts)

Grading Scale

90–100: Consistently exemplary work; fulfills and 
exceeds all course objectives and outcomes.

80–89: Proficient work; meets objectives with mi-
nor gaps or areas for deeper exploration.

70–79: Developing work; meets minimum expec-
tations but lacks depth, creativity, or consistency.

Below 70: Insufficient; fails to meet core require-
ments.

Letter Grade Range

A 100% - 94%
A- <94% - 90%
B+ <90% - 87%
B <87% - 84%
B- <84% - 80%
C+ <80% - 77%
C <77% - 74%
C- <74% - 70%
D+ <70% - 67%
D <67% - 64%
D- <64% - 61%
F <61% - 0%

Course Database

This course does not 
have an assigned text-
book. It is an evolu-
tion of personal re-
search scaffolded by 
a variety of sourc-
es. The class draws 
on the chronological 
structure and aspects 
of Richard Ingersoll 
and Spiro Kostof’s 
World Architecture: A 
Cross-Cultural Histo-
ry (Oxford Universi-
ty Press). This course 
offers a database of 
weekly readings avail-
able on BOX. The link 
to these sources is on 
the course’s Canvas 
homepage.

Content disclaimer
At times, this semester we will be exploring 
historical events, people and cultures that 
may be different from your own. Sometimes you 
the student may deem such content (discussions, 
readings, etc) to be upsetting, even disturbing.

Please bear in mind that we are all adults in 
higher education and can consider these issues 
in informed and sensitive ways. 

Every student should remain aware and respect-
ful of others’ thoughts or feelings, even if 
the views expressed do not align with our own. 
Please keep all disagreements intellectual and 
express them without attacking individuals. 
     
If you ever feel the need to step outside during 
class, either for a brief time or for the rest 
of the session, because of the content your en-
counter, you may always do so without academic 
penalty. (You will, however, manage any materi-
al/ assignments you miss. Plan to get notes from 
another student or your professor.) 

If you ever wish to express your personal 
thoughts or feelings about course material, ei-
ther during class during discussion times, or 
with your professor afterwards, please do so. It 
is a proper part of our coursework. 

Please note, the content in the readings data-
base are not all mandatory readings; you are to 
select what you feel comfortable with engaging 
with therein as explained in the syllabus. 

I, the student, understand that the course mate-
rial I meet herein is neither an endorsement nor 
my professor’s personal opinion.

I the student, acknowledge, that I have reviewed 
the syllabus and agree to the above. 

Printed name, signature and date: 

X_____________________________________________
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