	
	
	



EDRD 350
Fall 2025
1. Course Basics
EDRD 350

Monday and Wednesday, Room 112, Teacher College
Tuesday and Thursday, Room 227, Teacher College
Practicum:  Longfellow Elementary School Muncie, IN

2. Instructor Information
Dr. Michelle Cline
Elementary Education, Teacher College
Ball State University, Muncie. IN
michelle.cline@bsu.edu
	
	
	



Student Support Hours – M-Th 8:00-8:45 and by appointment.
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3. Course Information
Course Description

Prerequisites
· Completion of Decision Point 1: Admission to Teacher Candidacy
· C or better in EDEL 300 and EDRD 300
· Parallel: EDEL 350 
· Open only to elementary education and dual elementary/special education majors. 
· May be repeated only once 


Course Objectives:
Teacher candidates will:
· Apply knowledge and understanding of the theories of literacy that guide
conceptual understandings, pedagogical practices, and personal beliefs about
language learning through problem solving activities, simulated teaching
experiences, and administered examinations.
· Apply content knowledge of all of the language arts (listening, viewing, speaking,
reading, writing and visually-representing) in instructional settings as well as
through discussion, exams, and learning activities.
· Apply an understanding of the interdependence and interrelationships of the
language arts and the consequent implications for teaching language arts.
· Self-assess and reflect upon personal competencies and teaching practices in
literacy.
· Implement national and state standards to make interdisciplinary curricular,
instructional, and assessment decisions.
· Design and teach interdisciplinary integrated language arts lessons that reflect a
constructivist approach that are differentiated for diverse learners.
· Develop awareness of multi-literacies and multi-modal learning in relation to
content learning.
· Create and use a variety of approaches available to assess and evaluate literacy
performance related to content learning.

Conceptual Understanding of Language & Literacy
· theoretical models of literacy processes
· learning theories pertaining to the development of all five modes of the English language arts (reading, writing, listening speaking, viewing and visual representing) with an emphasis on writing. 
· reflections on practice to drive instruction and continued professional self-growth
Conceptual understanding of Transdisciplinary Units
· theoretical models for teaching transdisciplinary units
· learning theories related to the development of transdisciplinary units
· reflections on practice to drive instruction and professional self-growth.
Literacy Competencies
· advanced comprehension strategies
· vocabulary
· word analysis
· fluency
· writing and implementation of elementary English language arts lesson plans using quality children’s literature (storytelling, poetry, informational text)
Organizing for Instruction
· placement of students
· models of literacy instruction and transdisciplinary teaching
· pedagogical-content knowledge related to best practices in the teaching of English language arts with a particular focus on literature-based transdisciplinary units with all five modes: listening, speaking, viewing, visually representing, reading of literature and informational texts and writing and including two other content area.
· evaluation of student progress

Course Modality/Structure:
This course has been designed as an Immersive Course.  Designed to expand an understanding of reading and language arts instruction in elementary classrooms and how to integrate at least two other content areas such as math, science, social studies, etc., to create a transdisciplinary unit. Develops practices that support students' literacy learning and in planning and implementing a meaningful literacy program in elementary classrooms while addressing the standards from other content areas. Continues experience-based exploration of literacy education practices as well as the best practices of the other content areas focused on as part of the unit created.

The purpose of this course is to provide the teacher candidate with the knowledge and competencies needed to teach a literacy based transdisciplinary unit in the elementary classroom. In this course, the teacher candidates examine various methods and materials use to teach elementary English language arts and develop pedagogical-content knowledge specific to teaching literature based integrated transdisciplinary units. In addition, current issues related to teaching elementary transdisciplinary units are discussed. During this methods course, the teacher candidates are given structured opportunities to plan and teach literature-based transdisciplinary lessons to children and reflect both individually and collectively on these experiences.  The transdisciplinary units will be shared with Muncie Community Schools for use in their classrooms.
Preparation: You are expected to be prepared for every class, both seminar and field. 
· Seminar: Preparation in seminar is demonstrated through timely completion of assignments, thoughtful engagement in discussions, submission and revision of lesson plans and instructional videos, having materials ready ahead of time, and engagement in all group meetings.
· Field: Preparation for the field means that you have completed all required training, have documentation of a background check, dress according to the ways aligned with the schools' faculty handbook, and have a name tag each time you enter the classroom. Additionally, all lesson plans must be submitted to your instructor by the assigned date and time, and you must have all necessary materials with you for teaching.
· Lesson plans that have not been revised and approved by your instructor at least 24 hours before your scheduled teaching time will result in losing that teaching opportunity.
Participation & Engagement: The expectation is to thoughtfully participate in all aspects of class and engage in meaningful, respectful learning experiences. Our intention is to create a safe space. This means that multiple perspectives and ideas will be discussed and valued. We may be discussing topics that are considered controversial, and we may not all agree on how these topics should be addressed; however, it is important that all voices are heard. This requires all of us to be open to critique; ideas may be challenged by classmates and professor. It will also require us to be respectful of other opinions.

· Field: We are guests in our practicum school and need to behave as such. The mentor teachers have volunteered to host one or more members of our learning community. You will be assigned a classroom for your practicum experience, and, if other course members are in your classroom, you are expected to collaborate and co-teach. Be sure to take the initiative and be active throughout your visit. Except for the days designated for observation at the beginning of the semester, sitting and passively observing is not acceptable. Also, interrupting the teacher’s instruction to ask what you should do now is detrimental to students’ learning and your relationships with the teacher. Come prepared for the visit with ideas for ways to help the classroom teacher when you are not actively teaching. Examples of things that you might do include but are not limited to monitoring/answering questions during seatwork, supervising a center, conducting your own reading/writing conferences, putting away materials, and helping the teacher to get materials ready/organized for the next lesson.

Communication: As teachers, we are expected to effectively communicate, both written and orally. 	Teachers are models of Dominant American written and oral English. It is expected that we use the Dominant American form of English when writing and speaking. Professionalism should be demonstrated in all communication with instructors, peers, and families. This requires checking the Canvas and email daily. Replies to emails from peers, instructors, and families should be sent within 24 hours (M-F). Additionally, cc your instructor on all communication with your assigned mentor teacher.

Tech Etiquette: Professional use of technology is expected.
· Computers, tablets, and phones should only be used for teaching or other approved purposes (ex. recording teaching). At no time should you be using devices for recreational purposes. 
· Any images, video, or discussion of your students or teachers in the building on social media or other public outlets is inappropriate and could result in your dismissal from the teaching placement (and subsequent failure of the courses).


Course Content Engagement
Throughout the semester, you will engage with a variety of course content both provided to you and that which you seek out for your own continuing professional growth including readings, videos, blogs, podcasts, etc. Professionalism, discussions, and checks for understanding are ways you will be asked to engage with course content. Additional engagement opportunities may also be provided.

Professionalism: Professionalism in this course is self-assessed twice, at midterm and again at the end of the semester. At the midterm, the opportunity to discuss and revise goals for the remainder of the semester will take place during an individual conference. At the end of the semester, you will provide evidence of meeting the goals during our final grade conference. The professionalism expectations outlined earlier can serve as a guide.

Note:
Any behavior deemed unprofessional by me, your mentor teacher, or the school principal may result in a request for your removal from the field experience. When this happens, you may not continue your interactions, and you will be unable to successfully complete any remaining course requirements and pass the course.  Additionally, if for any reason, you are ineligible to complete the field experience, you will be unable to pass the course.

Course Discussions: Discussions are an effective teaching tool for supporting readers’ comprehension of text and learning. During the semester, you will engage in discussions using a variety of tools and media.
4. Course Materials
As a result of the experiences of this course, teacher candidates will:
1.  Create a constructive collaborative climate (collaboration)                                                    
2.  Apply previous knowledge or skills to demonstrate comprehension and performance in novel situations (transfer)                                                                                                          
3.  Create transdisciplinary units based on literacy skills (with a focus on writing) that integrates at least two additional content areas such as math, science, or social studies and can be shared with classroom teachers in MCS and others.                                                                                                        
4.  Teach parts of the transdisciplinary units in a classroom with the full class or small groups, record their teaching, and then hold a reflective conference with a team of colleagues.               
 5. Demonstrate knowledge and understanding of the theories of literacy that guide conceptual understandings, pedagogical practices, and personal beliefs about language learning through problem solving activities, simulated teaching experiences, and administered examinations.   
6.  Demonstrate content knowledge of all the language arts (listening, viewing, speaking, reading, writing, and visually representing) in instructional settings as well as through discussion, exams, and learning activities.                                                                                                          
7. Demonstrate an understanding of the interdependence and interrelationships of the language arts and the consequent implications for teaching language arts.                                                          
8.  Self-assess personal competencies in oral and written language, especially as these relate to teaching children these same competencies.                                                                                                          
9. Use national and state standards for English language arts (focus on composition) and standards from two other content areas to make curricular, instructional, and assessment decisions.                                        
10. Design and teach literature-based integrated language arts lessons which reflect a constructivist approach to the teaching and learning of ELA and two other content areas.                          
11. Create and use appropriate assessment tools to reveal student understandings.


5. Course Assignments and Assessments
Course Assignments
 Assignment details, including instructions, relevant readings, due dates, and grading criteria/rubrics will be posted and updated on Canvas. Please check Canvas regularly to stay informed and on track.
Checks for Understanding: Checks for understanding are a key form of formative assessment. Throughout the semester, you will engage in several checks for understanding related to course content.

Application and Reflection

Field Assignments: Field assignments will include observations, assessments, and your active engagement in field opportunities. Instructor observations will be used to assess your progress for the Stage 2 Instruction Assessments required by the university.

Plans: You will write lesson plans using templates provided for a variety of one-on-one, small group, and/or whole class teaching offered in the learning environment. Lessons may be planned for both synchronous and asynchronous (e-learning) instruction. These plans are used to assess progress for the Stage 2 Planning and Instruction Assessments required by the university.

Reflections on Teaching: During the semester, you must reflect through video analysis on your own teaching using video software. You must record, view, and annotate specified lessons and may be asked to complete a written reflection for at least one video. You may also be asked to provide peer feedback at least once during the semester.

Summative Assessment
At the end of the semester, you will be required to complete a summative assessment for the course. This assessment will demonstrate your depth of knowledge and professional and personal growth. It is expected that you will produce high-quality content. 

Conceptual Framework: Throughout the semester, you will have the opportunity to map and then organize your developing conceptual understandings as you continue to build upon your EDEL/EDRD 300 framework describing your beliefs and expectations in relation to literacy instruction and assessment in the classroom. This will be done independently and not formally graded.  This is an excellent tool for student teaching, interviewing, and planning for your future classroom.

Final Reflection on Teaching: The importance of reflecting on your classroom experiences cannot be overstated. To practice this essential aspect of the profession, you will reflect upon your experiences, both what you observe in others (practicing teachers and peers) and what you are able to do yourself. These reflections will focus on areas you identify as essential for professional growth. Your final presentation of this project will be considered a summative assessment.
Dispositions Assessment System 
Becoming an effective teacher includes demonstrating professional dispositions, which include attitudes, habits of action, and commitments that foster student learning and assist in elevating the education profession, as well as in interacting with families, community members, and colleagues. The Ball State Disposition Assessment System is a systematic, consistent approach to assessing and supporting teacher candidates’ disposition growth throughout their preparation. This system has two components: (1) a disposition rubric system, and (2) a disposition alert system, which provide opportunities for deliberate feedback and guidance regarding teacher candidates’ disposition development. Information about the rubric, procedures, and alert policy are available on the OTES webpage.  


Grading Policy: 
This is an integrated experience between EDEL 350 and EDRD 350 There are several components to the work we will complete throughout the semester, with many items filling the requirements in both courses. 
Final course grades will be based on the following scale: 


	A = 94-100%
	B- = 80-83%
	D+ = 67-69%

	A- = 90-93%
	C+ = 77-79%
	D = 64-66%

	B+ = 87-89%
	C = 74-76%
	D- = 60-63%

	B = 84-86%
	C- = 70-73%
	F = below 60%




Note: You need to pass both EDEL 350 and EDRD 350 to move forward in your program. If you fail one of these two courses with a grade lower than a C, you will need to retake both courses.

6. University Statements
We are committed to ensuring that all members of the community are welcome, through valuing the various experiences and worldviews represented at Ball State and among those we serve. We promote a culture of respect and civil discourse. If you need course adaptations or accommodations because of a disability, please contact the instructor of record as soon as possible. Ball State's Disability Services Office coordinates services for students with disabilities; documentation of a disability needs to be on file in that office before any accommodations can be provided. Disability Services can be contacted at 765-285-5293 or dsd@bsu.edu.

Freedom of Expression 
In this course, we are committed to fostering a learning environment that values intellectual diversity, encourages free expression, and promotes open inquiry. As members of the Ball State Community, we treat each person in the Ball State community with civility, courtesy, compassion, and dignity and respect and learn from differences in people, ideas, and opinions. Please review Ball State University’s Statement on Freedom of Expression, the resources on Ball State’s Freedom of Expression webpage, and Ball State’s Beneficence Pledge.


Attendance;
 Attendance is mandatory for both seminar and the field experience. Attending class and arriving promptly, or early, if possible, is a mark of a professional who is serious about learning and who understands the importance of learning to teach well. Not showing up for class is simply not an option.  If you miss 5 or more unexcused days, you cannot receive a grade higher than a C.
Seminar: 
· It is important for you to make every effort to attend class meetings. If you are unable to attend, you are expected to contact your instructor before the meeting and reach out regarding missed instruction, at minimum, 2 hours before class begins.
· You will determine whether you must miss class; however, it is highly recommended that these absences be saved for emergencies.  Each absence greatly affects what you will learn this semester. 
· For any classes missed, you are responsible for getting the notes, handouts, etc. from another class member within 24 hours. 
· Two or more absences in field or seminar WILL require a formal conference to discuss issues that may be affecting your commitment to the education profession and may result in a lowered final grade subject to instructor discretion. 
· Field: Please note that your presence during your scheduled field experience is vital and mandatory. You are expected to be present before the scheduled start of each visit and stay until the scheduled end of each visit. Please remember to sign in and out each day in the school office. 
· When an absence (or tardiness) is unavoidable, it is your responsibility to notify your instructor, mentor teacher, and your teaching partner as much in advance as possible, at least one hour before your scheduled field time, using the methods that have been arranged for each party. Do NOT rely on your teaching partner to inform the instructor or mentor teacher of your absence. This is not professional behavior. You will also need to provide “sub plans” (i.e., activities and plans for use during your absence) to your teaching partner (cc your instructor on any sub plan communication). 
· Practicum time will only be excused or rescheduled in documented extreme circumstances at the discretion of the instructor and the availability of the mentor teacher.
· Two or more absences in field or seminar WILL require a formal conference to discuss issues that may be affecting your commitment to the education profession and may result in a lowered final grade subject to instructor discretion.
· Note:
· Any behavior deemed unprofessional by me, your mentor teacher, or the school principal may result in a request for your removal from the field experience. When this happens, you may not continue your interactions, and you will be unable to successfully complete any remaining course requirements and pass the course.  Additionally, if for any reason, you are ineligible to complete the field experience, you will be unable to pass the course.
Title IX
Ball State University is committed to providing a safe and inclusive learning environment for all students. If you or someone you know has experienced sexual harassment—including sexual assault, dating violence, domestic violence, or stalking, please know that you are not alone. The University offers support services and resources. For more information or to report an incident, please visit bsu.edu/titleix or contact the Title IX Coordinator at 765-285-1545 or at titleix@bsu.edu   

As your instructor, I am a mandatory reporter under the Title IX policy and required to report any information I receive about possible sexual harassment. This includes information shared in class discussions, assignments, or private conversations.

What happens after I report? The Title IX Coordinator will email the person who experienced sexual harassment (complainant) and invite them to schedule a meeting. If the complainant chooses to meet with the Title IX Coordinator,
· Title IX Coordinator will offer supportive measures (e.g., counseling, extensions on deadlines, course-related adjustments, changes to work or class schedules, and/or referrals to campus offices), review the policy, and discuss options to move forward.
· If a complaint is filed by the complainant or the University, an investigation will begin following University policy.

University Grade Appeal Policy
If you believe you received a final course grade that does not reflect your performance due to fairness or a procedural issue, you have the right to file an appeal within 5 school days after final grades are posted by the Office of the Registrar. Review the University Grade Appeal Policy and Process.]

Student Academic Ethics Policy
Honesty, trust, and personal responsibility are fundamental attributes of the university community. Academic dishonesty and other forms of academic misconduct threaten the foundation of an institution dedicated to the pursuit of knowledge and will not be tolerated. To maintain its credibility and reputation, and to equitably assign evaluations of scholastic and creative performance, Ball State University is committed to maintaining a climate that upholds and values the highest standards of academic integrity. Visit the VPAA’s academic integrity website (Students tab) for resources on understanding academic integrity, citing sources properly, and avoiding inadvertent academic dishonesty. To learn about BSU’s academic integrity expectations and students’ rights, please read the University Student Academic Ethics Policy. 
Academic integrity violations include giving or receiving an unfair academic advantage (cheating), presenting someone else’s ideas or work as your own (plagiarism), and falsifying academic records. Unless otherwise indicated, you must work independently by yourself. Check with me if you are unsure whether something constitutes academic dishonesty. Examples of academic integrity violations include but are not limited to:  
· Using resources not authorized by the faculty member (including devices, AI tools, hidden notes, and open books) 
· Using commercial study websites to find answers to graded assignments (Chegg, Course Hero, StudyPool, OneClass, etc.). 
· Without the instructor’s written permission, giving away, buying, or selling graded assignments class notes, exams, study guides, or other course materials to other students or to third-party vendors (Course Hero, Chegg, 24HourAnswers, etc.).
· Working with another person on any assignment other than authorized group projects. 
· Sharing or allowing others to access your files, whether done with permission or not. 
· Reusing your own work from another semester, course, or section. 
· Sharing answers with others during exams (passing notes, texting, whispering, gesturing) 
· Discussing exam questions and answers with students who have not taken the exam. 
· Soliciting others to complete work for you.

Generative AI Statement
 
The use of Generative AI tools, including ChatGPT, is encouraged/permitted in this course for students who wish to use them. You may choose to use AI tools to help brainstorm assignments or projects or to revise existing work you have written. [Indicate your expectations regarding use of applications with AI built-in features]. However, you must cite any AI-generated material that informed your work. Using an AI tool to generate content without proper attribution constitutes a violation of Ball State University’s Student Academic Ethics Policy.] 



7. Student Support Services
The Learning Center
The Learning Center offers free Tutoring and Academic Coaching for many courses at Ball State. Students can make appointments for online (Zoom) or in-person (NQ 350) appointments. To make an appointment, visit myballstate.bsu.edu and click on “Navigate” in the Academic Tools section, or just go directly to bsu.navigate.eab.com. 

Testing accommodations for students with disabilities are available for students who have received the appropriate documentation from Disability Services. Tests may be administered in the Learning Center.   
Supplemental Instruction is available in select courses. If you have an SI leader for your course, that person will provide students with information the first week of school regarding weekly study sessions. For more information about Learning Center programming, visit bsu.edu/learningcenter or call 765-285-1006. Follow us on Instagram: BallStateLC. 
The Writing Center
All writers improve with practice and feedback, so as a student in this course, you are encouraged to use the Writing Center (in Robert Bell 295 during weekdays, Bracken Library First Floor West in the evenings, or online during any of our regularly scheduled hours) to get additional feedback on your writing. 
The Writing Center offers free planning, feedback, and accountability sessions (in person and online) to all students composing essays, reports, reflections, research projects, web content, lesson plans, slideshows, poster presentations, resumes, and other digital or print texts. To schedule a free appointment to discuss your writing, go to bsu.edu/writingcenter. Online and in-person appointments are available; however, plan ahead because appointments book quickly!
The Basic Needs Hub
If you are having difficulty affording enough food, do not have a safe and reliable place to sleep, and/or experiencing an emergency or crisis, help is available through the Basic Needs Hub. The Basic Needs Hub has information, resources, and provides individualized support to students.  To talk with a supportive staff member about your experience, receive one on one assistance, or learn more about resources, you can submit a Basic Needs Assistance Form. 

The Counseling Center 
The Ball State University Counseling Center offers free and confidential services to all students. The Counseling Center is located in Lucina Hall, Room 320. To schedule an appointment, you can contact us at 765-285-1736. Ball State also offers a 24/7 Crisis Line, which can be reached at 765-285-HOPE (4673). The Crisis Line is a mental health resource for those who are struggling with any mental health concerns, including thoughts of self-harm and/or suicide. 
At the Ball State Counseling Center, we see students for a variety of reasons, some of which include homesickness, relationship concerns, anxiety, and depression. At your first appointment, you will work with a therapist to create a plan that will connect you with resources that best fit your needs. We assist students with getting connected to therapy at our Center as well as connecting students to self-help resources, other on-campus resources, and community-based resources. All Ball State students also have access to several on-demand, self-help resources through a variety of different platforms. All of these resources, including a direct link to our website, can be found here.
The Speaking Center  
The Speaking Center is a free resource available to all members of the BSU community wanting to improve their public speaking abilities. We offer personalized coaching designed to help you become a more confident and effective speaker. Our trained coaches provide constructive feedback and support throughout the entire speech preparation process, whether you are in the early stages of brainstorming ideas and organizing your thoughts, or you need to practice your delivery and refine your message.  

The Center is in the David Letterman Communication and Media Building, room 302. To schedule an appointment, please access us through your Navigate app or use this direct link to sign up for a time. Appointments are available both in person and on Zoom.  Appointments are available in person, on Zoom, and in virtual reality (VR) for those interested in practicing in an immersive speaking environment.

8. Canvas and Student Privacy
Canvas Accessibility
Canvas provides a user experience that is easy, simple, and intuitive. Special attention has been paid to making Canvas screen-readable. The Rich Content Editor encourages users to create accessible content pages (i.e. text formatting is accomplished using styles). Canvas is designed to allow limited customization of colors and schemes to be accessible for all users. The National Federation of the Blind granted Canvas the Gold Level Web Certification in 2010. 
Find more information by visiting the Canvas Voluntary Product Accessibility Template (VPAT). 

FERPA and Privacy
As a student, your educational records are considered confidential. Under FERPA (Family Educational Rights and Privacy Act), your records are confidential and protected. Under most circumstances, your records will not be released without your written and signed consent. However, some directory information may be released to third parties without your prior consent unless a written request to restrict this is on file. You can learn more about student rights to privacy by reading Ball State's FERPA and Privacy and Protection. 

Video Conferencing Recording
In this class, software may be used to record live class discussions. As a student in this class, your participation in live class discussions may be recorded. These recordings typically will be made available only to students enrolled in the class, to assist those who cannot attend the live session or to serve as a resource for those who would like to review content that was presented. Students who prefer to participate via audio only will be allowed to disable their video camera so only audio will be captured. Students who prefer to listen only must disable their audio capability and visual camera. If you have concerns, please discuss these options with me. 

Plagiarism Detection 
The campus subscribes to Turnitin, a plagiarism prevention service, through Canvas. You may need to submit written assignments to Turnitin. Student work will be used for plagiarism detection and for no other purpose. The student may indicate in writing to the instructor that he/she refuses to participate in the plagiarism detection process, in which case the instructor can use other electronic means to verify the originality of their work.   

Proctoring 
[Check with your department chair/school director to determine if you can use Respondus tools in your course. Suggested: This course will require the use of the Respondus LockDown Browser and Monitor for online exams. Watch this short video to get a basic understanding of LockDown Browser and the optional webcam feature (which may be required for some exams.) Instructions for obtaining the software can be found in our course.]  
9. Course Expectations and Policies
Course Participation Expectations
· This course is designed with weekly activities, discussion, and other forms of regular collaboration and communication.
· It is recommended that you log into your Canvas course 3 to 4 times a week and check your official Ball State email account daily to view announcements and prepare for class.
· Complete all assignments, quizzes, tests, and any other activities by the stated due dates.
Feedback Policy
· I will respond to email from your official Ball State email address within 24 hours during week days (Monday-Friday) and within 48 hours on the weekend.
· I will read every discussion post but I will not always personally comment on posts.  
· Contact me directly if you have questions or concerns about your performance in class.
Late Assignment Policy
· All assignments are due by 11:59 pm EST/EDT time on the due dates indicated.
· Internet connectivity and technical issues may occur and impede you from turning in work on time. Turn in work early and often, and set up a back-up plan, such as visiting a local library or borrowing a peer's computer. 
· Canvas will not accept assignments for grading after 11:59 pm EST/EDT on the final day of class.
Assignment Submission Policy
· All assignments should be submitted as Word documents with extensions of .doc or .docx unless otherwise indicated in the assignment description.
· Assignments, unless otherwise indicated, should be submitted using the assignment link in the module. 
Grading Policy
· It is my policy that appropriate evaluation of your academic performance is an integral part of your learning experience. 
· In the absence of mistakes, fraud, bad faith or incompetence, I will be the key decision-maker on the assignment of grades. 
Engagement Expectations
To support a respectful and engaging academic community that encourages the free exchange of ideas and civil discourse, we will follow these ground rules:
· Respect different perspectives. Share your ideas and let others share theirs.
· Challenge ideas, not people. Disagree respectfully. No personal attacks or put-downs. Focus on exploring ideas critically and constructively.
· Listen to understand. Stay curious, ask questions to understand, and give others space to speak.
· Assume good intentions. Approach discussions with curiosity and compassion. 
· Keep it private. What is shared in class stays in class. Do not share others’ words or work without permission.
· Be respectful. Avoid hurtful language, stereotypes, or content that may demean others. Keep feedback constructive.
10. Course Schedule
 To support a learning experience that is responsive to the needs, interests, and pace of our class community, the course schedule may shift over the semester. The most current version of the schedule will always be available on Canvas. I encourage you to check Canvas regularly for updates and contact me if you have any questions.]
11. Subject to Change Statement
 This syllabus is subject to change in the event of extenuating circumstances. 

12. Standards
InTASC Standards
Standard #1: Learner Development
The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences.
Standard #2: Learning Differences
The teacher uses understanding of individual differences and diverse cultures
and communities to ensure inclusive learning environments that enable each learner to meet high standards.
Standard #3: Learning Environments
The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self-motivation.
Standard #4: Content Knowledge
The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content.
Standard #5: Application of Content
The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues.
Standard #6: Assessment
The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making.
Standard #7: Planning for Instruction
The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context.
Standard #8: Instructional Strategies
The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways.
Standard #9: Professional Learning and Ethical Practice
The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner.
Standard #10: Leadership and Collaboration.
The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession.

REPA INDIANA TEACHER STANDARDS – ELEMENTARY GENERALIST (2020)
Standard 1: Foundations of Scientifically Based Reading Instruction
Elementary teachers have a broad and comprehensive understanding of foundations of reading development and effective reading instruction grounded in scientifically based reading research (SBRR), including:
1.1: major theoretical, conceptual, and evidence-based components of reading development, including concepts of print, phonemic awareness, phonics, fluency, vocabulary, and text comprehension
1.2: foundations of language acquisition and literacy development, including cognitive, linguistic, cultural, social, and motivational factors that affect language acquisition and literacy development
1.4: essential components of effective reading instruction, including explicit explanation, teacher modeling, guided practice, and independent practice, and the ability to plan and implement reading instruction that incorporates these components
1.5: the role of reading assessment in guiding standards- and evidence-based reading instruction, intervention, and extension in the classroom
1.7: key dimensions of effective differentiated reading instruction in the elementary setting, including modifying the pacing and/or complexity of instruction, and the ability to plan and implement differentiated instruction to match students’ evidence-based strengths and needs in reading
1.11: knowledge of and the ability to use instructional practices, approaches, and methods for eliciting students’ engagement in and motivation for reading
Standard 2: Components of Scientifically Based Reading Instruction
Elementary teachers have a broad and comprehensive understanding of the major components of reading development and demonstrate the ability to provide assessment, instruction, intervention, extension, and ongoing progress monitoring in reading, including:
2.1: knowledge of key concepts and scientifically based reading research (SBRR) in emergent literacy skills, including book-handling skills, basic concepts of print, letter recognition and formation, and alphabetic principle and letter-sound correspondence
2.2: knowledge of key concepts and SBRR in phonemic awareness, including the critical role of phonemic awareness in learning to read an alphabetic language; the distinction between phonological awareness and phonemic awareness; and knowledge of the continuum of phonological- and phonemic-awareness skill development
2.3: the ability to provide SBRR-based, evidence-based, and developmentally appropriate assessment, instruction, intervention, extension, and ongoing progress monitoring in phonics
2.5: knowledge of key concepts and scientifically based reading research in reading fluency, such as the role of automaticity in reading fluency and comprehension; key indicators of fluency (i.e., accuracy, rate, and prosody); the importance of providing explicit instruction in fluency; distinctions between oral and silent reading fluency; and the importance of using strategies that ensure accountability for comprehension when promoting silent reading fluency
2.7: knowledge of key concepts and SBRR in comprehension and analysis of informational, persuasive, and literary texts, including levels of reading comprehension as applied to these texts; comprehension strategies; critical and close reading; text-based and non-text-based factors that affect reading comprehension; genres, text structures, characteristics, and graphic, textual, and organizational features of informational and persuasive texts; and genres, key elements, and characteristics of literary texts
2.8: the ability to provide SBRR-based, evidence-based, and developmentally appropriate assessment, instruction, intervention, extension, and ongoing progress
monitoring in comprehension and analysis of informational, persuasive, and literary texts, including response to literature
3.3: major developmental stages of emergent writing and factors that affect the development of writing skills
3.4: major forms and functions of writing and methods of discovering, developing, and shaping ideas for writing; drafting, revising, editing, and proofreading written texts; and publishing texts using various technologies, including the Internet
3.5 steps in the writing process (e.g., drafting, revising, editing, proofreading, publishing) and methods of completing each step, including use of contemporary technologies to interact and collaborate with others to generate, revise, edit, produce, and publish writing
3.7: skill and strategies for active, critical listening and for engaging in a range of collaborative conversations
3.8 strategies for presentation of information and ideas
3.9: characteristics and components of visual and media literacy, including analysis and interpretation of media and the use of media to present information and ideas
3.11 state academic standards and state and national teacher standards for instruction and assessment
3.12: methods for planning and delivering evidence-based English language arts instruction that fosters students’ understanding and mastery of concepts and skills related to English language arts and the development of critical- and creative-thinking, reasoning, problem-solving, and performance skills
3.13: strategies and skills for effectively assessing students’ understanding and mastery of essential English language arts concepts and skills, using ongoing assessment to monitor progress and inform instruction, and applying Response to Instruction (RtI) procedures
InTASC Technology Standards Wait
Seek appropriate ways to employ technology to support assessment practice both to engage learners more fully and to assess and address learner needs. Standard #6, page 30 (6i)
Integrate technology resources into instructional plans. Standard #7, pg. 35 (7k; 7m; 8o; 8r)
Plan how to use technology to engage learners in meeting learning
Incorporate technology in a variety of innovative ways in planning (e.g., managing learner records, expanding options for learner choice, and documenting performance). Standard #7, pg. 35 (8o; 8r)
Use interactive technologies to expand learner options for mastering content/skills. Standard #3, pg. 23
Engage learners in using a range of learning skills and technology tools to access, interpret, evaluate, and apply information. Standard #8, pg. 38 (8G)
Help learners use a variety of sources and tools, including technology, to access information related to an instructional objective. They help students learn to evaluate the trustworthiness of sources and to organize the information in a way that would be clear to an authentic audience. Standard #8, pg. 40 (8g; 8j; 8n; 8o; 8r)
Access information and uses technology in safe, legal and ethical ways. Standard #9, pg. 44 (9f; 9j; 9o; 9o)
Follow established rules and policies to ensure learners access information and technology in safe, legal and ethical ways. Standard #9, pg. 44 (9f)
Anticipate how information and technology might be used in unethical or illegal ways and takes steps to prevent the misuse of information and technology. Standard #9, pg. 44 (8o; 8r; 9f; 9o)
Use technology and other forms of communication to develop collaborative relationships with learners, families, colleagues and the local community. Standard #10, pg. 46 (8h; 10d; 10g)
Use technology to scaffold content understanding and skill development. Standard #3, pg. 23



