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3. Course Information
Course Description
Provides prospective teachers with the understanding of difficulties in reading and practical experiences in assessing reading difficulties and in study of corrective treatments. Includes guided laboratory experience.

Prerequisites
Must earn a grade of C or better to pass the course. 
Prerequisite: EDRD 390 or SPCE 390 with a grade of C or better; completion of decision point 1; admission to the teacher education program. 

Course Objectives
Teacher candidates will:  
Foundations of Literacy Acquisition & Knowledge of Diverse Learner Profiles    
1. Analyze assessment data to identify and describe key characteristics and common traits (i.e., linguistic, cognitive, and neurobiological) of skilled and striving readers, including students with Dyslexia and other reading and language-based disabilities (1.7; 2.4).    
 2. Use models of reading and writing (e.g., Simple View of Reading, Scarborough’s Reading Rope, the Active View of Reading, Writing Rope) to explain how reading and writing development are impacted by cognition and behavior (1.4).    
3. Identify and describe the traits of skilled and striving readers and writers in diagnostic and instructional settings (1.4, 1.7, 2.4).    
4. Identify and explain how MTSS and/or RTI models support reading development and instruction over time (2.5).     
  
Assessment & Professional Dispositions    
5. Describe basic principles of test construction (e.g., reliability, validity, criterion, normed) (3.2), and interpret basic assessment statistics (3.4). Demonstrate knowledge of how to read and interpret the common diagnostic assessments (3.7).    
6. Accurately administer, score, and interpret results of validated screening, progress monitoring, and other curriculum-based measures (CBMs) to graph and report student progress. (3.4, 3.5)      
7. Use informal diagnostic assessments of phonological and phonemic awareness, decoding skills, oral reading fluency, comprehension, spelling, and writing to inform instruction (3.6) for the purpose of pinpointing a student’s strengths, weaknesses, and instructional needs (4B.3).    
8. Integrate, summarize, and communicate (orally and in writing) intervention assessment data with students, parents, and other educators (3.8).    
9. Objectively (5.4) interpret and report results of reading assessment data (e.g., screening, progress-monitoring, formative, normed) to determine the efficacy of instruction (5.3).    
10. Source evidence regarding the training, experience, credentials, affiliations, and degrees of educational professionals (5.5).  
 
Structured Literacy Instruction    
11. Based on assessments, plan and enact systematic, explicit, cumulative interventions that are (4A.1) a) multimodal, b) multisensory (4A.2), and c) incorporate assistive technology (4D.4).    
12. Demonstrate the use of scientifically based reading interventions that are direct, explicit, systematic, and multisensory in the following areas:     
• phonemic awareness skill development (4B.4)     
• basic decoding and spelling (4C.2)     
• text reading fluency (4D.3)    
• deep comprehension (4F.1)    
• comprehensive strategy instruction (4F.4)

Course Modality/Structure
This course follows a hybrid format, combining synchronous online instruction with asynchronous online learning experiences.  As part of the teacher residency program, candidates will engage in on-site sessions that emphasize collaboration, applied practice, and mentorship while completing online modules and assignments that build background and enhance content knowledge. 
4. Course Materials
Science of Reading Textbook Policy: 
 
As part of your program plan, you will take a 3-course sequence addressing the Science of Reading (SoR). The courses in this sequence are EDRD 300, EDRD 390, and EDRD 430. The following textbook is required course material for EDRD 390 and EDRD 430.  
  
· Honig, B., Diamond, L., & Gutlohn, L. (2018). Teaching reading sourcebook (3rd ed.). Arena Press. ISBN#: 978-1-63402-235-4  
· Johnston, F., Invernizzi, M., Bear, D.R., & Templeton, S. (2024). Word study for pre k-kindergarten: Phonics, spelling, and language instruction.  New York, NY: Pearson.  
 
In EDRD 430, we also have the following required text:  
· Smartt, S. M. & Glaser, D. R. (2024). Next steps in literacy instruction: Connecting assessments to effective interventions (2nd Ed.). Brookes Publishing.   
 
All required course materials can be obtained through the Ball State First Day program. All students are automatically enrolled each semester. Please check your bsu.edu email for information about delivery of physical and digital materials. Students who wish to opt out during the Fall 2026 semester must do so by August 30, 2026. Students who opt out are responsible for obtaining all required course materials on their own through the Ball State Bookstore or another retailer. If you opt out, your digital access will expire shortly after, and you will lose access to publisher-provided course content, online assignments, quizzes, and exams.
5. Course Assignments and Assessments
Course Assignments 
Assignment details, including instructions, relevant readings, due dates, and grading criteria/rubrics will be posted and updated on Canvas.  Please check Canvas regularly to stay informed and on track. 
 
Candidates learn assessment and evaluation techniques to diagnose children's reading levels and strengths and weaknesses. Students then learn how to plan, teach, and assess a child during a tutoring experience. Additionally, students create final reports that provide summative information.   
  
This semester you will have the opportunity to-   
· Demonstrate knowledge and understanding of the characteristics and development of writers and readers.   
· Choose appropriate assessment tools and procedures for your students.   
· Identify specific strengths and weaknesses of a particular student in writing and reading.   
· Use assessment results and state standards to design student learning objectives.   
· Research and use effective, scientifically-based literacy interventions responsive to the diverse needs of your students.    
· Use digital tools appropriately to amplify literacy instruction and guide students as they consume and create digital texts.   
· Choose appropriate and engaging literature for instructional purposes.   
· Monitor students’ progress to determine effectiveness of instruction.   
· Communicate regularly and effectively with students’ care givers and school personnel.    
· Prepare formative, interim and summative reports detailing assessment results, student learning objectives, and progress.   
· Through analysis of and reflection on video records of your teaching practice, demonstrate an understanding of how classroom teachers use a variety of assessments to shape effective instruction and document learning.   
  
Field Experience  
Teacher candidates will experience the elementary classroom for approximately 20 practicum hours throughout the semester.  This experience will be offered through teaching opportunities and recording software, using the gradual release of responsibility model, in which teacher candidates will observe, plan, and teach lessons. More information will be provided during the first week of class.   
 
Course Assignments  
Below are the major assignments for the course. Additional guidance and grading rubrics will be provided. Please refer to those items for additional clarification.    
  
Science of Reading Professional Dispositions:   
Professionalism is of the utmost importance as you prepare for your future as a teacher. Your professional dispositions, both during the course and fieldwork, will be assessed. Please refer to the assignment description and rubric for necessary components.   
  
Case Study Portfolio  
This portfolio captures your work with the intervention student during the practicum experience. Please refer to the provided assignment description and rubric for necessary components.   
  
Literacy Assessment Toolkit (LAT)  
This toolkit will include artifacts that demonstrate your ability to administer, score, and interpret literacy assessments. Please refer to the provided assignment description and rubric for necessary components.   

Course Grading Scale
Final grades for this course will be calculated based on the weighted value of each assessment category.  Below is a breakdown of the specific categories and weights used for this course: 
 Table 1: Course Assignment Category Weights
	Assignment/Exam  
	Percentage Weight  

	Science of Reading Professional Dispositions  
	10%  

	Case Study Portfolio  
	50%  

	Literacy Assessment Toolkit (LAT)  
	20%  

	Other Assignments (i.e., quizzes, exit tickets)  
	20%  

	Total
	100%



Table 2: Course Grading Scale
	Letter Grade
	Range

	A
	100% - 94%

	 A-
	<94% - 90%

	  B+
	<90% - 87%

	B
	<87% - 84%

	 B-
	<84% - 80%

	  C+
	<80% - 77%

	C
	<77% - 74%

	 C-
	<74% - 70%

	  D+
	<70% - 67%

	D
	<67% - 64%

	 D-
	<64% - 61%

	F
	<61% - 0%



Note: You need to pass EDRD 430 to move forward in your program. If you receive a grade lower than a C, you will need to retake the course.
6. University Policies and Statements
University Statement
We are committed to ensuring that all members of the community are welcome, through valuing the various experiences and worldviews represented at Ball State and among those we serve. We promote a culture of respect and civil discourse. If you need course adaptations or accommodations because of a disability, please contact the instructor of record as soon as possible. Ball State's Disability Services Office coordinates services for students with disabilities; documentation of a disability needs to be on file in that office before any accommodations can be provided. Disability Services can be contacted at 765-285-5293 or dsd@bsu.edu.

Freedom of Expression 
In this course, we are committed to fostering a learning environment that values intellectual diversity, encourages free expression, and promotes open inquiry. As members of the Ball State Community, we treat each person in the Ball State community with civility, courtesy, compassion, and dignity and respect and learn from differences in people, ideas, and opinions. Please review Ball State University’s Statement on Freedom of Expression, the resources on Ball State’s Freedom of Expression webpage, and Ball State’s Beneficence Pledge.

Attendance
Departmental ATTENDANCE POLICY  
 
Learning to teach, as well as professional growth and development, requires a strong commitment to social interactions and intellectual discourse with other professionals. Since class sessions and course-related activities are spaces where you begin to learn how to engage in such interaction and discourse, the Department of Elementary Education has established the following attendance policy for Elementary Education courses.* You are expected to review and follow these attendance guidelines and policies.   
   
Ball State has established course attendance policies ((https://www.bsu.edu/about/administrativeoffices/vice-provost/student-services/attendance-policies). Faculty will follow these policies when determining if an absence is excused under the Department of Elementary Education Attendance Policy. Students are expected to attend a minimum of 90% of course sessions.  Students who need academic accommodations, including accommodations related to attendance, should contact the Office of Disability Services at 765-285-5293 or dsd@bsu.edu.     
   
In accordance with the expectations listed above, for this course, you are expected to incur no more than 2 unexcused absences. If 2 or more unexcused absences occur during the semester, you will not receive a grade of C or better. This means that you will need to retake the course.   
   
If you are unable to attend a class session, it is expected that you notify the course instructor at least one hour in advance of the course session or as soon as possible after an unexpected/emergent situation, injury or illness. In your communication, you need to provide the rationale for missing class and may be asked to provide supporting documentation for potential excused absences. If you do not show and/or notify the course instructor within the 1-hour timeframe, absent an emergent event, the course instructor will document the occurrence and share the documentation with you, the Elementary Education Department Chair, and the Assistant Director of the Undergraduate Elementary Education Program. Multiple occurrences may lead to a formal Disposition Alert through the Office of Teacher Education Services and Clinical Practice.    
   
For absences during practicum or fieldwork, both excused and unexcused, you will be expected to make up all missed time as permissible.  Additionally, you will be required to make up any associated assignments. If you do not complete all practicum or fieldwork assignments, you will receive a grade below the minimum requirement for passing the course. The course instructor will determine the timeframe for when the missed practicum/ fieldwork time and assignments must be completed.  
   
*Student teaching is a separate and unique experience with an individualized attendance policy.    
__________________________________________________________

Title IX / Sex Discrimination 
Ball State University is committed to maintaining an educational environment free from sex discrimination, including sexual harassment, sexual misconduct, dating and domestic violence, and stalking. Students who experience or witness conduct that may violate University policy are encouraged to seek support and assistance. The Title IX Office can provide information about reporting options, supportive measures, and available resources. Contact the Title IX Office at 765-285-1545 or titleix@bsu.edu. 
 
Please Note: As your instructor, I am a mandatory reporter. If you disclose information to me about conduct that may constitute sex discrimination or sexual misconduct, I am required to notify the Title IX Coordinator. The Title IX Office will reach out to discuss available resources, supportive measures, and reporting options. If you wish to speak with someone confidentially, you may contact the Counseling Center or the Center for Survivor Support. 
  
Pregnancy and Related Conditions 
Ball State University provides reasonable modifications for students affected by pregnancy, childbirth, or related medical conditions. Students seeking academic, housing, or other modifications are encouraged to contact the Title IX Office as early as possible to discuss available options and support. For assistance, contact the Title IX Office at 765-285-1545 or titleix@bsu.edu. 

University Grade Appeal Policy
If you believe you received a final course grade that does not reflect your performance due to fairness or a procedural issue, you have the right to file an appeal within 5 school days after final grades are posted by the Office of the Registrar. Review the University Grade Appeal Policy and Process.]

Student Academic Ethics Policy
Honesty, trust, and personal responsibility are fundamental attributes of the university community. Academic dishonesty and other forms of academic misconduct threaten the foundation of an institution dedicated to the pursuit of knowledge and will not be tolerated. To maintain its credibility and reputation, and to equitably assign evaluations of scholastic and creative performance, Ball State University is committed to maintaining a climate that upholds and values the highest standards of academic integrity. Visit the VPAA’s academic integrity website (Students tab) for resources on understanding academic integrity, citing sources properly, and avoiding inadvertent academic dishonesty. To learn about BSU’s academic integrity expectations and students’ rights, please read the University Student Academic Ethics Policy. 
Academic integrity violations include giving or receiving an unfair academic advantage (cheating), presenting someone else’s ideas or work as your own (plagiarism), and falsifying academic records. Unless otherwise indicated, you must work independently by yourself. Check with me if you are unsure whether something constitutes academic dishonesty. Examples of academic integrity violations include but are not limited to:  
· Using resources not authorized by the faculty member (including devices, AI tools, hidden notes, and open books) 
· Using commercial study websites to find answers to graded assignments (Chegg, Course Hero, StudyPool, OneClass, etc.). 
· Without the instructor’s written permission, giving away, buying, or selling graded assignments class notes, exams, study guides, or other course materials to other students or to third-party vendors (Course Hero, Chegg, 24HourAnswers, etc.).
· Working with another person on any assignment other than authorized group projects. 
· Sharing or allowing others to access your files, whether done with permission or not. 
· Reusing your own work from another semester, course, or section. 
· Sharing answers with others during exams (passing notes, texting, whispering, gesturing) 
· Discussing exam questions and answers with students who have not taken the exam. 
· Soliciting others to complete work for you.

No Generative AI Use 
As new developments with artificial intelligence (AI) technologies are becoming commonplace and integrated into our personal lives, we need to consider how these technologies impact learning within our classroom space. This course focuses on developing our professional abilities to apply, synthesize, evaluate, and create learning experiences reflecting best practices and educational research. When we rely on AI to do this work for us, we diminish our learning opportunities to practice and improve our professional development as teacher candidates. Without a robust teacher preparation experience, you may be ill-prepared to teach children, contributing to stymied educational achievement and negative impacts on your learning.  Reliance on these programs may stifle your own independent thinking and creativity. The AI cannot know who you are as a teacher or who your students are and cannot plan appropriately for you and them. Your professional abilities are developed as you apply, synthesize, evaluate, and create work for this class that matches your students and your personal pedagogical philosophies. 
 
All work produced and/or submitted in this course should reflect your own ideas and demonstrate your current knowledge, abilities, and skills. Therefore, GenAI should not be used to complete any portion of the assignment(s). Doing so constitutes a violation of Ball State University’s Student Academic Ethics Policy.  

Dispositions Assessment System 
Becoming an effective teacher includes demonstrating professional dispositions, which include attitudes, habits of action, and commitments that foster student learning and assist in elevating the education profession, as well as in interacting with families, community members, and colleagues. The Ball State Disposition Assessment System is a systematic, consistent approach to assessing and supporting teacher candidates’ disposition growth throughout their preparation. This system has two components: (1) a disposition rubric system, and (2) a disposition alert system, which provide opportunities for deliberate feedback and guidance regarding teacher candidates’ disposition development. Information about the rubric, procedures, and alert policy are available on the OTES webpage. 

7. Student Support Services

The Learning Center
The Learning Center offers free Tutoring and Academic Coaching for many courses at Ball State. Students can make appointments for online (Zoom) or in-person (NQ 350) appointments. To make an appointment, visit myballstate.bsu.edu and click on “Navigate” in the Academic Tools section, or just go directly to bsu.navigate.eab.com. 

Testing accommodations for students with disabilities are available for students who have received the appropriate documentation from Disability Services. Tests may be administered in the Learning Center.   
Supplemental Instruction is available in select courses. If you have an SI leader for your course, that person will provide students with information the first week of school regarding weekly study sessions. For more information about Learning Center programming, visit bsu.edu/learningcenter or call 765-285-1006. Follow us on Instagram: BallStateLC. 
The Writing Center
All writers improve with practice and feedback, so as a student in this course, you are encouraged to use the Writing Center to get additional feedback on your writing. The Writing Center can help you at any stage of the writing process, whether you’re just getting started and need help brainstorming or when you’re wrapping up a project and just want a second set of eyes. We work with writers from all disciplines and with all kinds of writing, including essays, reports, reflections, research projects, web content, lesson plans, slideshows, poster presentations, resumes, and other digital or print texts.  
You can choose from three appointment types: getting started on a new project (Planning appointment), discussing an existing draft (Feedback appointment), or scheduling time to work, with a tutor on hand to keep you motivated (Accountability appointment). To schedule a free appointment, go to bsu.edu/writingcenter. We offer online appointments any time we’re open, or you can meet a tutor face-to-face in Robert Bell 295 during weekdays and Bracken Library First Floor West in the evenings. Make sure you plan ahead, because appointments book quickly! 
The Basic Needs Hub
If you are having difficulty affording enough food, do not have a safe and reliable place to sleep, and/or experiencing an emergency or crisis, help is available through the Basic Needs Hub. The Basic Needs Hub has information, resources, and provides individualized support to students.  To talk with a supportive staff member about your experience, receive one on one assistance, or learn more about resources, you can submit a Basic Needs Assistance Form. 

The Counseling Center 
The Ball State University Counseling Center offers free and confidential services to all students. The Counseling Center is located in Lucina Hall, Room 320. To schedule an appointment, you can contact us at 765-285-1736. Ball State also offers a 24/7 Crisis Line, which can be reached at 765-285-HOPE (4673). The Crisis Line is a mental health resource for those who are struggling with any mental health concerns, including thoughts of self-harm and/or suicide. 
At the Ball State Counseling Center, we see students for a variety of reasons, some of which include homesickness, relationship concerns, anxiety, and depression. At your first appointment, you will work with a therapist to create a plan that will connect you with resources that best fit your needs. We assist students with getting connected to therapy at our Center as well as connecting students to self-help resources, other on-campus resources, and community-based resources. All Ball State students also have access to several on-demand, self-help resources through a variety of different platforms. All of these resources, including a direct link to our website, can be found here.

The Speaking Center  
The Speaking Center is a free resource available to all members of the BSU community wanting to improve their public speaking abilities. We offer personalized coaching designed to help you become a more confident and effective speaker. Our trained coaches provide constructive feedback and support throughout the entire speech preparation process, whether you are in the early stages of brainstorming ideas and organizing your thoughts, or you need to practice your delivery and refine your message.  

The Center is in the David Letterman Communication and Media Building, room 302. To schedule an appointment, please access us through your Navigate app or use this direct link to sign up for a time. Appointments are available both in person and on Zoom.  Appointments are available in person, on Zoom, and in virtual reality (VR) for those interested in practicing in an immersive speaking environment.

Off Campus/ Practicum Accommodation Policy 
Ball State University (BSU) is committed to providing equitable access to individuals with disabilities, including in off campus academic ventures such as an internship, practicum, clinical rotation, or student teaching site.  
Disability Services approved classroom accommodations do not automatically transfer to an internship, practicum, clinical rotation, or student teaching site. Students are encouraged to reach out to DS to set up internship, practicum, clinical rotation, or student teaching accommodations as soon as the need arises or is anticipated. There is no deadline to request internship/practicum accommodations, but accommodations are not retroactive. Ideally, a student who wants to request accommodations for an off-campus experience should notify Disability Services the semester before the experience begins. 
Please use this link for the full policy and procedures for requesting off campus accommodations. 

8. Canvas and Student Privacy
Canvas Accessibility
Canvas provides a user experience that is easy, simple, and intuitive. Special attention has been paid to making Canvas screen-readable. The Rich Content Editor encourages users to create accessible content pages (i.e. text formatting is accomplished using styles). Canvas is designed to allow limited customization of colors and schemes to be accessible for all users. The National Federation of the Blind granted Canvas the Gold Level Web Certification in 2010. 
Find more information by visiting the Canvas Voluntary Product Accessibility Template (VPAT). 

FERPA and Privacy
As a student, your educational records are considered confidential. Under FERPA (Family Educational Rights and Privacy Act), your records are confidential and protected. Under most circumstances, your records will not be released without your written and signed consent. However, some directory information may be released to third parties without your prior consent unless a written request to restrict this is on file. You can learn more about student rights to privacy by reading Ball State's FERPA and Privacy and Protection. 

Video Conferencing Recording
In this class, software may be used to record live class discussions. As a student in this class, your participation in live class discussions may be recorded. These recordings typically will be made available only to students enrolled in the class, to assist those who cannot attend the live session or to serve as a resource for those who would like to review content that was presented. Students who prefer to participate via audio only will be allowed to disable their video camera so only audio will be captured. Students who prefer to listen only must disable their audio capability and visual camera. If you have concerns, please discuss these options with me. 

Plagiarism Detection 
The campus subscribes to Turnitin, a plagiarism prevention service, through Canvas. You may need to submit written assignments to Turnitin. Student work will be used for plagiarism detection and for no other purpose. The student may indicate in writing to the instructor that he/she refuses to participate in the plagiarism detection process, in which case the instructor can use other electronic means to verify the originality of their work.   

9. Course Expectations and Policies
Course Participation Expectations 
· This course is designed with weekly activities, discussion, and other forms of regular collaboration and communication. 
· It is recommended that you log into your Canvas course 3 to 4 times a week and check your official Ball State email account daily to view announcements and prepare for class. 
· Complete all assignments, quizzes, tests, and any other activities by the stated due dates. 
 
Feedback Policy 
· I will respond to email from your official Ball State email address within 48 hours. 
· I will grade your quizzes, assignments, and discussions within 10 school days of submission. 
· Contact me directly if you have questions or concerns about your performance in class. 
 
Late Assignment Policy 
· All assignments are due by the day and time clearly marked on Canvas. 
· Assignments posted after the indicated due dates may be subject to a decreased letter grade for each day late. 
· Internet connectivity and technical issues may occur and impede you from turning in work on time. Turn in work early and often, and set up a back-up plan, such as visiting a local library or borrowing a peer's computer.  
· You have one (1) permitted late assignment to allow for these issues, to which you can turn in one assignment 24 hours late. 
· If an assignment is missing, it may be recorded in Canvas as a zero until the assignment is submitted. 
· To meet the university’s grading requirements, I will not be able to accept assignments for grading after 11:59 pm EST/EDT on the final day of class.

Lesson Plan Submission
· Lesson plans cannot be accepted late due to teaching schedules and time to provide feedback.
· Upon receiving feedback, it is expected that the necessary revisions are completed and resubmitted within the required timeline. Flexibility is possible only when advance arrangements are made. These decisions will be made on an individual basis.
· Lesson plans that have not been revised and approved by your instructor at least 24 hours before your scheduled teaching time will result in losing that teaching opportunity.

Assignment Submission Policy 
· All assignments should be submitted as Word documents with extensions of .doc or .docx unless otherwise indicated in the assignment description. 
· Assignments, unless otherwise indicated, should be submitted using the assignment link in the module.  

Grading Policy 
· It is my policy that appropriate evaluation of your academic performance is an integral part of your learning experience.  
· In the absence of mistakes, fraud, bad faith or incompetence, I will be the key decision-maker on the assignment of grades.  
 
Engagement Expectations 
To support a respectful and engaging academic community that encourages the free exchange of ideas and civil discourse, we will follow these ground rules: 
· Respect different perspectives. Share your ideas and let others share theirs. 
· Challenge ideas, not people. Disagree respectfully. No personal attacks or put-downs. Focus on exploring ideas critically and constructively. 
· Listen to understand. Stay curious, ask questions to understand, and give others space to speak.
· Assume good intentions. Approach discussions with curiosity and compassion.  
· Keep it private. What is shared in class stays in class. Do not share others’ words or work without permission. 
Be respectful. Avoid hurtful language, stereotypes, or content that may demean others. Keep feedback constructive.

Course Content Ownership  
As the course instructor, I retain the rights to all course content, including this syllabus. Students may not reproduce, distribute, or publicly post course materials without permission. Students also may not record classes without explicit permission to do so. Selling or distributing course materials may violate the Ball State Code of Contact and/or The Information Technology Users' Privileges and Responsibilities Policy.  Any violations will be referred to Dr. Mike Gillilan, Director of Student Rights and Community Standards. 

Research Statement
You also may be offered the opportunity during the semester to participate in a research project related to elementary instruction. If so, details will be provided in class. It is a voluntary activity and will not affect your final grade.  

Ball State University Code of Student Rights and Responsibilities
The Code of Student Rights and Responsibilities outlines behaviors expected of students at Ball State University and methods used to judge student behavior fairly according to these standards. The standards of conduct apply to students while on the campus or off campus, when attending University-sponsored events or activities, or when such conduct involves the security or integrity of the University community” (Code of Student Rights and Responsibilities, p. 5). This course upholds the policies established in the Ball State Code of Student Rights and Responsibilities

10. Course Schedule
To support a learning experience that is responsive to the needs, interests, and pace of our class community, the course schedule may shift over the semester. You will be notified of changes via email. The most current version of the schedule will always be available on Canvas. I encourage you to check Canvas regularly for updates and contact me if you have any questions.
11. Subject to Change Statement
This syllabus is subject to change in the event of extenuating circumstances.
12. Standards
The following InTASC Principles, Indiana Professional Standards, Rules for Education Preparation and Accountability (REPA) Indiana Teacher Standards, and the Knowledge and Practice Standards (KPS) are relevant to this course:   
  
INTASC Standards (2011)  
1(a) The teacher regularly assesses individual and group performance in order to design and modify instruction to meet learners' needs in each area of development (cognitive, linguistic, social, emotional, and physical) and scaffolds the next level of development.   
   
1(f) The teacher identifies readiness for learning and understands how development in any one area may affect performance in others.   
   
1(g) The teacher understands the role of language and culture in learning and knows how to modify instruction to make language comprehensible and instruction relevant, accessible, and challenging.   
   
1(j) The teacher takes responsibility for promoting learners' growth and development.   
   
2(n) The teacher makes learners feel valued and helps them learn to value each other.   
   
3(a) The teacher collaborates with learners, families, and colleagues to build a safe, positive [earning climate of openness, mutual respect, support, and inquiry.   
   
3(b) The teacher develops learning experiences that engage learners in collaborative and self-directed learning and that extend learner interaction with ideas and people locally and globally.    
   
3(c) The teacher collaborates with learners and colleagues to develop shared values and expectations for respectful interactions, rigorous academic discussions, and individual and group responsibility for quality work.   
   
3(j) The teacher knows how to help learners work productively and cooperatively with each other to achieve learning goals.   
   
3(k) The teacher knows how to collaborate with learners to establish and monitor elements of a safe and productive learning environment including norms, expectations, routines, and organizational structures.   
   
3(0) The teacher values the role of learners in promoting each other's learning and recognizes the importance of peer relationships in establishing a climate of learning.   
   
3(p) The teacher is committed to supporting learners as they participate in decision making, engage in exploration and invention, work collaboratively and independently, and engage in purposeful learning.   
   
3(q) The teacher seeks to foster respectful communication among all members of the learning community.   
   
4(a) The teacher effectively uses multiple representations and explanations that capture key ideas in the discipline, guide learners through learning progressions, and promote each learner's achievement of content standards.   
   
4(b) The teacher engages students in learning experiences ln the discipline(s) that encourage learners to understand, question, and analyze ideas from diverse perspectives so that they master the content.   
   
4(c) The teacher engages learners in applying methods of inquiry and standards of evidence used in the discipline.   
   
4(d) The teacher stimulates learner reflection on prior content knowledge, links new concepts to familiar concepts and makes connections to learners' experiences.   
   
4(e) The teacher recognizes learner misconceptions in a discipline that interfere with learning and creates experiences to build accurate conceptual understanding.   
   
4(h) The teacher creates opportunities for students to learn, practice, and master academic language in their content.   
   
4(i) The teacher accesses school and/or district-based resources to evaluate the learner's content knowledge in their primary language.   
   
4(k) The teacher understands common misconceptions in learning the discipline and how to guide learners to accurate conceptual understanding.   
   
4(l) The teacher knows and uses the academic language of the discipline and knows how to make it accessible to learners.   
   
4(m) The teacher knows how to integrate culturally relevant content to build on learners' background knowledge.   
   
4(n) The teacher has a deep knowledge of student content standards and learning progressions in the discipline{s) s/he teaches.   
   
4(p) The teacher appreciates multiple perspectives within the discipline and facilitates learners'    
  
4(q) The teacher recognizes the potential of bias in his/her representation of discipline and seeks to appropriately address problems of bias.   
  
4(r) The teacher is committed to work toward each learner's mastery of disciplinary content and skills.    
   
5(e) The teacher develops learners' communication skills in disciplinary and interdisciplinary contexts by creating meaningful opportunities to employ a variety of forms of communication that address varied audiences and purposes.   
   
5(f) The teacher engages learners in generating and evaluating new ideas and novel approaches, seeking inventive solutions to problems, and developing original work.   
   
5(i) The teacher understands the ways of knowing in his/her discipline, how it relates to other disciplinary approaches to inquiry, and the strengths and limitations of each approach in addressing problems, issues, and concerns.   
   
5(k) The teacher understands the demands of accessing and managing information as well as how to evaluate issues of ethics and quality related to information and its use.   
   
5(l) The teacher understands how to use digital and interactive technologies for efficiently and effectively achieving specific learning goals.   
   
5(m) The teacher understands critical thinking processes and knows how to help learners develop high level questioning skills to promote their independent learning.   
   
6(d) The teacher engages learners ill understanding and identifying quality work and provides them with effective descriptive feedback to guide their progress toward that work.   
   
6(e) The teacher engages learners in multiple ways of demonstrating knowledge and skill as part of the assessment process.   
   
6(f)   
The teacher models and structures processes that guide learners in examining their own thinking and learning as well as the performance of others.   
   
6(h) The teacher prepares all learners for the demands of particular assessment formats and makes appropriate accommodations in assessments or testing conditions, especially for learners with disabilities and language learning needs.   
   
6(m) The teacher knows when and how to engage learners in analyzing their own assessment results and in helping to set goals for their own learning.   
   
6(n) The teacher understands the positive impact of effective descriptive feedback for learners and knows a variety of strategies for communicating this feedback.   
   
6(q) The teacher is committed to engaging learners actively in assessment processes and to developing each learner's capacity to review and communicate about their own progress and learning.   
   
7(e) The teacher plans collaboratively with professionals who have specialized expertise (e.g., special educators, related service providers, language learning specialists, librarians, media specialists) to design and jointly deliver as appropriate learning experiences to meet unique   
learning needs.   
   
7(0) The teacher values planning as a collegial activity that takes into consideration the input of learners, colleagues, families, and the larger community.   
   
8(c) The teacher collaborates with learners to design and implement relevant learning experiences, identify their strengths, and access family and community resources to develop their areas of interest   
   
8(d) The teacher varies his/her role in the instructional process (e.g., instructor, facilitator, coach, audience) in relation to the content and purposes of instruction and the needs of learners.   
   
8(f) The teacher engages all learners in developing higher order questioning skills and metacognitive processes.   
   
8(g) The teacher engages learners in using a range of learning skills and technology tools to access, interpret, evaluate, and apply information.   
   
8(i) The teacher asks questions to stimulate discussion that serves different purposes (e.g., probing for learner understanding, helping learners articulate their ideas and thinking processes, stimulating curiosity, and helping learners to question).   
   
8(j) The teacher understands the cognitive processes associated with various kinds of learning (e.g., critical and creative thinking, problem framing and problem solving, invention, memorization and recall) and how these processes can be stimulated.   
   
8(l) The teacher knows when and how to use appropriate strategies to differentiate instruction and engage all learners in complex thinking and meaningful tasks.   
   
9(a) The teacher engages in ongoing learning opportunities to develop knowledge and skills in order to provide all learners with engaging curriculum and learning experiences based on local and state standards.   
   
9(b) The teacher engages in meaningful and appropriate professional learning experiences aligned with his/her own needs and the needs of the learners, school, and system.   
   
9(e) The teacher reflects on his/her personal biases and accesses resources to deepen his/her own understanding of cultural, ethnic, gender', and learning differences to build stronger relationships and create more relevant learning experiences.   
   
9(k) The teacher knows how to build and implement a plan for professional growth directly aligned with his/her needs as a growing professional using feedback from teacher evaluations and observations, data on learner performance, and school- and system-wide priorities.   
   
9(m) The teacher is committed to deepening understanding of his/her own frames of reference (e.g., culture, gender, language, abilities, ways of knowing), the potential biases in these frames, and their impact on expectations for and relationships with learners and their families.   
   
9(n) The teacher sees him/herself as a learner, continuously seeking opportunities to draw upon current education policy and research as sources of analysis and reflection to improve practice.   
   
10(a) The teacher takes an active role on the instructional team, giving and receiving feedback on practice, examining learner work, analyzing data from multiple sources, and sharing responsibility for decision making and accountability for each student's learning.   
   
10(f) The teacher engages in professional learning, contributes to the knowledge and skill of others, and works collaboratively to advance professional practice.   
   
10(i) The teacher seeks appropriate opportunities to model effective practice for colleagues, to lead professional learning activities, and to serve in other leadership roles.   
   
10(j) The teacher advocates meeting the needs of learners, strengthening the learning environment, and enacting system change.   
   
10(l) The teacher understands schools as organizations within a historical, cultural, political, and social context and knows how to work with others across the system to support learners.   
   
10(m) The teacher understands that alignment of family, school, and community spheres of influence enhances student learning and that discontinuity in these spheres of influence interferes with learning.   
   
10(n) The teacher knows how to work with other adults and has developed skills in collaborative interaction appropriate for both face to face and virtual contexts,   
   
10(0) The teacher knows how to contribute to a common culture that supports high expectations for student learning.   
   
10(q) The teacher respects families' beliefs, norms, and expectations and seeks to work collaboratively with learners and families in setting and meeting challenging goals.   
   
10(t) The teacher embraces the challenge of continuous improvement and change.   
   
REPA INDIANA TEACHER STANDARDS ELEMENTARY GENERALIST (2020)    
Standard 1: Foundations of Scientifically Based Reading Instruction     
Elementary teachers have a broad and comprehensive understanding of foundations of reading development and effective reading instruction grounded in scientifically based reading research (SBRR), including:     
  
1.1:  major components of reading development, including phonemic awareness, phonics, fluency, vocabulary, and text comprehension  
1.2:  foundations of language acquisition and literacy development, including cognitive, linguistic, cultural, social, and motivational factors that affect language acquisition and literacy development     
  
1.3:  principles of scientifically and evidence-based reading instruction and intervention, such as applying data-based decision making, setting individual student learning goals, and using instruction grounded in scientifically based reading research (SBRR)     
  
1.4:  essential components of effective reading instruction, including explicit explanation, teacher modeling, guided practice, and independent practice, and the ability to plan and implement reading instruction that incorporates these components     
  
1.5:  the role of reading assessment in guiding standards- and evidence-based reading instruction, intervention, and extension in the classroom     
  
1.6:  the ability to select, administer, and interpret the results of reading assessments in the major components of reading for various instructional purposes, such as screening, diagnosis, instructional planning, progress monitoring, and measuring outcomes    
  
1.7:  key dimensions of effective differentiated reading instruction in the elementary setting, including modifying the pacing and/or complexity of instruction, and the ability to plan and implement differentiated instruction to match students' evidence-based strengths and needs in reading    
  
1.8:  components of effective evidence-based intervention and extension programs, including Indiana's Response to Instruction (RtI) model and the ability to implement RtI elements    
  
1.11:  knowledge of and the ability to use instructional practices, approaches, and methods for eliciting students' engagement in and motivation for reading    
  
1.12:  the ability to use evidence-based practices effectively to create a literacy-rich classroom environment that fosters and supports the literacy development of all students, reflects and values cultural diversity, promotes respect for all readers at all levels of reading proficiency, promotes the involvement of families and members of the community at large in students' literacy development, and engages all students as agents in their own literacy development    
   
Standard 2: Components of Scientifically Based Reading Instruction     
Elementary teachers have a broad and comprehensive understanding of the major components of reading development and demonstrate the ability to provide assessment, instruction, intervention, extension, and ongoing progress monitoring in reading, including:     
   
2.1:  knowledge of key concepts and scientifically based reading research (SBRR) in emergent literacy skills, including book-handling skills, basic concepts of print, letter recognition and formation, and alphabetic principle and letter-sound correspondence   
   
2.3:   the ability to provide SBRR-based, evidence-based, and developmentally appropriate assessment, instruction, intervention, extension, and ongoing progress monitoring in emergent literacy skills, phonemic awareness, phonics, fluency, vocabulary, and academic language    
     
2.5:   knowledge of key concepts and SBRR in reading fluency including the role of automaticity, key indicators of fluency (i.e., accuracy, rate, and prosody), the importance of explicit instruction, distinctions between oral and silent reading fluency, and the importance of ensuring accountability for comprehension when promoting silent reading fluency    
   
2.7:   knowledge of key concepts and scientifically based reading research in the development of vocabulary and academic language (i.e., the language used in books, tests, and other formal writing), such as the correlation between vocabulary knowledge and academic achievement; the essential role of wide and varied reading in the development of vocabulary knowledge; different levels of vocabulary knowledge; different tiers of vocabulary words; and the importance of early, robust, and explicit language and content experiences to promote young children's development of vocabulary and academic language    
     
2.8:   the ability to provide SBRR-based, evidence-based, and developmentally appropriate assessment, instruction, intervention, extension, and ongoing progress monitoring in comprehension and analysis of informational, persuasive, and literary texts, including response to literature   
   
InTASC Technology Standards   
   
· Adapt instruction and uses modified materials, resources, tools, and technology to address exceptional learner needs, including those associated with disabilities and giftedness. Standards #1 and #2, pg. 18 (2a; 2b; 2f; 2g; 2l; 4f; 8n; 8r; 9d)   
· Engage in collaborative research on ways to support learner creativity through independent and collaborative inquiry projects (e.g., arts- based learning, integration of technology) (Standard #5, page 29)   
· Seek appropriate ways to employ technology to support assessment practice both to engage learners more fully and to assess and address learner needs. Standard #6, page 30 (6i)   
· Integrate technology resources into instructional plans. Standard #7, pg. 35 (7k; 7m; 8o; 8r)   
· Plan how to use technology to engage learners in meeting learning   
· Incorporate technology in a variety of innovative ways in planning (e.g., managing learner records, expanding options for learner choice, and documenting performance). Standard #7, pg. 35 (8o; 8r)    
· Use interactive technologies to expand learner options for mastering content/skills. Standard #3, pg. 23   
· Use technology (e.g., clickers, graphs, digital portfolios) to maintain records of learner choice related to ways to customize and personalize learner goals and experiences. Standard #7, pg. 35   
· Use technology to share, analyze, and reflect on resources that can support learners in attaining high goals. Standard #7, pg. 35   
· Engage learners in using a range of learning skills and technology tools to access, interpret, evaluate, and apply information. Standard #8, pg. 38 (8G)   
· Understands how content and skill development can be supported by media and technology and knows how to evaluate these resources for quality, accuracy, and effectiveness. Standard #8, pg. 38 (8o)   
· Access information and uses technology in safe, legal and ethical ways. Standard #9, pg. 44 (9f; 9j; 9o; 9o)   
· Follow established rules and policies to ensure learners access information and technology in safe, legal and ethical ways. Standard #9, pg. 44 (9f)   
· Anticipate how information and technology might be used in unethical or illegal ways and takes steps to prevent the misuse of information and technology. Standard #9, pg. 44 (8o; 8r; 9f; 9o)   
· Use technology to scaffold content understanding and skill development. Standard #3, pg. 23   
   
KPS – Knowledge and Practice Standards for Teachers of Reading   
   
1.4 Identify and explain aspects of cognition and behavior that affect reading and writing development.     
1.7 Understand the most common intrinsic differences between good and poor readers (i.e., linguistic, cognitive, and neurobiological).     
2.4 Understand how reading disabilities vary in presentation and degree.   
2.5 Understand how and why symptoms of reading difficulty are likely to change over time in response to development and instruction.   
3.2 Understand basic principles of test construction and formats (e.g., reliability, validity, criterion, normed).   
3.3 Interpret basic statistics commonly utilized in formal and informal assessment.   
3.4 Know and utilize in practice well-validated screening tests designed to identify students at risk for reading difficulties.   
3.5 Understand/apply the principles of progress monitoring and reporting with CBMs, including graphing techniques.   
3.6 Know and utilize in practice informal diagnostic surveys of phonological and phonemic awareness, decoding skills, oral reading fluency, comprehension, spelling, and writing.   
3.7 Know how to read and interpret the most common diagnostic tests used by psychologists, speech-language professionals, and educational evaluators.   
3.8 Integrate, summarize, and communicate (orally and in writing) the meaning of educational assessment data for sharing with students, parents, and other teachers.   
4A.1 Understand/apply in practice the general principles and practices of structured language and literacy teaching, including explicit, systematic, cumulative, teacher directed instruction.   
4A.2 Understand/apply in practice the rationale for multisensory and multimodal language-learning techniques.   
4B.3 Understand/apply in practice considerations for phoneme awareness difficulties.   
4B.4 Know/apply in practice consideration for the progression of phonemic-awareness skill development, across age and grade.   
4C.2 Know/apply in practice considerations for systematically, cumulatively, and explicitly teaching basic decoding and spelling skills.   
4D.3 Know/apply in practice considerations for text reading fluency as an achievement of normal reading development that can be advanced through informed instruction and progress-monitoring practices.   
4D.4 Know/apply in practice considerations for appropriate uses of assistive technology for students with serious limitations in reading fluency.   
4F.1 Know/apply in practice considerations for factors that contribute to deep comprehension.   
4F.4 Know/apply in practice considerations for the use of explicit comprehension strategy instruction, as supported by research.   
5.3 Avoid misrepresentation of the efficacy of educational or other treatments or the proof for or against those treatments.   
5.4 Respect objectivity by reporting assessment and treatment results accurately and truthfully.   
5.5 Avoid making unfounded claims of any kind regarding the training, experience, credentials, affiliations, and degrees of those providing services.   
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