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COVER SHEET & ENROLLMENT PROJECTION 

Primary Contact.  Identify the primary point of contact for your team. This individual will serve 
as the contact for all communications, scheduling, and notices regarding your application.  The 
Primary Contact should be the user of the team’s CSAPPHIRE account to ensure that your team 
receives all general communications promptly.  
 

Note: As with all aspects of your application, names and contact information of the Primary Contact will 
become public information.   
 
Primary contact person: Nigena Livingston 
 
Mailing address: 630 Nichol Ave, Anderson, IN 46016 
 
Phone:    (day)  585-733-6051  (evening) 585-733-6051 

 
Email address:  nlivingston@urbanact.org    
 
Primary contact for facilities planning: Mark Humphrey 
 
Phone Number: 765-617-0472  e-mail: mark.humphrey@urbanact.org  
 
 
Name of team or entity applying: URBAN ACT Academy 
 
Names, roles, and current employment of all persons on applicant team (you may add lines as 
needed):  
 

Full Name Current Job Title and Employer Position with Proposed 
School 

Nigena Livingston Head of School, URBAN ACT Head of School 

Mark Humphrey Founding Principal, URBAN ACT Founding Principal 

 
*Does this applicant team have charter school applications under consideration by any other 
authorizer(s) in the United States?   ☐Yes  X No 
    
Will an application for the same charter school be submitted to another authorizer in the 
near future? 
☐Yes  X No  

Please list the number of previous submissions for request to authorizer this charter school 
over the past five years, as required under IC § 20-24-3-4.  Include the following information: 

Authorizer(s): N/A 
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Provide the intended opening year for the proposed school. 

Opening 
Year 

*Geographic Community Opening 
Grades 

Grade Levels at 
Full Enrollment 

2026 Anderson, IN K-2 K-5 

 
*Identification of Geographic Community may be as specific as a neighborhood or as general as the 
school district targeted for school location. 
 
Model or Focus of Proposed School (e.g., Arts, College Prep, Dual-Language, etc.), if any:   
 
Place-based learning 
 
*Does the school expect to contract or partner with an Education Service Provider (ESP; i.e. 
Charter Management Organization or Education Management Organization) or other 
organization for school management/operation?    
   
☐Yes    X No   
 
Proposed Principal/Head of School Information, if known:  
 
Name of proposed Principal Candidate: Mark Humphrey 
 
Current employment: URBAN ACT Academy 
 
Daytime phone:  765-617-0472   Cell phone: 765-617-0472  
 
Email: mark.humphrey@urbanact.org 
 

School Enrollment Projection 
 

Academic Year 
Planned Number 

of Students 
Maximum Number 

of Students 
Grade Levels 

Served 
Year 1: 2026-2027 75 75 K-2 

Year 2: 2027-2028 100 100 K-3 

Year 3: 2028-2029 125 125 K-4 

Year 4: 2029-2030 150 150 K-5 

Year 5: 2030-2031 150 150 K-5 

At Capacity (specify year) 150 150 K-5 
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The Hive debuted in Fall 2025—a literacy-focused tutoring
initiative housed at the Anderson Impact Center that provides
early academic support and builds relationships with local
families.

With a current waitlist, over 30+ students enrolled, and
Anderson Community Schools spreading the word across their
district schools, URBAN ACT Academy is accelerating academic
outcomes, nurturing student identity, and serving as a hub for
educational and community revitalization.

THE
HIVE
T U T O R I N G  |  A N D E R S O N

SUC
CES
SFU
L

LAU
NCH

B Y  U R B A N  A C T
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The Hive Tutoring Program 
An URBAN ACT Academy Pre-Launch Initiative 

 

In anticipation of our Fall 2026 school opening, URBAN ACT Academy launched The Hive, a 
community-anchored tutoring initiative at the Anderson Impact Center. This program addresses early 
literacy needs among local 2nd and 3rd grade students—those most affected by pandemic-related 
learning loss. Through high-impact, personalized tutoring and targeted family engagement, The Hive 
aims to significantly accelerate reading proficiency and lay a strong foundation for future academic 
success. 

Key features of The Hive include: 

● Targeted Literacy Support: Small-group and one-on-one tutoring aligned with 
evidence-based early literacy strategies to close foundational reading gaps. 
 

● Family Engagement: Workshops, resources, and direct communication to empower families 
as partners in their children’s literacy journey. 
 

● Community Collaboration: A partnership with the Anderson Impact Center ensures a 
trusted, accessible setting that reinforces our commitment to intentional outreach. 
 

 

The Hive not only serves the immediate needs of local students but also strengthens URBAN ACT 
Academy’s relationship with the Anderson community. By beginning our engagement a full year 
prior to opening, we: 

● Build trust and visibility with families and Anderson Community 
Schools; 

● Establish a meaningful pre-opening presence; and 
● Create a natural pathway into school enrollment with a current list of 

30+ enrolled families. 
 

Through this initiative, URBAN ACT Academy models its core mission: cultivating academic 
excellence and whole-child development through collaborative, community-driven strategies. 
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SCHOOL NARRATIVE 

1) Mission and Vision 

Mission: URBAN ACT Academy’s mission is to develop and empower students as leaders, globally 
competitive scholars and informed citizens. At the heart of the school’s mission is a commitment to 
ensuring that every student has the opportunity to succeed. Through a restorative and 
student-centered learning environment, URBAN ACT Academy will offer personalized learning 
experiences that cater to the unique needs and strengths of each student. The school aims to equip 
students with the ability to tackle real-world problems through hands-on, project-based learning, 
while fostering their intellectual, social, and emotional development. In doing so, URBAN ACT 
Academy will serve as a transformative space where students from historically underserved 
communities are prepared to achieve success in college, career, and life. 

The mission acknowledges the needs of the community of learners in 
Anderson.. Whether through personalized instruction, support for English 
Language Learners (ELL), or the provision of robust special education 
services, URBAN ACT Academy will strive to meet every student's needs, 
helping them to develop both the academic and life skills necessary to 
become active, engaged citizens. The school’s mission emphasizes the 
belief that every child can succeed, and the school will make every effort to 
provide the environment, resources, and relationships needed to make 
that success a reality. 

Vision: URBAN ACT’s vision is to develop critical thinkers, problem solvers, 
and caring leaders who will use their knowledge, voice, and talents to 
make positive contributions to their communities. URBAN ACT Academy envisions a future in which 
students from Anderson take full ownership of their education and growth, becoming active 
participants in a learning environment that emphasizes collaboration, critical thinking, and 
community engagement. The school will operate on the principle that education should not only 
provide students with academic knowledge but also foster their development as well-rounded 
individuals capable of leadership and problem-solving. Through innovative approaches such as 
place-based and place-based learning, students will be engaged in real-world challenges that are 
relevant to their lives and communities, developing critical skills that will prepare them for success 
in college and beyond. 

The long-term vision for URBAN ACT Academy is to create a model of academic excellence where 
students excel not only in standardized assessments but also in social and emotional learning. The 
school will be deeply embedded in the local community, forming partnerships with local 
organizations, businesses, and families to enhance the learning experience and connect students to 
their surroundings. Over time, URBAN ACT Academy will become known for its ability to produce 
well-rounded, thoughtful, and civically engaged graduates who are prepared to lead and contribute 
positively to their communities. Success will be measured not only by academic achievement but 
also by the students' ability to apply their learning in meaningful ways, demonstrating leadership, 
empathy, and a commitment to continuous personal and academic growth. 

URBAN ACT Academy will also foster a positive school culture where every student feels valued, 
respected, and supported. Through restorative practices, the school will create a strong sense of 
community and accountability, helping students resolve conflicts and learn from their experiences. 
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In this environment, students will be encouraged to develop a growth mindset, where challenges 
are seen as opportunities for learning, and every success, no matter how small, is celebrated. The 
school’s culture will be grounded in ensuring that all students can see a path to success and have 
the tools and support needed to achieve it. 

Key Elements: 

● Community to Be Served: URBAN ACT Academy will serve a broad range of students in 
Anderson, particularly those who have historically lacked consistent access to high-quality 
educational opportunities due to factors such as income level, learning differences, or 
language barriers. The school will intentionally support students who face heightened risks 
of academic struggle or disengagement, including those with special learning needs, 
emerging English proficiency, or advanced intellectual potential. By centering its efforts on 
these students, URBAN ACT Academy is committed to building a learning environment 
where every child is seen, supported, and positioned for success. This includes 
comprehensive systems of support, individualized instruction, and a school culture designed 
to help all students grow both academically and socially. 

● What Success Will Look Like: At URBAN ACT Academy, success will be measured through 
multiple dimensions of student achievement, with a focus on both academic growth and 
social development. Academically, success will be defined by students meeting or exceeding 
proficiency in core subjects like math, reading, science, and social studies. The school will 
use formative and summative assessments to track student progress, including tools like 
NWEA MAP assessments and state-mandated tests. In addition to academic metrics, success 
will also be evident in the increased student engagement and ownership of learning, as 
students take an active role in their education through place-based learning and 
personalized learning plans. The development of leadership skills and civic responsibility 
will be fostered through place-based learning projects that connect students to real-world 
issues and involve them in meaningful community service  . 
Furthermore, success at URBAN ACT Academy will also be defined by a positive school 
culture, characterized by restorative practices and an emphasis on social-emotional 
learning. Behavioral metrics such as reduced suspension rates, improved attendance, and 
increased participation in extra-curricular activities will serve as indicators of a healthy, 
supportive school environment. The ultimate measure of success will be students who 
graduate from URBAN ACT Academy equipped not only with academic knowledge but also 
with the social and emotional tools needed to navigate college, career, and life confidently 
and successfully . 

● Alignment with Indiana Charter School Law and Ball State University Charter Program: The 
mission and vision of URBAN ACT Academy align closely with the goals and purposes of the 
Indiana Charter Schools Law, as well as the standards set forth by Ball State University’s 
charter program. The school’s focus on innovation through project-based and personalized 
learning is consistent with the aim of fostering academic excellence and preparing students 
for post-secondary success. By offering a curriculum that is both rigorous and engaging, 
URBAN ACT Academy will ensure that students meet or exceed Indiana’s College and Career 
Readiness standards. Additionally, the school’s commitment to serving all students aligns 
with the principles of the Indiana Charter Schools Law, which encourages schools to reach a 
broad range of learners and ensure that every student has access to a high-quality 
education. 

URBAN ACT Academy’s accountability framework will align with Ball State’s charter authorizing 
requirements, ensuring that the school remains transparent and data-driven in its approach to 
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student success. Through the use of frequent assessments, data analysis, and community reporting, 
the school will maintain high standards of accountability, continuously monitoring student progress 
and adjusting instructional strategies as needed to meet performance goals. In this way, URBAN ACT 
Academy will not only meet the rigorous expectations set by Ball State University but will exceed 
them by providing students with a dynamic, student-centered education model that prepares them 
for lifelong success  . 

 

2) Educational Need and Anticipated Student Population 

Anticipated Student Population: URBAN ACT Academy will serve a broad population of students in 
Anderson, many of whom have historically faced barriers to accessing high-quality education due to 
factors such as income level, limited academic support, or language challenges. The school will 
prioritize students who are at risk of falling behind or disengaging from school, including those with 
learning differences, emerging English skills, or advanced academic needs. With a focus on meeting 
students where they are, the school will provide personalized instruction, strong support systems, 
and a culture that helps all learners thrive. 

Based on demographic data from the surrounding community, URBAN ACT Academy recognizes 
that many students may arrive at school having experienced systemic challenges that affect their 
learning—both inside and outside the classroom. These challenges often stem not from poverty 
itself, but from the broader social and structural conditions that can accompany limited access to 
resources, such as gaps in early learning opportunities, exposure to trauma, housing instability, or 
inconsistent access to academic support. 

The school anticipates that some students may begin their academic journey behind in key areas 
like reading and math, not due to a lack of ability, but due to inequitable opportunities prior to 
enrollment. Additionally, some students may have experienced disrupted schooling or frequent 
transitions that impact their educational continuity. 

In response, URBAN ACT Academy will implement targeted academic interventions, personalized 
learning plans, and robust social-emotional supports to ensure every student is given the tools, 
time, and care needed to thrive—regardless of their previous educational experiences or life 
circumstances. 

Geographic Preferences: URBAN ACT Academy has a strategic focus on Anderson where there is a 
significant need for high-quality educational options. The school will be located in a neighborhood 
with a high concentration of families from low-income backgrounds, where public school 
performance has historically been below state and national averages. Many students in this area 
lack access to quality educational resources, making the school’s location critical to its mission of 
providing an equitable, high-quality education to students who need it most. 

The geographic preference for this community is informed by a commitment to creating a school 
that is accessible and responsive to the local population’s needs. By situating the school in an area 
with demonstrated educational gaps such as Anderson, URBAN ACT Academy can directly address 
the systemic challenges that contribute to underachievement, such as large class sizes, limited 
individualized attention, and a lack of culturally responsive instruction. The school will also 
leverage its location to develop partnerships with local community organizations and families, 
ensuring that its programs and services are rooted in the needs and priorities of the community  . 
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Students' Anticipated Educational Needs: The students at URBAN ACT Academy will likely present a 
wide range of educational needs, similarly to the URBAN ACT Academy in Indianapolis. Many will 
require targeted interventions to address learning gaps, particularly in foundational literacy and 
math skills. For example, the school anticipates a high number of students entering below grade 
level in reading and math, necessitating the use of evidence-based instructional strategies and 
frequent progress monitoring to close these gaps. The curriculum will emphasize the development 
of core academic skills while integrating real-world learning experiences to engage students and 
make learning relevant to their lives. 

A significant portion of the student population is expected to be English Language Learners (ELL), 
who will need additional language support to achieve proficiency in both English and academic 
content areas. The school will implement a comprehensive ELL program that includes both pull-out 
and push-in instructional models, ensuring that students receive dedicated language support while 
remaining integrated into the broader classroom environment. Regular assessments, such as WIDA 
testing, will help monitor the progress of ELL students, and instruction will be scaffolded to meet 
their needs  . 

In addition to academic challenges, many students will likely need social-emotional support to 
succeed. The school anticipates enrolling students who may have experienced trauma, have 
unstable home environments, or face other personal challenges that impact their ability to focus 
and learn in a traditional school setting. To address these needs, URBAN ACT Academy will 
incorporate social-emotional learning (SEL) into the daily curriculum, using programs like Second 
Step to help students develop self-awareness, self-management, social awareness, and responsible 
decision-making. These programs will be complemented by counseling services, restorative 
practices, and a strong school culture that emphasizes empathy, respect, and community  . 

Non-Academic Challenges: In addition to academic hurdles, URBAN ACT Academy anticipates 
encountering several non-academic challenges that could impact student learning and well-being. 
Many students may face socio-economic barriers, such as food insecurity, housing instability, and 
lack of access to healthcare, all of which can affect their ability to engage fully in the school 
environment. The school will work closely with families and community partners to address these 
challenges, providing wraparound services that include access to counseling, mental health support, 
and community resources for basic needs. 

Behavioral challenges may also arise, particularly in students who have experienced trauma or who 
have not yet had the opportunity to develop positive behavior patterns in a structured school 
setting. URBAN ACT Academy will employ restorative practices to address behavioral issues in a 
way that focuses on repairing harm and rebuilding relationships rather than punitive measures like 
suspensions or expulsions. This approach will help reduce disciplinary incidents and create a 
supportive, nurturing environment where students can thrive emotionally and socially  . 

Rationale for Selecting the Location and Student Body: The decision to locate URBAN ACT Academy 
in an urban setting is driven by the need for high-quality educational options in areas where 
students have historically been underserved. The school's leadership recognizes the disparities in 
educational outcomes between urban and suburban districts and aims to close this gap by providing 
a school that is responsive to the unique needs of the local community. The selected area has a high 
concentration of families living below the poverty line, and many of the public schools in the region 
have struggled to meet state academic performance benchmarks. By establishing a school in this 
area, URBAN ACT Academy can make a meaningful impact on student outcomes and provide 
families with a viable alternative to traditional public schools. 
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 The school’s mission is centered around the belief that all students, regardless of their background, 
 can achieve academic success when provided with the right support and resources. The decision to 
 target urban students, many of whom face significant socio-economic and educational challenges, 
 aligns with the school’s vision of access to a high quality education and holistic educational 
 experience.. URBAN ACT Academy is designed to be a transformative force in the community, 
 offering an innovative, student-centered approach to education that prioritizes personalized 
 learning, restorative practices, and place-based learning (PBL)  . 

 Enrollment Priorities:  URBAN ACT Academy will implement  an open-enrollment policy, as required 
 by state law, but will prioritize enrollment for students who live within the targeted geographic 
 area, specifically focusing on students from low-income families and historically underserved 
 groups. This focus aligns with the school's mission to close the opportunity gap and provide 
 equitable access to high-quality education. Should the number of applicants exceed the available 
 seats, a lottery system will be used to ensure a fair and transparent selection process. 

 The school is committed to meeting the needs of all students and will actively engage in community 
 outreach to ensure that families from a variety of backgrounds are aware of the enrollment 
 opportunities. While the school will not implement selective enrollment based on academic 
 performance, it will use diagnostic assessments during the enrollment process to better understand 
 each student’s educational needs and to develop personalized learning plans that ensure academic 
 growth from day one  . 

 3) Education Plan/School Design 

 URBAN ACT Academy’s Educational Program  is designed  to meet the needs of the Anderson 
 community and underserved student population through a dynamic, student-centered approach 
 that integrates innovative instructional methods, rigorous assessment strategies, and a holistic view 
 of student development. The program prioritizes personalization and real-world relevance to 
 ensure that every student can meet and exceed academic standards while developing essential life 
 skills. 

 Major Instructional Methods:  The school’s instructional  framework emphasizes several key 
 methods that align with the needs of its targeted student population: 

 1.  Place-Based Learning (PBL): 
 A cornerstone of URBAN ACT Academy's educational model is 
 Place-Based Learning (PBL), which engages students in hands-on, 
 real-world projects connected to their community and environment. 
 PBL encourages students to apply academic knowledge to solve 
 authentic problems within their local context. For example, students 
 might work on a project related to urban food deserts, where they 
 can be found, examining the challenges, researching and 
 implementing  solutions for local stakeholders. This approach makes 
 learning relevant and encourages students to take pride in their community  . 
 PBL fosters critical thinking, collaboration, and problem-solving skills by integrating local 
 resources, partnerships, and real-world challenges into the curriculum. Rather than focusing 
 solely on classroom-based instruction, students are encouraged to learn from their 
 surroundings, using their city or neighborhood as a living classroom. This method helps 
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students see the immediate value of their education and empowers them to address issues 
that directly impact their lives. 

2. Personalized Learning Plans: 
URBAN ACT Academy is committed to personalized learning, tailoring instruction to meet 
the unique needs, interests, and goals of each student. Teachers utilize diagnostic 
assessments and data to develop Individualized Learning Plans (ILPs) that outline each 
student’s strengths, challenges, and growth objectives. Through small-group instruction, 
one-on-one support, and adaptive technologies, students receive instruction that is suited to 
their specific learning pace and style  . 
For instance, students who need additional support in literacy might receive targeted 
interventions, while students excelling in certain areas can be provided with more advanced 
materials to challenge their skills. Personalized learning ensures that each student is on a 
clear path to growth and success. 

3. Restorative Practices and Social-Emotional Learning (SEL): 
To foster a positive school culture, URBAN ACT Academy integrates Restorative Practices 
and Social-Emotional Learning (SEL). Restorative practices, such as morning and afternoon 

circles, focus on building strong relationships, repairing harm, and 
creating a sense of accountability and community. These practices help 
support emotional growth, and reduce behavioral incidents, while 
encouraging students to take responsibility for their actions  . 
In addition, the school implements an SEL curriculum, which teaches 
students critical social-emotional skills such as self-awareness, emotional 
regulation, and relationship-building. These skills are integrated into 
daily lessons, ensuring that students are emotionally equipped to handle 
the challenges they may face inside and outside of school  . 

Assessment Strategies: URBAN ACT Academy’s approach to assessment is data-driven, focusing on 
both formative and summative assessments to monitor student progress and inform instruction. 

1. Formative Assessments: 
Frequent, ongoing formative assessments provide real-time feedback on student 
understanding and performance. These include: 

○ NWEA MAP assessments, administered three times a year to measure student 
growth and proficiency in reading and math . 

○ Eureka Math Exit Tickets, used to check daily lesson comprehension and guide 
immediate instructional adjustments  . 

○ Curriculum-embedded assessments that track weekly progress and provide 
opportunities for reteaching when necessary. 

2. Summative Assessments: 
Summative assessments, such as the ILEARN and IREAD-3 state tests, are used to measure 
overall student achievement at key points during the academic year. URBAN ACT Academy 
places a strong emphasis on preparing students for these assessments through rigorous, 
standards-aligned instruction that supports both mastery of content and skill development  . 

3. Data-Driven Instruction: 
The school employs a robust data-driven decision-making process to continuously refine its 
instructional practices and offer targeted interventions. Weekly data meetings and 
observation/feedback opportunities that  provide teachers with the opportunity to analyze 
assessment results, discuss instructional strategies, and plan interventions for students who 
are struggling or excelling . 
This approach allows teachers to quickly adapt their instruction based on real-time data, 
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ensuring that every student is receiving the appropriate level of challenge or support. The 
data is also shared with students and families to promote transparency and engagement in 
the learning process  . 

Non-Negotiables of the School Model: URBAN ACT Academy’s school model is built on several core 
non-negotiables that define its approach and ensure consistency across all classrooms: 

1. Commitment to Meeting Every Student’s Needs: 
Every student, regardless of their life circumstances or prior educational experiences, 
deserves access to high-quality instruction and meaningful support. This belief drives the 
school’s focus on personalized learning, targeted interventions, and differentiated 
instruction—ensuring that all learners, including students with special education needs and 
those developing English language skills, are equipped to succeed. 

2. Restorative School Culture: 
The use of restorative practices is foundational to the school’s culture. These practices are 
non-negotiable, ensuring that all students are part of a safe, respectful, and supportive 
community. Teachers are trained in restorative approaches, and the school consistently 
monitors their implementation through audits and feedback sessions  . 

3. Place-Based Learning: 
Place-based learning is a critical element of the academic experience at URBAN ACT 
Academy. All students engage in PBL units that require them to apply academic knowledge 
in real-world contexts tied to their local environment and community. This hands-on, 
immersive learning approach fosters student engagement and ownership of their learning . 

Evidence of Success: There is substantial evidence supporting the effectiveness of URBAN ACT 
Academy’s educational model in improving academic achievement for its targeted population: 

● Place-Based Learning (PBL): Research indicates 
that place-based learning improves student 
engagement, motivation, and academic 
outcomes, particularly in underserved 
communities. By connecting academic content to 
local issues, PBL fosters critical thinking and 
problem-solving skills. Studies show that 
students in place-based learning programs often 
outperform their peers on standardized tests 
and demonstrate higher levels of engagement . 

● Restorative Practices: Studies by the 
International Institute for Restorative Practices 
have shown that restorative practices reduce 
suspensions, improve behavior, and enhance 
school culture. In URBAN ACT Academy’s 
Version 1, implementing restorative practices led to a 30% reduction in disciplinary 
incidents in the first year . 

● Personalized Learning: Research from the RAND Corporation highlights that personalized 
learning models lead to improved student outcomes, especially for students from 
underserved backgrounds. URBAN ACT Academy’s focus on individualized learning plans 
and adaptive instruction has proven successful in helping students meet or exceed growth 
targets  . 
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How URBAN ACT Academy Will Outperform Existing Schools: URBAN ACT Academy is designed to 
be more effective than the traditional schools currently serving the targeted population in several 
key areas: 

1. Student-Centered Learning: Traditional schools often follow a one-size-fits-all model that 
does not address the unique needs of each student. URBAN ACT Academy’s personalized 
learning approach ensures that students receive tailored instruction, promoting deeper 
learning and faster academic growth. 

2. Restorative Culture: Many schools rely heavily on punitive discipline measures that do not 
address the root causes of behavioral issues. URBAN ACT Academy’s restorative practices 
build strong relationships and provide students with tools to manage conflicts 
constructively, creating a more positive and supportive environment . 

3. Real-World, Engaging Curriculum: The integration of place-based learning sets URBAN ACT 
Academy apart from traditional schools that often rely on textbook-driven instruction. By 
making learning relevant to students’ lives and communities, the school increases student 
engagement and fosters a deeper connection between students and their local environment . 

Achievement of Goals: URBAN ACT Academy will achieve its academic and social-emotional goals 
through: 

● Data-Driven Instruction: Using regular assessments and data analysis to provide timely 
interventions for struggling students . 

● Professional Development: Offering teachers continuous coaching, collaboration, and 
training in instructional best practices to ensure high-quality teaching . 

● Community Engagement: Leveraging partnerships with families and local organizations to 
build a school community invested in student success . 

By focusing on these innovative, evidence-based practices, URBAN ACT Academy will provide a 
high-quality, engaging educational experience that meets the needs of all students, enabling them to 
thrive both academically and personally. 

 

4) Community Engagement 

URBAN ACT Academy has actively engaged with the Anderson community to build strong 
partnerships and ensure the success of its proposed school. The school has established 
relationships with several community organizations, local leaders, and service providers who are 
committed to supporting its mission. Below is a summary of these partnerships and their impact on 
community engagement. 

Established Community Partnerships 

URBAN ACT Academy has formed partnerships with various organizations, each contributing 
unique resources and support to the school community: 

1. Top Tier Daycare (Janelle Davis) 
○ Provides early childhood education and will collaborate with UAA to ensure a 

smooth transition from preschool to kindergarten. 
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○ Focuses on kindergarten readiness through social-emotional learning and 
place-based learning materials. 

2. New Purpose Ministries (Pastor Darnell Williams) 
○ Offers access to its building for community events and provides office space. 
○ Helps URBAN ACT Academy build connections with community leaders in Madison 

County. 
3. Cerenity Recovery Café 

○ Supports veterans, families in need, and individuals facing challenges such as 
substance abuse and homelessness. 

○ Will offer assistance to UAA students, families, and staff who require additional 
support. 

4. People Rich Comedy (Kimberly Martin) 
○ Provides a space for parents and guardians to unwind. 
○ Supports schools and after-school programs with financial assistance and 

community engagement initiatives. 
5. Teen Works (K’Mia Clarett) 

○ Focuses on career readiness and tutoring for inner-city youth. 
○ Will offer community service opportunities and tutoring for K-2 students. 

6. Greater Grace Church (Dr. Jerry Wright) 
○ Operates a food pantry, clothing closet, and housing assistance program. 
○ Will work with UAA to provide essential resources to students and families in need. 

7. Anderson Steppers (India Allen) 
○ A dance group serving Anderson’s urban community. 
○ Provides parents with alternative educational opportunities for their children and 

helps connect UAA with other community stakeholders. 
8. Ray Walker (Boys & Girls Club) 

○ Provides access to community centers and supports 
family engagement events. 

○ Helps UAA participate in local events such as the 
Anderson Black Expo and the Minority Coalition of 
Madison County. 

9. The Village Anderson (Louis Jackson) 
○ Works with at-risk youth to ensure high school 

graduation and post-secondary success. 
○ Will collaborate with UAA on place-based learning 

initiatives and community service projects. 
10. Damon Golden Creative (Damon Golden) 

○ Offers photography and videography services to support UAA’s mission and 
visibility. 

11. Tardy House (Dominic Tardy) 
○ Provides catering and nutrition services. 
○ Offers culinary training and food education for inner-city youth through UAA’s 

place-based learning curriculum. 
12. A-Town Event Production (Betsy Pearson) 

○ Assists in organizing and planning community events for URBAN ACT Academy. 

Community Engagement and Demand Assessment 

To gauge community interest and demand for the school, URBAN ACT Academy has undertaken the 
following initiatives: 
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● The Hive: A targeted early literacy tutoring program for 2nd and 3rd grade students—at the 
Anderson Impact Center in Fall 2025. This initiative is a cornerstone of URBAN ACT’s demand 
assessment and outreach strategy, allowing the school to establish an early, visible presence in 
the community.  

● Community Meetings & Listening Sessions: Engaged with families, educators, and local 
leaders to assess community needs and gather support. 

● Surveys & Outreach: Collected input from parents and community members to refine the 
school’s vision and programs. 

● Collaboration with Local Organizations: Partnered with churches, non-profits, and 
businesses to establish a network of support services. 

Results and Impact 

● Strong Community Backing: Local organizations and leaders have expressed their 
commitment to working with UAA to provide resources and services to students and 
families. 

● Alignment with Community Needs: The school’s mission aligns with the needs of Anderson’s 
urban community, particularly in areas such as early childhood education, social-emotional 
learning, and workforce readiness. 

● Sustainable Partnerships: The school has secured long-term commitments from various 
partners to support student success. 

By leveraging these partnerships and community engagement efforts, URBAN ACT Academy 
ensures that it will open with strong local support and a network of resources to benefit students 
and families . 

 

5) Leadership and Governance 
 

Full Name Current Job Title and 
Employer 

Position with Proposed 
School 

Nigena Livingston Head of School, URBAN ACT 
Academy 

Head of School 

Mark Humphrey Founding Principal, URBAN 
ACT Academy 

Founding Principal 

Gregory Sargent Educational Coach, Marion 
Academy 

Board Member 

Natasha Warsaw Consultant, Crafting Cultures Board Member 
Tyler Williams Executive Chef, The Cooking 

Besties 
Board Member 

Demetrius Warren Director, Intend Indiana Board Treasurer 
Morgan Galbreth Counsel, Eli Lilly & Company Board Chair 
Chidinma Uchendu Manager, Ascend Indiana Board Member 

 

6) Age and Grade Range of Students to be Enrolled 
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Grade 
Level 

Number of Students 

Year 1 
2026 

Year 2 
2027 

Year 3 
2028 

Year 4 
2029 

Year 5 
2030 

At Capacity 
2029 

K 25 25 25 25 25 25 

1 25 25 25 25 25 25 

2 25 25 25 25 25 25 

3 0 25 25 25 25 25 

4 0 0 25 25 25 25 

5 0 0 0 25 25 25 

 

In summary, URBAN ACT Academy is designed to meet the educational and social needs of students 
who face significant barriers to academic success. By prioritizing the above number of students in 
urban, underserved communities, the school aims to provide a rigorous, supportive learning 
environment where all students can thrive using smaller class sizes and numbers that are based on 
actual student numbers in surrounding neighborhoods. The location, student body, and academic 
model are all intentionally aligned to address the specific challenges faced by this population, 
ensuring that the school will be a transformative force in the lives of its students and the broader 
community. 
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SECTION 1.  CURRICULUM & INSTRUCTIONAL METHODS 
 

1) Program Overview 

The educational program at URBAN ACT Academy is designed to meet the needs of a broad range of 
learners, with particular attention to students from historically underserved communities. Its 
instructional methods, assessment strategies, and foundational components are intentionally 
crafted to support academic achievement, promote student engagement, and nurture 
social-emotional growth. 

Primary Instructional Methods 

URBAN ACT Academy emphasizes place-based learning (PBL) as its 
core instructional method. This approach connects students' learning 
to their local community and environment, making education more 
relevant and engaging. Place-based learning involves students in 
real-world problem-solving by incorporating local issues and 
resources into the curriculum. For example, students might work on 
a project addressing environmental sustainability or food insecurity 
within their neighborhood. This method helps students build critical 
thinking, problem-solving, and leadership skills while developing a 
deep sense of civic responsibility  . 

Additionally, personalized learning is a key component, with each student receiving instruction 
tailored to their unique strengths and needs. The school also integrates technology into the 
classroom, using interactive tools and online platforms to enhance engagement and learning  . 

URBAN ACT Academy also focuses on restorative practices to cultivate a positive school culture. 
These practices help resolve conflicts and promote emotional intelligence by encouraging students 
to take responsibility for their actions and engage in community-building exercises  . 

Assessment Strategies 

To monitor student progress and guide instruction, URBAN ACT Academy uses a combination of 
formative and summative assessments. NWEA MAP testing, administered multiple times a year, 
tracks student growth in math and reading . Additionally, teachers conduct formative assessments 
weekly, providing immediate feedback that allows for real-time adjustments to instruction  . 

The school emphasizes data-driven instruction, with regular meetings to analyze student 
performance data. Teachers collaborate to refine teaching strategies and provide targeted 
interventions, ensuring that instruction is continuously improved . 

Non-Negotiable Elements 

URBAN ACT Academy’s school model includes several non-negotiable elements: 

1. Place-Based Learning: This is a core aspect of the curriculum. By connecting academic 
content to students' local environment and community, the school ensures that learning is 
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meaningful and relevant. This approach encourages students to engage with real-world 
challenges and see the direct impact of their education on their surroundings  . 

2. Restorative Practices: These are integral to the school’s culture, emphasizing 
relationship-building and conflict resolution. From the first day of school, all 
stakeholders—students, teachers, and families—participate in restorative circles to create a 
sense of community and mutual accountability  . 

3. Personalized Learning: Each student has an individualized learning plan, ensuring that 
instruction is tailored to their specific goals and needs. This fosters student ownership of 
learning and supports differentiated instruction  . 

Evidence of Success 

The place-based learning model, combined with restorative practices and personalized learning, has 
a strong research foundation. Studies show that place-based learning increases student engagement 
and academic performance, especially in underserved populations. By connecting learning to local 
contexts, students find greater relevance and motivation in their studies . Restorative practices have 
been proven to reduce disciplinary incidents, with URBAN ACT Academy experiencing a 30% 
decrease in referrals during its first implementation . Personalized learning has also been shown to 
significantly improve student growth, particularly in challenging academic environments  . 

These instructional strategies, grounded in evidence-based practices, form a comprehensive 
approach that supports the academic and social-emotional needs of the student population while 
fostering strong community connections. 

 

2) Curriculum and Instructional Design 

Instructional Design Framework 

URBAN ACT Academy’s instructional design reflects the need of the learning community 
emphasizing both academic rigor and social-emotional development. The framework integrates 
place-based learning, personalized instruction, and restorative practices to ensure that all students 
meet or exceed the expectations of the Indiana Academic Standards and Common Core State 
Standards. 

Basic Learning Environment 

URBAN ACT Academy offers a classroom-based learning environment that is adaptable and 
student-centered. Classrooms are designed for flexibility, allowing teachers to shift between 
whole-group instruction, small-group collaboration, and independent study. The average class size 
will be 23 students, allowing for individualized attention and fostering a sense of community. 
Teachers will have the autonomy to arrange seating and structure activities in a way that best meets 
the needs of their students. 

Class Structure: 

● Whole-group instruction: New concepts are introduced, and foundational skills are taught. 
● Small-group work: Students collaborate on place-based projects, applying academic 

knowledge to real-world problems. 
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● Independent study: Students work on personalized learning plans or assignments that target 
their specific strengths and areas for growth. 

The integration of technology—such as interactive whiteboards, laptops, and educational 
software—supports differentiation and engagement. 

Planned Curriculum Overview 

URBAN ACT Academy’s curriculum aligns with both the Indiana Academic Standards and Common 
Core State Standards, ensuring that students are prepared for academic success and future 
opportunities. 

Elementary School (K-5) 

● English Language Arts (ELA): We use the Open Court Reading 
program for early literacy instruction. This research-based 
curriculum builds foundational skills in phonics, vocabulary, 
and comprehension. 

● Math: The school will use Eureka Math, a program that 
focuses on building a deep understanding of mathematical 
concepts. This curriculum is selected for its proven 
effectiveness in improving math proficiency, particularly in 
underserved populations  . 

● Science: We adopt the FOSS Science curriculum, which emphasizes hands-on, inquiry-based 
learning aligned with the Next Generation Science Standards (NGSS). 

● Social Studies: History Alive is used to make history and social studies engaging, with a focus 
on community and civic responsibility. 

Curriculum Development 

The curriculum for URBAN ACT Academy is fully developed and ready for launch. Each subject area 
has been carefully selected to align with the Indiana Academic Standards and Common Core State 
Standards, ensuring that students receive a rigorous and comprehensive education. 

Primary Instructional Strategies 

URBAN ACT Academy employs several key instructional strategies designed to meet the needs of its 
student population: 

1. Place-Based Learning (PBL): This is central to the instructional approach. Students engage 
with real-world problems that are relevant to their local community. By connecting 
academic content to issues like environmental sustainability or local economic 
development, students develop critical thinking and problem-solving skills . This approach is 
especially effective for underserved populations, as it makes learning more meaningful and 
engaging . 

2. Personalized Learning: Teachers will develop Individual Learning Plans (ILPs) for each 
student. These plans are based on diagnostic assessments and tailored to address each 
student’s strengths and areas of need. Students will work through personalized 
assignments, receive targeted interventions, and progress at their own pace  . 
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3. Restorative Practices: This approach focuses on relationship-building and conflict resolution. 
Teachers use restorative circles and discussions to address behavior issues, fostering a 
supportive and accountable school culture . These practices help reduce behavioral issues 
and create an environment conducive to learning . 

Differentiated Instruction 

Differentiation will be a cornerstone of the instructional approach at URBAN ACT Academy. 
Teachers will use diagnostic data from assessments such as NWEA MAP and curriculum-based 
assessments to identify students' learning levels and group them for targeted instruction. The 
school will offer a range of supports, including: 

● Small-group instruction based on student readiness. 
● Individualized assignments tailored to students' specific goals. 
● Use of technology, such as adaptive learning software, to provide 

additional practice or enrichment based on student needs. 
● Specialized support for students with IEPs, 504 plans, or those 

identified as at risk of academic failure  . 

This combination of personalized, community-connected, and data-driven 
instructional strategies ensures that URBAN ACT Academy students will not 

only meet but exceed state academic standards. By fostering strong relationships and creating 
meaningful learning experiences, the school will equip students with the skills and knowledge they 
need for long-term success. 

 

3) Pupil Performance Standards 

At URBAN ACT Academy, we are committed to ensuring that all students meet or exceed the Indiana 
Academic Standards and Common Core State Standards. These performance standards form the 
foundation of our curriculum and instructional practices, setting clear academic expectations for 
every student. Additionally, our standards emphasize the importance of social-emotional growth, 
preparing students not only for academic success but also for civic engagement and personal 
development. 

Performance Standards for the School 

URBAN ACT Academy's pupil performance standards are designed to promote both academic 
proficiency and individual growth across all grades and subjects. Our approach to performance 
assessment integrates multiple data points to ensure a comprehensive evaluation of each student’s 
progress. 

● Proficiency: Our goal is for all students to achieve proficiency or higher in their core subjects, 
including English Language Arts, Mathematics, Science, and Social Studies. To ensure 
alignment with state standards, URBAN ACT Academy uses state assessments such as 
ILEARN and IREAD-3 to measure proficiency in core academic areas. These assessments will 
be supplemented with internal benchmarks, such as the NWEA MAP test, to provide a more 
frequent and nuanced understanding of student performance throughout the school year . 
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● Individual Growth: Beyond proficiency, we place a strong emphasis on the growth of each 
student. Recognizing that students enter school at different levels of academic readiness, 
our growth metrics aim to measure individual progress and improvement over time. For 
example, students are expected to show at least 8% annual growth in math proficiency and 
10% growth in reading proficiency as measured by interim assessments like the NWEA 
MAP . These growth targets ensure that every student, regardless of their starting point, 
makes significant academic progress throughout the year. 

● Non-Academic Standards: Academic success is only one aspect of student development. 
URBAN ACT Academy also sets performance standards for non-academic areas, including 
attendance, behavior, and social-emotional skills. We expect all students to maintain a 
minimum attendance rate of 96%, with a goal of reducing disciplinary incidents by 20% 
annually. These standards support the development of well-rounded students who are 
prepared for life beyond school . 

● Social-Emotional Learning (SEL): In alignment with the national social-emotional 
curriculum and standards, students are also assessed on their ability to navigate social and 
emotional challenges. This includes self-regulation, relationship-building, and responsible 
decision-making. By integrating SEL into our performance standards, we ensure that 
students develop the emotional intelligence needed for success in school and in their future 
careers . 

Adoption of Additional Academic Standards 

While URBAN ACT Academy will fully adhere to the Indiana Academic Standards and Common Core 
State Standards, we will also adopt additional place-based learning standards. These standards are 
designed to integrate local community issues into the curriculum, giving students the opportunity 
to apply their academic knowledge to real-world challenges. This approach not only enriches 
students’ learning experiences but also fosters a strong connection between their education and the 
world around them. 

For example, in 8th-grade Science, students will engage in projects that address local environmental 
concerns, such as analyzing water quality in nearby rivers or developing solutions for urban 
sustainability challenges. These projects will exceed the basic state requirements for scientific 
inquiry by requiring students to engage directly with their community, conduct fieldwork, and 
present their findings to local stakeholders. This additional focus on community engagement and 
problem-solving allows students to develop advanced critical thinking and leadership skills that go 
beyond what is typically expected at their grade level  . 

The process for adopting and integrating these additional standards will be managed by the school’s 
Founding Principal, in collaboration with teachers and external consultants. This team will work to 
ensure that the place-based learning standards are seamlessly integrated into the core curriculum 
while maintaining alignment with state expectations. 

Policies and Standards for Promotion 

URBAN ACT Academy’s promotion policies are designed to ensure that students are meeting 
academic benchmarks while also receiving the support they need to advance through each grade 
level successfully. We believe that promotion should reflect both a student’s academic achievement 
and their social-emotional readiness. 
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● Academic Requirements: To advance to the next grade level, students must demonstrate 
mastery of grade-level standards in all core subjects, including English, Math, Science, and 
Social Studies. Mastery is assessed through a combination of state assessments, interim 
assessments like the NWEA MAP, and classroom performance (e.g., projects, exams, 
participation, and teacher observations). Students who meet or exceed these standards will 
be promoted to the next grade . 

● Intervention and Support: Students who do not meet the 
academic requirements for promotion will be provided with 
targeted interventions. These interventions will include 
additional instructional time, tutoring, and support through the 
school’s Multi-Tiered System of Supports (MTSS) process. The 
MTSS framework allows for differentiated interventions based 
on each student’s specific needs, ensuring that they receive 
personalized academic and social-emotional support. For 
example, a student struggling in reading may receive 
small-group instruction with a reading specialist or additional 
one-on-one tutoring  . 

● Retention Considerations: Retention is considered a last resort and will only be implemented 
after all possible interventions have been exhausted. Decisions about retention will be made 
in collaboration with teachers, administrators, and families. We recognize the importance of 
ensuring that students are developmentally ready for the challenges of the next grade, and 
retention will only be considered if it is in the student’s best long-term interest . 

Promotion Policies 

URBAN ACT Academy is a K-8 school, and as such, our promotion policies focus on ensuring that 
students are prepared academically, socially, and emotionally to move on to the next grade level, and 
ultimately, to transition successfully to high school. The promotion criteria are rigorous, designed to 
ensure that students meet or exceed grade-level expectations in alignment with the Indiana 
Academic Standards and Common Core State Standards. 

● Academic Requirements: To advance to the next grade level, students must demonstrate 
mastery of grade-level content in core subjects—English Language Arts, Mathematics, 
Science, and Social Studies. Mastery will be assessed through a combination of state 
assessments (such as ILEARN and IREAD-3), formative assessments like the NWEA MAP 
test, and classroom performance indicators such as projects, exams, and participation  . 
These standards ensure students are meeting both the state's academic expectations and 
the school's commitment to academic excellence. 

● Social and Emotional Readiness: Promotion will also consider the social-emotional 
development of students. This includes their ability to work collaboratively with peers, 
demonstrate self-regulation, and engage responsibly in the classroom and school 
community. Teachers will assess these competencies through observations, behavior 
reports, and feedback from social-emotional learning programs 

Communication of Promotion and Graduation Criteria 

At URBAN ACT Academy, we prioritize clear and consistent communication with both students and 
families regarding promotion and graduation criteria. This communication is an ongoing process 
throughout the academic year and is integrated into various aspects of school life. 
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 ●  Student Conferences  : Each student will have regular conferences with their teachers and 
 advisors to review their academic progress, set goals, and discuss any challenges they may 
 be facing. During these conferences, students will receive feedback on their performance in 
 relation to grade-level standards and the steps needed for promotion . 

 ●  Parent-Teacher Communication:  Promotion and graduation  standards will be clearly 
 communicated to parents during orientation sessions at the beginning of the year. Parents 
 will also receive regular updates through parent-teacher conferences, report cards, and 
 communication tools such as email newsletters and online portals. This ensures that 
 parents are fully informed about their child’s academic standing and any necessary 
 interventions . 

 ●  End-of-Year Conferences:  Toward the end of each academic  year, students and parents will 
 participate in a final conference to review academic performance and discuss readiness for 
 promotion or graduation. If there are concerns about a student’s progress, these 
 conferences will serve as a critical opportunity to develop a plan for summer interventions 
 or retention, if necessary . 

 4) Annual Academic Schedule 

 URBAN ACT Academy operates on an annual academic schedule maximizing instructional time to 
 promote academic growth and social-emotional development for all learners. The school follows a 
 traditional school calendar with 180 instructional days, beginning in early August and ending in late 
 May. This early start allows students to engage in more learning time prior to state assessments, 
 providing ample opportunity for remediation and enrichment. 

 The academic year is structured with four quarters, each lasting approximately nine weeks, and is 
 punctuated by breaks that align with the needs of students and staff to prevent burnout while 
 maintaining momentum. There is a one-week fall break, a two-week winter break, a one-week 
 spring break, and a series of long weekends scattered throughout the year to allow for rest and 
 professional development for staff. A summer break of approximately six weeks follows the 
 conclusion of the school year. 

 ●  Extended Learning Opportunities:  URBAN ACT Academy  offers extended learning 
 opportunities during the summer and over predetermined breaks for students who require 
 additional academic support or wish to engage in enrichment activities, such as place-based 
 projects related to their local communities  . 

 School Day and Week Structure 

 The structure of the school day and week is carefully designed to maximize instructional time and 
 ensure students receive a balanced and comprehensive education. The school day runs from 8:00 
 AM to 3:30 PM, totaling 7 hours of school time each day. Students attend school Monday through 
 Friday, with no shortened days, ensuring consistency and stability in their learning environment. 

 ●  Core Academic Subjects:  Students spend approximately 345 minutes per day on academic 
 instruction, divided among core subjects: 

 ○  English Language Arts (ELA): 90 minutes daily 
 ○  Mathematics: 75 minutes daily 
 ○  Science: 45 minutes (alternating with Social Studies weekly) 
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 ○  Social Studies & Place-based Learning: 45 minutes (alternating with Science weekly) 
 ●  Specials and Enrichment:  In addition to core academic  subjects, students have 45 minutes 

 dedicated daily to enrichment or specials, including art, music, physical education, and 
 social-emotional learning (SEL) through programs like Second Step  . This balance ensures 
 that students are not only focused on academic growth but also on their physical, creative, 
 and emotional well-being. 

 ●  Lunch and Recess:  A 45-minute lunch and recess period  provides students with the 
 opportunity to rest, recharge, and socialize with peers. These breaks are essential for 
 maintaining energy and focus throughout the day. 

 ●  Restorative Circles:  Each day begins with a morning  circle (15 minutes) and ends with an 
 afternoon check-in (15 minutes), where students participate in restorative practices. These 
 sessions allow students to build community, reflect on their day, and develop emotional 
 regulation skills  . 

 Weekly Schedule 

 ●  Monday through Friday:  The core structure remains  consistent throughout the week, with 
 each day offering the same amount of instructional time. Consistency in the daily schedule 
 helps maintain a structured learning environment and reduces disruptions to students' 
 routines. 

 ●  Teacher Collaboration and Professional Development:  Teachers have 90 minutes of 
 collaboration time each week, scheduled on Wednesdays, allowing them to engage in 
 professional development, data analysis, and instructional planning. This ensures that 
 teaching practices are continually refined. 

 5) School Culture 

 URBAN ACT Academy’s culture is grounded in the principles of belonging,  community, and 
 restorative practices. Our ethos emphasizes academic excellence, social-emotional learning, and 
 meaningful connections between students, teachers, and families. The school's culture is designed 
 to be supportive, empowering, and deeply connected to the surrounding community through 
 place-based learning. 

 ●  Community and Relationships:  At URBAN ACT Academy,  we 
 prioritize building strong relationships among students, teachers, 
 and families. Restorative practices, such as morning circles and 
 conflict resolution discussions, are central to fostering a sense of 
 belonging and accountability. By encouraging open dialogue, 
 empathy, and mutual respect, we create a positive academic 
 environment where students feel safe to take intellectual risks and 
 grow socially and emotionally . 

 ●  Academic Excellence and Ownership:  We promote a culture  of academic excellence where 
 students are encouraged to take ownership of their learning. Through personalized learning 
 plans, students set goals, reflect on their progress, and celebrate their achievements. This 
 instills a sense of responsibility and pride in their work . 

 ●  Student-Centered Community:  URBAN ACT Academy is committed to creating a learning 
 environment where every student is respected, supported, and empowered to reach their 
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full potential—regardless of their background, experiences, or abilities. The school culture is 
built on recognizing and celebrating each student’s unique strengths and contributions, 
reinforcing the belief that every learner plays a vital role in the school community. 

● HEART Motto: Each student and staff member adhere to URBAN ACT’s inspirational motto of 
HEART: Honesty, Enrichment, Authenticity, Relentlessness, Teamwork 

Creating and Implementing School Culture 

From the first day of school, URBAN ACT Academy will actively create and reinforce this culture for 
students, teachers, administrators, and families through the following strategies: 

1. Orientation and Community Building: The school year will begin with a multi-day orientation 
for all students, staff, and families. During this time, students will engage in 
community-building activities, including restorative circles, goal-setting sessions, and 
collaborative problem-solving exercises. Teachers and staff will participate in professional 
development focused on restorative practices, culturally responsive teaching, and 
social-emotional learning . 

2. Daily Practices: Each day will begin with a morning circle, where students and staff gather to 
check in, share goals, and set a positive tone for the day. This practice fosters a strong sense 
of community and helps students feel connected and supported. Similarly, the day ends with 
an afternoon check-in, allowing for reflection and closure. These rituals build a consistent 
and predictable routine that promotes emotional regulation and self-awareness . 

3. Parental Engagement: Parents and guardians will be active participants in the school 
culture. We will hold regular family engagement nights, where families can learn about 
restorative practices, review their children’s academic progress, and collaborate with 
teachers on supporting student growth. We will also provide resources and workshops to 
help parents reinforce these values at home  . 

4. Supporting Mid-Year Entrants: Students who enter URBAN ACT Academy mid-year will go 
through a special enculturation process to ensure they feel welcomed and supported. They 
will be paired with a peer mentor, participate in orientation activities specific to their needs, 
and have regular check-ins with teachers and the school counselor to help them adjust to 
the school’s expectations and culture. Teachers will also use this time to assess their 
academic needs and social-emotional readiness . 

Serving Students with Special Needs 

URBAN ACT Academy is committed to creating a culture where all students, including those with 
special needs, feel valued and supported. The school will take the following steps to ensure a 
successful learning environment for students receiving special education services, English Language 
Learners (ELLs), and those at risk of academic failure: 

1. Special Education Services: Students with Individualized Education Programs (IEPs) or 504 
plans will receive personalized support through small-group instruction, one-on-one 
interventions, and participation in general education classrooms when appropriate. Special 
education teachers, classroom teachers, and instructional assistants will work 
collaboratively to ensure students can access the general curriculum while progressing 
toward their individual learning goals. 

2. Support for English Language Learners: ELL students will receive support through push-in 
and pull-out models, where they can receive targeted language instruction while also 
participating in regular class activities. All teachers will receive professional development 
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on ELL instructional strategies, and we will use WIDA assessments to monitor student 
progress and ensure their success . 

3. At-Risk Students: The Multi-Tiered System of Supports (MTSS) will be in place to identify 
and support students at risk of academic failure. Through data-driven interventions and 
personalized learning plans, we will provide additional academic and behavioral support, 
including small-group instruction, tutoring, and mentoring programs  . 

A Typical School Day for a Student 

From the perspective of a 3rd-grade student at URBAN ACT Academy, the school day is a mix of 
academic learning, social-emotional development, and community engagement: 

● Morning: The day starts with a morning circle, where the student and their classmates sit in 
a circle with the teacher, sharing goals for the day and participating in a brief activity that 
builds community. Afterward, they dive into English Language Arts for 90 minutes, working 
on reading comprehension and writing projects related to a community issue they are 
studying. 

● Midday: After a short break, the student participates in a math class using Eureka Math, 
where they engage in both independent problem-solving and small-group activities with 
peers, while at-times engaging with their place-based learning frameworks. Before lunch, 
the student attends social studies, where they learn about local history and work on a 
project related to their neighborhood. 

● Lunch and Recess: A 45-minute lunch and recess break gives the student time to eat, 
socialize, and play outdoors. This is followed by science class, where the student participates 
in a hands-on experiment as part of the FOSS Science curriculum. 

● Afternoon: In the afternoon, the student has specials, such as art or physical education, and 
ends the day with an afternoon check-in, reflecting on their day’s successes and setting goals 
for the next day. Throughout the day, the student is supported by their teacher, classmates, 
and school staff in a positive environment  . 

A Typical School Day for a Teacher 

For a 3rd-grade teacher at URBAN ACT Academy, the day is structured around fostering academic 
growth and community: 

● Morning: The teacher starts their day preparing for the morning circle, where they lead 
students in community-building activities and discuss the goals for the day. They transition 
into teaching English Language Arts, delivering lessons on reading comprehension and 
guiding students through personalized learning plans. The teacher provides small-group 
instruction for struggling students while others engage in independent or collaborative 
projects. 

● Midday: During math class, the teacher uses a mix of direct instruction and small-group 
work, circulating around the room to offer guidance. After lunch, the teacher leads a 
hands-on science experiment, encouraging students to explore and ask questions. 

● Afternoon: The teacher then supervises students during specials, uses this time to meet with 
colleagues for planning and data review, or attends a professional development session 
focused on refining their instructional practices. The day ends with an afternoon circle, 
where the teacher helps students reflect on their accomplishments and challenges, 
reinforcing the school’s restorative practices. After students leave, the teacher prepares for 
the next day, reviewing student progress and planning lessons based on assessment data   . 
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 In summary, URBAN ACT Academy’s culture is designed to promote a positive academic 
 environment that supports both intellectual and social-emotional growth for every student. 
 Through the use of restorative practices, personalized learning, and meaningful community 
 engagement, the school fosters an atmosphere where students, teachers, and families can thrive 
 together. 

 6) Supplemental Programming 

 URBAN ACT Academy is dedicated to providing a wide range of supplemental programming that 
 supports academic achievement, social-emotional development, and overall student well-being. 
 These programs are designed to extend learning opportunities beyond the regular school day and 
 year, ensuring that every student has access to the resources and support needed to thrive 
 academically and personally. 

 Extra- and Co-Curricular Activities 

 URBAN ACT Academy believes that a well-rounded education includes opportunities for students to 
 explore interests outside of the core academic subjects. To support this, the school will offer a 
 variety of extra- and co-curricular activities that enhance student learning and promote physical, 
 social, and emotional development. 

 ●  Frequency:  These activities may occur after school, from 3:00 PM to 5:00 PM, four days a 
 week (Monday through Thursday). Programs will rotate each quarter, giving students the 
 chance to engage in multiple activities throughout the year. 

 ●  Offered Programs: 
 ○  Sports: Basketball and volleyball will be offered, providing students with the 

 opportunity to develop teamwork, discipline, and physical health. 
 ○  Arts and Music: Students will participate in art workshops, 

 dance, choir, and drama, exploring their creative potential and 
 building confidence. 

 ○  STEM Clubs: Robotics, coding, and science clubs will foster 
 critical thinking and problem-solving skills while encouraging 
 interest in science, technology, engineering, and math  . 

 ○  Community Engagement and Leadership: Place-based 
 learning clubs will focus on environmental sustainability, local 
 history, and civic engagement, reinforcing the connection 
 between students' academic learning and their local community . 

 ●  Funding:  These programs will be funded through a combination  of school budget 
 allocations, grants from educational foundations, and partnerships with local businesses 
 and community organizations. Some programs, like sports, may have modest fees, but 
 scholarships will be available to ensure access for all students  . 

 Mental, Emotional, and Social Development Programs 

 Supporting the mental, emotional, and social well-being of students is central to URBAN ACT 
 Academy’s mission. The school will implement a comprehensive range of programs and strategies 
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to ensure students receive the support they need to develop strong social-emotional skills, maintain 
positive mental health, and thrive in and out of the classroom. 

● Social-Emotional Learning (SEL): URBAN ACT Academy will use a research-based program 
that teaches students skills such as empathy, emotional regulation, conflict resolution, and 
responsible decision-making. SEL lessons will be embedded into the daily schedule, 
providing students with regular opportunities to practice these skills. Teachers will 
integrate SEL into academic lessons, allowing students to see the connection between 
emotional intelligence and academic success  . 

● Restorative Practices: Restorative practices are a key component of the school culture, 
promoting a sense of community, accountability, and personal responsibility. Through 
morning and afternoon circles, students will have the opportunity to express themselves, 
reflect on their experiences, and build stronger relationships with their peers and teachers. 
When conflicts arise, restorative conversations and mediations will be used to help students 
resolve disputes in a constructive way, focusing on healing relationships rather than 
punishment  . 

● Social Worker: A contracted social worker will be on staff to provide individual and group 
counseling, crisis intervention, and ongoing support for students facing emotional, 
behavioral, or social challenges. The social worker will collaborate with families and staff to 
connect students with community resources, ensure coordinated care, and support the 
overall well-being of the school community. 

Other Student-Focused Activities and Programs 

URBAN ACT Academy’s educational and student-development plans are designed to go beyond 
traditional academics, offering a holistic approach that addresses all aspects of a child’s 
development. In addition to the academic and social-emotional programming, several other 
student-focused activities and initiatives are integral to ensuring student success and personal 
growth. 

Place-Based Learning Projects 

A signature feature of URBAN ACT Academy is its commitment to place-based learning (PBL). This 
approach connects students’ academic work to real-world challenges within their local community, 
making learning more relevant and impactful. Throughout the year, students will engage in projects 
that address issues such as environmental sustainability, public health, and civic engagement, using 
their academic skills to develop solutions and present them to local stakeholders. 

Family Engagement and Education 

Recognizing the importance of family involvement in student success, URBAN ACT Academy places 
a strong emphasis on family engagement. Quarterly Family Nights will provide opportunities for 
parents to participate in their child’s education through workshops, SEL programming, student 
showcases, and community-building events. These nights will offer training for parents on 
supporting their children’s academic and social-emotional development at home, as well as giving 
them a voice in the school community  . 

In addition, Parent Advisory Councils will allow parents to take on leadership roles within the 
school, helping to shape school policies, plan events, and provide feedback on the overall school 
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environment. These councils will be integral in ensuring that the school culture remains responsive 
to the needs of all families  . 

 

7) Special Populations and At-Risk Students 

URBAN ACT Academy is dedicated to providing a wide range of supplemental programming that 
supports academic achievement, social-emotional development, and overall student well-being. 
These programs are designed to extend learning opportunities beyond the regular school day and 
year, ensuring that every student has access to the resources and support needed to thrive 
academically and personally. 

Summer School Program 

URBAN ACT Academy will offer a summer school program that provides both academic remediation 
and enrichment opportunities for students. This program will be designed to help students who are 
struggling to meet grade-level standards, as well as to offer engaging, hands-on learning 
experiences for students looking to explore new topics and skills. 

● Schedule and Length: The summer school program will run for four weeks, beginning in 
mid-June and ending in July. Classes will be held Monday through Thursday, from 8:00 AM to 
12:00 PM, offering four hours of instruction each day. Fridays will be reserved for field trips, 
enrichment activities, and community-based learning projects, further supporting the 
school's place-based learning model  . 

● Anticipated Participants: Approximately 25-30% of the student body is expected to 
participate in summer school, with a focus on students who have demonstrated academic 
challenges throughout the year, as identified through NWEA MAP and IREAD testing, 
classroom assessments, and teacher recommendations. Additionally, enrichment programs 
will be open to all students interested in deepening their learning in subjects such as 
science, art, and environmental studies  . 

● Resource and Staffing Needs: The program will require a dedicated team of teachers, 
instructional assistants, and support staff. Each class will maintain a low student-teacher 
ratio (15:1) to ensure personalized attention. Teachers will be compensated for their 
additional summer work, and materials such as project kits, science supplies, and 
technology will be funded through both school budgets and partnerships with community 
organizations. Transportation and meals will be provided to ensure that all students can 
participate, regardless of their socioeconomic background  . 

● The Hive: In late summer and early fall of 2025, URBAN ACT Academy is launching The Hive, 
a targeted literacy remediation initiative designed for rising 2nd and 3rd graders. This 
program will serve dual purposes: providing intensive, small-group reading intervention to 
support early literacy development, and acting as a feeder initiative to help transition 
students into URBAN ACT Academy. The Hive’s successful components  will inform future 
summer literacy programming and expand to serve neighboring community students, 
promoting broader educational equity in the area. 

Extra- and Co-Curricular Activities 
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 URBAN ACT Academy believes that a well-rounded education includes opportunities for students to 
 explore interests outside of the core academic subjects. To support this, the school will offer a 
 variety of extra- and co-curricular activities that enhance student learning and promote physical, 
 social, and emotional development. 

 ●  Frequency:  These activities will occur after school, from 3:00 PM to 5:00 PM, four days a 
 week (Monday through Thursday). Programs will rotate each quarter, giving students the 
 chance to engage in multiple activities throughout the year. 

 ●  Offered Programs: 
 ○  Sports: Basketball and volleyball will be offered, providing students with the 

 opportunity to develop teamwork, discipline, and physical health. 
 ○  Arts and Music: Students will participate in art workshops, choir, and drama, 

 exploring their creative potential and building confidence. 
 ○  STEM Clubs: Robotics, coding, and science clubs will foster critical thinking and 

 problem-solving skills while encouraging interest in science, technology, 
 engineering, and math  . 

 ○  Community Engagement and Leadership: Place-based learning clubs will focus on 
 environmental sustainability, local history, and civic engagement, reinforcing the 
 connection between students' academic learning and their local community . 

 ●  Funding:  These programs will be funded through a combination  of school budget 
 allocations, grants from educational foundations, and partnerships with local businesses 
 and community organizations. Some programs, like sports, may have modest fees, but 
 scholarships will be available to ensure access for all students  . 

 Mental, Emotional, and Social Development Programs 

 Supporting the mental, emotional, and social well-being of students is central to URBAN ACT 
 Academy’s mission. The school will implement a comprehensive range of programs and strategies 
 to ensure students receive the support they need to develop strong social-emotional skills, maintain 
 positive mental health, and thrive in and out of the classroom. 

 ●  Social-Emotional Learning (SEL):  URBAN ACT Academy  will use a research-based program 
 that teaches students skills such as empathy, emotional regulation, conflict resolution, and 
 responsible decision-making. SEL lessons will be embedded into the daily schedule, 
 providing students with regular opportunities to practice these skills. Teachers will 
 integrate SEL into academic lessons, allowing students to see the connection between 
 emotional intelligence and academic success  . 

 ●  Restorative Practices:  Restorative practices are a  key component of the school culture, 
 promoting a sense of community, accountability, and personal responsibility. Through 
 morning and afternoon circles, students will have the opportunity to express themselves, 
 reflect on their experiences, and build stronger relationships with their peers and teachers. 
 When conflicts arise, restorative conversations and mediations will be used to help students 
 resolve disputes in a constructive way, focusing on healing relationships rather than 
 punishment  . 

 Other Student-Focused Activities and Programs 

 URBAN ACT Academy’s educational and student-development plans are designed to go beyond 
 traditional academics, offering a holistic approach that addresses all aspects of a child’s 
 development. In addition to the academic and social-emotional programming, several other 
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student-focused activities and initiatives are integral to ensuring student success and personal 
growth. 

Place-Based Learning Projects 

A signature feature of URBAN ACT Academy is its commitment to place-based learning (PBL). This 
approach connects students’ academic work to real-world challenges within their local community, 
making learning more relevant and impactful. Throughout the year, students will engage in projects 
that address issues such as environmental sustainability, public health, and civic engagement, using 
their academic skills to develop solutions and present them to local stakeholders. 

Family Engagement and Education 

Recognizing the importance of family involvement in student success, URBAN ACT Academy places 
a strong emphasis on family engagement. Quarterly Family Nights will provide opportunities for 
parents to participate in their child’s education through workshops, SEL programming, student 
showcases, and community-building events. These nights will offer training for parents on 
supporting their children’s academic and social-emotional development at home, as well as giving 
them a voice in the school community  . 

In addition, Parent Advisory Councils will allow parents to take on leadership roles within the 
school, helping to shape school policies, plan events, and provide feedback on the overall school 
environment. These councils will be integral in ensuring that the school culture remains responsive 
to the needs of all families  . 

Health and Wellness Programs 

URBAN ACT Academy is committed to promoting not only academic growth but also the physical 
health and wellness of students. The school will partner with local health organizations to provide 
students with access to health screenings, nutritional education, and exercise programs. Through 
the Playworks program, students will engage in structured physical activity during recess, 
promoting teamwork, physical fitness, and conflict resolution through play. 

Additionally, students will have access to a school garden, where they can learn about healthy 
eating, sustainability, and food production. This hands-on experience complements their 
place-based learning projects and encourages students to take ownership of their health and the 
health of their community . 

 

8) Admissions Policy and Criteria 

URBAN ACT Academy's student recruitment and marketing plan is designed to ensure equal access 
for all students and families in Anderson, with a particular focus on serving families from the city’s 
underserved neighborhoods. Recognizing the economic and educational challenges these 
communities face, we are committed to outreach strategies that reach families in poverty, 
academically low-achieving students, students with disabilities, homeless students, and other youth 
at risk of academic failure. Our recruitment efforts are deeply embedded within the local 
community, leveraging existing networks, partnerships, and a personal, hands-on approach to 
ensure every family understands the opportunities URBAN ACT Academy offers. 
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1. Community-Based Outreach and Partnerships 

Our recruitment plan begins by forging strong relationships with key community stakeholders in 
Anderson’s underserved areas. These partnerships include local churches, community centers, food 
banks, healthcare providers, and social service agencies, all of which are central to the lives of the 
families we aim to serve. By collaborating with these trusted entities, we create direct channels of 
communication with families who might otherwise be unaware of or hesitant to consider new 

educational opportunities for their children. 

To build these relationships, URBAN ACT Academy staff attend and 
host community events, resource fairs, and neighborhood meetings to 
directly engage with families. These events provide a platform for us to 
present our school's mission and values, while offering families a 
personal introduction to our programs. This approach allows us to 
connect on a deeper level, fostering trust and showing our 
commitment to serving all children, regardless of their socio-economic 
status or educational background. 

2. Reaching Families in Poverty 

Anderson, like many post-industrial cities, faces significant economic challenges, with many families 
living below the poverty line. To ensure these families have full access to our school, we implement 
targeted recruitment in collaboration with agencies that serve low-income populations, such as 
local housing authorities, food pantries, homeless shelters, and public assistance offices. These 
organizations help us disseminate information about URBAN ACT Academy and facilitate 
face-to-face meetings between school staff and families in need. 

Recruitment materials emphasize that enrollment is free, and we ensure that all barriers, including 
those related to transportation, are addressed. We offer free transportation, and our marketing 
materials make clear that students who face challenges accessing transportation to school will be 
fully supported. Additionally, our recruitment team offers assistance with the enrollment process, 
meeting families where they are—whether at a community center, home, or during a local event—to 
help them fill out applications and navigate the necessary steps. 

3. Targeting Students in Need of Academic Support 

URBAN ACT Academy is deeply committed to serving students who are not meeting their academic 
potential. Many students in underserved communities are at risk of falling behind, and our 
recruitment efforts specifically highlight how our educational model—centered on place-based 
learning (PBL), individualized instruction, and personalized academic support—is designed to 
support these learners. 

We collaborate closely with Anderson Community Schools, tutoring centers, and after-school 
programs to identify students who may benefit from a more student-centered, hands-on learning 
environment. Teachers and administrators in these schools are key partners in recommending 
students who are struggling academically and who may thrive in an environment that focuses on 
small-group instruction, one-on-one support, and differentiated learning strategies. During 
parent-teacher conferences and other school events, we provide presentations on how URBAN ACT 
Academy can offer targeted interventions and personalized learning plans to help students succeed. 
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Parents/guardians of students who are not meeting proficiency standards are a crucial focus of our 
outreach, and we ensure they understand that URBAN ACT Academy is committed to closing 
achievement gaps and giving every child the tools they need to succeed, regardless of where they 
currently stand academically. 

4. Engaging Students with Disabilities 

Our commitment to supporting students with disabilities is reflected in our proactive approach to 
family engagement and specialized services. URBAN ACT Academy ensures that families of children 
with Individualized Education Programs (IEPs) or Section 504 plans are fully informed about the 
supports and resources available to help their children succeed. 

Our outreach efforts include partnerships with local advocacy organizations such as the Madison 
County Special Education Cooperative, as well as collaboration with therapy centers, pediatric 
clinics, and other providers serving children with disabilities in the Anderson area. 

Through these partnerships, we share information about our classrooms, which are thoughtfully 
designed to support students with a wide range of learning and developmental needs. Families are 
introduced to the various accommodations and supports we offer, including small-group 
instruction, one-on-one aides, assistive technology, and specialized interventions. 

We also emphasize the individualized plans developed for each student with a disability, ensuring 
they receive instruction and support in the most appropriate setting. Before enrollment, families 
have the opportunity to meet with our special education team to discuss their child’s specific needs 
and how the school will support their growth—both academically and socially. 

5. Outreach to Homeless Students 

URBAN ACT Academy takes significant steps to reach and engage homeless students and their 
families. We work closely with Anderson’s homeless shelters and youth advocacy groups to identify 
children and families experiencing homelessness who might benefit from our school’s 
comprehensive support systems. 

We ensure that families understand the transportation assistance, meal programs, and social 
services we offer, which help remove common barriers to education for homeless students. Our 
recruitment materials and informational sessions are tailored to address the specific needs of these 
families, ensuring that they know their child will be supported with access to mental health 
services, academic interventions, and the stability of a consistent educational environment. 
Furthermore, we provide in-person and virtual assistance to help families complete enrollment 
forms, ensuring they do not miss the opportunity to access quality education due to logistical 
challenges. 

6. Helping Students Overcome Academic Barriers 

URBAN ACT Academy is committed to reaching students who may not have found success in 
traditional educational settings. This includes young people who have experienced inconsistent 
access to school, face challenges related to housing or family stability, or are involved in 
youth-serving systems such as juvenile services. Through partnerships with mentorship 
organizations, social workers, and juvenile support programs, the school works to connect with 
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these students and provide them with a fresh opportunity to thrive in a nurturing, student-centered 
environment that values both academic success and personal growth. 

 

Our recruitment team collaborates with local youth organizations and alternative education 
programs to identify students who may benefit from a more personalized learning experience, 
restorative practices, and a strong foundation in social-emotional development. We emphasize 
URBAN ACT Academy’s multi-tiered system of supports (MTSS), which ensures that students 
receive the academic and social interventions they need to stay engaged, grow, and reach their full 
potential. Families are assured that the school provides a safe, welcoming, and responsive learning 
environment where every student is seen, supported, and encouraged to succeed. 

7. Accessible Communication 

To ensure that every family in Anderson, regardless of their background, can access information 
about URBAN ACT Academy, we make all of our recruitment materials available in multiple 
languages, including Spanish, a common language spoken by many families in the community. We 
use clear, simple language to explain our programs and services, and we provide live translation 
services during informational events to ensure non-English-speaking families fully understand the 
enrollment process and the benefits of attending our school. 

Additionally, our social media presence, combined with door-to-door outreach, helps us connect 
with families who may not engage with traditional media or public events. Our marketing strategies 
are designed to meet families where they are, whether that’s at their local community center, place 
of worship, or through online platforms they already use. 

8. Engaging Anderson’s Media and Local Networks 

To maximize the reach of our recruitment efforts, we partner with local radio stations, newspapers, 
and community bulletin boards to broadcast our open enrollment periods and school information. 
We target these efforts toward platforms that serve the underserved populations of Anderson, 
ensuring our message reaches those who most need it. Additionally, we engage with online 
community groups and neighborhood social media platforms to make sure information about 
URBAN ACT Academy is easily accessible. 

By embedding ourselves within the fabric of the Anderson community, particularly in 
neighborhoods that are often underserved by traditional educational systems, URBAN ACT 
Academy ensures that all students, regardless of their background, are aware of and have access to 
our school. Our comprehensive recruitment strategy reflects our commitment to providing a 
high-quality education to all children, ensuring that those most in need of support are at the 
forefront of our outreach efforts. 

 

9) Student Discipline 

URBAN ACT Academy’s approach to student discipline is rooted in restorative practices and the 
belief that every student deserves an opportunity to learn from their mistakes in a supportive, 
nurturing environment. Our goal is to create a positive school culture where students understand 
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the importance of accountability, empathy, and community. Discipline at URBAN ACT Academy 
focuses on repairing harm, building relationships, and promoting self-regulation, rather than simply 
enforcing punitive measures. 

1. Discipline Policy Overview 

Students and parents will be fully informed about the school’s Discipline Policy through multiple 
channels. This policy will be shared during: 

● Orientation sessions at the start of the school year. 
● The first two weeks of school are designated for a culture camp for all students. During 

culture camp, students learn and practice school-wide/classroom systems and routines as 
well as norms, core values, and the behavior expectations. 

● The student and parent handbook, which is distributed to all families and includes detailed 
descriptions of behavioral expectations and consequences. 

● Parent-teacher conferences, where teachers and administrators explain the school’s 
discipline philosophy and approach. 

● School assemblies and classroom discussions, where the principles of restorative practices 
are modeled and reinforced regularly. 

We make the policy accessible by offering it in multiple languages and providing opportunities for 
families to ask questions and gain clarity on any aspect of the policy. 

2. Practices to Promote Positive Behavior 

URBAN ACT Academy uses a proactive approach to discipline by 
emphasizing positive behavioral interventions and supports (PBIS). This 
system encourages students to develop the social and emotional skills 
necessary for academic and personal success. Our practices include: 

● Restorative Practices: When behavioral issues arise, students 
participate in restorative circles where they discuss the impact of 
their actions, work to repair harm, and rebuild relationships. This 
approach promotes accountability and helps students learn conflict-resolution skills. 

● Social-Emotional Learning (SEL): We integrate SEL into daily instruction, helping students 
develop skills in self-awareness, self-management, social awareness, relationship-building, 
and responsible decision-making. This fosters a positive school climate and reduces 
behavioral incidents. 

● Incentives for Positive Behavior: Students are recognized for their positive contributions to 
the school community through a variety of incentive programs, such as: 

○ Positive Behavior Referrals: Students demonstrating exemplary behavior receive 
recognition in school announcements, during assemblies, and with special 
privileges. 

○ Community Circle Celebrations: A quarterly awards program hosted at the 
classroom-level where students are recognized for academics and positive behavior. 

○ Classroom Rewards: Teachers create systems where students earn rewards for 
positive behavior, including group projects, extra recreational time, or school 
privileges. 
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○ Student Leadership Opportunities: Students who consistently model good behavior 
are given leadership roles, such as leading class activities or representing the school 
in community events. 

3. Penalties for Infractions 

While we focus on proactive strategies, URBAN ACT Academy recognizes the need for consequences 
when necessary. We maintain a clear, consistent approach to discipline that aligns with legal and 
policy standards. Our system includes both non-discretionary and discretionary offenses for which 
students may face suspension or expulsion. 

Non-Discretionary (Mandatory) Suspension or Expulsion Offenses 

These offenses require automatic suspension or expulsion based on state and federal laws. They 
include: 

● Possession of weapons on school property. 
● Serious physical violence against students, staff, or others. 
● Drug possession or distribution. 
● Sexual harassment or assault. 

Discretionary Suspension or Expulsion Offenses 

Discretionary offenses allow for the school to determine the appropriate response based on the 
situation’s context and the student’s behavioral history. These include: 

● Chronic defiance of authority or disruptive behavior that severely interrupts the learning 
environment. 

● Bullying or harassment, whether verbal, physical, or online. 
● Repeated vandalism or destruction of school property. 
● Excessive absences or tardiness if it reflects intentional disregard for school policies. 

4. Special Considerations for Students with Disabilities 

URBAN ACT Academy takes into account the rights of students with disabilities in all disciplinary 
actions. We comply with the Individuals with Disabilities Education Act (IDEA) and ensure that any 
discipline involving a student with an Individualized Education Program (IEP) or 504 Plan is 
handled with the appropriate accommodations. When disciplinary action is considered, the 
following steps are taken: 

● Manifestation Determination: For students with disabilities, the school conducts a 
manifestation determination review to assess whether the behavior in question was a direct 
result of the student’s disability. If the behavior is determined to be a manifestation of their 
disability, the school will adjust the student’s behavior intervention plan (BIP) and provide 
additional support, rather than issuing a suspension or expulsion. 

● IEP or 504 Review: If disciplinary action is necessary, the student’s IEP or 504 team meets to 
ensure the student’s educational services continue, even during suspension or alternative 
placements, in accordance with federal law. 

5. Due Process for Suspensions and Expulsions 

36



 

URBAN ACT Academy adheres to a clear due process procedure to ensure fairness and transparency 
when students face suspension or expulsion. The steps include: 

● Notification: Parents are notified immediately of any incident that may result in suspension 
or expulsion. This notification is provided in writing, detailing the behavior in question, the 
disciplinary action proposed, and the student's rights. 

● Meeting with Parents: Before a suspension of more than five days or an expulsion, a 
disciplinary hearing is held, giving the student and parents an opportunity to present their 
perspective on the incident. During this meeting, school administrators review the evidence 
and consider any mitigating factors. 

● Appeal Process: Parents have the right to appeal any suspension or expulsion decision. The 
appeal process includes: 

1. Submission of a written appeal to the school administration within a specified time 
frame. 

2. Review by an impartial committee, which includes school leaders, a teacher 
representative, and, if applicable, a member of the school’s governing board. 

3. Final Decision: After reviewing the appeal, the committee provides a written 
response to the family, either upholding or modifying the original decision. 

Through this structured approach, URBAN ACT Academy ensures that all disciplinary actions are 
carried out fairly and in a manner that upholds the rights and dignity of every student. 

 

10) Parent and Community Involvement 

URBAN ACT Academy has prioritized community engagement from the early stages of planning, 
ensuring that the school reflects the needs, values, and aspirations of Anderson families. The school 
has actively attended church meetings, community events, and listening sessions to seek insights 
from parents and stakeholders. These engagements have influenced key aspects of the school 
model, including curriculum design, student support services, and extracurricular programming. 

Additionally, local leaders, parents, and educators have provided feedback on restorative practices, 
place-based learning, and support for at-risk students, shaping the school’s culture and 
instructional approach. Their input has reinforced the importance of small class sizes, 
individualized learning plans, and robust student support services to promote academic and social 
success. 

Engagement Plan from Approval Through School Opening 

Once approved, URBAN ACT Academy will intensify its outreach efforts to ensure continued 
community involvement leading up to the school’s opening. The following strategies will be 
implemented: 

● Parent Advisory Council: A formal Parent Advisory Board (PAC) will be established to 
provide input on school policies, curriculum, and family engagement initiatives. 

● Community Information Sessions: Regular meetings will keep families informed about the 
school's development, enrollment process, and opportunities to get involved. 
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● School Open Houses & Orientation Events: Parents and students will be invited to tour the 
school, meet the leadership team, and participate in vision-building activities. 

● Local Partnerships & Resource Fair: A community event will connect families with support 
services, enrichment programs, and volunteer opportunities. 

● Social Media & Newsletters: Regular updates via social media, email newsletters, and printed 
materials will keep stakeholders informed and engaged. 

Parent Involvement in School Life & Family-School Partnerships 

URBAN ACT Academy recognizes that parental involvement is a key driver of student success and 
will implement multiple pathways for families to engage in school life: 

1. Parent Volunteering & Leadership Roles 
○ Classroom & Event Volunteers: Parents will be encouraged to assist with school 

events, classroom activities, and student projects. 
○ Mentor & Tutor Programs: Parents with expertise in STEM, arts, and trades will have 

the opportunity to work with students in small groups. 
○ Family Learning Nights: Workshops will provide parents with tools to support 

literacy, math skills, and social-emotional learning at home. 
2. Communication & Partnership Development 

○ Quarterly Parent-Teacher Conferences: Open discussions on student progress and 
learning strategies. 

○ Quarterly Celebrations of Learning: Students will present projects and learning 
portfolios to families. 

○ Annual Surveys & Feedback Sessions: Parents will have structured opportunities to 
provide ongoing input on school policies and programs. 

3. Commitment to Family Engagement 
○ Families will be invited—but not required—to contribute to school life in ways that 

align with their skills, schedules, and interests. 
○ Volunteer commitments can include helping in the classroom, organizing 

fundraisers, leading after-school clubs, or serving on committees. 

Community Resources & Partnerships to Support Students and Families 

URBAN ACT Academy has cultivated a strong network of community partnerships to provide 
wraparound services, extracurricular opportunities, and career exploration experiences. 

Educational & Youth Development Partnerships 

● Top Tier Daycare – Supports early childhood transitions and kindergarten readiness . 
● Teen Works – Provides tutoring, career readiness, and community service opportunities for 

students . 
● Greater Grace Church – Offers a food pantry, clothing closet, and housing assistance for 

families in need . 
● The Village Anderson – Collaborates on place-based learning and service-learning projects . 

Family & Social Support Services 

● Cerenity Recovery Café – Provides support for families facing homelessness, substance 
abuse, and mental health challenges . 
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● New Purpose Ministries – Serves as a hub for family support services, hosting school events 
and workshops . 

Enrichment & Extracurricular Opportunities 

● Anderson Steppers – Offers dance and creative arts programs to enhance student 
engagement . 

● People Rich Comedy – Provides a stress-relief space for parents and contributes funding for 
student enrichment activities . 

● Ray Walker & Boys & Girls Club – Supports after-school 
programs and summer learning initiatives . 

● Damon Golden Creative & A-Town Event Production – 
Assists with school media, student projects, and 
community events . 

These partnerships will provide both fee-based and in-kind 
support, ensuring that students and families have access to academic, social, and wellness resources 
that contribute to long-term success. 

URBAN ACT Academy is deeply committed to building strong partnerships with families and the 
community. From pre-launch engagement efforts to ongoing parent involvement opportunities, the 
school will foster a collaborative environment where parents, educators, and community members 
work together to create a thriving, student-centered learning experience. Through continuous 
feedback, volunteer programs, and wraparound services, URBAN ACT Academy will ensure that all 
students receive the academic, emotional, and social support needed to succeed. 

 

11) Educational Program Capacity 

URBAN ACT Academy is guided by two experienced and dynamic leaders who bring a wealth of 
expertise in education and a deep commitment to community-focused learning. Together, Mark 
Humphrey, the Principal, and Nigena Livingston, the Head of School, form the backbone of the 
school’s leadership, overseeing the development, governance, and success of the academy’s mission 
in Anderson, Indiana. Their leadership will ensure that URBAN ACT Academy is not only a 
high-performing institution but also a valuable resource for underserved students and families in 
the area. 

Nigena Livingston, Head of School 

Nigena Livingston serves as the Head of School of URBAN ACT Academy, bringing over 20 years of 
experience in school leadership, curriculum design, and instructional development. As the founder 
and Head of School of the Indianapolis location, Nigena has successfully led the organization since 
its inception, transforming URBAN ACT Academy into a model of holistic education that prioritizes 
both academic excellence and student well-being. Her leadership has been pivotal in crafting the 
school’s place-based learning (PBL) approach and implementing restorative justice practices, which 
are now hallmarks of the academy’s success.. 
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Nigena’s vision for education is grounded in data-driven decision-making and a deep commitment 
to community. Over the course of her career, she has focused on creating educational environments 
that not only address students' academic needs but also promote social, emotional, and civic 
development. She believes in building schools that serve as community hubs, where families, 
educators, and students collaborate to foster personal and academic growth. Nigena’s leadership 
has resulted in measurable improvements in student outcomes, including increased student 
achievement and stronger relationships between students, teachers, and the community. 

Her career includes work with The Mind Trust, where she was an Innovation School Fellow, and 
extensive leadership experience as a Principal and Director of Instruction in several schools across 
the country. Nigena holds a Master’s degree in Educational Leadership and Administration from 
Grand Valley State University, where she developed her expertise in curriculum development and 
staff coaching. She also founded the Living Education Access Project, which focuses on helping 
educators design and implement holistic education strategies that address the unique challenges of 
under-resourced school systems. 

Nigena's experience in charter school governance, coupled with her hands-on approach to school 
management, positions her as a leader who can guide URBAN ACT Academy through its next phase 
of growth in Anderson. Her leadership will ensure the school’s continued success and expansion 
while maintaining the core values that have made the Indianapolis location a success. 

Mark Humphrey, Principal 

Mark Humphrey, a native of Anderson, Indiana, serves as the Principal of URBAN ACT Academy. 
Born and raised in Anderson, Mark has an intimate understanding of the challenges facing the local 
community. His experience as a leader in urban education has been honed over eight years, during 
which he has worked primarily with Black and brown students in high-poverty areas, with a strong 
focus on school turnaround efforts. Mark’s leadership is characterized by his commitment to closing 
the achievement gap for students in underserved areas, helping them overcome systemic barriers to 
success. 

In his most recent role as the Principal at URBAN ACT Academy’s Indianapolis location, Mark has 
been instrumental in developing a strong school culture based on Restorative Practices and 
social-emotional learning. His focus is on relationship-building, ensuring that students, particularly 
those with behavioral challenges, feel understood and supported. He believes in empowering 
students to take responsibility for their actions while providing them with the tools they need to 
succeed academically and socially. Under Mark’s leadership, the Indianapolis school has seen 
significant reductions in disciplinary incidents, and students have demonstrated improvements in 
both behavior and academic performance. 

Mark holds a Master’s degree in Educational Leadership from Central Michigan University, along 
with additional professional training from Relay Graduate School of Education and Ball State 
University, where he completed coursework in Restorative Practices and instructional leadership. 
His extensive background in school leadership, including his experience as a Dean of Students and 
middle school math teacher, gives him a comprehensive view of how to lead a school effectively. As a 
founding member of URBAN ACT Academy, Mark’s work in turnaround schools and his dedication 
to community transformation make him uniquely qualified to lead the new school in Anderson. His 
personal ties to Anderson, combined with his educational philosophy, position him as a leader who 
not only understands the needs of the community but is deeply invested in its success. 
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Morgan Galbreth, JD, Board Chair 

Morgan Galbreth serves as the Chair of the Board of Directors for URBAN ACT Academy, bringing 
extensive legal and compliance expertise to the role. Professionally, she is an Associate Director at 
Eli Lilly and Company, where she focuses on compliance monitoring and legal advisory functions.  
 
In her capacity as Board Chair, Ms. Galbreth has been instrumental in guiding URBAN ACT Academy 
through its development and operational phases. Her legal background has been pivotal in ensuring 
that the school adheres to all regulatory requirements and maintains high standards of financial 
stewardship. She has provided strategic oversight in areas such as governance, policy development, 
and compliance, ensuring that the academy operates within the legal frameworks governing 
educational institutions. 

Collective Leadership Expertise 

The leadership team of Mark Humphrey and Nigena Livingston brings complementary skills and 
deep expertise in the areas of school leadership, curriculum design, instruction, and community 
engagement. Together, they possess a unique combination of experience that enables them to drive 
the school’s vision forward while addressing the specific needs of the students and families in 
Anderson. 

School Leadership, Administration, and Governance 

Mark and Nigena have proven track records in effectively leading schools in urban settings. Nigena 
has been at the helm of URBAN ACT Academy for over six years, overseeing the school’s growth and 
success in Indianapolis, while Mark has been a key figure in shaping the school’s culture and 
academic outcomes. Their shared experience in governance ensures that they understand the 
intricacies of running a charter school, including ensuring compliance with state and federal 
regulations, overseeing staff development, and creating data-driven strategies to support academic 
success. 

Curriculum, Instruction, and Assessment 

Nigena’s extensive background in curriculum design and instructional leadership ensures that 
URBAN ACT Academy’s educational program is rigorous, engaging, and responsive to the needs of a 
range of learners. She has designed curricula that integrate place-based learning (PBL) and 
culturally relevant pedagogy, which helps students connect their learning to real-world problems 
and their own communities. Mark’s expertise in restorative practices and social-emotional learning 
complements this by ensuring that the school’s approach to instruction is holistic, addressing not 
only academic needs but also the emotional and social growth of students. Together, they emphasize 
the importance of data-driven instruction and formative assessments to track student progress and 
adjust teaching strategies as needed. 

Performance Management 

Both leaders are committed to ensuring that URBAN ACT Academy meets high standards of 
academic performance and operational excellence. Nigena’s experience in leading schools through 
continuous improvement cycles has resulted in measurable gains in student achievement. Mark’s 
work with behavior management systems and his focus on using restorative practices to reduce 
disciplinary incidents have created a school environment where students feel supported and are 
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better able to focus on their learning. Their leadership style is collaborative, with both leaders 
prioritizing professional development for teachers and staff to build capacity within the school. 

Parent and Community Engagement 

Mark’s deep personal ties to Anderson are a cornerstone of URBAN ACT Academy’s community 
engagement strategy. As a native of the city, he understands the challenges that local families face 
and is committed to ensuring that the school serves as a resource for the entire community. Both 
Mark and Nigena emphasize the importance of family involvement in the educational process, and 
they have developed numerous partnerships with local organizations, churches, and community 
groups to ensure that parents and guardians are active participants in their children’s education. 

Nigena has extensive experience building community partnerships in Indianapolis, and she brings 
this expertise to Anderson, where she will work to establish relationships with local businesses, 
nonprofits, and educational organizations. These partnerships will provide additional resources and 
opportunities for students, including internships, mentorship programs, and after-school activities. 

Community Knowledge and Connections 

Mark Humphrey’s deep roots in Anderson give URBAN ACT Academy a strong foundation for 
building trust and engagement with the local community. Having grown up in Anderson, Mark is 
well-acquainted with the city’s strengths and challenges, particularly where a lack of access to 
high-quality education have been persistent issues. His personal connections with local families and 
organizations provide the school with a direct line to the community, helping ensure that URBAN 
ACT Academy’s programs are tailored to the needs of Anderson’s children. 

Nigena’s experience in urban school settings across the country, coupled with her success in 
building relationships with community leaders in Indianapolis, allows her to bring a broader 
perspective to community engagement in Anderson. Her focus on holistic education and 
community-based learning will drive initiatives that encourage students to take active roles in their 
neighborhoods, creating a pipeline of engaged citizens who are empowered to make positive 
changes. 

Partners and Resources 

URBAN ACT Academy has established partnerships with several organizations that are essential to 
its success. Relay Graduate School of Education, for example, will support the ongoing professional 
development of the school’s teachers and leaders, ensuring they have access to the latest research 
and strategies in instructional leadership and classroom management. Additionally, local 
community organizations in Anderson will play a crucial role in supporting the school’s outreach 
and engagement efforts, helping to connect families with the resources they need to thrive. 

Compensation and Leadership Roles 

As co-founders and the driving force behind URBAN ACT Academy, Mark Humphrey and Nigena 
Livingston are not just executive leaders—they are the operational backbone of the school. 
Currently compensated through the nonprofit’s existing funds, which reflect over five years of 
sustained impact in Indiana, both leaders are fully committed to the launch and long-term success 
of the Anderson campus. Their compensation is aligned with market standards for school 
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leadership, but the scope and intensity of their responsibilities far exceed traditional administrative 
roles. 

Mark and Nigena function as a team of many: serving as principals, deans of culture, instructional 
coaches, curriculum developers, data analysts, custodians,, and external relations managers. Their 
day-to-day work spans from designing and implementing academic programs to managing school 
culture and facilities, while also leading fundraising, community partnerships, and teacher 
development. Their dual leadership ensures the fidelity of the school’s vision while allowing for 
constant innovation and responsive problem-solving. 

This integrated leadership model is a deliberate choice. It reflects the school’s startup phase and the 
founders’ belief that transformative education requires hands-on stewardship. Rather than delegate 
core responsibilities, they have embraced the challenge of modeling the culture, instructional 
excellence, and community commitment they expect from every staff member. Their willingness to 
“do the work”—from sweeping the floors to leading restorative circles—sets a powerful tone for the 
school’s ethos. 

Their compensation, while fair and competitive, is only one dimension of their investment in 
URBAN ACT Academy. Their true value lies in the passion, experience, and relentless dedication 
they bring to every aspect of school life. 

Conclusion 

Under the leadership of Mark Humphrey and Nigena Livingston, URBAN ACT Academy is 
well-positioned to achieve success in Anderson. Their combined expertise in school leadership, 
instructional design, community engagement, and performance management ensures that the 
school will provide an exceptional educational experience for all students. 
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SECTION 2.  OPERATIONS PLAN & CAPACITY 
 

1) Legal Status and Governing Documents 

URBAN ACT Academy is organized as a non-profit corporation under the laws of the state of 
Indiana. The school operates as a public charter school and is governed by a board of directors that 
provides oversight and ensures adherence to its mission of serving underserved students in 
Anderson, Indiana. 

The school holds 501(c)(3) federal tax-exempt status, as recognized by the 
Internal Revenue Service (IRS). This designation allows URBAN ACT Academy 
to receive tax-deductible donations and grants, which support the school’s 
operations and development. The non-profit status also ensures that any 
surplus funds are reinvested directly into the school to improve educational 
programs, facilities, and services for students, rather than distributed for 
personal gain. 

As a tax-exempt non-profit, URBAN ACT Academy complies with all federal and state regulations 
regarding financial accountability, transparency, and governance. The school maintains proper 
accounting records and undergoes regular audits to ensure compliance with applicable laws, 
including those governing charter schools in Indiana. Additionally, the board of directors is 
responsible for ensuring that the school operates in accordance with its non-profit status and 
continues to meet the requirements set by the IRS for maintaining tax-exempt status. 

 

2) Organization Charts 

See Attachment 13 

 

3) Governing Board 

Governance Philosophy: The governance philosophy guiding the board of URBAN ACT Academy is 
grounded in collaboration, transparency, and accountability, with a strong focus on ensuring that 
the school fulfills its mission to serve students in underserved communities. The board’s primary 
responsibility is to provide strategic oversight and ensure the educational and operational success 
of the school while allowing school leadership the autonomy to execute day-to-day management. 

The board values the involvement of key stakeholders—including parents, educators, community 
members, and local leaders—and ensures that these groups have meaningful input in the 
decision-making process. Stakeholders are engaged through regular meetings, advisory committees, 
and ongoing communication channels that allow them to share feedback, participate in discussions, 
and contribute to the school’s development. The board is committed to being accessible to the 
school community and fostering a collaborative culture in which all voices are heard. 
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Governance Structure: URBAN ACT Academy is governed by a board of directors composed of eight 
current members, with a continued desired composition that includes individuals with expertise in 
key areas such as education, finance, law, governance, and community leadership. The board 
currently includes previous school founders, business leaders, attorneys, financial experts, and 
advocates for education. This diversity of skills and backgrounds ensures that the board is equipped 
to guide the school toward educational and operational excellence. 

Primary Roles of the Governing Board 

The primary role of the governing board is to: 

● Oversee the school's mission and strategic direction. 
● Ensure compliance with all legal, regulatory, and financial obligations. 
● Monitor academic performance and student outcomes, ensuring the school meets or 

exceeds expectations set by the charter agreement and state standards. 
● Approve the school’s annual budget and financial plan, and ensure sound financial 

management. 
● Evaluate the performance of the school leader, including conducting regular reviews to 

ensure alignment with the school’s goals. 
● Engage key stakeholder groups, including parents, community members, and staff, in the 

governance process. 
● Recruit and train new board members to ensure continuity in governance. 

Interaction with the Principal and Advisory Bodies: The board works closely with the Head of 
School and the Principal, who are responsible for the day-to-day management of the school, 
including instructional leadership, staff management, and school operations. The Principal reports 
regularly to the Head of School who then reports to the board, providing updates on academic 
performance, school culture, student discipline, and operational matters. This relationship is based 
on mutual trust, with the board offering guidance and support while respecting the Head of School 
and the Principal’s autonomy to lead the school effectively. 

The board may also engage advisory bodies, such as parent advisory committees time-to-time, 
which provide valuable input on school policies, community engagement, and student needs. These 
advisory bodies do not have formal decision-making power but serve as a vital channel for 
stakeholder feedback. 

Board Composition and Expertise 

The board currently consists of eight members, with the following expertise: 

● School Founders: Individuals with deep knowledge of how to build schools, develop and 
evaluate a school’s mission and vision, ensuring continuity and commitment to the founding 
principles. Additionally, these members possess a deep understanding of educational 
philosophy and operational excellence. 

● Attorneys: Legal experts who provide guidance on regulatory compliance, contracts, and 
governance matters. 

● Financial Leaders: Individuals with expertise in budgeting, financial oversight, and auditing, 
ensuring the school’s financial health and sustainability. 
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● Education Advocates: Experts in curriculum design, instructional leadership, and student 
assessment, who guide the academic direction of the school. 

This composition allows the board to effectively oversee the school’s operations and ensure that it 
meets both its academic and operational goals. The board’s collective expertise in education, 
governance, finance, and law ensures that URBAN ACT Academy remains on track for success. 

Ensuring Educational and Operational Success 

The board’s structure and composition are designed to support URBAN ACT Academy’s educational 
and operational success in several key ways: 

1. Educational Oversight: By including education advocates and experts on the board, the 
school’s curriculum, instructional practices, and student assessments are regularly reviewed 
and enhanced to align with best practices and state standards. The board closely monitors 
academic performance data and ensures that the school remains focused on improving 
student outcomes. 

2. Operational Accountability: The board’s financial and legal experts provide rigorous 
oversight of the school’s budget, financial management, and compliance with laws and 
regulations. This ensures that the school operates efficiently and is financially sustainable. 

3. Evaluation of School Leadership: The board evaluates the Principal/Head of School’s 
performance regularly through goal-setting and performance reviews. These evaluations are 
based on clear metrics related to academic performance, school culture, operational 
management, and community engagement. 

4. Stakeholder Representation: By actively engaging parents, teachers, and community leaders, 
the board ensures that all stakeholder groups have a voice in school governance. This 
engagement strengthens the connection between the school and the community, fostering 
trust and collaboration. 

Board Selection and Meetings 

The board of URBAN ACT Academy, upon authorization, will govern the new Anderson location, 
ensuring continuity in mission and leadership from the current URBAN ACT non-profit.. The current 
board has already overseen the successful development and operation of the Indianapolis school, 
and no additional transformation of the board's membership, mission, or bylaws is needed as they 
assume governance of the Anderson school. 

Board members are selected based on their expertise, commitment to the school’s mission, and 
ability to contribute to the school’s success. The board meets bi-monthly, with additional meetings 
scheduled as needed. During these meetings, the board reviews academic data, financial reports, 
and strategic initiatives. The board operates through several committees, including: 

● Finance Committee: Oversees budgeting, financial management, and audits. 
● Academic Excellence Committee: Monitors student performance, curriculum implementation, 

and instructional strategies. 
● Governance Committee: Recruits and trains new board members and ensures compliance 

with governance best practices. 

Ethical Standards and Conflicts of Interest 
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The board adheres to a strict code of ethics and has established procedures for identifying and 
addressing conflicts of interest. Board members are required to disclose any potential conflicts, and 
in the event of a perceived or actual conflict, the board takes immediate steps to ensure 
transparency and fairness. If a conflict arises, the board member in question recuses themselves 
from any related decision-making processes. There are no known conflicts of interest among 
current board members. 

Plans for Board Capacity Building and Recruitment: URBAN ACT Academy is committed to building 
the capacity of its governing board over time. To maintain a high level of expertise and leadership, 
the board continuously seeks new members with specific skills that complement the existing 
composition. Recruitment efforts focus on identifying individuals with expertise in education, 
finance, community leadership, and nonprofit governance. As vacancies arise, the Governance 
Committee leads the search for new members, prioritizing those who share the school’s 
commitment to all and student success. 

Board members receive a comprehensive orientation that includes training on the school’s mission, 
governance responsibilities, and key operational areas. Additionally, ongoing development 
opportunities are provided through workshops, webinars, and board retreats, covering topics such 
as data-driven decision-making, financial management, and academic oversight. This ensures that 
both new and existing board members remain well-equipped to fulfill their governance duties 
effectively. 

Conclusion: URBAN ACT Academy’s governing board is a strong and committed group of individuals 
who bring diverse expertise to the school’s leadership. With a clear governance philosophy rooted 
in accountability, transparency, and stakeholder involvement, the board is well-positioned to ensure 
the educational and operational success of the school. Their ongoing commitment to capacity 
building and ethical governance will guide URBAN ACT Academy as it continues to grow and serve 
the students and families of Anderson. 

 

4) Advisory Bodies 

URBAN ACT Academy will establish a Parental Advisory Body upon the school's formation to 
provide informal stakeholder input and strengthen the connection between parents and the 
school’s leadership. While the advisory body will not have formal decision-making authority, it will 
serve as an essential channel for parents to share their insights and feedback on various aspects of 
the school, fostering a collaborative environment. 

Roles and Duties of the Parental Advisory Body 

The primary role of the Parental Advisory Body will be to: 

● Offer feedback on key school policies, curriculum, student support services, and school 
events. 

● Identify opportunities for improving family engagement, communication, and overall 
student experience. 

● Raise concerns or suggestions from the broader parent community, providing a voice for 
parents to address school-related issues. 
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● Collaborate with school leadership on planning and promoting community events, such as 
family nights, parent workshops, and student celebrations. 

Although the advisory body does not have formal governance power, its feedback will help shape 
school initiatives and policies by reflecting the concerns and priorities of parents. 

Planned Composition 

The advisory body will consist of parents, representing a diverse cross-section of the school’s 
student population, with particular emphasis on including parents of: 

● Students from underserved neighborhoods. 
● Students with disabilities. 
● At-risk students. 
● English Language Learners (ELL). 

This composition ensures a wide range of perspectives and experiences. The group will aim for 
equal representation across different grade levels, and efforts will be made to ensure language 
support where necessary. 

Strategy for Achieving Composition 

To form a diverse and representative body, URBAN ACT Academy will use the following strategies: 

● Inviting parents to express interest during enrollment, orientation, and family engagement 
events. 

● Regular communication through newsletters and emails encouraging parents to join or 
participate. 

● Teacher and staff nominations to identify parents who are actively involved in their 
children’s education and could provide valuable insights. 

● Accommodating practices, such as offering meeting times that accommodate varying 
schedules and providing childcare if needed, to remove barriers to participation. 

The advisory body will aim to engage parents who are committed to the school’s mission and who 
can offer constructive feedback on behalf of the larger parent community. 

Role of Parents, Students, and Teachers 

While the Parental Advisory Body will consist primarily of parents, teachers and students may 
occasionally be invited to provide input on specific topics, especially those related to student life, 
extracurricular activities, or school policies that directly affect them. The inclusion of teachers will 
help bridge the gap between family and classroom dynamics, and occasional student input will 
ensure that students’ voices are considered when appropriate. 

Reporting Structure 

The Parental Advisory Body will have an informal reporting structure and will meet every other 
month, at the same frequency as the board of directors' meetings. After each meeting, the advisory 
body will provide a summary of its discussions and suggestions, which will be shared directly with 
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the board of directors. This informal reporting ensures that the board receives timely feedback on 
parental concerns and suggestions, while maintaining the advisory body’s consultative role. 
Although the advisory body does not have a formal place in the governance process, its input will be 
an important factor in board discussions and decision-making, particularly on matters related to 
family engagement, student support, and school culture. 

Collaborative Relationship with the Board 

By establishing this informal reporting structure, URBAN ACT Academy ensures that the advisory 
body serves as a bridge between parents and school leadership. The regular interaction with the 
board allows for open communication and ensures that parent perspectives are consistently 
considered in the school’s ongoing development. This informal yet structured relationship 
reinforces the school’s commitment to community engagement and encourages a shared sense of 
ownership over the school’s direction. 

By meeting on a bi-monthly basis and reporting directly to the board, the Parental Advisory Body 
will play a critical role in ensuring that parents remain active participants in their children’s 
education, offering valuable feedback that helps shape the school’s culture, policies, and community 
engagement efforts. 

 

5) Grievance Process   

URBAN ACT Academy is committed to maintaining open and transparent communication with 
students, parents, and the community. To ensure that any concerns or grievances are handled fairly 
and efficiently, the school has established a clear grievance process. This process allows parents, 
students, and other stakeholders to formally address their concerns regarding governing board 
policies, administrative procedures, or practices at the school. 

1. Informal Resolution 

Before initiating a formal grievance, URBAN ACT Academy encourages parents and students to seek 
an informal resolution by discussing the issue with the relevant staff member or administrator. In 
many cases, direct communication can resolve misunderstandings or disagreements quickly. If the 
concern relates to a classroom matter, the parent or student should first contact the teacher. If the 
issue is broader or involves school policies or administration, the concern should be brought to the 
attention of the Principal or another school leader. 

2. Formal Grievance Submission 

If the issue cannot be resolved informally or if the parent or student feels their concern has not been 
adequately addressed, they may file a formal grievance. This formal grievance process includes the 
following steps: 

● Written Submission: The grievance must be submitted in writing to the Principal. The 
written grievance should clearly outline the nature of the concern, relevant facts, and any 
actions already taken to resolve the issue. This written document allows the school to 
maintain a formal record and ensures that the issue is thoroughly documented. 
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● Acknowledgment: The Principal will acknowledge receipt of the grievance within two 
business days of its submission. This acknowledgment will include information on the next 
steps in the grievance process and a timeline for review. 

3. Investigation and Review 

Upon receiving the grievance, the Principal or a designated administrator will conduct an 
investigation into the matter. This may involve: 

● Reviewing relevant policies or procedures that pertain to the issue. 
● Interviewing the parties involved, including the student, parent, staff, or teachers, as 

necessary. 
● Gathering additional evidence, such as written records, emails, or school reports, to fully 

understand the context of the complaint. 

The school aims to resolve grievances promptly and fairly, with a resolution typically reached within 
10 business days of the written grievance submission. 

4. Decision and Response 

Once the investigation is complete, the Principal or administrator will provide a written response to 
the parent or student. This response will include: 

● A summary of the findings based on the investigation. 
● A clear explanation of the decision made. 
● Any actions that the school will take to address the concern, if applicable. 

The school’s response will also inform the parent or student of their right to appeal the decision if 
they are unsatisfied with the outcome. 

5. Appeal to the Governing Board 

If the parent or student is not satisfied with the resolution provided by the school administration, 
they may choose to appeal the decision to the Governing Board. The appeal process is as follows: 

● Written Appeal Submission: The parent or student must submit a written appeal to the Chair 
of the Governing Board within 10 business days of receiving the school’s decision. The 
appeal should include a summary of the grievance, the school’s response, and the reasons 
for appealing the decision. 

● Board Review: The Governing Board will review the appeal at its next regularly scheduled 
meeting. The Board may choose to review the grievance materials, meet with the parent or 
student, and discuss the issue with school leadership as part of their review process. The 
Board’s review ensures that all concerns are heard at the highest level of school governance. 

● Final Decision: After reviewing the appeal, the Governing Board will issue a final decision in 
writing. The decision of the Governing Board is considered final and binding. The parent or 
student will receive the Board’s response within five business days of the meeting where the 
appeal was considered. 

6. Reporting and Record Keeping: 
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URBAN ACT Academy is committed to maintaining a transparent and accountable grievance 
process. All formal grievances, investigations, and resolutions are documented and kept on file by 
the school administration. This ensures that the school can track the nature and frequency of 
grievances and continually improve its policies and procedures based on feedback. 

7. Special Considerations for Students with Disabilities: 

For grievances related to the rights or services of students with disabilities under the Individuals 
with Disabilities Education Act (IDEA) or Section 504 of the Rehabilitation Act, the school will 
follow the additional legal processes required to ensure compliance. This may include conducting a 
manifestation determination review or holding a meeting of the student’s Individualized Education 
Program (IEP) team to address the concerns raised in the grievance. 

Conclusion: URBAN ACT Academy’s grievance process is designed to ensure that all stakeholders 
have a clear, fair, and transparent pathway to address concerns. By encouraging informal resolution 
when possible and providing a structured, formal grievance procedure, the school fosters a culture 
of open communication and accountability, ensuring that all voices are heard and respected. 

 

6) School Management Contracts  

N/A 

 

7) Staff Structure 

At URBAN ACT Academy, the relationship between the senior administrative team and the rest of 
the staff is based on a foundation of collaboration, clear communication, and shared leadership. The 
senior administrative team, which includes the Principal and key administrative leaders, fosters a 
school culture where staff feel supported, valued, and engaged in the school’s mission. This is 
accomplished through ongoing professional development, regular feedback, and open lines of 
communication that promote both instructional excellence and staff well-being. 

1. Collaborative Leadership and Communication: The senior administrative team maintains an 
open-door policy, encouraging all staff to communicate concerns, ideas, or suggestions directly. 
Regular staff meetings, led by the Principal or administrative leaders, provide opportunities for 
teachers and support staff to align on goals, review instructional strategies, and discuss student 
progress. These meetings are held weekly and cover essential topics such as curriculum 
development, student behavior, and school culture initiatives. 

In addition to staff meetings, the school implements one-on-one coaching and check-ins between 
teachers and administrators. These sessions provide personalized support for teachers, allowing 
them to discuss their instructional practices, classroom management, and professional goals in a 
confidential and constructive setting. This coaching structure strengthens relationships between 
the administration and teaching staff, fostering a sense of partnership in achieving the school’s 
mission. 
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2. Performance and Feedback System: URBAN ACT Academy prioritizes continuous improvement 
for all staff members. The school’s performance evaluation system is based on regular classroom 
observations, feedback sessions, and data-driven assessments. Teachers and staff are evaluated on 
both their instructional practices and their contribution to the school’s culture and student 
outcomes. 

Senior administrators conduct formal and informal observations throughout the year, followed by 
feedback sessions aimed at helping staff improve their instructional methods and professional 
development. These evaluations are designed to be collaborative rather than punitive, with the goal 
of fostering growth and excellence in the classroom. 

3. Professional Development and Support: The senior administrative team also plays a key role in 
facilitating ongoing professional development. Teachers participate in weekly professional learning 
communities (PLCs) where they collaborate on instructional strategies, review student data, and 
share best practices. Additionally, the administrative team organizes monthly full-day professional 
development sessions, which focus on topics such as restorative practices, differentiated 
instruction, and project-based learning. These opportunities for professional growth help ensure 
that all staff are equipped with the skills and knowledge necessary to meet the diverse needs of 
students. 

4. Teacher-Student Ratio: URBAN ACT Academy is committed to 
maintaining small class sizes to ensure that students receive 
personalized attention and support. The teacher-student ratio at the 
school is approximately 1:20/23, meaning each teacher is responsible 
for an average of 20-23 students. This ratio allows for more 
individualized instruction, targeted interventions, and stronger 
relationships between teachers and students. 

5. Total Adult-to-Student Ratio: In addition to teachers, URBAN ACT 
Academy employs instructional aides, support staff, and administrative 
personnel, all of whom contribute to creating a supportive learning 
environment. The overall adult-to-student ratio at the school is approximately 1:10, meaning there 
is one adult for every ten students. This ratio includes teachers, instructional aides, school 
counselors, and other support staff who are involved in both academic instruction and student 
well-being. 

6. Managing Support and Instructional Staff: The relationship between the senior administrative 
team and support staff, such as instructional aides and counselors, is also managed through clear 
communication and role delineation. Support staff are integrated into the instructional process, 
working alongside teachers to assist with small group instruction, student assessments, and 
individualized learning plans. Regular check-ins with the administrative team ensure that support 
staff are effectively deployed and that their contributions align with the school’s overall educational 
goals. 

7. Fostering a Positive School Culture: The senior administrative team plays a critical role in shaping 
and maintaining a positive school culture. By fostering collaboration, providing regular feedback, 
and supporting professional development, they ensure that all staff members are working toward 
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 the same goals. The team emphasizes the importance of restorative practices and social-emotional 
 learning, creating a school environment where staff and students alike feel valued and supported. 

 In conclusion, the relationship between URBAN ACT Academy’s senior administrative team and the 
 rest of the staff is built on a commitment to collaborative leadership, open communication, and 
 continuous improvement. With a clear performance and support structure in place, the school 
 ensures that teachers and staff are aligned with the school’s mission and equipped to provide 
 high-quality education to all students. The carefully managed teacher-student and adult-student 
 ratios further enhance the school’s ability to offer individualized attention and foster strong 
 relationships throughout the school community. 

 8) Staffing Plans, Hiring, Management, and Evaluation 

 Employee Relationship and Employment Contracts  : At  URBAN ACT Academy, employees will 
 operate under an at-will employment agreement, meaning either the school or the employee can 
 terminate employment at any time, with or without cause. While employment will primarily be 
 at-will, the school may also use employment contracts for specific leadership positions or 
 specialized staff members where the roles involve unique responsibilities or expectations. These 
 contracts will outline the scope of duties, compensation, benefits, and terms of employment, and 
 may include performance benchmarks. Contracts will be used to ensure clarity of expectations and 
 commitment to school goals, while still providing the flexibility to adapt to changing needs. 

 Salary Ranges, Employment Benefits, and Incentives 

 URBAN ACT Academy offers competitive salary ranges based on qualifications, experience, and 
 responsibilities: 

 ●  Teachers: $50,000 to $65,000, depending on experience and certifications. 
 ●  Support Staff: $35,000 to $45,000. 
 ●  Administrative Staff and Principal: $80,000 to $120,000. 

 In addition to base salaries, the school provides a comprehensive benefits package for all full-time 
 employees, including: 

 ●  Health, dental, and vision insurance. 
 ●  Retirement plan with matching contributions. 
 ●  Paid time off (PTO) and sick leave. 
 ●  Professional development stipends. 

 To reward and retain high-performing staff, the school will implement an incentive-based 
 compensation structure, which includes: 

 ●  Merit-based bonuses for meeting or exceeding academic and performance targets. 
 ●  Recognition awards for outstanding contributions to school culture and student success. 
 ●  Opportunities for leadership roles or expanded responsibilities for high-performing 

 teachers. 
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Retention Strategy for High-Performing Teachers 

URBAN ACT Academy places a strong emphasis on teacher retention, recognizing that consistent, 
high-quality instruction is critical to student success. The school’s retention strategy includes: 

● Ongoing professional development tailored to teachers’ growth needs, including 
instructional coaching and leadership training. 

● Opportunities for career advancement, such as leadership roles or positions on school 
committees. 

● Recognition programs, such as Teacher of the Month awards and public recognition during 
staff meetings and school events. 

● Supportive work environment, including mentoring programs and regular feedback from 
school leaders to ensure teachers feel valued and supported. 

● Merit pay based on performance of reaching class-wide student achievement. 
● Collaborative planning time and access to resources that promote professional growth. 

Recruitment and Hiring Strategy for Teaching Staff 

URBAN ACT Academy is committed to hiring “Highly Qualified” teachers in accordance with the 
Elementary and Secondary Education Act (ESEA) and Indiana Code IC § 20-24-6. The recruitment 
and hiring strategy includes: 

1. Recruitment Timeline: The recruitment process will begin at least six months before the 
start of the school year, with job postings distributed through educational job boards, 
university partnerships, and local and national teacher networks. 

2. Selection Criteria: Candidates will be evaluated on their certifications, experience working 
in urban or high-need school environments, and commitment to student-centered learning. 
Additional preferences include expertise in restorative practices, project-based learning, 
and social-emotional learning (SEL). 

3. Hiring Process: Candidates will undergo a multi-step interview process including: 
○ Initial screening interviews to assess qualifications and fit. 
○ A demonstration lesson to evaluate instructional skills. 
○ An in-depth interview with the school’s leadership team to discuss educational 

philosophy and approach to student success. 

Special consideration will be given to candidates who demonstrate a strong commitment to working 
with Anderson’s student populations and who align with the school’s vision for restorative justice 
and place based learning. 

Hiring and Dismissing School Personnel 

The hiring process for all school personnel includes thorough background checks, in accordance 
with Indiana law, to ensure the safety and well-being of students. This process includes: 

● Criminal background checks and fingerprinting for all new hires. 
● Reference checks with previous employers to verify qualifications and past performance. 

For dismissals, if performance concerns arise, the school will follow a progressive discipline process 
that includes: 

 

 

54



 

1. Documentation of performance issues. 
2. Meetings with the employee to address concerns and develop an improvement plan. 
3. Monitoring and follow-up to assess whether improvement is made. 
4. If no improvement is seen after multiple interventions, the school may proceed with 

termination in accordance with employment laws and school policies. 

School Leader Support and Evaluation 

The Principal will be evaluated and supported by the Head of School.  Each year, the evaluation will 
focus on: 

1. Student performance outcomes, including growth in state assessments and internal 
benchmarks. 

2. Leadership effectiveness, as measured by staff satisfaction, teacher retention, and school 
culture metrics. 

3. Operational management, including budget adherence, facilities oversight, and meeting 
enrollment targets. 

The Head of School  will conduct formal performance evaluations twice a year, supplemented by 
regular coaching and support sessions to provide guidance on challenges and opportunities for 
growth. The evaluation process will involve goal setting at the beginning of the school year, regular 
check-ins, and a final performance review to assess progress toward these goals. 

Teacher Support and Evaluation 

Teachers will be supported and evaluated by the Principal, who will implement a robust 
observation and feedback cycle: 

1. Classroom observations: Teachers will receive both informal and formal classroom 
observations throughout the year. 

2. Coaching and feedback: Following observations, teachers will meet with the Principal to 
receive targeted feedback and coaching on instructional practices and classroom 
management. 

3. Professional development plans: Each teacher will have an individualized professional 
growth plan that outlines specific areas for development, aligned with school goals and 
student needs. 

4. Student performance: Teacher evaluations will also consider student outcomes, such as 
progress in state assessments and other learning benchmarks. 

Evaluations will occur on an annual basis, ensuring teachers have regular opportunities to reflect on 
their practice and receive constructive feedback. 

Handling Unsatisfactory Leadership or Teacher Performance 

If the performance of either the school leadership or teaching staff is unsatisfactory, URBAN ACT 
Academy will follow a structured improvement plan process: 
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1. Performance Improvement Plan (PIP): The Principal or teacher will be placed on a PIP that 
outlines specific areas for improvement, clear performance expectations, and a timeline for 
demonstrating progress. 

2. Regular monitoring: The Head of School or Principal will conduct frequent check-ins to 
monitor progress, provide additional support, and adjust the plan as necessary. 

3. Final evaluation: If, after a reasonable period, there is insufficient improvement, further 
actions may be taken, including termination or reassignment to a different role. 

Leadership and Teacher Changes 

Leadership or teacher turnover will be managed through succession planning and a strong pipeline 
of trained staff. By cultivating leadership internally through professional development and 
mentoring programs, URBAN ACT Academy ensures that it has qualified candidates to fill key 
positions when turnover occurs. Additionally, strong partnerships with educational organizations 
and universities will support ongoing recruitment efforts. 

Board Evaluation of the Head of School 

The Governing Board will evaluate the performance of the Head of School on an annual basis. This 
evaluation will focus on: 

1. Student academic outcomes across all campuses. 
2. School culture and leadership. 
3. Operational and financial management. 
4. Staff retention and satisfaction. 

The Head of School will, in turn, evaluate the Principal, ensuring that performance expectations 
align with the overall goals of the school and that leadership supports the continued success of 
URBAN ACT Academy. 

By maintaining a transparent, collaborative, and structured process for supporting and evaluating 
all staff members, URBAN ACT Academy ensures that both leadership and teachers are empowered 
to succeed and contribute to the school’s mission of providing high-quality education to 
underserved students. 

 

9) Professional Development  

The professional development plan for URBAN ACT Academy is designed to build staff capacity 
through a comprehensive and structured program led by the Principal, with occasional support 
from expert third-party partners. The program aligns with the school's mission and instructional 
approach to ensure effective teaching and learning. 

1. Person Responsible for Professional Development 

The Principal will lead the professional development (PD) program, overseeing its planning, 
implementation, and evaluation. The Principal ensures that training aligns with the school’s 
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educational goals and adapts to staff needs throughout the year, with support from expert 
third-party partners when needed to provide specialized training. 

2. Core Components of Professional Development 

The core components include: 

● Instructional Strategies: The Principal will focus on evidence-based practices aligned with 
project-based learning (PBL), restorative practices, and social-emotional learning (SEL) to 
enhance teaching effectiveness. 

● Data-Driven Instruction: Training on using interim assessment data (e.g., NWEA MAP) will 
be emphasized to help teachers tailor instruction and interventions effectively. 

● Restorative Practices and SEL Integration: The Principal will provide ongoing sessions 
aimed at building a positive and supportive school culture, emphasizing restorative 
practices and SEL integration. 

These components support the educational program by ensuring teachers are equipped to 
implement the curriculum and instructional approaches effectively. 

3. Internal vs. External and Individualized vs. Uniform Professional Development 

● Internal PD: The majority of PD sessions will be conducted internally by the Principal, who 
will lead weekly and monthly sessions, as well as one-on-one coaching sessions tailored to 
individual teacher needs. 

● External PD: The Principal will collaborate with expert third-party partners occasionally, 
such as specialists in restorative practices or PBL, to provide additional workshops that 
offer new insights and specialized knowledge. 

● Individualized Support: Teachers will receive personalized support through one-on-one 
coaching sessions and participation in Professional Learning Communities (PLCs) that allow 
for targeted development based on their specific needs. 

● Uniform Components: School-wide PD days will focus on key areas such as curriculum 
implementation, SEL integration, and maintaining a consistent school culture across 
classrooms. 

4. Pre-Opening Professional Development Schedule 

● Induction Period: Three weeks of full-day training before the school year begins (9 AM to 4 
PM daily). 

● Topics Covered: 
○ School culture, vision, and mission alignment. 
○ Curriculum implementation, focusing on PBL and classroom management. 
○ Restorative practices and SEL integration to establish a supportive environment. 
○ Special education, ELL support, and technology integration training. 

● Facilitators: The Principal will lead the sessions, with occasional involvement from expert 
partners to provide additional expertise in areas such as technology integration and special 
education support. 

5. Expected Number of Professional Development Days/Hours Throughout the School Year 
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● Weekly Sessions: 1 hour per week (approximately 36 hours per year) led by the Principal. 
● Monthly Full-Day Workshops: One day per month (8 hours) dedicated to professional 

development, totaling 72 hours annually. 
● Total Annual PD: Approximately 144 hours per year. 

The school calendar includes early release days and designated PD days to minimize disruptions to 
instructional time, ensuring that teachers have adequate time for collaborative planning and 
targeted training sessions led by the Principal. 

6. Common Planning and Collaboration Time 

● Weekly Collaborative Meetings: The Principal will facilitate these sessions, where teachers 
engage in collaborative planning, review student data, and plan interventions. 

● Use of Time: These sessions will focus on analyzing interim assessment data, planning 
differentiated instruction, and sharing best practices, ensuring that all teachers are 
equipped to meet the diverse needs of students. 

By centering the professional development program around the leadership of the Principal, with 
occasional support from expert partners, URBAN ACT Academy ensures a cohesive and responsive 
approach to staff development that enhances instructional quality and student outcomes. 

 

10) Performance Management 

URBAN ACT Academy’s performance management system is designed to align closely with Ball State 
University’s evaluation framework while integrating mission-specific goals that reflect the school’s 
unique educational philosophy and community context. The approach is comprehensive, ensuring 
that academic, financial, and organizational performance standards are met through a combination 
of data-driven strategies, continuous monitoring, and proactive improvement efforts. This holistic 
framework supports the school’s mission to provide high-quality education tailored to the needs of 
its diverse student population. 

1. Mission-Specific Educational Goals and Targets 

URBAN ACT Academy sets rigorous mission-specific educational goals aimed at enhancing both 
academic proficiency and the holistic development of students. These goals are closely monitored 
through specific assessments and performance metrics to ensure progress and accountability. 

● Academic Proficiency Goals: 
○ Math Proficiency: The school aims to increase the percentage of students meeting or 

exceeding proficiency levels in math by 10% annually, using state assessments such 
as ILEARN as the primary measure. This goal ensures that students make consistent 
gains, aligning with Indiana’s state standards for math proficiency and supporting 
students in achieving grade-level expectations. 

○ Reading Proficiency: In alignment with the state’s literacy initiatives, URBAN ACT 
Academy seeks to boost the percentage of students meeting or exceeding reading 
proficiency levels by 10% annually. Assessments such as ILEARN and IREAD-3 will 
be used to measure progress, particularly focusing on early literacy to ensure that 
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foundational reading skills are firmly established in the lower grades, setting 
students up for long-term academic success. 

● Academic Growth Goals: 
○ Student Growth Percentile (SGP): The school targets a minimum of 65% of students 

demonstrating above-average growth annually, with an SGP of 60 or higher in both 
math and reading. This metric is designed to track the progress of individual 
students, ensuring that even those who start below grade level have the opportunity 
to achieve significant growth each year. 

● Social-Emotional Learning (SEL): 
○ URBAN ACT Academy integrates SEL as a core component of its educational model. 

The goal is to achieve a 90% student satisfaction rate on school climate surveys, and 
to reduce behavioral and disciplinary incidents by 20% annually through the 
consistent use of restorative practices and SEL curriculum. These efforts aim to 
foster a positive school culture where students feel supported and motivated to 
succeed. 

These educational goals will be closely monitored using a combination of state assessments, SEL 
surveys, and the school’s internal behavior tracking systems to ensure comprehensive measurement 
and accountability. 

2. Mission-Specific Organizational Goals and Targets 

In addition to its academic goals, URBAN ACT Academy has developed specific organizational 
targets to ensure that the operational aspects of the school align with its mission to create a 
supportive, and high-achieving learning environment. 

● Attendance: The school will aim for an average daily attendance rate of at least 96%. High 
attendance rates are critical to ensuring that students are consistently engaged with their 
learning and can benefit fully from the curriculum and 
support services offered. This target will be monitored 
through daily attendance logs and monthly attendance 
reviews. 

● Student Retention: URBAN ACT Academy seeks to maintain 
a student retention rate of 92% year-over-year. Retention is 
a key indicator of student and family satisfaction, as well as 
the overall effectiveness of the school’s culture and 
academic programs. This will be tracked through 
enrollment and withdrawal data, as well as annual student 
and parent surveys. 

● Family Engagement: To strengthen the home-school connection, the school sets a goal for at 
least 80% of families to participate in two or more school events per year, including 
parent-teacher conferences, workshops, and school-wide celebrations. Family involvement 
will be measured using event attendance records, feedback forms, and engagement surveys. 

These organizational goals are designed to reinforce URBAN ACT Academy’s mission of building a 
strong community network that supports student achievement and well-being. 

3. Primary Interim Assessments 
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URBAN ACT Academy will use a range of primary interim assessments throughout the academic 
year to provide regular insights into student learning and progress. These interim assessments are 
carefully chosen to align with the school’s curriculum, Indiana state standards, and the school’s 
performance goals, ensuring consistency and accuracy in tracking student achievement. 

● NWEA MAP: This assessment will be administered three times per year—fall, winter, and 
spring—to monitor student growth and proficiency levels in math and reading. The NWEA 
MAP is particularly valuable for its ability to provide detailed, growth-oriented data that 
teachers can use to adjust instruction and set individualized goals for each student. It aligns 
well with state standards, allowing the school to track progress effectively. 

● Fundations: For early grades (K-2), Fundations will be used to track foundational literacy 
skills. This tool provides frequent, targeted feedback on key literacy components such as 
phonemic awareness and fluency, helping to identify students who may need additional 
support to reach reading proficiency. 

● Teacher-Created Formative Assessments: Weekly formative assessments will be developed 
by teachers to provide immediate feedback on student understanding of daily lessons and 
unit objectives. These assessments allow for quick adjustments in instruction and are 
designed to align closely with the state standards. 

● Exit Tickets and Fundations Assessments: These assessments will be used regularly to 
evaluate student mastery of specific lesson objectives. By using exit tickets, teachers can 
quickly assess understanding and reteach concepts as necessary, ensuring that learning 
gaps are addressed in real-time. 

By integrating these interim assessments, the school ensures that instructional practices are 
informed by data, leading to targeted and effective teaching that supports student achievement. 

4. Measuring and Evaluating Academic Progress 

URBAN ACT Academy will implement a multi-tiered approach to evaluating academic progress at 
the individual, cohort, and school-wide levels. This approach enables the school to make 
data-driven decisions that benefit all students. 

● Individual Students: Student progress will be monitored weekly through formative 
assessments, exit tickets, and quarterly through NWEA MAP assessments. Teachers will use 
this data to make immediate adjustments to instruction, providing targeted interventions 
and supports where needed. The goal is to ensure that students who are struggling receive 
additional resources promptly, preventing further academic delays. 

● Student Cohorts: Cohort data will be analyzed quarterly to assess trends in grade-level 
performance. For instance, if a particular grade shows slower progress in math, 
instructional leaders will identify potential issues and provide targeted professional 
development or resources for those teachers. This level of analysis allows for tailored 
support that meets the needs of specific student groups. 

● Whole School: At the school level, data from state assessments, interim assessments, and 
SEL surveys will be aggregated and reviewed by the leadership team on a quarterly basis. 
This data provides a comprehensive view of school performance, guiding strategic decisions 
such as curriculum adjustments or school-wide initiatives to enhance student engagement 
and academic outcomes. 

5. Data Collection and Analysis 
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URBAN ACT Academy will utilize PowerSchool as its primary Student Information System (SIS) to 
collect, manage, and analyze student data efficiently. The system will integrate various data points, 
including academic, behavioral, and attendance records, to provide a holistic view of student 
progress. 

● Data Collection: 
○ Academic data will be gathered through assessments like NWEA MAP, and 

classroom-based formative evaluations. 
○ Behavioral data, including discipline records and SEL survey results, will be 

collected and monitored to evaluate the effectiveness of restorative practices. 
○ Attendance data will be recorded daily and reviewed monthly to identify patterns 

and address attendance issues proactively. 
● Data Analysis: 

○ A Data Team, consisting of the Principal, Head of School, and lead teachers, will meet 
bi-weekly to review and interpret data. This team will identify trends and develop 
instructional strategies based on the findings, ensuring a consistent focus on 
improvement. 

○ Teachers will participate in collaborative data meetings where they analyze student 
performance, refine instructional practices, and design interventions to support 
student learning. 

6. Roles and Responsibilities for Data Management 

The school’s data management responsibilities will be clearly delineated to ensure accountability 
and effectiveness: 

● Principal: The Principal will oversee the data management process, ensuring that all data 
collection and analysis align with the school’s goals and standards. The Principal will lead 
data discussions and develop school-wide strategies based on the findings. 

● Assistant Principal: Responsible for interpreting data and providing insights to classroom 
teachers during collaborative planning meetings. The Assistant Principal will also facilitate 
professional development sessions that focus on data-driven instruction. 

● Teachers: Collect and input student data from formative assessments and other classroom 
activities. Teachers will use this data to inform their daily instruction and communicate 
progress to students and parents. 

7. Training and Support for Data Analysis 

To build capacity in data analysis and interpretation, URBAN ACT Academy will offer comprehensive 
training and support to all staff members: 

● Initial Training: At the start of the school year, all staff will participate in an intensive data 
analysis workshop that focuses on using assessment tools like NWEA MAP to track student 
progress and adjust instructional practices. 

● Ongoing Professional Development: Monthly sessions, led by the Principal and occasionally 
by expert consultants, will focus on deepening staff understanding of data interpretation, 
formative assessment techniques, and applying data insights to instructional planning. 
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● Collaborative Data Meetings: Teachers will engage in bi-weekly data meetings facilitated by 
the Assistant Principal, allowing them to review student progress, identify instructional 
gaps, and collaborate on effective strategies. 

8. Corrective Actions for Falling Short of Goals 

If the school, a classroom, or individual students fall short of expected goals, URBAN ACT Academy 
has a structured response plan to initiate corrective actions: 

● Triggering Actions: If quarterly data reviews show that progress is not being made toward 
key performance goals, a Root Cause Analysis will be conducted by the Data Team to identify 
contributing factors such as instructional gaps, resource limitations, or student needs. 

● Corrective Actions: 
○ Targeted Professional Development: Teachers will receive specific training based on 

identified needs, such as effective differentiation techniques or classroom 
management strategies, to improve instructional outcomes. 

○ Instructional Coaching: Additional coaching support will be provided, including 
classroom observations and personalized feedback sessions, to refine teaching 
practices. 

○ Individualized Student Support Plans: Students not making adequate progress will 
receive tailored intervention plans that may include small group sessions, tutoring, 
or modified instructional approaches. 

○ Enhanced Monitoring: The frequency of progress monitoring will increase to ensure 
that interventions are effective and that instructional adjustments are made 
promptly. 

● Responsible Parties: 
○ Head of School: Oversees the entire process of implementing corrective actions and 

monitors their effectiveness. 
○ Principal: Manages additional professional development efforts and supports 

teachers through instructional coaching. 
○ Data Team: Provides ongoing data reports and recommendations to ensure 

interventions are effectively supporting student learning. 

By embedding these measures and supports, URBAN ACT Academy ensures a robust and dynamic 
performance management system that promotes continuous improvement, aligns with BSU’s 
standards, and meets the diverse needs of its student population. This comprehensive approach 
allows the school to maintain high academic and operational standards while fulfilling its mission to 
provide an exceptional educational experience. 

 

11) Facilities 

URBAN ACT Academy is excited to announce that we have 
secured a facility to establish our school within the Anderson 
Impact Center. This partnership has already allowed us to be 
embedded in a network of local organizations and service 
providers, ensuring that our students and families have direct 
access to a holistic support system that enhances both 
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 academic success 
 and community 
 well-being. By 
 operating within 
 this dynamic 
 environment, 
 URBAN ACT 
 Academy will create 
 a seamless 
 connection between 
 education and 
 essential 
 community 
 resources, 
 strengthening our 
 mission to serve 
 and uplift the 
 Anderson 
 community. It has 
 also allowed us to 
 regularly meet with 
 families for 
 information sessions about the 2026 launch of our school. 

 The Anderson Impact Center is a vital community hub dedicated to empowering residents through 
 education, workforce development, and social services. As a collaborative space, it houses multiple 
 organizations that provide essential resources to families, including job training, financial literacy 
 programs, youth mentorship, and health services. 

 See Attachments 20 & 21 for further details. 

 12) Start-Up & Ongoing Operations 

 URBAN ACT Academy’s start-up and ongoing operations plan outlines the key tasks, timelines, and 
 responsible individuals necessary for the successful opening and management of the school. This 
 comprehensive approach ensures all logistical, transportation, safety, and insurance needs are 
 addressed to provide a secure and effective learning environment. 

 1. Start-Up Plan 

 The start-up plan is designed to prepare the school for its first day of operation on  July 1, 2026  , and 
 the first day of student attendance on  August 5, 2026  .  The plan includes essential tasks, timelines, 
 and the designated individuals or teams responsible for each component to ensure a smooth and 
 organized launch. See  Attachment 22  . 
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 The school will maintain a transportation coordinator responsible for managing these services, 
 coordinating with bus providers, and ensuring compliance with safety standards and schedules. 

 2. Safety and Security Plan 

 URBAN ACT Academy prioritizes the safety and security of its students, staff, and facilities. The 
 school’s safety plan includes comprehensive measures, equipment, and protocols: 

 ●  Security Personnel: 
 ○  The Head of School will oversee safety protocols and coordinate with local law 

 enforcement when necessary. 
 ●  Security Technology and Equipment: 

 ○  Surveillance Cameras: The facility will be equipped with surveillance cameras at all 
 entry and exit points, hallways, and common areas to monitor activities and deter 
 unauthorized access. 

 ○  Controlled Access Entry: The school will implement a controlled entry system with 
 key cards for staff and an electronic visitor management system to screen all guests. 

 ○  Emergency Communication System: A centralized communication system will be 
 installed, including intercoms and two-way radios, allowing rapid communication 
 during emergencies. 

 ●  Policies and Protocols: 
 ○  Emergency Preparedness: Comprehensive emergency response plans, including 

 drills for fire, severe weather, and intruder situations, will be developed and 
 practiced monthly. 

 ○  Health and Safety Protocols: Policies covering first aid, health screenings, and 
 student wellness will be enforced. Staff will be trained in CPR and emergency first 
 aid procedures. 

 ○  Behavioral Safety: Restorative practices and SEL (Social-Emotional Learning) 
 strategies will be integrated into the school culture to foster a safe, welcoming 
 environment. 

 3. Insurance Coverage 

 To mitigate risks and protect its assets, URBAN ACT Academy will secure a range of insurance 
 coverages, ensuring compliance with state and federal regulations. See  Attachment 23  . These 
 insurance policies will be reviewed annually to ensure adequate coverage and adjusted as the 
 school expands its operations and services, such as transportation partnerships. 

 By implementing these detailed start-up and ongoing operational strategies, URBAN ACT Academy 
 ensures that it will provide a safe, supportive, and effective educational environment from day one, 
 with the flexibility to scale and adapt as the school grows and evolves. 

 13) Operations Capacity 
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 The URBAN ACT Academy applicant team is composed of experienced professionals with expertise 
 in education, operations, and facilities management, ensuring effective implementation of the 
 Operations Plan. The team's collective skills cover key areas, including staffing, professional 
 development, performance management, general operations, and facilities management. Below is 
 an in-depth overview of the team's qualifications and capabilities in each area. 

 1. Staffing 

 The team’s extensive background in human resources, recruitment, and staff management is vital 
 for building a high-quality and cohesive team: 

 ●  Head of School & Principal: The Head of School & Principal have a proven history of 
 recruiting, inducting, and leading effective teaching teams in urban school environments. 
 With significant experience in building a positive school culture, they have managed the 
 entire hiring process and ensured staff alignment with the school's mission. In addition, the 
 Principal is responsible for overseeing professional development and staff performance, 
 providing ongoing support and training to help teachers grow and succeed in their roles. 
 With expertise in human resources and staffing logistics, the administrative team manages 
 the administrative and logistical aspects of staffing, including recruitment processes, 
 compensation packages, and compliance with employment regulations. They ensure that 
 recruitment timelines align with the school’s operational schedule and that all staff 
 members are onboarded effectively. 

 This collaborative approach guarantees that staffing efforts are strategically executed, supporting 
 the long-term growth and development of the school. 

 2. Professional Development 

 The Principal leads URBAN ACT Academy’s professional development program, bringing extensive 
 experience in designing and implementing impactful training programs that enhance teacher 
 effectiveness and student achievement: 

 ●  Principal: The Principal is responsible for the creation, management, and execution of a 
 comprehensive professional development (PD) program that aligns with the school’s 
 curriculum and academic objectives. With over a decade of experience leading PD initiatives 
 on instructional best practices, SEL, and restorative practices, the Principal also fulfills the 
 role of data lead. By using student performance data, they tailor PD sessions to meet the 
 specific needs of teachers, ensuring that training is practical and directly impacts classroom 
 effectiveness. Additionally, the Principal collaborates with external partners like Relay 
 Graduate School of Education and Teach For America to bring specialized expertise into the 
 PD program. 

 This integrated approach ensures that professional development is continuous, responsive, and 
 directly aligned with the evolving needs of teachers and the goals of the school. 

 3. Performance Management 

 URBAN ACT Academy’s performance management framework is overseen by the Principal, ensuring 
 the use of data-driven decision-making to enhance school and student success: 

65



 ●  Principal: The Principal manages the performance evaluation system, which includes 
 teacher observations, analysis of student assessment data, and the development of 
 professional growth plans. They utilize data to guide instructional decisions and align 
 strategies across the school, ensuring that teachers receive the support and training they 
 need to excel. In their role, the Principal integrates insights from performance data into 
 targeted PD programs, refining instructional practices to boost student achievement. 

 ●  Operations Coordinator: The Operations Coordinator supports the Principal by ensuring 
 that performance management systems are operationally efficient and aligned with broader 
 school processes. They assist in integrating data systems, managing logistical support for 
 evaluations, and ensuring that the infrastructure supports data analysis and reporting. 

 Together, the team’s expertise guarantees a robust and effective performance management system 
 that supports continuous improvement and accountability throughout the school. 

 4. General Operations 

 URBAN ACT Academy’s operations are managed by an experienced team that ensures efficient, 
 compliant, and effective day-to-day management: 

 ●  Head of School: The Head of School has extensive experience managing school operations, 
 including budgeting, transportation logistics, technology integration, and compliance with 
 state and federal regulations. With experience in school start-ups, the Head of School 
 implements operational systems that align with the school’s growth and strategic vision. 
 Additionally, they oversee the technology infrastructure and finance management of the 
 school, ensuring that all operational aspects are efficiently coordinated. They are 
 responsible for setting up and maintaining technology systems for both classroom use and 
 school-wide operations, ensuring a secure, tech-integrated environment that supports 
 modern learning and communication needs. The Head of School also handles school 
 finances, including budgeting, managing vendor contracts, and maintaining compliance with 
 financial regulations. They bring extensive experience in educational finance management, 
 ensuring financial transparency, effective budget utilization, and adherence to best 
 practices. 

 5. Facilities Management 

 The URBAN ACT Academy team has substantial expertise in facilities acquisition, renovation, and 
 management, which is essential for developing and maintaining a safe, functional, and efficient 
 school environment: 

 ●  Head of School & Principal: Both leaders have effectively 
 managed multi-million dollar school facilities, overseeing 
 projects from acquisition to construction and ongoing 
 maintenance. Their experience with large-scale facilities 
 ensures the school’s physical environment meets high 
 standards for safety, accessibility, and functionality. 

 ●  Facilities Manager at Anderson Impact Center: With a 
 background in managing educational facility projects, the 
 Facilities Manager oversees the upkeep and maintenance of 
 school facilities. They work closely with contractors, 
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ensuring that timelines, budgets, and compliance with building codes are maintained. Their 
experience is critical in managing the school’s downtown Anderson location maintenance. 

● Partnerships with Operational Leaders: The school also collaborates with various 
experienced operational leaders who exist within the partnership of the Anderson Impact 
Center who have been providing strategic support in facilities management and general 
operations. Their expertise ensures that the school’s infrastructure and operational systems 
are optimized, contributing to the successful implementation of the school’s operational 
plan. 

Facilities Acquisition and Build-Out Experience 

URBAN ACT Academy’s team possesses a successful track record in facilities acquisition and 
renovation, ensuring the school’s facilities meet operational needs: 

● Site Selection and Acquisition: The Head of School and Principal have continued to work 
collaboratively after the initial identification of the Anderson Impact Center to ensure that 
all spaces are functional and accessible, ensuring compliance with safety regulations and 
timelines. 

● Long-Term Facilities Management: The Operations Coordinator, with assistance from 
partners such as the Facilities Manager at the Anderson Impact Center, develops and 
implements sustainable maintenance plans that include regular inspections, preventive 
maintenance schedules, and security management. This approach ensures that the school’s 
facilities remain safe, functional, and conducive to learning. 
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SECTION 3.  BUDGET & FINANCIAL PLANS 

 

1) Financial Plan 

See Attachments 24 & 25 

 

2) Financial Management Capacity 

See Attachments 24 & 25 
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EXHIBITS & ATTACHMENTS 
 

1. Attachment 1 - Board Biographies & Resumes 

2. Attachment 2 - Sample Course Scope and Sequence for One Subject for Elementary School 

3. Attachment 3 - N/A 

4. Attachment 4 - Learning Standards for One Grade 

5. Attachment 5a - School Calendar 

6. Attachment 5b - Sample Daily and Weekly Schedule 

7. Attachment 6 - Admissions Policy 

8. Attachment 7 - Discipline Policy 

9. Attachment 8 - Community Support 

10. Attachment 9 - Principal | Information & Resume 

11. Attachment 10 - Head of School | Information & Resume 

12. Attachment 11 - Articles of Incorporation 

13. Attachment 11 - Nonprofit Status 

14. Attachments 12 & 14 - Statement of Assurances & Board Member Information Sheets 

15. Attachment 13, organization charts that show the school governance, management, and 

staffing structure in: a) Year 1; and b) at full expansion. 

16. Attachment 15 - Board Code of Ethics and Conflict of Interest Policies 

17. Attachment 16 - N/A 

18. Attachment 17 - Staffing Charts  

19. Attachment 18 - Employee Manual  

20. Attachment 19- Leadership & Teacher Evaluation Tools 

21. Attachment 20 - Facility Lease 

22. Attachment 21 - Further Facility Details 

23. Attachment 22 - Start-up Plan for the School 

24. Attachment 23 - List of Insurance Coverages 

25. Attachment 24 - Budget Worksheets 

26. Attachment 25 - Budget Narrative 

27. Attachment 26: Three Years of Audited Financials 
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Morgan Galbreth is a Springfield, Illinois native with a passion for leadership and community service.
She earned her Bachelor of Science in Business Administration from Xavier University of Louisiana
before pursuing her Juris Doctor at Western Michigan University Law School. In 2015, Morgan relocated
to Indianapolis, where she began her professional career as Chief Privacy and Compliance Officer at
MDwise, Inc. Currently, she serves at Eli Lilly and Company, where she continues to make significant
contributions in her field.

A dedicated leader and community advocate, Morgan is deeply committed to public service, believing
that giving back is essential to personal and community growth. She was a founding board member and
the current Board President of URBAN ACT Academy, a local charter school. She also volunteers as a
board member with Rooted School Indianapolis and Keep Indianapolis Beautiful. Beyond her
professional and volunteer roles, Morgan is a voiceover artist, a fountain pen enthusiast, and an avid
golfer, embodying a balance of creativity, precision, and passion in all she does.

LaToya Black,MA.Ed, is a results-driven education leader from Indianapolis, shaped by her experiences
in the city’s public schools and inspired by supportive Black female educators. She began her career as an
adjunct instructor at the University of Phoenix and later joined Goodwill Education Initiatives as an ELA
instructor at The Excel Center, where she helped students achieve CORE 40 diplomas and industry
certifications. In 2015, she was promoted to lead teacher and played a key role in founding The Excel
Center - Noblesville, before becoming the school leader of Marion Academy, a charter school focused on
second chances for students with behavioral challenges.

LaToya has also served as an assistant principal, dean of students, and McKinney-Vento education
coordinator. She holds a Bachelor’s in Mass Media Arts from the historically Black Morris Brown
College, and two Master’s degrees in Journalism and Educational Leadership. Currently, she works as a
philanthropy advisor and independent education consultant.

Gregory Sargent is an educator from Indianapolis, Indiana, with a strong commitment to student success
and community service. He earned an associate's degree from Vincennes University and holds a dual
bachelor's degree in Special and Elementary Education from Western Governors University. Currently,
Gregory is completing his master’s degree in Secondary Education Mathematics at Indiana University
Indianapolis.

As an 8th grade Pre-Algebra teacher, Gregory leads the Math Department as the PLC Advisor and serves
as a mentor to new teachers. In addition, he coaches middle school track and cross country, fostering
teamwork and discipline in young athletes. Beyond the classroom, Gregory is an active member of Phi
Beta Sigma Fraternity, Inc., and the National Pan-Hellenic Council. He also mentors young men through
the Indianapolis 100 Black Men Beautillion Militaire program, inspiring leadership and personal growth.

A believer in the transformative power of education, Gregory lives by the words of Nelson Mandela:
"Education is the most powerful weapon which you can use to change the world."
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Tyler Williams is a passionate culinary entrepreneur from Indianapolis, Indiana. His love for cooking,
sparked at a young age, flourished as he pursued diverse academic and professional experiences. A 2014
graduate of Cardinal Ritter High School, Tyler went on to earn a Bachelor of Science in Tourism, Events,
and Sports Management with a minor in Business Administration from Indiana University. During his
studies, he broadened his global perspective by studying abroad in Heilbronn, Germany, where he
examined the complex dynamics of mass tourism.

Furthering his expertise, Tyler completed a Graduate Certificate in Organizational Leadership and Human
Resource Management from Purdue University, equipping him with valuable leadership and business
acumen. In 2020, he launched his culinary business from his mother’s kitchen, initially offering bi-weekly
meal services. His venture quickly expanded, and today, Tyler provides bespoke catering services to a
wide range of clients, from intimate gatherings to large-scale events, serving organizations across Indiana.

Tamara Gover is a dedicated occupational therapist and nonprofit leader from Indiana. A graduate of
Indiana University with a Master of Science in Occupational Therapy, Tamara has built a diverse career
spanning pediatric and geriatric care in hospitals, outpatient clinics, and long-term care facilities. She
currently serves patients in the home health sector, where her expertise allows her to deliver personalized,
compassionate care.

Previously the Director of Therapy at a leading healthcare facility, Tamara made the decision to shift her
focus to her passion project—Divas Honoring Divas, a nonprofit organization she founded to empower
women. Through this initiative, she promotes mental health awareness and self-care practices, helping
women become their best selves. Tamara's dual commitment to occupational therapy and female
empowerment reflects her lifelong mission to improve lives, one step at a time.

With 24 years of experience in education, Natasha Warsaw has established herself as a dedicated
teacher, administrator, school founder, and consultant in the District of Columbia. She began her career as
a middle school English teacher in DC Public Schools, where she spent five years shaping young minds in
the classroom. Seeking to expand her impact, Natasha joined New Leaders for New Schools, where she
transitioned into leadership roles, serving as Assistant Principal and Principal in both public and charter
schools. In 2016, she founded Sustainable Futures Public Charter School, a testament to her commitment
to innovative and student-centered education.

Beyond her work in schools, Natasha has shared her expertise as an adjunct professor at Prince George’s
County Community College and has provided guidance as an educational consultant. A lifelong resident
of Washington, DC, Natasha remains deeply committed to improving educational outcomes for the
students of her city and nationwide. Her passion lies in ensuring equity in education, fostering a
community of learners, and approaching leadership with creativity and a fresh perspective.
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EUREKA SCO
PE AND SEQ

UENCE CHART 
M

odule 1 
M

odule 2 
M

odule 3 
    M

odule 4 
M

odule 5 
M

odule 6 
M

odule 7 
Properties of 

M
ultiplication and 
Division and 

Solving Problem
s 

Place Value and 
Problem

 Solving 
w

ith Units of 
M

easure 

M
ultiplication and 

Division and Solving 
Problem

s w
ith Units  of 

0, 1, 6-9, and M
ultiples 

of 10 

M
ultiplication and 

Area 

 

Fractions as 
Num

bers on a 
Num

ber Line 

Collecting and 
Displaying Data 

Geom
etry and 

M
easurem

ent 

 

Approxim
ately  

7 W
eeks 

Approxim
ately  

4 W
eeks 

Approxim
ately  

5 W
eeks 

Approxim
ately  

4 W
eeks 

Approxim
ately  

9 W
eeks 

Approxim
ately  

2 W
eeks 

Approxim
ately  

        5 W
eeks 

M
GSE3.OA.1* 

M
GSE3.NBT.1* 

 
M

GSE3.OA.3* 
M

GSE3.M
D.5* 

 
M

GSE3.NF.1* 
 

 
M

GSE3.M
D.3 

M
GSE3.OA.8* 

M
GSE3.OA.2* 

 
M

GSE3.NBT.2* 
M

GSE3.OA.4* 
M

GSE3.M
D.6* 

M
GSE3.NF.2* 

M
GSE3.M

D.4 
M

GSE3.M
D.4 

M
GSE3.OA.3* 

M
GSE3.M

D.1 
M

GSE3.OA.5* 
M

GSE3.M
D.7* 

M
GSE3.NF.3* 

 
M

GSE3.M
D.8 

M
GSE3.OA.4* 

M
GSE3.M

D.2 
M

GSE3.OA.6* 
 

M
GSE3.G.2 

 
M

GSE3.G.1 
M

GSE3.OA.5* 
 

M
GSE3.OA.7* 

 
 

 
 

M
GSE3.OA.6* 

  
M

GSE3.OA.8* 
 

 
 

 

M
GSE3.OA.7* 

  
M

GSE3.OA.9 
 

 
 

 

M
GSE3.OA.8* 

  
M

GSE3.NBT.3 
 

 
 

 

 Key: G= Geom
etry, M

D=M
easurem

ent and Data, NBT= Num
ber and Operations in Base Ten, NF = Num

ber and Operations, Fractions, OA = Operations and Algebraic Thinking 

*Prioritized Standards: Grade level standards of highest priority have been identified. Pacing has been m
odified to allow

 sufficient tim
e for in-depth instruction and practice. 

Supporting Standards: Key concepts and skills, from
 these grade level standards, w

ill be used to support the Prioritized Standards.  

  
 3

 
 G

R
A

D
E 3 M

A
TH
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SCO
PE AND SEQ

UENCE CHART 
M

odule 
Nam

e 
M

odule Description 
Georgia Standards of Excellence  

M
odule 

Duration 
 

M
odule 1 

 
Properties of 

M
ultiplication 

and Division  

 In this m
odule, students w

ill be able to: 
 Topic A:  M

ultiplication and the M
eaning of the Factors 

 Topic B: Division as an Unknow
n Factor Problem

 
 Topic C: M

ultiplication Using Units of 2 and 3 
 Topic D: Division Using Units of 2 and 3 
 Topic E:  M

ultiplication and Division Using Units of 4 
 Topic F: Distributive Property and Problem

 Solving 
                Using Units of 2–5 and 10 
 

 

Represent and solve problem
s involving 

m
ultiplication and division.  

 M
GSE3.O

A.1 Interpret products of w
hole 

num
bers, e.g., interpret 5 × 7 as the total 

num
ber of objects in 5 groups of 7 objects 

each. For exam
ple, describe a context in 

w
hich a total num

ber of objects can be 
expressed as 5 x 7. 
 M

GSE3.O
A.2 Interpret w

hole num
ber 

quotients of w
hole num

bers, e.g., interpret 
56 ÷ 8 as the num

ber of objects in each 
share w

hen 56 objects are partitioned 
equally into 8 shares (How

 m
any in each 

group?), or as a num
ber of shares w

hen 56 
objects are partitioned into equal shares of 
8 objects each (How

 m
any groups can you 

m
ake?). For exam

ple, describe a context in 
w

hich a num
ber of shares or a num

ber of 
groups can be expressed as 56 ÷ 8. 
 M

GSE3.O
A.3 Use m

ultiplication and 
division w

ithin 100 to solve w
ord problem

s 
in situations involving equal groups, arrays, 
and m

easurem
ent quantities, for exam

ple, 

  

Approxim
ately 

7 W
eeks 
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by using draw
ings and equations w

ith a 
sym

bol for the unknow
n num

ber to 
represent the problem

.  
 M

GSE3.O
A.4 Determ

ine the unknow
n 

w
hole num

ber in a m
ultiplication or 

division equation relating three w
hole 

num
bers. For exam

ple, determ
ine the 

unknow
n num

ber that m
akes the equation 

true in each of the equations 8 x ? = 48,  
5 = _ ÷ 3, 6 x 6 = ? 
 Understand properties of m

ultiplication 
and the relationship betw

een 
m

ultiplication and division.  
 M

GSE3.O
A.5 Apply properties of 

operations as strategies to m
ultiply and 

divide.13 Exam
ples: If 6 × 4 = 24 is know

n, 
then 4 × 6 = 24 is also know

n. 
(Com

m
utative property of m

ultiplication.) 3 
× 5 × 2 can be found by 3 × 5 = 15, then 15 
× 2 = 30, or by 5 × 2 = 10, then 3 × 10 = 30. 
(Associative property of m

ultiplication.) 
Know

ing that 8 × 5 = 40 and 8 × 2 = 16, one 
can find 8 × 7 as 8 × (5 + 2) = (8 × 5) + (8 × 2) 
= 40 + 16 = 56. (Distributive property.)  
 M

GSE3.O
A.6 Understand division as an 

unknow
n-factor problem

. For exam
ple, find 

32 ÷ 8 by finding the num
ber that m

akes 32 
w

hen m
ultiplied by 8.  
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M
ultiply and divide w

ithin 100.  
 M

GSE3.O
A.7 Fluently m

ultiply and divide 
w

ithin 100, using strategies such as the  
relationship betw

een m
ultiplication and 

division (e.g., know
ing that 8 × 5 = 40, one 

know
s 40 ÷ 5 = 8) or properties of 

operations. By the end of Grade 3, know
 

from
 m

em
ory all products of tw

o one-digit 
num

bers.  
  Solve problem

s involving the four 
operations, and identify and explain 
patterns in arithm

etic.  
 M

GSE3.O
A.8 Solve tw

o-step w
ord 

problem
s using the four operations. 

Represent these problem
s using equations 

w
ith a letter standing for the unknow

n 
quantity. Assess the reasonableness of 
answ

ers using m
ental com

putation and 
estim

ation strategies including rounding.  
This standard is lim

ited to problem
s posed w

ith 
w

hole num
bers and having w

hole-num
ber answ

ers; 
students should know

 how
 to perform

 operations in 
the conventional order w

here there are no 
parentheses to specify a particular order (O

rder of 
Operations).  
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M

odule 2 
 

Place Value 
and Problem

 
Solving w

ith 
Units of 
M

easure  

 In this M
odule, students w

ill be able to: 
 Topic A:  Tim

e M
easurem

ent and Problem
 Solving 

 Topic B:  M
easuring W

eight and Liquid  Volum
e in  

                M
etric Units 

 Topic C:  Rounding to the Nearest Ten and Hundred 
 Topic D:  Tw

o- and Three-Digit M
easurem

ent Addition 
Using  
the Standard Algorithm

 
 Topic E:  Tw

o- and Three-Digit M
easurem

ent  
                Subtraction Using the Standard Algorithm

 

 Use place value understanding and 
properties of operations to perform

 m
ulti-

digit arithm
etic. 

 M
GSE3.NBT.1 Use place value 

understanding to round w
hole num

bers to 
the nearest 10 or 100.  
   M

GSE3.NBT.2 Fluently add and subtract 
w

ithin 1000 using strategies and algorithm
s 

based on place value, properties of 
operations, and/or the relationship 
betw

een addition and subtraction. 
 Solve problem

s involving m
easurem

ent 
and estim

ation of intervals of tim
e, liquid 

volum
es, and m

asses of objects.  
 M

GSE3.M
D.1 Tell and w

rite tim
e to the 

nearest m
inute and m

easure elapsed tim
e 

intervals in m
inutes. Solve w

ord problem
s 

involving addition and subtraction of tim
e 

intervals in m
inutes, e.g., by representing 

the problem
 on a num

ber line diagram
, 

draw
ing a pictorial representation on a 

clock face, etc.  
 M

G
SE

3.M
D

.2 M
easure and estim

ate liquid 
volum

es and m
asses of objects using standard 

units of gram
s (g), kilogram

s (kg), and liters 

 

Approxim
ately 

4 W
eeks 
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(l).5 A
dd, subtract, m

ultiply, or divide to solve 
one-step w

ord problem
s involving m

asses or 
volum

es that are given in the sam
e units, e.g., 

by using draw
ings (such as a beaker w

ith a 
m

easurem
ent scale) to represent the problem

.  
 (Com

bine lessons in order to reduce the 
am

ount of tim
e spent on tim

e, volum
e, and 

m
ass. Reduce the am

ount of required 
student practice.) 

 
 

 
M

odule 3 
 

M
ultiplication 

and Division 
w

ith Units of 
0, 1, 6-9, and 
M

ultiples of 
10 

 
In this m

odule students w
ill be able to: 

 Topic A:  The Properties of M
ultiplication and Division 

 Topic B:  M
ultiplication and Division Using Units of 6 

and 7 
 Topic C:  M

ultiplication and Division Using Units up to 8 
 Topic D:  M

ultiplication and Division Using Units of 9 
 Topic E:  Analysis of Patterns and Problem

 Solving 
Including Units of 0 and 1 

 Topic F:  M
ultiplication of Single-Digit Factors and   

                 M
ultiples of 10    

 
  

 Represent and solve problem
s involving 

m
ultiplication and division.  

 M
GSE3.O

A.3 Use m
ultiplication and 

division w
ithin 100 to solve w

ord problem
s 

in situations involving equal groups, arrays, 
and m

easurem
ent quantities, for exam

ple, 
by using draw

ings and equations w
ith a 

sym
bol for the unknow

n num
ber to 

represent the problem
.  

 M
GSE3.O

A.4 Determ
ine the unknow

n 
w

hole num
ber in a m

ultiplication or 
division equation relating three w

hole 
num

bers. For exam
ple, determ

ine the 
unknow

n num
ber that m

akes the equation 
true in each of the equations 8 x ? = 48,  
5 = _ ÷ 3, 6 x 6 = ? 
 

 
Approxim

ately 
5 W

eeks 
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Understand properties of m
ultiplication 

and the relationship betw
een 

m
ultiplication and division.  

 M
GSE3.O

A.5 Apply properties of 
operations as strategies to m

ultiply and 
divide.13 Exam

ples: If 6 × 4 = 24 is know
n, 

then 4 × 6 = 24 is also know
n. 

(Com
m

utative property of m
ultiplication.) 3 

× 5 × 2 can be found by 3 × 5 = 15, then 15 
× 2 = 30, or by 5 × 2 = 10, then 3 × 10 = 30. 
(Associative property of m

ultiplication.) 
Know

ing that 8 × 5 = 40 and 8 × 2 = 16, one 
can find 8 × 7 as 8 × (5 + 2) = (8 × 5) + (8 × 2) 
= 40 + 16 = 56. (Distributive property.)  
 M

ultiply and divide w
ithin 100.  

 M
GSE3.O

A.7 Fluently m
ultiply and divide 

w
ithin 100, using strategies such as the  

relationship betw
een m

ultiplication and 
division (e.g., know

ing that 8 × 5 = 40, one 
know

s 40 ÷ 5 = 8) or properties of 
operations. By the end of Grade 3, know

 
from

 m
em

ory all products of tw
o one-digit 

num
bers.  

  Solve problem
s involving the four 

operations, and identify and explain 
patterns in arithm

etic.  
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M
GSE3.O

A.8 Solve tw
o-step w

ord 
problem

s using the four operations. 
Represent these problem

s using equations 
w

ith a letter standing for the unknow
n 

quantity. Assess the reasonableness of 
answ

ers using m
ental com

putation and 
estim

ation strategies including rounding.  
This standard is lim

ited to problem
s posed w

ith 
w

hole num
bers and having w

hole-num
ber answ

ers; 
students should know

 how
 to perform

 operations in 
the conventional order w

here there are no 
parentheses to specify a particular order (O

rder of 
Operations).  
 M

GSE3.O
A.9 Identify arithm

etic patterns 
(including patterns in the addition table or 
m

ultiplication table), and explain them
 

using properties of operations. For 
exam

ple, observe that 4 tim
es a num

ber is 
alw

ays even, and explain w
hy 4 tim

es a 
num

ber can be decom
posed into tw

o equal 
addends.  
 Use place value understanding and 
properties of operations to perform

 m
ulti-

digit arithm
etic.  

 M
GSE3.NBT.3 M

ultiply one-digit w
hole 

num
bers by m

ultiples of 10 in the range  
10–90. num

bers by m
ultiples of 10 in the 

range 10–90 (e.g., 9 × 80, 5 × 60) using 
strategies based on place value and 
properties of operations.  
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M
odule  4 

 
M

ultiplication 
and Area 

 

 
In this m

odule students w
ill be able to:  

 
Topic A:  Foundations for Understanding Area  
 Topic B:  Concepts of Area M

easurem
ent 

 Topic C:  Arithm
etic Properties Using Area M

odels 
 Topic D:  Applications of Area Using Side Lengths of 
                  Figures   

 G
eom

etric M
easurem

ent: understand 
concepts of area and relate area to 
m

ultiplication and to addition.  
 M

G
SE

3.M
D

.5 R
ecognize area as an attribute 

of plane figures and understand concepts of 
area m

easurem
ent.  

 
a. 

A
 square w

ith side length 1 unit, 
called “a unit square,” is said to have 
“one square unit” of area, and can be 
used to m

easure area.  
 

b. 
A

 plane figure w
hich can be covered 

w
ithout gaps or overlaps by n unit 

squares is said to have an area of n 
square units.  

  M
G

SE
3.M

D
.6 M

easure areas by counting 
unit squares (square cm

, square m
, square in, 

square ft, and im
provised units). 

  M
G

SE
3.M

D
.7 R

elate area to the operations 
of m

ultiplication and addition.  
 

a. 
Find the area of a rectangle w

ith 
w

hole-num
ber side lengths by tiling 

  

Approxim
ately 

4 W
eeks  
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it, and show
 that the area is the sam

e 
as w

ould be found by m
ultiplying the 

side lengths.  
 

b. 
M

ultiply side lengths to find areas of 
rectangles w

ith w
hole num

ber side 
lengths in the context of solving real 
w

orld and m
athem

atical problem
s, 

and represent w
hole-num

ber products 
as rectangular areas in m

athem
atical 

reasoning.  
 

c. 
W

hole-num
ber side lengths a and b + 

c is the sum
 of a × b and a × c. U

se 
area m

odels to represent the 
distributive property in m

athem
atical 

reasoning.  
 

 
  

M
odule  5 

Fractions as 
Num

bers on a 
Num

ber Line 

  

 
In this m

odule students w
ill be able to:  

 
Topic A:  Partitioning a W

hole into Equal Parts 
 Topic B:  Unit Fractions and Their Relation to the   
                W

hole 
Topic C:  Com

paring Unit Fractions and Specifying the  
                 W

hole   
 Topic D: Fractions on the Num

ber Line 
 Topic E:  Equivalent Fractions 

 Develop understanding of fractions as 
num

bers. 
  M

GSE3.NF.1 Understand a fraction 1𝑏 as 
the quantity form

ed by 1 part w
hen a 

w
hole is partitioned into b equal parts (unit 

fraction); understand a fraction 𝑎𝑏 as the 
quantity form

ed by a parts of size 1𝑏. For 
exam

ple, 3/4 m
eans there are three 1/4 

parts, so 3/4 = 1/4 + 1/4 + 1/4.  
 

  

Approxim
ately 

9 W
eeks  
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 Topic F:  Com
parison, Order, and Size of Fractions 

      

M
GSE3.NF.2 Understand a fraction as a 

num
ber on the num

ber line; represent 
fractions on a num

ber line diagram
. 

  
a. 

Represent a fraction 1/𝑏 on a 
num

ber line diagram
 by defining the 

interval from
 0 to 1 as the w

hole 
and partitioning it into b equal 
parts. Recognize that each part has 
size 1/𝑏. Recognize that a unit 
fraction 1/𝑏 is located 1/𝑏 w

hole 
unit from

 0 on the num
ber line.  

 
b. 

Represent a non-unit fraction 𝑎/𝑏 
on a num

ber line diagram
 by 

m
arking off a lengths of 1/𝑏 (unit 

fractions) from
 0.  

            Recognize that the resulting interval   
             has size 𝑎/𝑏 and that its endpoint   
             locates the non-unit fraction 𝑎/𝑏 on     

the num
ber line.             

 M
GSE3.NF.3 Explain equivalence of 

fractions through reasoning w
ith visual 

fraction m
odels. Com

pare fractions by 
reasoning about their size. 
  

a. 
Understand tw

o fractions as 
equivalent (equal) if they are the 
sam

e size, or the sam
e point on a 

num
ber line.  
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b. 
Recognize and generate sim

ple 
equivalent fractions w

ith 
denom

inators of 2, 3, 4, 6, and 8, 
e.g., 1/2 = 2/4, 4/6 = 2/3. Explain 
w

hy the fractions are equivalent, 
e.g., by using a visual fraction 
m

odel.  
 

c. 
Express w

hole num
bers as fractions, 

and recognize fractions that are 
equivalent to w

hole num
bers. 

Exam
ples: Express 3 in the form

 3 = 
6/2 (3 w

holes is equal to six halves); 
recognize that 3/1 = 3; locate 4/4 
and 1 at the sam

e point of a num
ber 

line diagram
. 

  
d. 

Com
pare tw

o fractions w
ith the 

sam
e num

erator or the sam
e 

denom
inator by reasoning about 

their size. Recognize that 
com

parisons are valid only w
hen 

the tw
o fractions refer to the sam

e 
w

hole. Record the results of 
com

parisons w
ith the sym

bols >, =, 
or <, and justify the conclusions, 
e.g., by using a visual fraction 
m

odel.  
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Reason w
ith shapes and their attributes.  

 M
GSE3.G.2 Partition shapes into parts w

ith 
equal areas. Express the area of each part 
as a unit fraction of the w

hole. For 
exam

ple, partition a shape into 4 parts w
ith 

equal area, and describe the area of each 
part as ¼ of the area of the shape. 
 

 

 
 M

odule  6 
Collecting and 

Displaying 
Data 

 

 In this m
odule students w

ill be able to:  
 Topic A:  Generate and Analyze Categorical Data 
 Topic B:  Generate and Analyze M

easurem
ent Data 

 Represent and interpret data. 
  M

GSE3.M
D.3 Draw

 a scaled picture graph 
and a scaled bar graph to represent a data 
set w

ith several categories. Solve one- and 
tw

o-step “how
 m

any m
ore” and “how

 
m

any less” problem
s using inform

ation 
presented in scaled bar graphs. For 
exam

ple, draw
 a bar graph in w

hich each 
square in the bar graph m

ight represent 5 
pets.  
 (Elim

inate lessons on creating scaled 
graphs. Integrate a few

 problem
s w

ith 
scaled graphs only as settings for 
m

ultiplication w
ord problem

s (3.OA.A.3) 
and tw

o-step w
ord problem

s (3.OA.8).) 
M

GSE3.M
D.4 Generate m

easurem
ent data 

by m
easuring lengths using rulers m

arked 
w

ith halves and fourths of an inch. Show
 

the data by m
aking a line plot, w

here the 

  
Approxim

ately 
2 W

eeks 
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Third G
rade Eureka M

athem
atics Scope and Sequence 2020-2021         14 

 

horizontal scale is m
arked off in 

appropriate units—
 w

hole num
bers, halves, 

or quarters . 
 (Elim

inate any lessons or problem
s that do 

not strongly reinforce the fraction w
ork of 

this grade (3.NF.A). 
Incorporate foundational w

ork m
easuring 

w
ith rulers (2.M

D.A) to support entry into 
generating fractional m

easurem
ent data in 

grade 3.) 
 

 
M

odule  7 
 

Geom
etry and 

M
easurem

ent 
W

ord 
Problem

s 
 

In this m
odule students w

ill be able to:  
 Topic A:  Solving W

ord Problem
s  

 Topic B:  Attributes of Tw
o-Dim

ensional Figures 
 Topic C:  Problem

 Solving w
ith Perim

eter 
 Topic D:  Recording Perim

eter and Area Data on Line 
Plots 

 Topic E:  Problem
 Solving w

ith Perim
eter and Area 

 Topic F:  Year in Review
 

 

 Solve problem
s involving the four 

operations, and identify and explain 
patterns in arithm

etic. 
  M

GSE3.O
A.8 Solve tw

o-step w
ord 

problem
s using the four operations. 

Represent these problem
s using equations 

w
ith a letter standing for the unknow

n 
quantity. Assess the reasonableness of 
answ

ers using m
ental com

putation and 
estim

ation strategies including rounding. 
 Represent and interpret data.  
 M

GSE3.M
D.4 Generate m

easurem
ent data 

by m
easuring lengths using rulers m

arked 
w

ith halves and fourths of an inch. Show
 

the data by m
aking a line plot, w

here the 

 
Approxim

ately 
5 W

eeks 
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Third G
rade Eureka M

athem
atics Scope and Sequence 2020-2021         15 

 

horizontal scale is m
arked off in 

appropriate units—
 w

hole num
bers, halves, 

or quarters. 
 (Elim

inate any lessons or problem
s that do 

not strongly reinforce the fraction w
ork of 

this grade (3.NF.A). 
Incorporate foundational w

ork m
easuring 

w
ith rulers (2.M

D.A) to support entry into 
generating fractional m

easurem
ent data in 

grade 3.) 
 Geom

etric m
easurem

ent: recognize 
perim

eter as an attribute of plane figures 
and distinguish betw

een linear and area 
m

easures.  
 M

GSE3.M
D.8 Solve real w

orld and 
m

athem
atical problem

s involving 
perim

eters of polygons, including finding 
the perim

eter given the side lengths, 
finding an unknow

n side length, and 
exhibiting rectangles w

ith the sam
e 

perim
eter and different areas or w

ith the 
sam

e area and different perim
eters.  

  (Integrate a few
 problem

s on perim
eter 

into w
ork on area (3.M

D.C).) 
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atics Scope and Sequence 2020-2021         16 

 

Reason w
ith shapes and their attributes.  

 M
GSE3.G.1 Understand that shapes in  

different categories (e.g., rhom
buses, 

rectangles, and others) m
ay share 

attributes (e.g., having four sides), and that 
the shared attributes can define a larger 
category (e.g., quadrilaterals). Recognize 
rhom

buses, rectangles, and squares as 
exam

ples of quadrilaterals, and draw
 

exam
ples of quadrilaterals that do not 

belong to any of these subcategories.  
 (Com

bine lessons on shapes and their 
attributes in order to reduce the am

ount of 
tim

e spent on this standard) 
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Attachment 2 - Sample Course Scope and Sequence for One 
Subject for Elementary School 

 

Third Grade Course Outcomes 
 

By the end of the course students should be able to: 

●  Understand the concept of fraction. 

●  Write fractions in lowest terms 

●  Find equivalent fractions 

●  Graph and compare fractions on number lines 

●  Compare fractions 

●  Find fractions of a number 

●  Interpret remainders 

●  Estimate quotients: word problems 

●  Convert between improper fractions and mixed numbers 

●  Add two numbers with four digits 

●  Subtract numbers with four digits 

●  Read clocks and understand elapsed time 

●  Understand the concepts of decimals and percentages. 

●  Convert between percents, fractions and decimals 

●  Understand decimals expressed in words 

●  Understand place values in decimal numbers 

●  Understand equivalent decimals 

●  Graph decimals on number lines 

●  Compare decimals on number lines 

●  Compare decimal numbers 

88



●  Put decimal numbers in order 

●  Convert decimals to fractions and mixed numbers 

●  Add decimal numbers 

●  Subtract decimal numbers 

●  Understand even and odd numbers 
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1

A
bout Eureka M

ath

Created by G
reat M

inds
®, a m

ission-driven Public Benefit Corporation, 
Eureka M

ath
® helps teachers deliver unparalleled m

ath instruction 
that provides students w

ith a deep understanding and fluency in m
ath. 

Crafted by teachers and m
ath scholars, the curriculum

 carefully 
sequences the m

athem
atical progressions to m

axim
ize coherence 

from
 Prekindergarten through Precalculus—

a principle tested and 
proven to be essential in students’ m

astery of m
ath.

Teachers and students using Eureka M
ath find the tradem

ark “Aha!” 
m

om
ents in Eureka M

ath to be a source of joy and inspiration, lesson 
after lesson, year after year.

A
ligned

G
reat M

inds offers detailed analyses that dem
onstrate how

 each 
grade of Eureka M

ath aligns w
ith specific state standards. Access 

these free alignm
ent studies at greatm

inds.org/state-studies.

D
ata

Schools and districts nationw
ide are experiencing student grow

th and 
im

pressive test scores after using Eureka M
ath. See their stories and 

data at greatm
inds.org/data.

Full Suite of Resources

G
reat M

inds offers the Eureka M
ath curriculum

 as PD
F dow

nloads 
for free, noncom

m
ercial use. Access the free PD

Fs at greatm
inds.org/

m
ath/curriculum

.

The teacher–w
riters w

ho created the curriculum
 have also developed 

essential resources, available only from
 G

reat M
inds, including the 

follow
ing:

• 
Printed m

aterial in English and Spanish
• 

D
igital resources

• 
Professional developm

ent
• 

Classroom
 tools and m

anipulatives
• 

Teacher support m
aterials

• 
Parent resources

G
rade 3 | Indiana A

cadem
ic Standards for M

athem
atics C

orrelation to Eureka M
ath

®

©
 2024 G

reat M
inds PBC

 | greatm
inds.org
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2

3 | Indiana A
cadem

ic Standards for M
athem

atics C
orrelation to Eureka M

ath

M
athem

atics Process Standards

PS.1

M
ake sense of problem

s and persevere in solving them
.

PS.2

Reason abstractly and quantitatively.

PS.3

Construct viable argum
ents and critique the reasoning of others.

PS.4

M
odel w

ith m
athem

atics.

PS.5

U
se appropriate tools strategically.

PS.6

Attend to precision.

PS.7

Look for and m
ake use of structure.

PS.8

Look for and express regularity in repeated reasoning.

A
ligned C

om
ponents of Eureka M

ath

Lessons in every m
odule engage students in m

athem
atical processes. 

These are designated in the M
odule O

verview
 and labeled in lessons.

For exam
ple:

©
 2024 G

reat M
inds PBC
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3

3 | Indiana A
cadem

ic Standards for M
athem

atics C
orrelation to Eureka M

ath

N
um

ber Sense
Students represent and round w

hole num
bers up to 10,000. Students m

odel, com
pare, and generate sim

ple 
equivalent unit and non-unit fractions.

Indiana A
cadem

ic Standards 
for M

athem
atics

A
ligned C

om
ponents of Eureka M

ath

3.N
S.1

Read and w
rite w

hole num
bers up to 

10,000. U
se w

ords, m
odels, standard 

form
, and expanded form

 to represent 
and show

 equivalent form
s of w

hole 
num

bers up to 10,000.

Supplem
ental m

aterial is necessary to address this standard.

3.N
S.2

M
odel unit fractions as the quantity 

form
ed by 1 part w

hen a w
hole 

is partitioned into equal parts; m
odel 

non-unit fractions as the quantity 
form

ed by iterations of unit fractions. [In 
grade 3, lim

it denom
inators of fractions 

to 2, 3, 4, 6, 8.] (E)

G
3 M

5 Topic B: U
nit Fractions and their Relation to the W

hole

G
3 M

5 Lesson 12: Specify the corresponding w
hole w

hen presented w
ith one equal part.

G
3 M

7 Lesson 33: Solidify fluency w
ith G

rade 3 skills.

G
3 M

7 Lesson 34: Create resource booklets to support fluency w
ith G

rade 3 skills.

3.N
S.3

M
odel a non-unit fraction on a num

ber 
line by m

arking equal lengths from
 0, 

identifying each part as a unit fraction 
and locating the non-unit fraction as the 
endpoint on the num

ber line. (E)

G
3 M

5 Lesson 14: Place fractions on a num
ber line w

ith endpoints 0 and 1.
G

3 M
5 Lesson 15: Place any fraction on a num

ber line w
ith endpoints 0 and 1.

G
3 M

5 Lesson 16: Place w
hole num

ber fractions and fractions betw
een w

hole num
bers on the 

num
ber line.

G
3 M

5 Lesson 17: Practice placing various fractions on the num
ber line.

G
3 M

5 Lesson 18: Com
pare fractions and w

hole num
bers on the num

ber line by reasoning about 
their distance from

 0.
G

3 M
5 Lesson 30

: Partition various w
holes precisely into equal parts using a num

ber line m
ethod.

©
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4

3 | Indiana A
cadem

ic Standards for M
athem

atics C
orrelation to Eureka M

ath

Indiana A
cadem

ic Standards 
for M

athem
atics

A
ligned C

om
ponents of Eureka M

ath

3.N
S.4

U
se fraction m

odels to represent 
tw

o sim
ple equivalent fractions w

ith 
attention to how

 the num
ber and 

size of the parts differ even though 
the quantities are the sam

e. U
se this 

principle to generate sim
ple equivalent 

fractions (e.g.  1_2  =  2_4  ,  4_6  =  2_3  ).

G
3 M

5 Lesson 10
: Com

pare unit fractions by reasoning about their size using fraction strips.

G
3 M

5 Lesson 11: Com
pare unit fractions w

ith different-sized m
odels representing the w

hole.

G
3 M

5 Lesson 13: Identify a shaded fractional part in different w
ays depending on the designation 

of the w
hole.

G
3 M

5 Topic D
: Fractions on the N

um
ber Line

G
3 M

5 Topic E: Equivalent Fractions

G
3 M

5 Lesson 28: Com
pare fractions w

ith the sam
e num

erator pictorially.

G
3 M

5 Lesson 29: Com
pare fractions w

ith the sam
e num

erator using <
, >

, or =
, and use a m

odel 
to reason about their size.

G
3 M

7 Lesson 33: Solidify fluency w
ith G

rade 3 skills.

3.N
S.5

Com
pare tw

o fractions w
ith the sam

e 
num

erator or the sam
e denom

inator 
by reasoning about their size based 
on the sam

e w
hole. Record the results 

of com
parisons w

ith the sym
bols 

>
, =

, or <
, and justify the conclusions 

(e.g., by using a visual fraction m
odel). (E)

G
3 M

5 Lesson 10
: Com

pare unit fractions by reasoning about their size using fraction strips.

G
3 M

5 Lesson 11: Com
pare unit fractions w

ith different-sized m
odels representing the w

hole.

G
3 M

5 Lesson 13: Identify a shaded fractional part in different w
ays depending on the designation 

of the w
hole.

G
3 M

5 Topic D
: Fractions on the N

um
ber Line

G
3 M

5 Topic E: Equivalent Fractions

G
3 M

5 Lesson 28: Com
pare fractions w

ith the sam
e num

erator pictorially.

G
3 M

5 Lesson 29: Com
pare fractions w

ith the sam
e num

erator using <
, >

, or =
, and use a m

odel 
to reason about their size.

G
3 M

7 Lesson 33: Solidify fluency w
ith G

rade 3 skills.
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5

3 | Indiana A
cadem

ic Standards for M
athem

atics C
orrelation to Eureka M

ath

Indiana A
cadem

ic Standards 
for M

athem
atics

A
ligned C

om
ponents of Eureka M

ath

3.N
S.6

U
se place value understanding to round 

tw
o- and three-digit w

hole num
bers 

to the nearest 10 or 100.

G
3 M

2 Topic C: Rounding to the N
earest Ten and H

undred

G
3 M

2 Lesson 17: Estim
ate sum

s by rounding and apply to solve m
easurem

ent w
ord problem

s.

G
3 M

2 Lesson 20
: Estim

ate differences by rounding and apply to solve m
easurem

ent w
ord problem

s.

G
3 M

2 Lesson 21: Estim
ate sum

s and differences of m
easurem

ents by rounding, and then solve 
m

ixed w
ord problem

s.

G
3 M

7 Lesson 33: Solidify fluency w
ith G

rade 3 skills.

G
3 M

7 Lesson 34: Create resource booklets to support fluency w
ith G

rade 3 skills.

C
om

putation and A
lgebraic Thinking

Students use m
odeling and conceptual strategies to m

ultiply and divide num
bers w

ithin 100 in real-w
orld 

situations. Students apply concepts and strategies of addition and subtraction to solve real-w
orld problem

s and 
investigate num

ber patterns through the application of concepts of m
ultiplication and m

ore com
plex concepts of 

addition w
ithin 100.

Indiana A
cadem

ic Standards 
for M

athem
atics

A
ligned C

om
ponents of Eureka M

ath

3.C
A

.1

Fluently add and subtract m
ulti-digit 

w
hole num

bers using strategies 
and algorithm

s based on place 
value, properties of operations, and 
relationships betw

een addition and 
subtraction.

G
3 M

2 Lesson 15: Add m
easurem

ents using the standard algorithm
 to com

pose larger units once.

G
3 M

2 Lesson 16: Add m
easurem

ents using the standard algorithm
 to com

pose larger units tw
ice.

G
3 M

2 Lesson 18: D
ecom

pose once to subtract m
easurem

ents including three-digit m
inuends w

ith 
zeros in the tens or ones place.

G
3 M

2 Lesson 19: D
ecom

pose tw
ice to subtract m

easurem
ents including three-digit m

inuends w
ith 

zeros in the tens and ones places.

G
3 M

7 Lesson 33: Solidify fluency w
ith G

rade 3 skills.

G
3 M

7 Lesson 34: Create resource booklets to support fluency w
ith G

rade 3 skills.
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6

3 | Indiana A
cadem

ic Standards for M
athem

atics C
orrelation to Eureka M

ath

Indiana A
cadem

ic Standards 
for M

athem
atics

A
ligned C

om
ponents of Eureka M

ath

3.C
A

.2

Solve real-w
orld problem

s involving 
addition and subtraction of m

ulti-digit 
w

hole num
bers (e.g., by using draw

ings 
and equations w

ith a sym
bol for the 

unknow
n num

ber to represent the 
problem

). (E)

G
3 M

2 Lesson 4: Solve w
ord problem

s involving tim
e intervals w

ithin 1 hour by counting backw
ard 

and forw
ard using the num

ber line and clock.

G
3 M

2 Lesson 5: Solve w
ord problem

s involving tim
e intervals w

ithin 1 hour by adding and 
subtracting on the num

ber line.

G
3 M

2 Lesson 8: Solve one-step w
ord problem

s involving m
etric w

eights w
ithin 100 and estim

ate 
to reason about solutions.

G
3 M

2 Lesson 11: Solve m
ixed w

ord problem
s involving all four operations w

ith gram
s, kilogram

s, 
liters, and m

illiliters given in the sam
e units.

G
3 M

2 Lesson 17: Estim
ate sum

s by rounding and apply to solve m
easurem

ent w
ord problem

s.

G
3 M

2 Lesson 20
: Estim

ate differences by rounding and apply to solve m
easurem

ent w
ord problem

s.

G
3 M

2 Lesson 21: Estim
ate sum

s and differences of m
easurem

ents by rounding, and then solve 
m

ixed w
ord problem

s.

G
3 M

7 Lesson 33: Solidify fluency w
ith G

rade 3 skills.

G
3 M

7 Lesson 34: Create resource booklets to support fluency w
ith G

rade 3 skills.

3.C
A

.3

M
odel the concept of m

ultiplication 
of w

hole num
bers using equal-sized 

groups, arrays, area m
odels, and equal 

intervals on a num
ber line. M

odel the 
properties of 0 and 1 in m

ultiplication 
using objects or draw

ings. (E)

G
3 M

1 Topic A: M
ultiplication and the M

eaning of the Factors

G
3 M

1 Topic C: M
ultiplication U

sing U
nits of 2 and 3

G
3 M

3 Lesson 16: Reason about and explain arithm
etic patterns using units of 0 and 1 as they relate 

to m
ultiplication and division.

G
3 M

7 Lesson 34: Create resource booklets to support fluency w
ith G

rade 3 skills.
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7

3 | Indiana A
cadem

ic Standards for M
athem

atics C
orrelation to Eureka M

ath

Indiana A
cadem

ic Standards 
for M

athem
atics

A
ligned C

om
ponents of Eureka M

ath

3.C
A

.4

M
odel the concept of division of w

hole 
num

bers w
ith the follow

ing m
odels: 

partitioning, sharing, and an inverse 
of m

ultiplication. M
odel the properties 

of 0 and 1 in division using objects 
or draw

ings. (E)

G
3 M

1 Topic B: D
ivision as an U

nknow
n Factor Problem

G
3 M

1 Topic D
: D

ivision U
sing U

nits of 2 and 3
G

3 M
1 Lesson 17: M

odel the relationship betw
een m

ultiplication and division.

G
3 M

3 Lesson 3: M
ultiply and divide w

ith fam
iliar facts using a letter to represent the unknow

n.

G
3 M

3 Lesson 4: Count by units of 6 to m
ultiply and divide using num

ber bonds to decom
pose.

G
3 M

3 Lesson 5: Count by units of 7 to m
ultiply and divide using num

ber bonds to decom
pose.

G
3 M

3 Lesson 7: Interpret the unknow
n in m

ultiplication and division to m
odel and solve problem

s 
using units of 6 and 7.
G

3 M
3 Lesson 11: Interpret the unknow

n in m
ultiplication and division to m

odel and solve problem
s.

G
3 M

3 Lesson 15: Interpret the unknow
n in m

ultiplication and division to m
odel and solve problem

s.

G
3 M

7 Lesson 33: Solidify fluency w
ith G

rade 3 skills.

G
3 M

7 Lesson 34: Create resource booklets to support fluency w
ith G

rade 3 skills.

3.C
A

.5

M
ultiply and divide w

ithin 100 using 
strategies such as the relationship 
betw

een m
ultiplication and division 

(e.g., know
ing that 8 × 5 = 40, one know

s 
40 ÷ 5 = 8) or properties of operations. (E)

G
3 M

1 Topic C: M
ultiplication U

sing U
nits of 2 and 3

G
3 M

1 Topic E: M
ultiplication and D

ivision U
sing U

nits of 4
G

3 M
1 Lesson 18: Apply the distributive property to decom

pose units.

G
3 M

1 Lesson 19: Apply the distributive property to decom
pose units.

G
3 M

3 Topic A: The Properties of M
ultiplication and D

ivision

G
3 M

3 Topic B: M
ultiplication and D

ivision U
sing U

nits of 6 and 7
G

3 M
3 Lesson 8: U

nderstand the function of parentheses and apply to solving problem
s.

G
3 M

3 Lesson 9: M
odel the associative property as a strategy to m

ultiply.

G
3 M

3 Lesson 10
: U

se the distributive property as a strategy to m
ultiply and divide.

G
3 M

3 Lesson 12: Apply the distributive property and the fact 9 = 10 − 1 as a strategy to m
ultiply.

G
3 M

3 Lesson 13: Identify and use arithm
etic patterns to m

ultiply.
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8

3 | Indiana A
cadem

ic Standards for M
athem

atics C
orrelation to Eureka M

ath

Indiana A
cadem

ic Standards 
for M

athem
atics

A
ligned C

om
ponents of Eureka M

ath

3.C
A

.5 continued
G

3 M
3 Lesson 14: Identify and use arithm

etic patterns to m
ultiply.

G
3 M

3 Lesson 16: Reason about and explain arithm
etic patterns using units of 0 and 1 as they relate 

to m
ultiplication and division.

G
3 M

3 Lesson 17: Identify patterns in m
ultiplication and division facts using the m

ultiplication table.

G
3 M

3 Lesson 20
: U

se place value strategies and the associative property 
n ×

 (m
 ×

 10) =
 (n ×

 m
) ×

 10 (w
here n and m

 are less than 10) to m
ultiply by m

ultiples of 10.
G

3 M
7 Lesson 33: Solidify fluency w

ith G
rade 3 skills.

G
3 M

7 Lesson 34: Create resource booklets to support fluency w
ith G

rade 3 skills.

3.C
A

.6

D
em

onstrate fluency w
ith m

astery 
of m

ultiplication facts and corresponding 
division facts of 0 to 10.

G
3 M

1 Lesson 14: Skip-count objects in m
odels to build fluency w

ith m
ultiplication facts using 

units of 4.
G

3 M
1 Lesson 17: M

odel the relationship betw
een m

ultiplication and division.

G
3 M

3 Topic A: The Properties of M
ultiplication and D

ivision

G
3 M

3 Topic B: M
ultiplication and D

ivision U
sing U

nits of 6 and 7
G

3 M
3 Lesson 12: Apply the distributive property and the fact 9 = 10 − 1 as a strategy to m

ultiply.

G
3 M

3 Lesson 13: Identify and use arithm
etic patterns to m

ultiply.

G
3 M

3 Lesson 14: Identify and use arithm
etic patterns to m

ultiply.

G
3 M

3 Lesson 16: Reason about and explain arithm
etic patterns using units of 0 and 1 as they relate 

to m
ultiplication and division.

G
3 M

3 Lesson 17: Identify patterns in m
ultiplication and division facts using the m

ultiplication table.

G
3 M

7 Lesson 33: Solidify fluency w
ith G

rade 3 skills.

G
3 M

7 Lesson 34: Create resource booklets to support fluency w
ith G

rade 3 skills.
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9

3 | Indiana A
cadem

ic Standards for M
athem

atics C
orrelation to Eureka M

ath

Indiana A
cadem

ic Standards 
for M

athem
atics

A
ligned C

om
ponents of Eureka M

ath

3.C
A

.7

Solve real-w
orld problem

s involving 
w

hole num
ber m

ultiplication and division 
w

ithin 100 in situations involving equal 
groups, arrays, and m

easurem
ent 

quantities (e.g., by using draw
ings and 

equations w
ith a sym

bol for the unknow
n 

num
ber to represent the problem

). (E)

G
3 M

1 Topic D
: D

ivision U
sing U

nits of 2 and 3
G

3 M
1 Lesson 20

: Solve tw
o-step w

ord problem
s involving m

ultiplication and division and assess the 
reasonableness of answ

ers.

G
3 M

1 Lesson 21: Solve tw
o-step w

ord problem
s involving all four operations and assess the 

reasonableness of answ
ers.

G
3 M

3 Lesson 7: Interpret the unknow
n in m

ultiplication and division to m
odel and solve problem

s 
using units of 6 and 7.
G

3 M
3 Lesson 11: Interpret the unknow

n in m
ultiplication and division to m

odel and solve problem
s.

G
3 M

3 Lesson 15: Interpret the unknow
n in m

ultiplication and division to m
odel and solve problem

s.

G
3 M

3 Lesson 18: Solve tw
o-step w

ord problem
s involving all four operations and assess the 

reasonableness of solutions.

G
3 M

3 Lesson 21: Solve tw
o-step w

ord problem
s involving m

ultiplying single-digit factors and 
m

ultiples of 10.
G

3 M
7 Lesson 33: Solidify fluency w

ith G
rade 3 skills.

3.C
A

.8

Create, extend, and give an appropriate 
rule for num

ber patterns w
ithin 100 

(including patterns in the addition table 
or m

ultiplication table).

G
3 M

3 Lesson 1: Study com
m

utativity to find know
n facts of 6, 7, 8, and 9.

G
3 M

3 Lesson 2: Apply the distributive and com
m

utative properties to relate m
ultiplication facts 

5 ×
 n +

 n to 6 ×
 n and n × 6 w

here n is the size of the unit.
G

3 M
3 Lesson 13: Identify and use arithm

etic patterns to m
ultiply.

G
3 M

3 Lesson 14: Identify and use arithm
etic patterns to m

ultiply.

G
3 M

3 Lesson 16: Reason about and explain arithm
etic patterns using units of 0 and 1 as they relate 

to m
ultiplication and division.

G
3 M

3 Lesson 17: Identify patterns in m
ultiplication and division facts using the m

ultiplication table.

G
3 M

3 Lesson 19: M
ultiply by m

ultiples of 10 using the place value chart.
G

3 M
3 Lesson 20

: U
se place value strategies and the associative property 

n ×
 (m

 ×
 10) =

 (n ×
 m

) ×
 10 (w

here n and m
 are less than 10) to m

ultiply by m
ultiples of 10.
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10

3 | Indiana A
cadem

ic Standards for M
athem

atics C
orrelation to Eureka M

ath

G
eom

etry
Students continue to investigate and classify m

ore com
plex tw

o-dim
ensional shapes based on their attributes.

Indiana A
cadem

ic Standards 
for M

athem
atics

A
ligned C

om
ponents of Eureka M

ath

3.G
.1

D
efine, identify, and classify four-sided 

shapes such as rhom
buses, rectangles, 

and squares as quadrilaterals. Identify 
and draw

 exam
ples and non-exam

ples 
of quadrilaterals.

G
3 M

7 Topic B: Attributes of Tw
o-D

im
ensional Figures

G
3 M

7 Lesson 34: Create resource booklets to support fluency w
ith G

rade 3 skills.

3.G
.2

Identify, describe, and draw
 points, lines, 

and line segm
ents using appropriate 

tools (e.g., ruler, straightedge, and 
technology), and use these term

s w
hen 

describing tw
o-dim

ensional shapes.

G
4 M

4 Lesson 1: Identify and draw
 points, lines, line segm

ents, rays, and angles. Recognize them
 

in various contexts and fam
iliar figures.

3.G
.3

Partition shapes into parts w
ith equal 

areas. Express the area of each part 
as a unit fraction of the w

hole  
(i.e., 1_2 , 1_3 , 1_4 , 1_6 , 1_8  ).

G
3 M

5 Topic A: Partitioning a W
hole into Equal Parts

G
3 M

7 Lesson 31: Explore and create unconventional representations of one-half.

G
3 M

7 Lesson 32: Explore and create unconventional representations of one-half.

G
3 M

7 Lesson 33: Solidify fluency w
ith G

rade 3 skills.
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11

3 | Indiana A
cadem

ic Standards for M
athem

atics C
orrelation to Eureka M

ath

M
easurem

ent
Students use appropriate tools, com

putation strategies, and relationships of m
easurem

ent to solve real-w
orld 

problem
s including m

ore specific m
easurem

ents of length, w
eight, tem

perature, m
ass, tim

e, and m
oney. Students 

investigate and m
odel the area of rectangles and perim

eter of all polygons.

Indiana A
cadem

ic Standards 
for M

athem
atics

A
ligned C

om
ponents of Eureka M

ath

3.M
.1

Estim
ate and m

easure the m
ass 

of objects in gram
s (g) and kilogram

s 
(kg) and the volum

e of objects in quarts 
(qt), gallons (gal), and liters (l). Add, 
subtract, m

ultiply, or divide to solve 
one-step, real-w

orld problem
s involving 

m
asses or volum

es that are given 
in the sam

e units or obtained through 
investigation. (E)

G
3 M

2 Topic B: M
easuring W

eight and Liquid Volum
e in M

etric U
nits

G
3 M

2 Lesson 12: Round tw
o-digit m

easurem
ents to the nearest ten on the vertical num

ber line.

G
3 M

2 Lesson 21: Estim
ate sum

s and differences of m
easurem

ents by rounding, and then solve 
m

ixed w
ord problem

s.

G
3 M

7 Lesson 34: Create resource booklets to support fluency w
ith G

rade 3 skills.

Supplem
ental m

aterial is necessary to address volum
e of objects in quarts and gallons.

3.M
.2

Choose and use appropriate units and 
tools to estim

ate and m
easure length, 

w
eight, and tem

perature. Estim
ate and 

m
easure length to a quarter-inch, w

eight 
in pounds, and tem

perature in degrees 
Celsius and Fahrenheit.

G
3 M

6 Lesson 5: Create ruler w
ith 1-inch, 1_2  -inch, and 1_4  -inch intervals, and generate 

m
easurem

ent data.

Supplem
ental m

aterial is necessary to address w
eight in pounds and tem

perature in degrees Celsius 
and Fahrenheit.

3.M
.3

Tell and w
rite tim

e to the nearest m
inute 

and m
easure tim

e intervals in m
inutes. 

Solve w
ord problem

s involving addition 
and subtraction of tim

e intervals 
in m

inutes (e.g., by representing the 
problem

 on a num
ber line diagram

). (E)

G
3 M

2 Topic A: Tim
e M

easurem
ent and Problem

 Solving

G
3 M

2 Lesson 12: Round tw
o-digit m

easurem
ents to the nearest ten on the vertical num

ber line.

G
3 M

7 Lesson 34: Create resource booklets to support fluency w
ith G

rade 3 skills.
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12

3 | Indiana A
cadem

ic Standards for M
athem

atics C
orrelation to Eureka M

ath

Indiana A
cadem

ic Standards 
for M

athem
atics

A
ligned C

om
ponents of Eureka M

ath

3.M
.4

Find the value of any collection of coins 
and bills. W

rite am
ounts less than 

a dollar using the ¢ sym
bol and w

rite 
larger am

ounts using the $ sym
bol in the 

form
 of dollars and cents (e.g., $4.59). 

Solve real-w
orld problem

s to determ
ine 

w
hether there is enough m

oney to m
ake 

a purchase. (E)

Supplem
ental m

aterial is necessary to address this standard.

3.M
.5

Find the area of a rectangle w
ith 

w
hole-num

ber side lengths by m
odeling 

w
ith unit squares, and show

 that the 
area is the sam

e as w
ould be found 

by m
ultiplying the side lengths. Identify 

and draw
 rectangles w

ith the sam
e 

perim
eter and different areas or w

ith the 
sam

e area and different perim
eters. (E)

G
3 M

4 Topic A: Foundations for U
nderstanding Area

G
3 M

4 Topic B: Concepts of Area M
easurem

ent

G
3 M

4 Topic C: Arithm
etic Properties U

sing Area M
odels

G
3 M

4 Topic D
: Applications of Area U

sing Side Lengths of Figures

G
3 M

7 Topic D
: Recording Perim

eter and Area D
ata on Line Plots

G
3 M

7 Topic E: Problem
 Solving w

ith Perim
eter and Area

G
3 M

7 Lesson 34: Create resource booklets to support fluency w
ith G

rade 3 skills.

3.M
.6

Find perim
eters of polygons given 

the side lengths or given an unknow
n 

side length.

G
3 M

7 Topic C: Problem
 Solving w

ith Perim
eter

G
3 M

7 Topic D
: Recording Perim

eter and Area D
ata on Line Plots

G
3 M

7 Topic E: Problem
 Solving w

ith Perim
eter and Area

G
3 M

7 Lesson 34: Create resource booklets to support fluency w
ith G

rade 3 skills.

©
 2024 G

reat M
inds PBC

 | greatm
inds.org

101



13

3 | Indiana A
cadem

ic Standards for M
athem

atics C
orrelation to Eureka M

ath

D
ata A

nalysis
Students collect and present data in m

ultiple m
anners and solve m

ulti-step problem
s w

ith the data.

Indiana A
cadem

ic Standards 
for M

athem
atics

A
ligned C

om
ponents of Eureka M

ath

3.D
A

.1

Collect, organize, and graph data 
from

 observations, surveys, and 
experim

ents using scaled bar graphs and 
pictographs. Solve real-w

orld problem
s 

by analyzing and interpreting the data 
using grade-level com

putation and 
com

parison strategies. (E)

G
3 M

6 Topic A: G
enerate and Analyze Categorical D

ata

G
3 M

6 Lesson 9: Analyze data to problem
 solve.

G
3 M

7 Lesson 34: Create resource booklets to support fluency w
ith G

rade 3 skills.
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Attachment 5a - School Calendar

School Year: 2026-2027

August 2026
• Wednesday, August 5 | First Day of School
• Wednesday, August 5 – Wednesday, August 26 | Early Release every Wednesday for Professional Development
• Total School Days: 19

September 2026
• Monday, September 7 | Labor Day (No School)
• Tuesday, September 8 | Professional Development Day (No School; eLearning Day)
• Total School Days: 20

October 2026
• Monday, October 5 – Friday, October 16 | Fall Break (No School)
• Total School Days: 15

November 2026
• Wednesday, November 4 | Parent-Teacher Conferences (Pre-K–6 eLearning Day; all other students attend)
• Wednesday, November 25 – Friday, November 27 | Thanksgiving Break (No School)
• Total School Days: 18

December 2026
• Wednesday, December 16 | Last Early Release of Semester
• Friday, December 18 | End of Semester
• Monday, December 21 – Friday, January 1 | Winter Break (No School)
• Total School Days: 14

January 2027
• Monday, January 4 | Classes Resume
• Monday, January 18 | Martin Luther King Jr. Day (No School)
• Wednesday, January 6 – Wednesday, January 27 | Early Release every Wednesday
• Total School Days: 19

February 2027
• Friday, February 12 | Professional Development Day (No School; eLearning Day)
• Monday, February 15 | Presidents' Day (No School)
• Wednesday, February 3 – Wednesday, February 24 | Early Release every Wednesday
• Total School Days: 18

March 2027
• Monday, March 15 – Friday, March 26 | Spring Break (No School)
• Wednesday, March 3 – Wednesday, March 31 | Early Release every Wednesday (excluding break weeks)
• Total School Days: 17

April 2027
• Wednesday, April 7 – Wednesday, April 28 | Early Release every Wednesday
• Total School Days: 21

May 2027
• Monday, May 31 | Memorial Day (No School)
• Total School Days: 20
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June 2027
• Friday, June 4 | Last Day of School
• Total School Days: 5

Summary of Key Dates
• First Day of School: Wednesday, August 5, 2026
• Fall Break: October 5–16, 2026
• Thanksgiving Break: November 25–27, 2026
• Winter Break: December 21, 2026 – January 1, 2027
• Spring Break: March 15–26, 2027
• Last Day of School: Friday, June 4, 2027
• Total Instructional Days: 181
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Attachment 5b - Sample Daily & Weekly Schedule 

URBAN ACT Academy – First Grade Sample Daily Schedule 

Monday, Tuesday, Thursday, and Friday: 

● 8:00 – 8:15 AM | Morning Routine 
Arrival, unpacking, attendance, morning work. 

● 8:15 – 8:45 AM | Morning Meeting 
Calendar, weather, news sharing, and Social-Emotional Learning (SEL) activities. 

● 8:45 – 9:30 AM | Reading/Phonics Instruction 
Focus on phonics, sight words, and early reading skills. 

● 9:30 – 10:00 AM | Guided Reading Centers 
Small group instruction, independent reading, and literacy activities. 

● 10:00 – 10:15 AM | Morning Recess 
Outdoor physical activity and free play. 

● 10:15 – 11:00 AM | Math Instruction 
Hands-on activities, number sense, counting, and early operations. 

● 11:00 – 11:45 AM | Specials 
Art, music, PE, library, or computer lab (varies by day). 

● 11:45 AM – 12:15 PM | Lunch 
● 12:15 – 12:30 PM | Recess 

Outdoor play and social time. 
● 12:30 – 1:00 PM | Math Centers 

Small group instruction, math games, and individual practice. 
● 1:00 – 1:30 PM | Science or Social Studies 

Hands-on exploration, group discussions, and projects (alternates weekly). 
● 1:30 – 2:00 PM | Writing Workshop 

Creative writing, journaling, and early sentence structure. 
● 2:00 – 2:50 PM | Place-Based Learning Research / Intervention 

Targeted reading/math support, enrichment, and independent work on Place-Based Learning 
(PBL) projects. 

● 2:50 – 3:05 PM | Pack-Up and Closing Circle 
Clean-up, reflection, and debrief to prepare for dismissal. 

● 3:05 – 3:15 PM | Dismissal 

Wednesday Early Release Schedule: Classes are shortened slightly to accommodate a 1:45 PM 
dismissal for staff professional development. 

● 8:00 – 8:15 AM | Morning Routine 
● 8:15 – 8:40 AM | Morning Meeting 
● 8:40 – 9:20 AM | Reading/Phonics Instruction 
● 9:20 – 9:45 AM | Guided Reading Centers 
● 9:45 – 10:00 AM | Morning Recess 
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● 10:00 – 10:35 AM | Math Instruction 
● 10:35 – 11:15 AM | Specials 
● 11:15 – 11:45 AM | Lunch 
● 11:45 AM – 12:00 PM | Recess 
● 12:00 – 12:25 PM | Math Centers 
● 12:25 – 12:55 PM | Science or Social Studies 
● 12:55 – 1:15 PM | Writing Workshop 
● 1:15 – 1:35 PM | Place-Based Learning Research / Intervention 
● 1:35 – 1:45 PM | Pack-Up and Closing Circle 
● 1:45 PM | Dismissal for Students, Teacher PD Begins 

 

Weekly Overview 

● Monday, Tuesday, Thursday, Friday: Full schedule as outlined above, with all activities 
included. 

● Wednesday: Early dismissal at 1:45 PM to support staff professional development. 
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Attachment 6 - Admissions Policy 

URBAN ACT Academy is a free, public charter school open to all eligible students. Admission to the 
academy is based on a fair, transparent process that prioritizes equal access and adheres to the 
following guidelines: 

1. Non-Discrimination 

● URBAN ACT Academy admits students without regard to race, ethnicity, national origin, 
gender, disability, language proficiency, or prior academic performance. No tuition or 
entrance exams are required. 

2. Application Period 

● Open Enrollment: Begins each January for the upcoming school year and continues 
through August. Families may submit an Intent to Enroll form at any point during this 
period. 

● Application Deadlines: 
○ Early Admission Deadline: April 15, 2026 
○ Lottery Date (if needed): April 30, 2026 
○ Final Enrollment Deadline: September 14, 2026 

3. Lottery Process 

● If the number of applicants exceeds available seats for any grade level, URBAN ACT Academy 
will conduct a public lottery to ensure fair selection. The lottery will be held on April 30 
each year. 

● Lottery Process: 
○ The lottery will be conducted publicly, either in person or via a virtual platform, with 

an independent party overseeing the drawing to ensure transparency and fairness. 
○ Families of selected students will be notified within five business days following the 

lottery. 

4. Enrollment Priorities 

● In accordance with Indiana charter school law, URBAN ACT Academy gives priority 
enrollment to: 

○ Siblings of currently enrolled students. 
○ Children of Staff and Board Members. 

● These students will receive guaranteed seats if they apply within the open enrollment 
period. 

5. Waiting List 
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● Applicants not selected in the lottery will be placed on a waiting list in the order drawn 
during the lottery. 

● Should seats become available after the initial lottery, families on the waiting list will be 
contacted in the order they appear on the list. 

● The waiting list is only valid for the academic year for which the application was submitted; 
families must reapply each year if not offered a seat. 

6. Notification and Enrollment Confirmation 

● Accepted students and their families must confirm enrollment within 10 days of 
notification. Failure to confirm may result in the seat being offered to the next student on 
the waiting list. 

7. Mid-Year Enrollments and Transfers 

● Applications received after the lottery and enrollment deadlines may be considered for any 
available seats, and if full, applicants will be added to the waiting list. 

● Mid-year transfers will be accommodated based on availability and in accordance with the 
priority policy. 

8. Withdrawal Policy 

● Families wishing to withdraw from URBAN ACT Academy should notify the administration 
in writing. This allows the academy to offer the vacated seat to a student on the waiting list 
if needed. 
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Attachment 7- Discipline Policy 

1. Practices to Promote Good Discipline: 

URBAN ACT Academy’s discipline policy is aligned with its broader mission to foster a safe and 

student-centered learning environment. The school emphasizes proactive strategies to build strong 

relationships, promote positive behavior, and handle infractions in a restorative manner. 

● Restorative Practices at the Core: At URBAN ACT Academy, restorative practices are central 

to the school’s approach to discipline. Rather than focusing solely on punishment, the goal is 

to repair harm, rebuild relationships, and reintegrate students into the learning community. 

This involves daily restorative circles—both morning check-ins and afternoon reflection 

sessions—where students discuss any issues, reflect on their behavior, and collectively 

develop solutions to conflicts  . For example, if a student disrupts class or engages in conflict 

with a peer, the teacher may facilitate a restorative conversation between the parties 

involved, allowing the student to understand the impact of their behavior on others. This 

process not only resolves the immediate issue but also builds skills in conflict resolution, 

empathy, and accountability. 

● Positive Behavioral Interventions and Supports (PBIS): PBIS is used to encourage 

appropriate behaviors through a system of proactive interventions. By setting clear 

behavioral expectations and reinforcing them with positive rewards, the school creates an 

environment where students feel supported and motivated to meet expectations. PBIS 

strategies include verbal praise, recognition during morning meetings, and participation in 

special activities as rewards for good behavior. This approach helps reduce the occurrence 

of disciplinary issues by creating a positive school climate focused on growth . 

● Incentives for Positive Behavior: In addition to restorative and supportive interventions, 

URBAN ACT Academy implements a robust system of incentives for positive behavior. This 

system includes the "90% Club," where students are rewarded monthly for meeting high 

standards in attendance, homework completion, and positive behavior . Additional 

incentives include participation in extracurricular activities such as sports, art, and STEM 

clubs, which serve as motivators for students to maintain good standing in terms of 

behavior and academic performance . 

● Logical and Natural Consequences: In alignment with restorative practices, URBAN ACT 

Academy emphasizes logical and natural consequences for misbehavior. For instance, if a 
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student damages school property, they might be asked to help repair the damage or 

participate in community service. Similarly, students who disrupt learning might miss a 

favored activity, such as recess, and spend time reflecting on their actions and how they can 

behave differently in the future. This approach encourages students to take ownership of 

their actions and learn from their mistakes . 

2. Offenses for Suspension or Expulsion: 

URBAN ACT Academy distinguishes between offenses that mandate suspension or expulsion and 

those that provide room for discretion. The school's approach to discipline aims to keep students 

engaged in learning as much as possible, relying on exclusionary practices like suspension and 

expulsion only in the most serious cases. 

● Non-Discretionary (Mandatory) Offenses for Suspension or Expulsion: These are serious 

violations that threaten the safety and well-being of the school community. Examples of 

mandatory suspension or expulsion offenses include: 

○ Physical assault or fighting that results in serious injury to another person. 

○ Possession or use of weapons or dangerous items on school grounds. 

○ Sale, possession, or use of illegal drugs or controlled substances. 

○ Repeated acts of bullying or harassment, particularly those that involve threats of 

violence  . 

● In these cases, the school will immediately notify the student's family, conduct a thorough 

investigation, and proceed with suspension or expulsion in accordance with state laws and 

regulations. The school will also initiate a restorative process to address the harm caused 

and ensure the student understands the consequences of their actions. 

● Discretionary Offenses: These are less severe offenses where the school has discretion in 

determining the appropriate disciplinary action. Examples of discretionary offenses include: 

○ Repeated classroom disruptions. 

○ Insubordination or refusal to follow reasonable instructions from school staff. 

○ Minor incidents of physical aggression or verbal altercations. 

○ Consistent tardiness or absenteeism without valid excuse  . 

● For these offenses, URBAN ACT Academy focuses on interventions that keep students in the 

classroom and involved in their education. Teachers work with the student and, when 

necessary, the Culture Team, to develop a plan that addresses the root causes of the behavior 
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and helps the student correct it. This may involve additional restorative circles, peer 

mediation, or support from school counselors. 

3. Consideration of Students with Disabilities: 

URBAN ACT Academy ensures that disciplinary actions take into account the rights of students with 

disabilities and align with federal and state laws, including the Individuals with Disabilities 

Education Act (IDEA) and Section 504 of the Rehabilitation Act. 

● Individualized Education Programs (IEPs) and 504 Plans: The school takes extra steps when 

disciplining students with disabilities to ensure their rights are protected. For students with 

an IEP or 504 plan, disciplinary actions are reviewed through the lens of their disability, and 

a Manifestation Determination Review (MDR) is conducted to determine if the behavior was 

a manifestation of their disability. If so, the school will not pursue suspension or expulsion 

but will instead focus on adjusting the student's support plan to better meet their needs . 

● Behavioral Interventions: The school employs a variety of evidence-based behavioral 

interventions, including additional counseling, individualized support, and adjustments to 

classroom strategies. These interventions ensure that students with disabilities are given 

every opportunity to succeed academically and socially, even when behavior challenges 

arise . 

4. Due Process and Appeals: 

To ensure fairness and transparency in disciplinary proceedings, URBAN ACT Academy follows a 

clearly defined process that upholds students' rights and provides avenues for appeal. 

● Due Process for Suspensions: When a student is facing suspension, they are first provided 

with a written explanation of the charges and the evidence against them. The student is then 

given an opportunity to respond and share their perspective. If the school proceeds with the 

suspension, a formal notice is sent to the student's parents or guardians, outlining the 

duration and reason for the suspension . The school makes every effort to hold a 

parent-teacher conference to discuss the student's behavior and plans for re-entry into the 

classroom, with a focus on how the behavior will be addressed moving forward. 

● Expulsion Hearings and Appeal Process: In cases where expulsion is considered, URBAN 

ACT Academy provides a formal hearing process. During the hearing, the student and their 

111



family have the right to present evidence, call witnesses, and challenge the evidence 

presented by the school. A neutral party or hearing officer oversees the process to ensure 

fairness  . 

If the expulsion decision is made, the student has the right to appeal the decision. The 

appeal process includes a review of all relevant documents and an opportunity for the 

family to present additional information. The school's leadership team reviews the appeal 

and makes a final decision, which is communicated in writing. 

● Reintegration Support: After any suspension or expulsion, the school provides reintegration 

support to help the student successfully return to the learning environment. This includes a 

meeting with the student, family, and a school counselor to create a plan for the student's 

successful re-entry. Restorative circles are used to facilitate a smooth transition back into 

the classroom  . 

5. Alignment with the School’s Holistic Approach: 

URBAN ACT Academy’s discipline policy is an extension of its student-centered, personalized 

learning model. The school believes that every behavior is a form of communication, and by 

addressing the underlying issues, whether academic, emotional, or social, students can learn from 

their mistakes and grow into responsible community members. 

● Personalized Behavior Support Plans: For students with ongoing behavioral challenges, the 

school develops individualized behavior support plans in collaboration with teachers, 

counselors, and the student's family. These plans include tailored interventions, such as 

one-on-one counseling, peer mentorship, or academic support, ensuring that discipline is 

part of a larger strategy to help the student succeed  . 

● Focus on Social-Emotional Learning (SEL): The school integrates Social-Emotional Learning 

into daily instruction, helping students develop self-awareness, self-management, and social 

skills. This preventive approach reduces behavioral incidents by teaching students to 

regulate their emotions, resolve conflicts, and make responsible decisions  . 

By integrating these practices, URBAN ACT Academy ensures that discipline is not about 

punishment but about growth, accountability, and fostering a positive school culture. The school's 

holistic approach to discipline, grounded in restorative justice and supported by SEL and PBIS, 

ensures that students are prepared to thrive both academically and socially. 
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CERTIFICATIONS

EDUCACATION 

EXPERIENCE

RELAY Graduate School of Education 

Managed a staff of 50 employees with 94% staff retention.
Managed school-wide culture and implemented Restorative Practices. to curve negative student
behavior. Within 4 years suspensions decreased by 77%.
Served as the Corporation Test Coordinator (CTC). Over 95% of students completed school and state
testing. For two years maintained an average of over 95%.
Created and implemented school-wide systems and routines to maintain school safety and
maximize instructional learning time. 
Provided instructional coaching and development for 18 teachers, 100% of teachers are on track to
complete school end of year Placed Based Learning project goals. 

Principal/ 2022 - 2023

URBAN ACT ACADEMY 

Masters of Arts in Educational Leadership: 
Charter School Emphasis
December 2021

CENTRAL MICHIGAN UNIVERSITY 

Bachelors of Art: Interpersonal Communication 
May 2012 

BALL STATE UNIVERSITY 

I seek to combine my years of educational leadership with my passion for students and the
student experience. Having learned, taught, and led in diverse environments, I aspire to apply
my skills any number of ways to coach leaders and develop them into passionate advocates for
youths. 

MARK HUMPHREY
K-12 ADMINISTRATOR 

National Principal Academy Fellowship 
July 2019 - July 2020

International Institute for Restorative Practices 
Restorative Practices for Educators 
March 2023

Teach Like a Champion 
Building Strong School Culture 
January 2019 

07/2018 - Present

Assistant Principal/ 2019 - 2022

Supervised and managed school-wide culture and implemented Restorative Practices to curve
negative student behavior. Within 3 years in-school suspensions decreased by 65%.
Created school-wide incentives and celebrations to increase student and staff morale. 
Served as the Corporation Test Coordinator (CTC). Managed all state and school assessments
including (WIDA, ILEARN, IREAD3, and NWEA). 
Worked collaboratively with families and community partners to provide educational experiences
for students outside of the classroom. Roughly 100% of students completed a Placed Based
Learning project. 
Provided instructional coaching and development for 5 teachers, facilitating weekly observations
and feedback meetings.  
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Planned, prepared, and delivered standard aligned lesson plans and instructional materials.
Differentiated lesson plans/instructional materials to support all students including students with
special needs/accommodations. 
Provided intervention support for students with IEP, special accommodations. Worked closely with
the director of special education to support students with mental and physical disabilities. 
Assisted in the development implementation, and evaluation of intervention programs (MTSS and 
 Social Emotional Learning) to address the needs of at-risk students. 
Observed and evaluated student performance and development. Held student led conference with
all stakeholders. 
Proctored school-wide assessments including WIDA, ILEARN, IREAD3, and NWEA).

Director of Culture / 2018 - 2019

Led school-wide culture and implemented Restorative Practices to curve negative student
behavior. Within 2 years in-school suspensions decreased by 50%.
Created school-wide incentives and celebrations to increase student and staff morale. 
Assisted in the development implementation, and evaluation of intervention programs (MTSS,
Second Steps, Social Emotional Learning) to address the needs of at-risk students. 
Transportation coordinator for K-8th grade student. Create systems and routines to ensure that
100% of bus riders arrived and dismissed from school safely. Responded to parent and dispatch
questions and concerns. 
Developed and administered disciplinary procedures in accordance with organization policies and
Indiana state law.  

INDIANA COLLEGE PREPARATORY SCHOOL 07/2015 -  7/2018

Dean of Culture / 2017- 2018

Led school-wide culture. Directly managed a team of 2 culture specialist.
Created school-wide incentives and celebrations to increase student and staff morale. 
Supervised and monitor school-wide behavior management system. Conducted weekly culture
evaluations in 12 classrooms. Provided feedback and coaching for culture support for 12 teachers
Transportation coordinator for K-8th grade student. Create systems and routines to ensure that
100% of bus riders arrived and dismissed from school safely. Responded to parent and dispatch
questions and concerns. 
Developed and administered disciplinary procedures in accordance with organization policies and
Indiana state law.  

Teacher/ 2015- 2017

CONTACT INFORMATION 

MARK HUMPHREY  
Address: 4720 E 42nd Street
Indianapolis, IN 46226
Email: mah2919@gmail.com
Phone: (765) 617-0472
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 Nigena Livingston is a visionary leader, educator and coach who believes in both the power and 

 necessity of holistic education. In 2022, she started The Living Education Access Project, to 

 provide consulting support to schools who are navigating the complex and challenging demands 

 of inequitable school systems.  Nigena is also the Founder and CEO of URBAN ACT Academy, a 

 K-8 Innovation School in Indianapolis which opened in 2018 in a 5 year partnership with the 

 Indianapolis Public School District.   The education model of URBAN ACT is uniquely centered 

 around “place-based instruction” which involves students learning in connection with their 

 community and Restorative Practices.   Both initiatives have led to an increase in student 

 academic growth, positive adult to student relationships, more civic engagement, knowledge of 

 local issues, greater student agency and an overall stronger connection to community. 

 Nigena has held various school leader positions including being the founding principal of 

 Jacksonville Community School in Jacksonville, Arkansas and becoming the principal for 

 University Prep Middle School in Detroit, Michigan.  Additionally, she has held Director roles at 

 TNTP and Teach For America and is currently serving as a Board Member of the Mind Catcher 

 Collective which is an organization dedicated to supporting the wellness of school site leaders of 

 color working to transform learning environments to better serve youth. 

 Nigena Livingston has a BA in Health and Human Services from the State University of New York 

 at Buffalo, a Masters in Educational Leadership from Grand Valley State University and 

 professional certificates from Harvard Graduate School of Education, Indiana University and 

 Relay Graduate School of Education. 
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Nigena Livingston
585.733.6051 ∙ nlivingston@urbanact.org

EDUCATIONAL LEADERSHIP

THE LIVING EDUCATION ACCESS PROJECT
Founder and Lead Consultant (Indianapolis, IN), July 2022 – Present

● Designs and facilitates professional development for schools and districts
● Provides individual and group coaching for experienced and novice leaders

URBAN ACT ACADEMY (K-8)
Founder and CEO (Indianapolis, IN), July 2016 – Present

● Awarded a charter from The Mayor’s Office of Education and Innovation in Indianapolis after
completing the charter application process and successfully defending the need for URBAN ACT
Academy K-8 school

● Negotiated and facilitated the operational launch of URBAN ACT Academy in 2018 in partnership
with the Indianapolis Public School Corporation to restart one of their persistently low and under
resourced schools

● Improved instructional gains in math by 48% and in English Language Arts by 38% in first three years
based on the NWEA Measures of Academic Progress (MAP) assessment

● Secured over 1.2 million dollars in startup funding and exceeded the school’s fundraising goal in year
2 and year 3 as established by UAA’s Board of Directors

● Improved across all performance indicators during year four site review around school’s academic
model, exceeded the standard in special education compliance and development of high-quality
curriculum materials, met or exceeded the standard in 7 out of 9 performance indicators

● Outperformed the local school district in 2023 on the IREAD state assessment; Improved 3rd grade
reading scores by 41% from 2021 to 2023

● Implemented restorative practices leading to a 75% decrease in out of school suspensions from Year 1
to Year 5

● Developed school’s strategic plan and partnerships to support students during the pandemic years
● Fostered a positive school culture for with an average of 84% staff retention during tenure

TNTP
Lead Coach and Institute Director, Michigan Teacher Corps (Detroit, MI), June 2015 – July 2016

● Managed Pre-Service Institute, a 6-week summer training program for new teachers
● Facilitated professional development training for 70 new and experienced teachers across 3 schools
● Coached and developed new teachers across 8 priority schools in Detroit
● Supervised online certification courses for Elementary, Math, and Science teachers

UNIVERSITY PREPARATORY ACADEMY
Instructional Coach, Mark Murray Elementary School (Detroit, MI), July 2014 – May 2015

● Instructed and provided support to K-5 teachers around classroom management, instructional delivery,
data analysis and planning

● Supported teachers and leadership team with the launch of new Engage NY math curriculum
● Led grade level team meetings and data analysis meetings which helped improve student achievement

scores on the NWEA MAP test in reading and math

Nigena Livingston 1
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Principal, University Preparatory Academy Middle School (Detroit, MI), July 2010 – June 2014
● Instructional leader and operational manager for middle school serving students in grades 6-8
● Reduced student disciplinary rate by implementing new student disciplinary programs and structures

LIGHTHOUSE ACADEMIES
Founding Principal, Jacksonville Lighthouse Charter School (Jacksonville, AR), June 2009 – June 2010

● Recruited, hired and developed founding K-6 teaching and administrative staff for the 2009/2010 and
2010/2011 school year and maintained an enrollment of 99% for the school’s founding year and
re-enrolled 97% of students for the following school year and achieved 96% daily attendance average
for the year

● Provided instructional leadership resulting in third grade students exceeding the state’s average in
Reading and Writing and students in grades 4 – 6 meeting the state’s average in Reading

Principal, Lighthouse Academies of Cleveland (Cleveland, OH), June 2008 – June 2009
● Managed the operational and instructional components of two K-8 charter schools
● Achieved 2nd highest growth in reading and 3rd highest growth in math across the LHA network

midyear
● Maintained an average rate of attendance of 92%
● Founded and implemented of Saturday Academy which targeted students for enrichment and

remediation

Director of Instruction, Lighthouse Academies of Cleveland (Cleveland, OH), July 2006 – June 2008
● Supervised and developed the ongoing professional development of classroom teachers
● Coached teachers to produce the highest network gains in math on SAT-10 for spring 2007
● Coordinated assessments for school and analyzed results with teacher

TEACH FOR AMERICA
Program Director, (Miami-Dade, FL), August 2005 – June 2006

● Observed and provided effective feedback, professional development for 50 teachers
● Tracked and supported teacher progress through analysis of student achievement data

Corps Member Advisor (Los Angeles, CA), Summer 2004 and 2005
● Designed and led working group sessions to orient 12-16 new science and math teachers to the

classroom
● Delivered feedback and supplied resources to improve instruction
● Achieved rating of “high performing” based on survey data by Corps Members at the end of Institute

Institute Learning Team Leader (Los Angeles, CA), Summer 2005
● Revised and added curriculum-based resources to science toolkit for Teach For America Corps

Members
● Facilitated weekly workshops for science teachers

ROCHESTER LEADERSHIP ACADEMY
Middle School Science Teacher (Rochester, NY), August 2004 – June 2005

● Produced significant academic gains in which 75% of 8th grade students passed the New York state
science regents exam compared to 52% the previous year

Nigena Livingston 2
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DETROIT PUBLIC SCHOOLS
Middle School Science Teacher (Detroit, MI), June 2002 – June 2004

SCHOOL AWARDS AND HONORS

● 2024 Teach For America Alumni Impact Award, Nominated
● Recognized as one of 33 Phenomenal Women in Education, Politics, Sports, and Entertainment in

celebration of the 30th Anniversary of the Year of the Woman by the Orange Blossom Florida Classic
September 2022

● Awarded School Leader of the Year by Global Special Education Associates (GSEA) 2022
● Academic Grant Award 2014-2015 from Grand Valley Schools for student improvement on NWEA

MAP test
● Recognized as one of Detroit’s Top 20 Best Detroit elementary, middle schools ranked by Excellent

Schools Detroit in 2013
● Two-time recipient of “Beating the Odds” award for schools whose achievement exceeds expectations

and predictions based on the demographic characteristics of the schools and students in 2011, 2012

PUBLIC SPEAKING EVENTS

● Racial Justice at Work Summit Panelist April 2024
● Surge Institute Graduation Speaker October 2022
● EdChoice Educators’ Symposium Navigator July 2021, June 2022
● Panelist TABOO Tribe Global Women’s Event March 2022
● The Annual Leadership and Education in Adolescent Health (LEAH) Adolescent and Young Adult

(AYA) Conference Presented by Division of Adolescent Medicine at Penn State Health Milton S.
Hershey Medical Center January 2022

● Teachers for Good Trouble Virtual Summit Panelist February 2021
● Melanin Hues Podcast Featured Guest June 2020
● EdFit Panelist July 2020
● Uncomfortable Conference February 2020
● Grand Valley State University Student Commencement Speaker 2017

PROFESSIONAL DEVELOPMENTWORKSHOPS

Surge Institute Fellow, The Oaks School Leader Fellowship, Relay GSE National Principals' Academy Fellowship, The
Mind Trust Innovation School Fellowship, Effective Non-Profit Board Governance from Indiana University, Leading
Change: A CSML Course Harvard Business School, Leading Schools: A CSML Course Harvard Business School,
Results Coaching Global Level I, II, III, Leadership Coaching for High Performance, Leadership Coaching by Grand
Valley State University, Expeditionary Learning for School Leaders, Expeditionary Learning Data Analysis, The
Education Trust’s Learning Network, NWEA Measures of Academic Progress, Responsive Classroom I, II,
Developmental Designs for Middle School, Open Court Reading, FOSS Science, The Together Leader, Reading
Reconsidered, Uncommon Teach Like A Champion Workshop Series

EDUCATION

Grand Valley State University (Grand Rapids, MI) State University of New York at Buffalo (Buffalo, NY)
Masters in Educational Leadership Bachelors of Arts in Health and Human Services

Nigena Livingston 3
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INTERNAL REVENUE SERVICE 
P. 0. BOX 2508 
CINCINNATI, OH 45201 

DEPARTMENT OF THE TREASURY 

Date: MAY 14 2018 
URBAN ACT ACADEMY INC 
C/0 JOSHUA W ABEL 
300 NORTH MERIDAIAN STREET STE 2700 
INDIANPOLIS, IN 46204 

Employer Identification Number: 
82-3036207 

DLN: 
17053307342047 

Contact Person: 
RAMNARINE SINGH ID# 11053 

Contact Telephone Number: 
(877) 829-5500 

Accounting Period Ending: 
June 30 

Public Charity Status: 
170 (b) (1) (A) (ii) 

Form 990/990-EZ/990-N Required: 
Yes 
Effective Date of Exemption: 
August 4, 2017 
Contribution Deductibility: 
Yes 
Addendum Applies: 
No 

Dear Applicant: 

We're pleased to tell you we determined you're exempt from federal income tax 
under Internal Revenue Code (IRC) Section 501(c) (3). Donors can deduct 
contributions they make to you under IRC Section 170. You're also qualified 
to receive tax deductible bequests, devises, transfers or gifts under 
Section 2055, 2106, or 2522. This letter could help resolve questions on your 
exempt status. Please keep it for your records. 

Organizations exempt under IRC Section 501(c) (3) are further classified as 
either public charities or private foundations. We determined you're a public 
charity under the IRC Section listed at the top of this letter. 

If we indicated at the top of this letter that you're required to file Form 
990/990-EZ/990-N, our records show you're required to file an annual 
information return (Form 990 or Form 990-EZ) or electronic notice (Form 990-N, 
thee-Postcard). If you don't file a required return or notice for three 
consecutive years, your exempt status will be automatically revoked. 

If we indicated at the top of this letter that an addendum applies, the 
enclosed addendum is an integral part of this letter. 

For important information about your responsibilities as a tax-exempt 
organization, go to www.irs.gov/charities. Enter "4221-PC" in the search bar 
to view Publication 4221-PC, Compliance Guide for 501(c) (3) Public Charities, 
which describes your recordkeeping, reporting, and disclosure requirements. 

Letter 947 
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-2- 

URBAN ACT ACADEMY INC 

We sent a copy of this letter to your representative as indicated in your 
power of attorney. 

Sincerely, 

Director, Exempt Organizations 
Rulings and Agreements 

Letter 947 
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State of Indiana 
Office of the Secretary of State 

Certificate of Incorporation 
of  

URBAN ACT ACADEMY, INC. 

I, CONNIE LAWSON, Secretary of State, hereby certify that Articles of Incorporation of the above 

Domestic Nonprofit Corporation have been presented to me at my office, accompanied by the fees 

prescribed by law and that the documentation presented conforms to law as prescribed by the 

provisions of the Indiana Nonprofit Corporation Act of 1991.  

 

 

 

 

 

 

 

 

NOW, THEREFORE, with this document I certify that said transaction will become effective Friday, 

August 04, 2017.

 
In Witness Whereof, I have caused to be affixed my 
signature and the seal of the State of Indiana, at the City 
of Indianapolis, August 07, 2017 

CONNIE LAWSON 
SECRETARY OF STATE 

201708041208271 / 7670620 
 

To ensure the certificate’s validity, go to https:/ /bsd.sos.in.gov/PublicBusinessSearch 
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   Approved and Filed
   201708041208271/7670620
   Filing Date: 08/07/2017
   Effective :08/04/2017 11:05
   CONNIE LAWSON
   Indiana Secretary of State
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www.accuratenow.com
866-693-1764

IDENTIFICATION

SUMMARY

COUNTY

NATIONAL CRIMINAL / SEX OFFENDER SEARCH

SOCIAL TRACE

CONFIDENTIAL BACKGROUND REPORT FOR:

COMPANY: REFERENCE:
REQUESTOR: Lani Luo
CLIENT #: PILOTE21
PHONE #: 6263213925
FAX #:

PilotED Foundation Inc
2710 Bethel Ave
Indianapolis, IN 46203

DATE RECEIVED: DATE COMPLETED:
10/28/2024 2:13 PM 10/29/2024 8:03 AM

PACKAGE:
1) Basic - (SINGLE NAME) CUR CTY MULTI SST  

FAIR CREDIT REPORTING ACT NOTICE: 
The information in this report is derived from records in accordance with the Fair Credit Reporting Act (FCRA, Public Law 91- 508, Title V). This information may only be used to verify statements made by an individual for insurance or
employment purposes or in connection with other legitimate business needs. The depth of information available varies. Although every effort has been made to assure accuracy, Hirease Inc. cannot act as guarantor of information accuracy or
completeness. Final verification of an individual's identity and proper use of report contents are the user’s responsibility. Accurate Background's corporate policy requires the purchasers of these reports to have signed a Consumer Report User
Agreement. This assures Accurate Background that users are familiar with and will abide by their obligations, as stated in the FCRA, to the individuals name in these reports.

APPLICANT'S LAST NAME/FIRST/MIDDLE: DATE OF BIRTH: SSN:
Galbreth, Morgan Shonte' 11/18/**** ***-**-9579

ALIAS NAMES (AKA'S):  
None Reported  

REPORT TYPE DESCRIPTION
County (MARION, INDIANA - 7)  Complete  
Multistate (National Criminal / Sex Offender)  Complete  
Social Trace  Complete  

LOCATION: Marion, IN

NAME SEARCHED: Galbreth, Morgan Shonte'

SEARCH TYPE: County - Felony and Misdemeanor TERM: 7+ Years

SUBMITTED: 10/28/2024 2:14 PM RETURNED: 10/29/2024 8:03 AM

No Records Found 

NAME SEARCHED: Galbreth, Morgan Shonte'

SEARCH TYPE: National Criminal / Sex Offender Search

SUBMITTED: 10/28/2024 2:13 PM RETURNED: 10/28/2024 2:21 PM

No Records Found 

SEARCH TYPE: Social Security Trace

SUBMITTED: 10/28/2024 2:13 PM RETURNED: 10/28/2024 2:17 PM
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Galbreth, Morgan S
ISSUE STATE: IL ISSUE DATE: 1989-1990

Galbreth, Morgan S COUNTY: MARION

RPTD: 2015-04-28 to 2024-09-28 DISTRICT: INDIANA SOUTHERN

Galbreth, Morgan S COUNTY: SANGAMON

RPTD: 2004-10-28 to 2020-04-28 DISTRICT: ILLINOIS CENTRAL
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Para información en español, visite www.consumerfinance.gov/learnmore o escribe a la Consumer Financial Protection Bureau, 1700 G Street NW,
Washington, DC 20552.

A Summary of Your Rights Under the Fair Credit Reporting Act

      The federal Fair Credit Reporting Act (FCRA) promotes the accuracy, fairness, and privacy of information in the files of consumer reporting agencies. There are
many types of consumer reporting agencies, including credit bureaus and specialty agencies (such as agencies that sell information about check writing histories, medical
records, and rental history records). Here is a summary of your major rights under FCRA. For more information, including information about additional rights,
go to www.consumerfinance.gov/learnmore or write to: Consumer Financial Protection Bureau, 1700 G Street NW, Washington, DC 20552. 

You must be told if information in your file has been used against you. Anyone who uses a credit report or another type of consumer report to deny your
application for credit, insurance, or employment – or to take another adverse action against you – must tell you, and must give you the name, address, and phone
number of the agency that provided the information. 

You have the right to know what is in your file. You may request and obtain all the information about you in the files of a consumer reporting agency (your
"file disclosure"). You will be required to provide proper identification, which may include your Social Security number. In many cases, the disclosure will be free.
You are entitled to a free file disclosure if: 

○ a person has taken adverse action against you because of information in your credit report; 
○ you are the victim of identity theft and place a fraud alert in your file;
○ your file contains inaccurate information as a result of fraud;
○ you are on public assistance; 
○ you are unemployed but expect to apply for employment within 60 days. 

In addition, all consumers are entitled to one free disclosure every 12 months upon request from each nationwide credit bureau and from nationwide specialty
consumer reporting agencies. See www.consumerfinance.gov/learnmore for additional information.

You have the right to ask for a credit score. Credit scores are numerical summaries of your credit-worthiness based on information from credit bureaus. You
may request a credit score from consumer reporting agencies that create scores or distribute scores used in residential real property loans, but you will have to
pay for it. In some mortgage transactions, you will receive credit score information for free from the mortgage lender. 

You have the right to dispute incomplete or inaccurate information. If you identify information in your file that is incomplete or inaccurate, and report it to
the consumer reporting agency, the agency must investigate unless your dispute is frivolous. See www.consumerfinance.gov/learnmore for an explanation of
dispute procedures. 

Consumer reporting agencies must correct or delete inaccurate, incomplete, or unverifiable information. Inaccurate, incomplete or unverifiable
information must be removed or corrected, usually within 30 days. However, a consumer reporting agency may continue to report information it has verified as
accurate. 

Consumer reporting agencies may not report outdated negative information. In most cases, a consumer reporting agency may not report negative
information that is more than seven years old, or bankruptcies that are more than 10 years old. 

Access to your file is limited. A consumer reporting agency may provide information about you only to people with a valid need – usually to consider an
application with a creditor, insurer, employer, landlord, or other business. The FCRA specifies those with a valid need for access. 

You must give your consent for reports to be provided to employers. A consumer reporting agency may not give out information about you to your
employer, or a potential employer, without your written consent given to the employer. Written consent generally is not required in the trucking industry. For more
information, go to www.consumerfinance.gov/learnmore. 

You may limit "prescreened" offers of credit and insurance you get based on information in your credit report. Unsolicited "prescreened" offers for
credit and insurance must include a toll-free phone number you can call if you choose to remove your name and address from the lists these offers are based on.
You may opt out with the nationwide credit bureaus at 1-888-567-8688. 

The following FCRA right applies with respect to nationwide consumer reporting agencies: 

CONSUMERS HAVE THE RIGHT TO OBTAIN A SECURITY FREEZE 

You have a right to place a "security freeze" on your credit report, which will prohibit a consumer reporting agency from releasing information in
your credit report without your express authorization. The security freeze is designed to prevent credit, loans, and services from being approved in your
name without your consent. However, you should be aware that using a security freeze to take control over who gets access to the personal and financial
information in your credit report may delay, interfere with, or prohibit the timely approval of any subsequent request or application you make regarding a new
loan, credit, mortgage, or any other account involving the extension of credit. 

As an alternative to a security freeze, you have the right to place an initial or extended fraud alert on your credit file at no cost. An initial fraud alert is a 1-year
alert that is placed on a consumer’s credit file. Upon seeing a fraud alert display on a consumer's credit file, a business is required to take steps to verify the
consumer's identity before extending new credit. If you are a victim of identity theft, you are entitled to an extended fraud alert, which is a fraud alert lasting 7
years. 

A security freeze does not apply to a person or entity, or its affiliates, or collection agencies acting on behalf of the person or entity, with which you have an
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existing account that requests information in your credit report for the purposes of reviewing or collecting the account. Reviewing the account includes activities
related to account maintenance, monitoring, credit line increases, and account upgrades and enhancements.

You may seek damages from violators. If a consumer reporting agency, or, in some cases, a user of consumer reports or a furnisher of information to a
consumer reporting agency violates the FCRA, you may be able to sue in state or federal court. 

Identity theft victims and active duty military personnel have additional rights. For more information, visit www.consumerfinance.gov/learnmore.
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States may enforce the FCRA, and many states have their own consumer reporting laws. In some cases, you may have more rights under state law. For
more information, contact your state or local consumer protection agency or your state Attorney General. For information about your federal rights,
contact: 

TYPE OF BUSINESS: CONTACT:
1.a. Banks, savings associations, and credit unions with total assets of over $10 billion and
their affiliates.

b. Such affiliates that are not banks, savings associations, or credit unions also should list, in
addition to the CFPB:

a. Consumer Financial Protection Bureau 
1700 G Street NW 
Washington, DC 20552

b. Federal Trade Commission 
Consumer Response Center 
600 Pennsylvania Avenue, NW 
Washington, DC 20580 
(877) 382-4357

2. To the extent not included in item 1 above:

a. National banks, federal savings associations, and federal branches and federal agencies of
foreign banks

b. State member banks, branches and agencies of foreign banks (other than federal branches,
federal agencies, and Insured State Branches of Foreign Banks), commercial lending
companies owned or controlled by foreign banks, and organizations operating under section
25 or 25A of the Federal Reserve Act

c. Nonmember Insured Banks, Insured State Branches of Foreign Banks, and insured state
savings associations

d. Federal Credit Unions

a. Office of the Comptroller of the Currency 
Customer Assistance Group 
P.O. Box 53570 
Houston, TX 77052

b. Federal Reserve Consumer Help Center 
P.O. Box 1200 
Minneapolis, MN 55480

c. Division of Depositor and Consumer Protection 
National Center for Consumer and Depositor Assistance 
Federal Deposit Insurance Corporation 
1100 Walnut Street, Box #11 
Kansas City, MO 64106

d. National Credit Union Administration 
Office of Consumer Financial Protection 
1775 Duke Street 
Alexandria, VA 22314

3. Air carriers

Assistant General Counsel for Office of Aviation Consumer Protection 
Department of Transportation 
1200 New Jersey Avenue SE 
Washington, DC 20590

4. Creditors Subject to the Surface Transportation Board

Office of Public Assistance, Governmental Affairs, and Compliance 
Surface Transportation Board 
395 E Street SW 
Washington, DC 20423

5. Creditors Subject to the Packers and Stockyards Act, 1921 Nearest Packers and Stockyards Division Regional Office

6. Small Business Investment Companies

Associate Administrator, Office of Capital Access 
United States Small Business Administration 
409 Third Street SW, Suite 8200 
Washington, DC 20416 

7. Brokers and Dealers
Securities and Exchange Commission 
100 F Street NE 
Washington, DC 20549

8. Institutions that are members of the Farm Credit System
Farm Credit Administration 
1501 Farm Credit Drive 
McLean, VA 22102-5090

9. Retailers, Finance Companies, and All Other Creditors Not Listed Above

Federal Trade Commission 
Consumer Response Center 
600 Pennsylvania Avenue, NW 
Washington, DC 20580 
(877) 382-4357
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Attachment 15 - Board Code of Ethics and Conflict of Interest Policies 

URBAN ACT Academy Board’s Code of Ethics 

The Board of Directors of URBAN ACT Academy is committed to upholding the highest ethical 
standards in all aspects of governance and decision-making to fulfill the school’s mission effectively 
and responsibly. This Code of Ethics outlines the principles and responsibilities that guide board 
members in their service to the school and its community. 

1. Commitment to the Mission 

Board members shall act in alignment with the school’s mission to develop critical thinkers, 
problem solvers, and caring leaders who positively impact their communities. 

2. Fiduciary Responsibility 

Board members shall exercise their duties with care, loyalty, and diligence, ensuring that resources 
are used responsibly and in the best interests of the school and its students. 

3. Integrity and Accountability 

Board members shall conduct themselves with honesty, integrity, and transparency in all actions 
and decisions, holding themselves accountable to the highest ethical standards. 

4. Respect for Diversity 

Board members shall foster an environment of inclusion and respect for the diverse backgrounds, 
experiences, and perspectives of the school’s students, staff, families, and community members. 

5. Confidentiality 

Board members shall maintain the confidentiality of sensitive information obtained through their 
service, disclosing such information only when required by law or authorized for official purposes. 

6. Avoidance of Conflicts of Interest 

Board members shall avoid actual or perceived conflicts of interest by adhering to the school’s 
Conflict of Interest Policy and abstaining from decisions where personal interests could interfere 
with their fiduciary duties. 

7. Professional Conduct 

Board members shall act with professionalism and civility, engaging in respectful dialogue and 
collaboration with fellow board members, staff, and stakeholders. 

8. Compliance with Laws and Policies 
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URBAN ACT Academy Board’s Conflict of Interest Policy 

Purpose 

The purpose of this Conflict of Interest Policy is to ensure that the decisions and actions of the 
URBAN ACT Academy Board of Directors are free from bias and promote the school’s best interests, 
avoiding any conflicts between personal, professional, or financial interests and the responsibilities 
of board service. 

1. Definition of Conflict of Interest 

A conflict of interest arises when a board member’s personal, professional, or financial interests 
could compromise, or appear to compromise, their ability to act in the best interests of the school. 

2. Duty to Disclose 

Board members must disclose any actual or potential conflicts of interest to the board chair as soon 
as they arise. This includes, but is not limited to: 

● Financial interests in transactions involving the school. 
● Employment or compensation relationships with entities doing business with the school. 
● Relationships that may influence impartiality in decision-making. 

3. Recusal from Decision-Making 

Board members with an actual or potential conflict of interest must recuse themselves from 
discussions, deliberations, and voting on matters where the conflict exists. 

4. Annual Disclosure Statement 

All board members shall complete and sign a Conflict of Interest Disclosure Statement annually, 
listing all potential conflicts of interest. These statements will be reviewed by the board chair and 
kept on file. 

5. Review and Resolution 

If a conflict of interest is disclosed, the board will review the circumstances and determine an 
appropriate course of action to address and resolve the conflict. 

6. Prohibition of Financial Gain 

Board members shall not use their position to obtain personal financial gain or preferential 
treatment for themselves, their family members, or their associates. 

7. Enforcement 
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Any violations of this policy may result in disciplinary action, up to and including removal from the 
board, as determined by a majority vote of the remaining board members. 

By adopting these policies, URBAN ACT Academy affirms its commitment to ethical governance and 
maintaining the trust of its students, families, staff, and community. 
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Board members shall comply with all applicable laws, regulations, and school policies, including 
Indiana Charter School Law and nonprofit governance standards. 

9. Commitment to Continuous Improvement 

Board members shall actively participate in board training and development opportunities to 
enhance their governance skills and effectiveness. 

10. Support for Decisions 

Board members shall support decisions made by the board as a collective body, even if they hold 
differing opinions during the deliberation process. 

 

 

 

URBAN ACT Academy Board’s Conflict of Interest Policy 

Purpose 

The purpose of this Conflict of Interest Policy is to ensure that the decisions and actions of the 
URBAN ACT Academy Board of Directors are free from bias and promote the school’s best interests, 
avoiding any conflicts between personal, professional, or financial interests and the responsibilities 
of board service. 

1. Definition of Conflict of Interest 

A conflict of interest arises when a board member’s personal, professional, or financial interests 
could compromise, or appear to compromise, their ability to act in the best interests of the school. 

2. Duty to Disclose 

Board members must disclose any actual or potential conflicts of interest to the board chair as soon 
as they arise. This includes, but is not limited to: 

● Financial interests in transactions involving the school. 
● Employment or compensation relationships with entities doing business with the school. 
● Relationships that may influence impartiality in decision-making. 

3. Recusal from Decision-Making 
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Board members with an actual or potential conflict of interest must recuse themselves from 
discussions, deliberations, and voting on matters where the conflict exists. 

4. Annual Disclosure Statement 

All board members shall complete and sign a Conflict of Interest Disclosure Statement annually, 
listing all potential conflicts of interest. These statements will be reviewed by the board chair and 
kept on file. 

5. Review and Resolution 

If a conflict of interest is disclosed, the board will review the circumstances and determine an 
appropriate course of action to address and resolve the conflict. 

6. Prohibition of Financial Gain 

Board members shall not use their position to obtain personal financial gain or preferential 
treatment for themselves, their family members, or their associates. 

7. Enforcement 

Any violations of this policy may result in disciplinary action, up to and including removal from the 
board, as determined by a majority vote of the remaining board members. 

By adopting these policies, URBAN ACT Academy affirms its commitment to ethical governance and 
maintaining the trust of its students, families, staff, and community. 
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Elementary School Staffing Model and Rollout 
 

Year Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

Principal 1 1 1 1 1 1 

Assistant Principal 0 0 1 1 1 1 

Head of School 1 1 1 1 1 1 

Operations Leader 1 1 1 1 1 1 

Classroom Teachers (Core Subjects) 3 4 5 6 6 6 

Classroom Teachers (Specials) 0 1 1 2 2 2 

Family/Community Coordinator 0 0 0 1 1 1 

Special Education FTE 0 0 1 1 1 1 

Social Worker 1 1 1 1 1 1 

Teacher Aides and Assistants 2 2 2 3 3 3 

School Operations Support Staff 1 1 1 1 1 1 

Total FTEs 10 11 15 19 19 19 

 
 
The relationship between URBAN ACT Academy's senior administrative team and the rest of the 
staff will be rooted in a collaborative and supportive framework to foster a positive culture and 
effective communication. Senior administrators, including the principal and assistant principal, will 
focus on empowering teachers and staff through ongoing professional development, coaching, and 
feedback, while maintaining open channels for input and collaboration. The average 
teacher-student ratio will be 1:20/25, ensuring individualized attention and a robust educational 
experience. The total adult-to-student ratio, considering paraprofessionals and support staff, is 
projected to be 1:15, emphasizing a comprehensive support system for academic and 
social-emotional needs  . 
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EMPLOYEE HANDBOOK 
Effective Date: January 1, 2025 

Last updated: January 29, 2025 

 
 

This handbook supersedes all prior practices, procedures, and practices– verbal or written  
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Table of Contents 
 

This handbook is designed to acquaint you with URBAN ACT Academy (“URBAN ACT Academy,” “URBAN 
ACT,” or the “School”) and provide you with information about working conditions, employee benefits, 
and some of the policies affecting your employment. You must read, understand, and comply with all 
provisions in the handbook. It describes many of your responsibilities as an employee and outlines the 
programs developed by URBAN ACT Academy to benefit employees. One of our objectives is to provide 
a work environment that is conducive to both personal and professional growth. This employee 
handbook is not a contract. 

 
No employee handbook can anticipate every circumstance or question about policy. As URBAN ACT 
Academy continues to grow, the need may arise, and the School reserves the right to revise, 
supplement, or rescind any policies or portion of the handbook from time to time as it deems 
appropriate, in its sole and absolute discretion. Employees will be notified of such changes to the 
handbook as they occur. 
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Section 1: Welcome and Introduction 
 

Welcome from the Head of School 
 

Dear Team Member, 
 

Welcome to URBAN ACT Academy! I am thrilled that you have chosen to help us build our educational 
model to deliver a high quality school option for our students, families and neighbors in Anderson! 

 
As a member of the URBAN ACT Academy team, you will play an integral role in ensuring our school 
community remains one that welcomes diversity, drives academic achievement and creates a supportive 
environment for all. You are a critical part of our team that will help URBAN ACT Academy get closer to 
our mission of developing and empowering our students as leaders, globally competitive scholars and 
informed citizens and we thank you for that. 

 
This handbook has been prepared to provide you with the information about the policies and 
procedures governing URBAN ACT Academy and the benefits and employee programs offered. If you 
have any questions about the Employee Handbook, please discuss with your immediate supervisor. 

 
United by the shared belief that all children can learn and succeed through personalized learning and a 
relentless commitment to their success, we are truly going to make an incredible impact on our students 
for the upcoming year. I anticipate that your optimism, high expectations, sense of purpose and 
creativity will be a driving force behind what we set out to accomplish. 

 
I look forward to building with you! 

 
Sincerely, 

 
Nigena Livingston 
Founder and Head of School 

 

 
Mission 

URBAN ACT Academy’s mission is to develop and empower students as leaders, globally competitive 
students and informed citizens. 

 

 
Vision 
The vision of URBAN ACT Academy is to develop critical thinkers, problem solvers and caring leaders 
who will use their knowledge, voice and talents to make positive contributions to their communities. 
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Section 2: Hiring and Employment 

 
Employment at Will 
URBAN ACT Academy is an “At-Will” employer which refers to the nature of the employment 
relationship which means that you may resign at any time and URBAN ACT may discharge you at any 
time with or without cause.  Nothing in this Employee Handbook or any policy, procedure, practice, 
benefit or rule shall create an express or implied contract with you or modify your “At-Will” 
employment status. 
 
Only the Head of School has the authority to alter or to enter into an agreement for employment with 
URBAN ACT Academy, or to make any agreement contrary to this policy. Amendments or revisions to the 
Employee Handbook may only be made with the written approval of the Head of School. 

 
Equal Employment Opportunity 
As an Equal Employment Opportunity (EEO) employer, URBAN ACT Academy bases all employment 
decisions upon an individual’s qualifications and capabilities. URBAN ACT Academy does not 
discriminate against employees or applicants on the basis of race, color, religion, sex, pregnancy, 
national origin, political affiliation, age, disability, sexual orientation, genetic predisposition, veteran 
status, marital status, or any other status, condition, or characteristic protected by law. This EEO policy 
applies to all aspects of employment with URBAN ACT, including, but not limited to, recruitment, hiring, 
compensation, benefits, promotion, training, and termination. It is also the policy of URBAN ACT to 
comply with the Indiana Civil Rights Act (I.C.22-9-2), I.C. 20-8.1-2, Title VI and VII of the Civil Rights Act 
of 1964, the Equal Pay Act of 1973, Title IX (1972 Education Amendments), Section 504 of the 
Rehabilitation Act of 1973, the American with Disabilities Act of 1992, the Family Medical Leave Act of 
1993, and other applicable State and Federal statutes. 
 
URBAN ACT’s strong commitment to EEO requires a commitment by each individual employee.  
Compliance with the letter and spirit of this policy is required of all employees.  Violations of this policy 
should be immediately reported to your supervisor using the Complaint Procedure provided below.  
Employees who violate this policy will be subject to disciplinary action, up to and including termination 
of employment. 

 
Anti-Harassment Policy 
URBAN ACT Academy is committed to providing a workplace that is free of discrimination and 
harassment. URBAN ACT expressly prohibits any form of harassment based upon race, color, religion, 
sex, pregnancy, national origin, political affiliation, age, disability, sexual orientation, genetic 
predisposition, veteran status, marital status, or any other status, condition, or characteristic protected 
by law. Harassment includes, but is not limited to, offensive: remarks, jokes, comments, slurs, drawings, 
pictures, photographs, stereotypes, epithets, sexual advances, flirtations, requests for sexual favors, 
physical contact, or other types of contact or communications. This policy applies to any relationship or 
dealings that an employee has in the workplace or in connection with the performance of job duties.  
Therefore, the prohibition against harassment applies to employees, customers, vendors, and others 
with whom URBAN ACT does business with or services. 
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Sexual Harassment.  While all forms of harassment are strictly prohibited, URBAN ACT emphasizes its 
prohibition of sexual harassment.  Sexually harassing conduct, which includes, but is not limited to, 
unwelcome sexual advances, conversations containing sexual comments, and unwelcome requests for 
sexual favors, may be considered sexual harassment when: 
 

● Submission to such conduct is made, either implicitly or explicitly, a term or condition of the 
individual's employment; 

● Submission to, or rejection of, such conduct by an individual is used as a basis for decisions 
affecting that individual; 

● Such conduct has the purpose or effect of either substantially interfering with an individual's 
work performance or creating an intimidating, hostile or offensive working environment. 

 
Unwelcome sexual advances (either verbal or physical), requests for sexual favors, and other verbal or 
physical conduct of a sexual nature constitute sexual harassment when:  (1) submission to such conduct 
is made either explicitly or implicitly a term or condition of employment; (2) submission or rejection of 
the conduct is used as a basis for making employment decisions; or (3) the conduct has the purpose or 
effect of interfering with work performance or creating an intimidating, hostile, or offensive work 
environment. 
 

Other Unlawful Harassment. Harassment on the basis of any other protected characteristic is also 
prohibited.  More specifically, this policy prohibits verbal or physical conduct that denigrates or shows 
hostility or aversion toward an individual because of his or her race, color, religion, sex, sexual 
orientation, gender identity, pregnancy, national origin, ancestry, age, genetic information, disability, 
citizen status, veteran status, military service, marital status or any other legally protected category as 
established by federal, state, or local law.  Harassing conduct includes, but is not limited to, the 
following conduct: making epithets or slurs; negative stereotyping; threatening, intimidating, or hostile 
acts; denigrating jokes; and written or graphic material that denigrates or shows hostility or aversion 
and that is placed on walls or elsewhere on URBAN ACT premises or circulated in the workplace. 
 
Employees who engage in harassing behavior and/or reprisal towards another employee for opposing, 
reporting, and/or assisting in a harassment investigation will be subject to disciplinary action up to, and 
including, immediate termination of employment. Violations of this policy should be immediately 
reported to your supervisor using the Complaint Procedure provided below.  Employees who violate 
this policy will be subject to disciplinary action, up to and including termination of employment. 
 
TITLE IX POLICY 
URBAN ACT is committed to providing a safe and non-discriminatory learning, living, and working 
environment for all members of the URBAN ACT community. In accordance with the provisions of Title IX 
of the Higher Education Amendments Act (Title IX), URBAN ACT does not discriminate on the basis of sex 
or gender in any of its education or employment programs and activities. Prompt and effective measures 
will be taken to assure that such discrimination and harassment does not occur. All charges of harassment 
will be taken seriously. SCC encourages employees, faculty, students, vendors, and visitors to report all 
possible incidents of harassment. 
 
URBAN ACT’s Title IX Policy is designed to ensure a safe and non-discriminatory educational and work 
environment. The Title IX Policy and Procedures set forth how URBAN ACT will proceed once it is made 
aware of possible prohibited conduct in keeping with our institutional values. 
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Every report of sexual harassment will be reviewed, and a decision will be made, in partnership with the 
complainant, about how to reach a resolution. The investigatory/hearing process may be initiated when 
requested by the complainant and/or when deemed the appropriate path for resolution under the policy 
by the Title IX Coordinator. In addition, the complainant may, at the complainant’s option, request to 
explore a range of informal resolution options facilitated by URBAN ACT. Both parties (complainants and 
respondents) will be provided supportive measures, as appropriate. 
 
In matters where an investigatory process is initiated, a decision on responsibility will be made by an 
appointed neutral decision maker, through the hearing process described in the policy. If the evidence 
supports a finding of responsibility, appropriate remedies and sanctions will be decided. Either party may 
appeal the outcome of the matter as outlined in the policy. 
 

To report incidents of sexual harassment, you may contact:  
 

URBAN ACT Academy Title IX Coordinators 
Nigena Livingston 
nlivingston@urbanact.org 

 
  Mark Humphrey 
  mark.humphrey@urbanact.org  
 

Immigration Law Compliance 
In compliance with the Immigration Reform and Control Act of 1986, URBAN ACT Academy employs only 
those individuals who are authorized to work in the United States. All employees must complete the 
Employment Eligibility Verification Form I-9 and provide documents verifying their identity and their 
right to work in the United States within three days of beginning employment with URBAN ACT. 

 
Disability Accommodation 
In compliance with the Americans with Disabilities Act of 1990 (ADA), URBAN ACT Academy does not 
discriminate against any qualified employee or applicant with regard to any terms or conditions of 
employment because of such individual’s disability or perceived disability so long as the employee can 
perform the essential functions of the job. URBAN ACT Academy will provide reasonable 
accommodations to a qualified individual with a disability, as defined by the ADA, who has made URBAN 
ACT aware of his or her disability, provided that such accommodation does not constitute an undue 
hardship on the School. 

 
Employees with a disability who believe they need a reasonable accommodation to perform the 
essential functions of their job should contact your supervisor or the Director of School Operations.  
 
Violations of this policy should be immediately reported to your supervisor using the Complaint 
Procedure provided below.  Employees who violate this policy will be subject to disciplinary action, up 
to and including termination of employment. 
 
Harassment and Discrimination Complaint Procedure 
If you experience or witness harassment or discrimination in the workplace, report it immediately to 
your supervisor.  If your supervisor is unavailable or if you are uncomfortable contacting that person, 
you should immediately report the harassment or discrimination to the Head of School.   
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Complaints will be investigated by the Head of School or appointed designee as determined by the 
Head of School.  If the complaint is filed against the Head of School, the School Board shall appoint 
the investigator. In addition, other individuals may be included in reviewing the investigation and 
outcome at the discretion of the appointed investigator. 
 
All allegations of harassment or discrimination will be quickly and discreetly investigated.  The 
investigation may include interviews with the person making the complaint, the person against 
whom the complaint is made, any potential witnesses identified by either person, or any person 
whom the investigator determines to have relevant information.  To the extent possible, your 
confidentiality and that of any witnesses and the alleged perpetrator will be protected against 
unnecessary disclosure.  The results of the investigation will be discussed with the person involved, 
and appropriate disciplinary action, if any, will be taken, up to and including termination. 
 
Any supervisor who has witnessed or becomes aware of the alleged occurrence of sexual 
harassment or retaliation or receives a complaint of sexual harassment involving a person within that 
supervisor’s purview is required to take prompt corrective action and to report the incident to the 
Head of School or School Board, as necessary. Failure of a supervisor to immediately take corrective 
action or to report the incident shall constitute misconduct subject to disciplinary action. 
 
URBAN ACT recognizes that making false, bad faith accusations can have serious consequences for 
those who are wrongly accused.  URBAN ACT prohibits knowingly making false and/or malicious 
misconduct allegations, as well as deliberately providing false information during an investigation. 
 
Non-Retaliation Policy 
URBAN ACT does not tolerate retaliation against anyone who complains or participates in the 
investigation.  If an individual attempts to retaliate, severe discipline, up to and including 
termination, will be imposed, regardless of the outcome of the investigation.  If you believe that you 
have been retaliated against for exercising your rights under the Anti-Harassment or Equal 
Opportunity Policies, you should report such conduct using the Complaint Procedure set forth above. 
 

Hiring Practices 
Employees are selected for employment with URBAN ACT Academy based upon their education, skills, 
and experience. Employees will be evaluated through such hiring practices to include a written 
application or resume, interview, and review of professional references. 

 
Background Check 
As a condition of employment, all employees of URBAN ACT Academy will be subject to a criminal 
background check upon offer of employment and rechecked every five years. Unsatisfactory criminal 
background checks may lead to an offer of employment being revoked or the employee’s termination 
from URBAN ACT. The Board of Directors and the administrative team of URBAN ACT determine what 
constitutes an unsatisfactory criminal background check. 

 
Reference Check 
To ensure that all URBAN ACT employees are of the highest quality, in advance of extending an offer of 
employment the administrative team will conduct an employment reference check. 

 
Following an employee’s departure from URBAN ACT Academy, only the Head of School, Principal, or 
the Director of Finance and Operations may respond to reference check inquiries from other employers. 
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Such inquiries must be made in writing and will be limited to verification of employment. 
 

Employment Status 
Employees of URBAN ACT Academy are persons who regularly work for the School on a wage or salary 
basis. The School reserves the right to hire consultants and/or other temporary employees as necessary. 

 
Employee classifications are as follows: 

 
Exempt: Employees whose positions meet specific criteria established by the Fair Labor Standards Act 
(FLSA) and state law, and who are exempt from overtime pay requirements. 

 
Non-Exempt: Employees whose positions do not meet FLSA exemption criteria and are subject to the 
overtime provision of the FLSA. Such employees will receive one and one-half their regular hourly rate of 
pay for all hours worked in excess of 40 hours per workweek. 

 
Regular Full-Time: Employees who are regularly scheduled to work 40 or more hours per week. All 
regular full-time employees are eligible to participate in URBAN ACT Academy’s benefit package, subject 
to the terms, conditions, and limitations of each benefit program. 

 
Regular Part-Time: Employees who are regularly scheduled to work less than 35 hours per week. 
Part-time employees are not eligible to participate in URBAN ACT Academy’s benefit package. 

 
Temporary (Full-Time or Part-Time): Employees whose employment with URBAN ACT Academy is for a 
limited period, generally not exceeding one academic term. Employment beyond any initially stated 
period does not in any way imply a change in employment status. Temporary employees are not eligible 
to participate in URBAN ACT Academy’s benefit package. 
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Section 3: Employee Rights and Responsibilities 

 
Drug-Free Workplace 
URBAN ACT Academy is committed to providing a safe and productive space for all students, employees, 
visitors, volunteers, and other individuals on the School’s property. In keeping with this commitment, 
employees are required to report to work in the appropriate mental and physical condition necessary to 
satisfactorily perform their jobs. URBAN ACT has established the following policy regarding alcohol and 
drug abuse, applicable to all employees of the School while they are on URBAN ACT’s premises or while 
elsewhere conducting business on behalf of the organization: 

 
Prohibited Behavior: Employees may not engage in the use, manufacture, distribution, possession, sale, 
trade, offer, or purchase of controlled substances of abuse (to include, but not limited to, alcohol and/or 
illegal drugs or intoxicants) on URBAN ACT Academy’s property. Employees may neither report to work 
nor remain on URBAN ACT’s property while under the influence of illegal drugs, alcohol, or other 
substances of abuse. 

 
Disciplinary Action: Applicants who violate URBAN ACT Academy’s drug-free workplace policy may have 
their offer of employment withdrawn. The applicant may reapply for employment at the School after 
one calendar year and must successfully pass a drug test. Current URBAN ACT employees who violate 
the drug-free workplace policy will face appropriate disciplinary action up to, and including, immediate 
termination of employment. 

 
Smoke-Free Workplace 
URBAN ACT Academy prohibits the use of tobacco products anywhere on the School’s premises or at 
school sponsored events. 

 
Child Abuse and Neglect Policy 
It is the purpose of URBAN ACT Academy to provide a safe, secure environment for students, teachers, 
staff, visitors, and volunteers of the School. URBAN ACT is concerned with the physical and mental 
well-being of all children and will cooperate in the identification and reporting of cases of child abuse 
and neglect in accordance with law. 
 
If a staff member has reason to believe that a student is the victim of child abuse or neglect, that staff 
member shall immediately make an oral report to local law enforcement or Department of Child 
Services (DCS). After the report is made, the staff member shall immediately notify the Head of School if 
the Head of School was not with the staff member when the report to law enforcement/DCS was made.  
 
An employee who fails to or restricts a report of suspected abuse or neglect as stated in this policy may 
be subject to disciplinary action up to and including termination. In addition, failure to report may 
subject the employee to criminal prosecution. 

 
URBAN ACT will not tolerate sexual abuse, molestation or sexual misconduct in the school or any 
organization related activity. There is “zero tolerance” of physical, emotional, or sexually abusive 
behavior, including psychological intimidation and harassment toward or by a student, staff member, 
parent, or visiting person. This policy will be enforced before, during, and after school hours on all 
school property, including the school bus, school functions, and school sponsored events held at other 
locations. URBAN ACT recognizes that sexual abuse is subject to state and federal laws; sexual violence is 
a criminal activity subject to civil penalties under all applicable laws. 
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All potential employees and volunteers must undergo a comprehensive background check before being 
allowed to work. Additionally, all employees and volunteers will be trained at hire and on an annual 
basis on what constitutes abuse and molestation and how to respond. 

 
URBAN ACT will take all allegations of abuse seriously and will conduct a thorough investigation of all 
complaints regarding the alleged abuse and take appropriate action against any person who is found to 
have violated this policy. 

 
URBAN ACT Academy prohibits retaliation made against any person who reports a good faith complaint 
of sexual abuse, molestation, misconduct or participates in any related investigations. Anyone who 
violates this rule is subject to disciplinary action as determined by the administration. 

 
Making false accusations of sexual abuse in bad faith can have serious consequences for those who are 
wrongly accused. Making false and/or malicious sexual abuse allegations as well as deliberately 
providing false information during an investigation is prohibited. Anyone who violates this rule is 
subject to disciplinary action as determined by the administration. 

 
Any student, staff person, parent, or visitor who believes she or he has experienced sexual abuse, 
molestation, or misconduct by a student, staff member, parent, or visiting person should report the 
alleged acts immediately to the Principal.  

 

A written report of the alleged acts should be given to the Head of School or Dean of Students within 
five school days. Written complaints are required to help ensure a more complete, accurate and 
thorough investigation. After a report is immediately made to DCS or local law enforcement, alleged 
incidents will be investigated by the Head of School or Dean of Students. Every reasonable effort will be 
made to keep the matters involved in the allegation as confidential as possible, while still allowing for a 
prompt and thorough investigation. URBAN ACT will report the incident to the police as indicated and 
will cooperate fully with any investigation conducted by law enforcement or other regulatory agencies.  
URBAN ACT will take appropriate measures to ensure the health and safety of the student. 

 
Upon completion of the investigation, the Head of School or Dean of Students will meet with the 
complainant to discuss the outcome including any disciplinary action.  

 
In the event that policies adopted by the School are in conflict with then applicable Indiana or federal 
laws, the provisions of the law will apply. 

 
Employee Files 
URBAN ACT Academy maintains a personnel file for each employee, which contains the following types 
of documentation, as applicable for the individual: job application, resume, training records, 
performance appraisals, salary or wage history, disciplinary actions, and other employment records. 

 
Personnel files are the property of URBAN ACT Academy, and access to their information is limited to 
authorized individuals. Employees may request access to their own personnel file by contacting the 
Director of Finance and Operations or the Head of School during normal working hours. Employees may 

also request corrections to factual errors or request pertinent information (such as additional training 
documentation) in their personnel file by contacting the Director of Finance and Operations. 
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Conflict of Interest and Outside Employment 
URBAN ACT Academy employees are expected to conduct business in a highly ethical and professional 
manner. While URBAN ACT recognizes an employee’s right to engage in activities outside of their 
employment which are of a private nature and unrelated to the School’s educational mission, employees 
are required to disclose any possible conflicts of interests so that the administrative team may assess 
and prevent potential conflicts of interest from arising. 

 

A potential or actual conflict of interest occurs whenever an employee is in a position to influence a 
decision that may result in a personal gain for the employee, relative, or other person with a close 
relationship to the employee, as a result of URBAN ACT’s business dealings. If an employee has any 
question whether an action or proposed course of conduct would create a conflict of interest, he or she 
should immediately contact his or her supervisor to obtain advice on the issue. The purpose of this 
policy is to protect employees from any conflict of interest that might arise. 

 

Violation of this policy may result in immediate and appropriate discipline, up to, and including, 
immediate termination of employment. 

 

Grievance Policy 
URBAN ACT Academy is committed to creating a positive workplace and encourages free 
communications between staff and managers. Every effort will be made to address an employee’s 
grievance in the event that they wish to raise a concern, problem, or complaint related to their 
employment in a formal manner. The following issues are not eligible for processing through URBAN 
ACT Academy’s formal grievance procedure: 

● Performance responsibilities, expectations, evaluations, and/or temporary work assignments; 
● Budget and organizational structure; 
● Selection of an individual to fill a position, unless it is alleged that the selection violates URBAN 

ACT’s written employment policies; 
● Termination, demotion, reassignment, furlough, layoff from duties due to lack of work, or other 

actions related to, or resulting from, a reduction in the work force or job abolition; and 
● Any other issues which are pending or have been investigated and concluded through other 

administrative or judicial procedures. 
 

The following procedures will ensure that employees receive a fair and unbiased review of workplace 
concerns. 
 

Step 1: Informal discussion with immediate supervisor 
Prior to submitting a formal grievance, employees must first make a good faith effort with their 
immediate supervisor to thoroughly resolve the dispute. Such an effort must be documented and 
include an identification of the problem, proposed solutions, selection of a resolution, timeline for 
implementation, and follow-up. Documentation will be maintained in the employee’s personnel file. 
Should this effort prove to be ineffective in resolving the dispute, employees may proceed with Step 2. 
 

Step 2: Written complaint to supervisor  

If the employee is not satisfied with the results of the informal discussion in Step 1, the employee may 
submit a written complaint within five days to his or her immediate supervisor to include: 

 

▪ The nature of the grievance. 

▪ Detailed information including evidence of the issue, witnesses, related policies, etc. 

▪ The remedy or outcome desired. 
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The immediate supervisor will have five working days to respond to the employee in writing. 

If the employee complaint is regarding harassment, discrimination or retaliation, the employee should 
submit the written complaint directly to the Director of Operations. 

 

Step 3: Written complaint to senior management 

If the employee is not satisfied with the response from the immediate supervisor, the employee may 
submit a written complaint to senior management including the Principal, the Director of Finance and 
Operations, or the Head of School for review. The request for review should include: 

 

● An explanation of the grievance and details of all previous efforts to resolve the issue. 

● A copy of the written complaint submitted to the immediate supervisor. 

● A copy of the immediate supervisor's written response to the employee's complaint. 

● Detailed information regarding the employee's dissatisfaction with the immediate supervisor's 
response. 

 

Senior management will consult with the employee's immediate supervisor and any other relevant 
parties to evaluate the grievance and provide a written response to the employee within five days. The 
outcome of the review by senior management will be final unless new evidence or other circumstances 
warrant additional review of the complaint. 

 

Because problems are best resolved on an individual basis, the conflict resolution procedure may be 
initiated only by individual employees and not by groups of employees. All complaints must be made in 
good faith. 
 
Work Related Injury 
In the event that a work related injury takes place, please follow steps addressed: 

1. Injury takes place (time of injury is needed) 
2. Injury reported to supervisor (time of reporting is needed) 
3. Visit HR office for Director of Operations to make a call to begin the claim process: 

Information Needed: 
a. Information of school 
b. Information of supervisor 

c. Information of person injured 
d. Hire date of person injured 

4. Employee has 48 hours to follow up on report with the report number provided by 
claims personnel 

5. Authorization form is collected 
6. Concentra MedCheck Visit by person injured 
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Section 4: Employee Compensation 

 
Determination of Pay 
URBAN ACT Academy is committed to providing wages and benefits based on an employee’s experience, 
performance, level of education, and the nature and responsibilities of the position. All compensation 
changes must be approved by the Head of School. 

 
Paydays 
Employees of URBAN ACT Academy are paid on a semi-monthly basis, on the 15th and the last day of the 
month. Should the payday fall on a weekend, employees will be paid on the Friday before the weekend’s 
pay date. Questions concerning paycheck deductions and/or methods of calculation should be directed 
to the Chief Financial Officer. 

 
Work Schedules 
Work schedules for URBAN ACT Academy employees are determined by the Principal or Head of School 
and based on operational need, unless an applicable contract applies.   

 
Timekeeping 
Accurately recording time worked is the responsibility of every hourly employee. Federal and state laws 
require that URBAN ACT Academy maintain an accurate record of time worked in order to calculate 
employee pay benefits. Time worked is all the time actually spent on the job performing assigned 
duties. 

 
It is the employee's responsibility to update their weekly timecard in the Gusto system and confirm the 
timecard’s accuracy before each payroll end date. Overtime work must always be approved in writing 
before it is performed. 

 
Altering, falsifying, tampering with time records, or recording time on another employee's time record 
may result in disciplinary action, up to and including termination of employment. 

 
 

Section 5: Employee Benefits 

 
Benefits Package 
URBAN ACT Academy offers a competitive benefits package, negotiated with each employee at the time 
of his or her hire. Employees should consult their offer letters and/or their benefits statement to 
determine the nature of their benefits. 

 
COBRA 
The Federal Consolidated Budget Reconciliation Act (COBRA) offers employees and their qualified 
beneficiaries the opportunity to continue health insurance coverage under URBAN ACT Academy’s 
health plan when a qualifying event would normally result in the loss of eligibility. Refer to the COBRA 
policy included in the health insurance benefits package for additional information. 
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Section 6: Attendance and Time Off 

 
Attendance and Tardy Policy 
URBAN ACT Academy relies on regular and punctual attendance from its employees in order to ensure 
and maintain a productive and safe environment for staff and students. All employees are expected to 
arrive and begin work at the start of their work day schedule and to remain working until the end of 
their shift. Employees must contact their immediate supervisor within a reasonable time frame, if they 
are going to be late. If an employee suspects they will be absent, a minimum of 2 hours advance notice 
will be necessary. Employees are immediately responsible for entering absence in Gusto to be 
approved. Excessive or unexplained absences and tardiness may result in disciplinary action up to, and 
including, termination from employment. 

 
Paid Time Off 
Paid Time Off (PTO) is an all-purpose time-off policy for full-time employees to use for scheduled 
vacations, illness or injury, and personal business. It combines traditional vacation and sick leave plans 
into one flexible, paid time-off policy. Employees have the responsibility to manage and use their time 
with consideration toward their co-workers and office productivity. Managers will support the staff’s use 
of PTO in a fair and equitable manner that considers both the office and employee’s needs on a 
case-by-case manner. If one or more employees request the same time off and it is not in the school’s 
best interest to grant both requests, the Head of School will determine if one or both employees’ 
requests will be approved. 

 
Full-time 10-month employees will accrue one PTO day per month per school year, up to a maximum of 
10 days per school year. Full-time administrators and select full-time 12-month employees are eligible 
for an additional 11 days per school year. PTO time must be used during the school year in which it was 
accrued and will not carry over into the subsequent school year. Unused PTO days will not be paid out. 
 
PTO requests are managed through Gusto, and employees should request using this system first. 
Additionally, staff must submit a written request. These requests need to be made 48 hours prior to the 
scheduled day(s). In the event 48 hours notice is not possible (due to an emergency or illness) the 
employee should immediately notify their supervisor and enter a PTO request through Gusto. 

 

In the event that an employee must take more PTO than they have accrued, staff may accumulate a 
negative PTO balance at a maximum of 16 hours or 2 full days. Staff may only request either half or full 
day absences - no hourly requests will be approved. All available PTO must be used concurrently prior 
to taking leave without pay. In general, time off without pay will not be granted and as stated above will 
be reviewed on a case-by-case basis. 

 
Sub Plans for Teachers: Teachers will not be granted PTO without having completed substitute teacher 
plans, meaning unpaid absence. 

 
Holidays 
URBAN ACT Academy observes the following paid holidays for all 10-month employees: 

● New Year’s Day (January 1st) 
● Dr. Martin Luther King Jr. Day 
● President’s Day 
● Memorial Day 
● Labor Day 
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● Veterans Day 
● Thanksgiving Day 
● Day after Thanksgiving 
● Christmas Eve (December 24th) 
● Christmas Day (December 25th) 

 
URBAN ACT Academy observes the following paid holidays for all 12-month employees: 

● New Year’s Day (January 1st) 
● Dr. Martin Luther King Jr. Day 
● President’s Day 
● Memorial Day 
● Juneteenth 
● Independence Day (July 4th) 
● Veterans Day 
● Thanksgiving Day 
● Day after Thanksgiving 
● Christmas Eve (December 24th) 
● Christmas Day (December 25th) 

 
12 month employees may be required to be available for work during extended school breaks. Extended 
breaks are breaks that are longer than one (1) week. Any such requirement will be communicated in 
advance by the employee’s supervisor, the Head of School, or a member of URBAN ACT Academy’s 
administrative team. 

 
To qualify for holiday pay, all employees must work the last scheduled day before and the first 
scheduled day after the holiday unless the employee is absent: 

● At the Supervisor’s request/approval 
● At the request/approval of their supervisor, Principal or Assistant Principal 
● Due to closure of schools because of inclement weather 
● Due to sickness with a doctor's note verifying need for absence 
● Following Jury Duty or Bereavement Leave 
● Due to a previously scheduled and approved vacation 

 

Holiday pay will be calculated based on the employee’s straight-time pay rate (as of the date of the 
holiday) times the number of hours the employee would otherwise have worked on that day. When a 
holiday falls on a Saturday, the holiday will be observed on the preceding Friday. When a holiday falls on 
a Sunday, the holiday will be observed on the following Monday. 

 
If a recognized holiday falls during a regular full-time employee’s paid absence (such as PTO), holiday 
pay will be provided instead of the paid time off benefit that would otherwise have applied. 
 
Blackout Days  
Senior Management has the authority to designate a day as a “Blackout” day when the amount of 
staff that has called out of work exceeds the amount of staff needed to successfully operate the 
school. In the event of a Blackout day, staff’s PTO may not be approved without a medical exemption 
from a healthcare provider.   
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School Closures 
Emergencies such as severe weather, fires, power failures, or other situations may necessitate the 
closure of URBAN ACT Academy. Only the Head of School may decide to close the School for such 
emergencies. Employees will be notified of this decision through an automated phone system no later 
than one hour prior to the beginning of school. 

 
Family & Medical Leave Act 
The Family and Medical Leave Act of 1993, as amended, (FMLA or Act) allows eligible employees of a 
covered employer to take job-protected, unpaid leave, or to substitute appropriate paid leave if the 
employee has earned or accrued it, for up to a total of 12 work weeks in any 12 months because of the 
birth of a child and to care for the newborn child, because of the placement of a child with the employee 
for adoption or foster care, because the employee is needed to care for a family member (child, spouse, 
or parent) with a serious health condition, because the employee's own serious health condition makes 
the employee unable to perform the functions of his or her job, or because of any qualifying exigency 
arising out of the fact that the employee's spouse, son, daughter, or parent is a military member on 
active duty or call to covered active duty status (or has been notified of an impending call or order to 
covered active duty). In addition, eligible employees of a covered employer may take job-protected, 
unpaid leave, or substitute appropriate paid leave if the employee has earned or accrued it, for up to a 
total of 26 workweeks in a single 12-month period to care for a covered servicemember with a serious 
injury or illness. In certain cases, FMLA leave may be taken on an intermittent basis rather than all at 
once, or the employee may work a part-time schedule. 

 
An employee on FMLA leave is also entitled to have health benefits maintained while on leave as if the 
employee had continued to work instead of taking the leave. If an employee was paying all or part of the 
premium payments prior to leave, the employee would continue to pay his or her share during the leave 
period. The employer may recover its share only if the employee does not return to work for a reason 
other than the serious health condition of the employee or the employee's covered family member, the 
serious injury or illness of a covered servicemember, or another reason beyond the employee's control. 
An employee generally has a right to return to the same position or an equivalent position with 
equivalent pay, benefits, and working conditions at the conclusion of the leave. The taking of FMLA leave 
cannot result in the loss of any benefit that accrued prior to the start of the leave. 

 
The employer generally has a right to advance notice from the employee. In addition, the employer may 
require an employee to submit certification to substantiate that the leave is due to the serious health 
condition of the employee or the employee's covered family member, due to the serious injury or illness 
of a covered servicemember, or because of a qualifying exigency. Failure to comply with these 
requirements may result in a delay in the start of FMLA leave. Pursuant to a uniformly applied policy, the 
employer may also require that an employee present a certification of fitness to return to work when 

the absence was caused by the employee's serious health condition. The employer may delay restoring 
the employee to employment without such certificate relating to the health condition which caused the 

1 

employee's absence . 

 
 
 

Parental Leave  

 

Eligibility 
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Full-time employees who have been employed by URBAN ACT Academy for a total of at least 3 months 
or 90 days are eligible for family leave. Eligibility will be determined as of the date the leave 
commences. The total amount of family medical leave an eligible employee is entitled to take for any of 
the purposes set forth in this policy, or any combination of purposes, is 12 weeks during any rolling 
12-month period measured backward from the date the employee uses family medical leave. 

 

In situations where both a husband and wife are employed by URBAN ACT Academy, the School has the 
right to limit the two employees’ total combined amount of leave to 12 weeks when the leave is due to 
the birth or adoption of a child, care of a child after birth or adoption, or to care for a parent who has a 
serious health condition. 

 

Request for Leaves of Absence 
An employee desiring family medical leave shall make a written request to the Director of School 
Operations, unless this is impossible due to an emergency. Employees generally are expected to give at 
least 30 days advance notice of intent to take a foreseeable family medical leave, such as in the case of a 
planned medical treatment. Where 30 days advance notice is not possible, the employee must give as 
much notice as is practicable. Usually, it will be practicable to notify URBAN ACT Academy on the same 
day or the next business day after becoming aware of a need for leave. An employee who fails to give 30 
days advance notice of foreseeable family medical leave may be denied leave until 30 days after the 
date the employee provides the required notice. 

 

If the need for a leave is not foreseeable, the employee generally is expected to give notice to URBAN 
ACT Academy as soon as practicable. Employees must comply with URBAN ACT Academy’s PTO 
reporting procedures absent unusual circumstances. An employee who fails to provide adequate notice 
of an unforeseeable leave may be denied such leave. In addition, any employee who fails to comply with 
URBAN ACT Academy’s absence-reporting procedures may be subject to appropriate discipline. 

 

Subject to the health care provider’s approval, employees who request leave for planned medical 
treatments must make a reasonable effort to schedule treatment so as not to disrupt the operations of 
URBAN ACT Academy. 

 

If the employee seeks leave due to a family medical leave qualifying reason for which a previously 
provided family medical leave protected leave (such as when the employee has an approved 
certification for intermittent leave) was granted, the employee must specifically reference the qualifying 
reason for leave or the need for family medical leave when reporting the absence. 

 

Maternity/Paternity Leave 

https://www.ecfr.gov/cgi-bin/text-idx?SID=730ef770d1e4c2c064317b110306cb83&mc=true&node=pt29.3.825&rg n=div5 

Eligible employees will be granted 12 weeks unpaid leave for the birth of a child of the employee or the 
placement of a child with the employee for adoption or foster care and then to care for the child. Family 
medical leave must be concluded no later than 12 months after the birth or placement of the child with 
the employee unless another arrangement has been approved by the Director of Finance and 
Operations. Time off may be extended due to medical circumstances or requirements from a physician 
per URBAN ACT’s Medical Leave policy (see below) or through the use of PTO per the Paid Time Off 
policy (above). 

 
Inclusive of the 12 weeks, URBAN ACT will provide 6-weeks paid maternity leave. Two weeks of paid 
paternity leave is offered to staff and can be taken in any full-day increments over the 12 weeks from 
the date the leave commences. 
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Medical Leave — Serious Health Condition of Employee or Family Member 
Eligible employees will be granted 12 weeks unpaid family medical leave for: (1) the employee’s own 
“serious health condition” that makes the employee unable to perform the functions of his or her job, or 
(2) the serious health condition of the employee’s spouse, child, or parent (this does not 
include parents-in-law). The term “spouse” means a husband or wife or domestic partner. 

 
The phrase “serious health condition” means an illness, injury, impairment, or physical or mental 
condition that involves: 

● Any in-patient care; 
● Any period of incapacity of more than three (3) full, consecutive calendar days and any 

subsequent treatment; 
● Any period of incapacity due to pregnancy or for prenatal care; 
● Any period of incapacity or treatment for such incapacity due to a chronic serious health 

condition; 
● Any period of incapacity which is permanent or long-term due to a condition for which 

treatment may not be effective; 
● Any period of absence to receive multiple treatments by a healthcare provider. 
● An employee’s request for leave due to a serious health condition (either the employee’s own or 

that of a family member) must be supported by a timely certification issued by a health care 
provider. Recertification generally may be required every 30 calendar days. URBAN ACT Academy 
may elect to obtain a second, and in some circumstances, a third, opinion of the existence of a 
serious health condition. 

 
Substitution of Paid Leave 
Employees may substitute any accrued paid time off for all or any part of an otherwise unpaid family 
medical leave. All substituted leave will be counted against an eligible employee’s family medical leave 
entitlement. Furthermore, if the family medical leave is being taken for the employee’s own serious 
health condition and that serious health condition also entitles the employee to leave under an 
organization--provided disability program or other medical leave policy or to a worker’s compensation 
absence, these leaves will run concurrently. 

 
If an employee substitutes paid leave for otherwise unpaid family medical leave, he or she may be 
required to comply with the requirements for taking such leave under those policies. Please refer to the 
PTO Policy for those requirements. 

 
Restoration to Position 

Generally, eligible employees returning from family medical leave within 12 weeks will be returned to 
the job position that they held when they went on leave, or they may be placed in an equivalent position 
with equivalent benefits, pay, and other terms and conditions of employment. Employees returning from 
unpaid family medical leave will be restored to their position at the same seniority and benefit level as 
they had immediately before the unpaid leave began. Employees will not accrue benefits, such as paid 
time off, while on unpaid leave. Exceptions to such restoration will include, but not be limited to, 
changes in the workforce such as reductions in force, layoffs or elimination of positions/departments 
such that there is no position to which the employee would be entitled if the employee had not taken 
the leave. 

 
Return to Work 
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Employees on family medical leave must inform the Director of Finance and Operations periodically of 
their status and intent to return to work following the expiration of their approved family medical leave. 
Employees returning from family medical leave must be able to assume all of the essential functions of 
their jobs upon return. As a condition to restoring an employee whose leave was based on the 
employee’s own serious health condition, the employee must provide, at the employee’s cost, a 
fitness-for-duty certification from the employee’s health care provider stating that the employee is able 
to resume work. URBAN ACT Academy may also require the employee’s health care provider to address 
the employee’s ability to perform the essential functions of his or her job. If URBAN ACT Academy 
requires this, it will provide the employee with a list of essential functions or a document containing 
that information and it will inform the employee of the requirement. 

 
Failure to Return from Leave 
Unless required otherwise by law, an employee granted a leave of absence under these provisions who 
fails to return to work upon expiration of the leave granted will be classified as “voluntarily terminated.” 

 
Miscellaneous 
An employee will not receive pay for any holidays, which occur during a full week of family medical 
leave, which is unpaid (because all paid leave has been exhausted). If the leave is less than a week, 
employees will be paid for any holidays, which occur during the leave in accordance with URBAN ACT 
Academy’s policies related to holiday pay. 

 
Any employee who, while on a leave of absence, accepts employment elsewhere in a manner that 
conflicts with the employee’s need for a leave from URBAN ACT Academy, will be terminated as of the 
last day worked. In addition, if an employee uses a leave of absence for any reason other than what has 
been requested, the employee will be terminated as of the last day worked. 

 
URBAN ACT Academy will not discriminate or retaliate against employees as a result of or interfere with 
the approved use of family medical leave or a proper request for such leave. Requests for family medical 
leave will be considered without regard to race, sex, genetic information, color, citizenship status, 
national origin, ancestry, gender, age, religion, physical or mental disability, veteran status, military 
status, creed, marital status, gender identity, sexual orientation or any other protected classification. 
Employees should report any conduct that they believe violates the policy to the Director of Finance and 
Operations or any member of management. 
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Military Leave 
The Uniformed Services Employment and Reemployment Rights Act of 1984 (USERRA) is a Federal law 
intended to ensure that persons who serve or have served in the Armed Forces, Reserve, National 
Guard, or other uniformed Services: (1) are not disadvantaged in their civilian careers because of their 
service; (2) are promptly reemployed in their civilian jobs upon their return from duty; and (3) are not 
discriminated against in employment based on past, present, or future military service. The law is 
intended to encourage non-career uniformed service, so the United States can enjoy the protection of 
those Services, staffed by qualified people, while maintaining a balance with the needs of private and 
public employers who also depend on these same individuals. 

 

USERRA protects the job rights of individuals who voluntarily or involuntarily leave employment 
positions to perform service in the uniformed Services, to include certain types of service in the National 
Disaster Medical System and the Commissioned Corps of the Public Health Service. USERRA affects 
employment, reemployment, and retention in employment, when employees serve in the uniformed 
Services. USERRA also prohibits employers from discriminating against past and present members of the 

2 

uniformed Services and applicants to the uniformed Services . 
 

Employees of URBAN ACT Academy will be granted military leave when they need to be absent from 
work due to service in the Uniformed Services of the United States, in accordance with USERRA. URBAN 
ACT will grant up to 10 days paid military leave; additional military leave will be unpaid. Advance notice 
of military service is required, unless military necessity prevents such notice, or it is otherwise 
impossible or unreasonable. 

 

Continuation of insurance benefits is available, as required by USERRA, based on the length of the leave 
and subject to the terms, conditions, and limitations of the applicable plans for which the employee is 
otherwise eligible. 

 

Employees on military leave for up to 30 days are required to return to work for the first regularly 
scheduled shift after the end of service, allowing reasonable travel time. Employees on longer military 
leave must apply for reinstatement in accordance with USERRA and all applicable state laws. 
Employees returning from military leave will be placed in the position they would have attained had 
they remained continuously employed, or a comparable one, depending on the length of military service 
in accordance with USERRA. They will be treated as though they were continuously employed for 
purposes of determining benefits based on length of service. 

 

Bereavement Leave 
URBAN ACT Academy provides full-time employees with up to5 days of paid bereavement leave, due to 
the death of an immediate family member. Immediate family members include spouse/partner, child, 
father, mother, brother, or sister. 
 
 For extended family members, which includes, grandparent, grandchild, and in-laws, step-relatives, 
cousins, aunts, or uncles, URBAN ACT Academy provides full-time employees with up to 3 days of paid 
bereavement leave. Paid bereavement leave will be granted without loss of PTO or other benefit.  
Additional time off should be authorized by the Head of School, Principal, or Director of Finance and 
Operations and any available paid time off the employee has is to be used. Proof of death and/or 
relationship may be required. 

 
2 https://www.esgr.mil/USERRA/What-is-USERRA 
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Section 7: Employee Conduct 
 

Standards of Conduct 
URBAN ACT Academy expects employees to observe the highest standards of ethical behavior and 
professionalism at all times. All employees are encouraged to review the rules and standards of conduct 
outlined below and are expected to abide by them while on URBAN ACT’s property and in conducting 
business for the School. Employees found to be in violation of these rules and standards will be subject 
to corrective action and discipline up to, and including, immediate termination of employment. The list 
below is not intended to be exhaustive and other behaviors found to be unethical or unprofessional may 
result in a violation of this Standards of Conduct policy: 

● Inappropriate conduct with a student; 
● Improper conduct leading to damage of employer-owned property; 
● Unsatisfactory performance or conduct. 
● Theft or inappropriate removal or possession of property; 
● Unprofessional and disruptive activity in the workplace; 
● Fighting or threatening violence in the workplace; 
● Using obscene, abusive, or threatening language or gestures; 
● Falsification of timekeeping or other school records; 
● Possession, distribution, sale, transfer, manufacture, or use of alcohol or illegal drugs in the 

workplace, while on duty, or while operating employer owned vehicles or equipment; 
● Working under the influence of alcohol, illegal drugs, non-prescribed drugs, or other controlled 

substances; 
● Possession of dangerous or unauthorized materials, such as explosives or firearms in the 

workplace; 
● Negligence  
● Insubordination or other disrespectful conduct; 
● Violation of safety or health rules; 
● Smoking on school property or during school sponsored events; 
● Sexual or other unlawful or unwelcome harassment; 
● Excessive absenteeism or any absence without notice or without approval; 
● Unauthorized use of telephones, mail system, or other employer-owned equipment; 
● Unauthorized disclosure of confidential information; 
● Violation of personnel policies 

 
Disciplinary Action 
URBAN ACT Academy employees who are found to be in violation of School policies will be subject to 
disciplinary action. Such action may call for any of the following options, dependent upon the severity of 
the incident: 

1. Verbal counseling 
2. Written warning 
3. Suspension with or without pay 
4. Termination of employment 

 
The options listed above should not be interpreted as a progressive disciplinary process; certain policy 
violations may warrant severe action on the first or subsequent offense. URBAN ACT reserves the right 
to administer a disciplinary action based upon the nature of the policy violation, an employee’s intent 
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and motivation to adjust their behavior in the future, and the environment in which the violation 
occurred. 

 

Physical Contact with Students and Others 
Physical contact between employees and students, or employees and other employees of URBAN ACT 
Academy, is only permissible if the contact has an educational purpose and objective, is necessary for 
emergency first-aid, does not constitute an assault or battery, or is a necessary and appropriate use of 
reasonable force in self-defense, in defense of another, or to protect property. Excessive force is 
expressly prohibited. Any attempt to violate this policy is also prohibited. Violations of this policy will 
result in disciplinary action up to, and including, immediate termination of employment and/or legal 
action. 

 
Mandated Reporter Policy 
Indiana State Law requires child care staff, volunteers, and any staff members of medical or other public 
or private institutions, schools, facilities, or agencies to report suspected child abuse and neglect. Failure 
to do so is a class B misdemeanor. If an individual is required to make a report under this law in the 
individual’s capacity as a member of the staff of a medical or other public or private institution, school, 
facility, or agency, the individual shall immediately notify the individual in charge of the institution, 
school, facility, or agency or the designated agent of the individual in charge of the institution, school, 
facility, or agency. An individual notified as required above shall report or cause a report to be made. 
This chapter does not relieve an individual of the obligation to report on the individual’s own behalf, 
unless a report has already been made to the best of the individual’s belief. 

 
The report shall be made available to the person about whom a report has been made, with protection 
for the identity of: 

● Any person reporting known or suspected child abuse or neglect 
● Any other person if the person or agency making the information available finds that disclosure 

of the information would be likely to endanger the life or safety of the person. 
 

The report also may be made available to each parent, guardian, custodian, or other person responsible 
for the welfare of a child named in a report and an attorney of any of these individuals, with protection 
for the identity of reporters and other appropriate individuals. The written report must include the 

3 

name and contact information for the person making the report . 
 

At URBAN ACT Academy, all staff are considered mandated reporters. In the event that a staff member 
suspects child abuse and neglect, they should: 

● Contact Child Protective Services (CPS) at 1-800-800-5556 
● Notify the Head of School, Principal or Assistant Principal immediately after placing the call 
● Complete the school’s required documentation form (see Shared Drive resources) 

Remember that determining if there is validity in a case is not our responsibility – a trained case worker 
will take accurate reporting details and make the determination for you. 

 
 
 

Confidentiality of School Information 
Depending upon job duties and responsibilities, URBAN ACT Academy employees may be entrusted with 
confidential information about the School, its students, or its employees. Confidential information 
includes, but is not limited to, all documents contained within a student’s records or on the electronic 
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student database, student or employee health records, and intellectual or proprietary information about 
the school. Confidential information is to be maintained in strict confidence and shall not be discussed in 

 

3 IC 31-33-5-2, IC 31-33-5-3, IC 31-33-7-4 and IC 31-33-18-2 

the outside community. Student files may not be removed from URBAN ACT’s premises without the 
permission of the Head of School. 

 

Section 8: Performance 
 

Performance Evaluation 
Supervisors and employees are strongly encouraged to discuss job performance and goals on an 
informal, frequent basis. Formal performance evaluations for non-teaching staff will be conducted at 
the end of each school year to provide both supervisors and employees the opportunity to discuss job 
tasks, identify and correct weaknesses, encourage and recognize strengths, and discuss positive, 
purposeful approaches for meeting goals. 

 
A positive performance evaluation does not guarantee an increase in pay, a promotion, or even 
continued employment. Those are determined by and at management's discretion based on 
business considerations. 

 
URBAN ACT Academy may provide pay increases in recognition of employee accomplishments as the 
organization’s finances and operating procedures permit. Pay increases are based on numerous 
factors, including the information documented by performance evaluations and the financial 
resources available to URBAN ACT at the time of the adjustment. A current evaluation of 
performance and a current job description are required to document any merit or other 
performance increase. For questions regarding your pay level, please discuss any questions or 
concerns only with your direct supervisor or the Founder and Head of School. 

 
Corrective Action 
Every employee of URBAN ACT Academy has the duty and the responsibility to be aware of and abide by 
existing rules and policies. Employees also have the responsibility to perform his or her duties to the 
best of their ability and to the standards as set forth in their job description or as otherwise established. 

 
The purpose of this policy is to state the position of URBAN ACT Academy on administering equitable 
and consistent discipline for unsatisfactory conduct in the workplace. URBAN ACT believes the best 
disciplinary measure is the one that does not have to be enforced and comes from good leadership and 
fair supervision at all employment levels. 

 
URBAN ACT strives to ensure fair treatment of all employees and in making certain that disciplinary 
actions are prompt, uniform, and impartial. The major purpose of any disciplinary action is to correct 
problems, prevent recurrence, and prepare the employee for satisfactory service in the future. 
Types of discipline that may be used include: 

● Verbal Warning: A supervisor verbally counsels an employee about an issue of concern, and a 
written record of the discussion is placed in the employee’s file for future reference. 

● Written Warning: Written warnings are placed in an employee’s personnel file. 
● Suspension: Suspensions may be with or without pay. 
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● Termination of employment 
 

URBAN ACT reserves the right to determine the appropriate level of discipline for any inappropriate 
conduct, including oral and written warnings, suspension with or without pay, demotion, and 
termination. Discipline is not required to be administered in any particular order. 

 

Section 9: Termination of Employment 

 
At Will 
Employment with URBAN ACT Academy is at-will; both the employee and URBAN ACT have the right to 
terminate employment at any time, with or without cause. 

 
Termination of Employment 
Termination of employment is an inevitable part of personnel activity within any organization, 
and many of the reasons for termination are routine. Below are examples of some common 
circumstances under which employment is terminated: 

● Resignation - voluntary employment termination initiated by an employee. 
● Discharge - involuntary employment termination initiated by URBAN ACT Academy. 
● Job Abandonment - unexplained, unauthorized absence of three (3) or more days that is 

considered by URBAN ACT Academy as voluntary employment termination. 
● Extended Leave of Absence - absence exceeding the maximum medical leave allowed. 
● Reduction of Force / Layoff - involuntary employment termination initiated by the organization 

for non- disciplinary reasons. 
● Retirement - voluntary employment termination initiated by the employee. 
● Fellowship term ending – employment termination determined by agreement at the effective 

date of employment for a limited term. 
 

URBAN ACT Academy requires a written notice of resignation, including the reason for resignation, be 
submitted to the immediate supervisor at least two (2) weeks in advance. 

 
Before an employee leaves, an exit interview may be scheduled to better understand the reasons 
for resignation and to discuss any resulting benefit changes. 

 
Employee benefits will be affected by employment termination in the following manner. All 
accrued and vested benefits that are due and payable at termination will be paid. Some benefits 
may be continued at the employee’s expense if the employee so chooses. The employee will be 
notified in writing of the benefits that may be continued and of the terms, conditions, and 
limitations of such continuance. Employee benefits are subject to the terms of the applicable 
benefit plan. 

 
Employees who wish to retire are required to notify their immediate supervisor and Operations in 
writing at least one (1) month prior to the planned retirement date. 

 
 
Return of School Property 
Following termination of employment, employees shall return all files, documents, records, laptops, 
credit cards, keys, access codes, or other materials that are the property of URBAN ACT Academy on or 
before the last day of work. All school property must be returned before URBAN ACT will process an 
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employee’s final pay. The cost of replacing non-returned items will be deducted from an employee’s 
final pay settlement. 
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Section 10: Technology Usage and Policies 
 

Ownership of Technology and Data 
URBAN ACT Academy provides a variety of technological devices and platforms for employee use in 
pursuit of their duties and job responsibilities. URBAN ACT retains ownership of these devices, 
platforms, data, information, and any work products created while employed by the School. In using 
technological devices and platforms owned by URBAN ACT, employees accept that the privacy of 
communications they engage in with these items is not guaranteed. Even after termination of 
employment, URBAN ACT retains ownership of any work products created by an employee while 
employed by the School. 

 
Computer Policy 
Laptops and other computing devices furnished to employees remain the property of URBAN ACT 
Academy. Employees are financially responsible for these devices and must immediately report theft 
and/or damage to the administrative staff of URBAN ACT Academy. Employees who fail to return the 
devices will have their cost deducted from their final paycheck. In using these devices, employees accept 
that their usage and the files may be monitored or accessed. Employees are prohibited from installing 
additional software on these devices without permission from the administrative staff of URBAN ACT 
Academy and may not illegally duplicate any of the software or documentation contained on the device. 
Employees who violate this Computer Policy will be subject to disciplinary action up to, and including, 
immediate termination of employment. 

 
Internet and E-Mail Policy 
URBAN ACT Academy provides electronic mail (e-mail) accounts and online access to internal and 
external networks, including the internet, for employee use in pursuit of their duties and job 
responsibilities. Employees are prohibited from using the supplied school e-mail accounts and network 
access for more than incidental personal use and/or for engaging in any activity that violates the 
School’s Unlawful Harassment or Confidentiality of School Information policies. Employees should not 
have any expectation of privacy in using either a school supplied e-mail account or network access. 
Employees are prohibited from downloading or accessing entertainment websites, social media 
platforms or sites, chat rooms, games, and/or streaming music sites unless they are necessary for the 
completion of the employee’s job responsibilities. 

 
Social Media Policy 
Social Media refers to the various social networking platforms accessible through the internet, including, 
but not limited to, Facebook, Twitter, Snapchat, Instagram, Pinterest, LinkedIn, personal websites, chat 
rooms, blogs, and forums. While URBAN ACT Academy prohibits employees from accessing such 
platforms on school supplied devices and networks, unless doing so is a necessary function of the 
employee’s job responsibilities, the School recognizes that employees may be engaging with social 
media during their personal time, on their personal devices. The following social media policy is 
applicable to accessing social networking platforms for both work and personal usage. Employees who 
violate this Social Media Policy may be subject to disciplinary action up to, and including, immediate 
termination of employment. 
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Employees of URBAN ACT Academy shall not: 

● Post materials that violate the school’s Unlawful Harassment or Confidentiality of School 
Information policies; 

● Use the School’s intellectual property for personal use; and 
● Post photos, videos, audio, and other recorded images or sounds of students without the 

expressed, written consent of the Head of School. 

 

Section 11: Other Policies 
 

Dress Code 
It is important for all employees to project a professional image while at work by being appropriately 
attired. Employees of URBAN ACT Academy are expected to be neat, clean, and well-groomed while on 
the job. Clothing must be consistent with the standards for a business environment and must be 
appropriate to the type of work being performed. 

 
The following personal appearance guidelines must be followed subject to certain exceptions for 
employees’ bona fide religious beliefs and customs: 

• Canvas or athletic type shoes are not appropriate professional attire. 
• Tank tops, tube or halter-tops, or shorts should not be worn under any circumstances. 
• Revealing clothing including low cut tops and “mini” bottoms as well as spandex or items 

clinging to the body should not be worn. 
• Proper undergarments should be worn at all times and should not be visible through clothing or 

underneath through normal bodily movements. 
• Mustaches and beards must be clean, well-trimmed, and neat. 
• Hairstyles are to be in good taste. 
• Excessive makeup is not permitted. 
• Offensive body odor and poor personal hygiene is not professionally acceptable. 
• Perfume, cologne, and aftershave lotion should be used minimally, as some individuals may be 

sensitive to strong fragrances. 
• Torso body piercings with visible jewelry or jewelry that can be seen through or under clothing 

must not be worn during business hours. 
 

URBAN ACT is confident that employees will use their best judgment regarding attire and appearance. 
Management reserves the right to determine appropriateness. Any employee who is improperly dressed 
will be counseled or in severe cases may be sent home to change attire. Continued disregard of this 
policy may be cause for disciplinary action, up to and including, termination. 

 
Building Security 
All URBAN ACT Academy employees are charged with understanding the essential security measures 
utilized by the School including, but not limited to, familiarity with the Emergency Procedures Manual, 
abiding by the School’s Visitor Policy, and maintaining care with URBAN ACT keys and alarm access 
codes. Employees must immediately report the theft or damage to keys, alarm access codes, and 
emergency systems (such as smoke detectors or defibrillator kits) to the Director of Finance and 
Operations. Graffiti, repair requests, and other facility needs must also be reported to the Director of 
Finance and Operations. 
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Visitor Policy 
Upon entering the building, all visitors to URBAN ACT Academy must report to the Main Office. Visitors 
must state the reason for their visit, sign in to the visitor log, and receive a visitation badge. As 
necessary for building security, visitors will be escorted to their destination. Visitors who do not abide by 
this policy will be requested to report to the main office and/or asked to immediately leave the 
premises. 

Parents and Guardians visiting the school and/or seeking to pick up their student(s) from the school 
prior to the end of the school day must abide by this visitor policy. Under no circumstance shall a 
student leave URBAN ACT Academy’s property without written permission from an authorized employee 
of the school (parents and guardians may obtain this through signing the student out in the Main Office). 
Students will only be released to authorized adults as established by a student’s registration materials. 
Unauthorized adults will not be allowed to pick up a student from school. Parents / guardians may 
authorize additional adults for student pickup by filling out an Authorization Form in the Main Office of 
the school. 

 
Parking Policy 
URBAN ACT Academy assumes no liability for theft from or damage to vehicles parked in the School’s 
parking lot, nor is the School responsible for any parking or moving violations employees may incur 
while on the School’s property or while conducting business on behalf of the School. Employees who 
choose to park their vehicle in URBAN ACT’s parking lot must do so in the areas indicated by the School. 

Weapons Policy 
URBAN ACT Academy prohibits students, employees, volunteers, visitors, and other persons on the 
School’s property from possessing a weapon at any time, unless the person is lawfully in possession of 
such a weapon and keeps it out of sight and within a locked vehicle while the person is on URBAN ACT’s 
property. Law enforcement officers are exempt from this policy. 

 
Internal Investigations and Workplace Searches Policy 
To safeguard the safety and property of URBAN ACT Academy’s students, employees, visitors, and the 
School, URBAN ACT reserves the right to inspect any packages, parcels, purses, handbags, briefcases, 
lunch boxes, or any other possessions or articles carried to and from the property. While employees are 
permitted to bring their own personal property to URBAN ACT Academy (provided that said property is 
not in violation of any of the school’s policies), the School is not responsible for any lost, stolen, or 
damaged property. URBAN ACT reserves the right to search any employee’s workspace, office, desk, file 
cabinet, or other area or article on the School’s property in pursuit of this policy. Employees should have 
no reasonable expectation of privacy with regards to items brought onto the School’s property. 

Employees who refuse to cooperate with an internal investigation or workplace search or are found to 
have item(s) that violate any of the School’s policies will be subject to disciplinary action up to, and 
including, immediate termination of employment. 

Solicitation / Distribution Policy 
URBAN ACT Academy prohibits solicitation or distribution of materials of any kind from employees of 
the School during working hours, without approval from the Head of School. The School also prohibits 
solicitation or distribution of materials of any kind from visitors and other persons not employed by the 
School at all times. Approved materials may be distributed in the Main Office of the School. 

 
 

30 

187



Reimbursement Policy 
URBAN ACT Academy will reimburse employees for school related purchases, so long as approval is 
obtained for those expenditures prior to their purchase and receipts are provided. Employees will be 
reimbursed for expenditures within 30 days of presenting appropriate documentation to the Director of 
Finance and Operations. URBAN ACT will not reimburse employees for sales tax; employees may obtain 

a copy of the sales tax exemption letter or the school’s EIN number and 501(c)3 forms from the Director 
of Finance and Operations. 

 
Travel must be pre-approved by the Head of School or Principal. Employees will be reimbursed at the 
established per diem rate for specifically designated meals that are not included as part of the related 
event or reason for travel. Questions regarding the reimbursement policy may be addressed to the 
Director of Finance and Operations. 
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Employee Acknowledgement of Technology Agreement Policy 

Laptops, monitors, cables and other computing devices furnished to employees remain the property of 
URBAN ACT Academy. Employees are financially responsible for these devices and their parts (e.g. 
power chargers, dongles) and must immediately report theft and/or damage to the administrative staff 
of URBAN ACT Academy. Employees who fail to return the devices will have their cost deducted from 
their final paycheck. In using these devices, employees accept that their usage and the files may be 
monitored or accessed. Employees are prohibited from installing additional software on these devices 
without permission from the administrative staff of URBAN ACT Academy and may not illegally duplicate 
any of the software or documentation contained on the device. Employees who violate this Computer 
Policy will be subject to disciplinary action up to, and including, immediate termination of employment. 

 
In the event that an employer issued technology device and/or accessory is damaged, the cost of 
replacing the device to the employee will be determined by the age of the device based on the following 
scale: 

 
1 year or less 100% 

2 years 80% 

3 years 70% 

4 years 60% 

5 years or more 50% 

 
I hereby acknowledge that I have received and read URBAN ACT Academy’s policies concerning 
Technology Devices, as outlined in the school’s Employee Handbook, immediately preceding my 
signature below. I understand that I am bound to follow these policies and understand the 
consequences in the event that I fail to do so. 

 
 
 

 
Employee Name (Print) Employee Name (Signature) 

 
 
 

 
Date 
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Employee Acknowledgement of Comprehension of Unlawful Harassment and Abuse or 
Molestation Policy 

 
I hereby acknowledge that I have received and read URBAN ACT Academy’s policies concerning Unlawful 
Harassment, and Child Abuse Policies, as outlined in the school’s Employee Handbook, immediately 
preceding my signature below. I understand that I am bound to follow these policies and understand the 
consequences in the event that I fail to do so. 

 
 
 

 
Employee Name (Print) Employee Name (Signature) 

 
 
 

 
Date 
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Employee Acknowledgement of Receipt of Employee Handbook 
 

I hereby acknowledge receipt of URBAN ACT Academy’s (the School’s) Employee Handbook (Handbook). 
I agree to read it thoroughly and that if there is any policy or statement in the Handbook that I do not 
understand, that I will seek clarification from my supervisor or the Director of School Operations. 

 
I understand that this Handbook describes URBAN ACT Academy’s employee policies and practices in 
effect on the date of its publication. I understand that the policies and practices contained within this 
Handbook are continually evaluated and that the School may amend, modify, or rescind them at any 
time, with or without prior notice. 

 
I understand that this Handbook does not create a binding contract of employment between myself and 
URBAN ACT Academy. I understand that my employment with URBAN ACT Academy is at-will; both I and 
URBAN ACT Academy have the right to terminate employment at any time, with or without cause. 

 
I understand that only the Head of School has the ability and authority to enter into any employment 
agreement, to make promises or commitments that alter the School’s policy of at-will employment, 
and/or to approve changes to the policies and practices outlined in this Handbook. 

 
 
 

 
Employee Name (Print) Employee Name (Signature) 

 
 
 

 
Date 

34 
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Attachment 19- Leadership & Teacher Evaluation Tools 

Teacher Evaluation Framework and Rating System for URBAN ACT Academy 

Overview 
The teacher evaluation framework aligns with URBAN ACT Academy’s commitment to high-quality 
instruction, restorative practices, and continuous professional development. Grounded in the 
Danielson Framework for Teaching, the system evaluates teacher effectiveness across four domains, 
integrates multiple data sources, and promotes growth-oriented feedback cycles. 

 

Domains of Evaluation 

1. Planning and Preparation 
○ Demonstrating knowledge of content, pedagogy, and students. 
○ Designing coherent instruction and assessments aligned with Indiana Academic 

Standards. 
2. Classroom Environment 

○ Creating a culture of respect and rapport. 
○ Managing classroom procedures and student behavior effectively, integrating 

restorative practices. 
3. Instruction 

○ Engaging students in learning with clear communication and differentiation. 
○ Utilizing assessments for learning to adjust instruction and provide feedback. 

4. Professional Responsibilities 
○ Reflecting on teaching practices. 
○ Contributing to the school community and professional growth through 

collaboration and professional development. 

 

Components of the Evaluation Process 

1. Classroom Observations 
○ Informal Observations (Walkthroughs): 

Conducted weekly for 10-15 minutes with immediate feedback on one focus area. 
○ Formal Observations: 

Conducted twice annually, lasting one full instructional period. Pre- and 
post-conferences are required to establish goals and reflect on observed practices. 

2. Student Outcomes 
○ Incorporate student growth metrics from NWEA MAP assessments, state testing 

(ILEARN, IREAD-3), and classroom exit tickets  . 
○ Include student portfolios and performance in project-based learning tasks. 
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3. Professional Development Plans 
○ Teachers develop individualized professional growth plans aligned with the school’s 

goals and based on observation and student performance data . 
4. Feedback and Coaching Cycles 

○ Monthly one-on-one coaching sessions with the Principal to discuss data, 
observations, and goals . 

○ Bi-weekly professional learning community (PLC) meetings to share best practices . 
5. Additional Measures 

○ Parent and student feedback surveys to capture the holistic impact of teaching 
practices . 

○ Contributions to the school culture, such as participation in community circles or 
restorative practices implementation  . 

 

Rating System 

Teachers are rated on a 4-point scale for each domain, with an overall composite rating determined 
annually: 

Rating Level Description 

4 - Distinguished Exceeds expectations, demonstrating mastery and leadership in the 
domain. 

3 - Proficient Consistently meets expectations and demonstrates effective teaching. 

2 - Basic Approaches expectations but requires improvement in specific areas. 

1 - Unsatisfactory Does not meet expectations; significant development is required. 

● Weighting: 
○ Planning and Preparation: 25% 
○ Classroom Environment: 25% 
○ Instruction: 30% 
○ Professional Responsibilities: 20% 

 

Support for Teachers 

Teachers rated as “Basic” or “Unsatisfactory” are placed on a Performance Improvement Plan 
(PIP) with clear, measurable goals and regular progress reviews  . They receive: 
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● Increased observation frequency (bi-weekly formal feedback). 
● Targeted coaching and professional development . 
● Access to external instructional support and peer mentoring. 

 

Integration with School Systems 

This framework aligns with URBAN ACT Academy’s emphasis on restorative practices, data-driven 
instruction, and continuous teacher development   . It leverages existing systems like PowerSchool 
and formative assessments to streamline data collection and reporting . 

By focusing on growth and accountability, this system ensures that teachers are supported in 
delivering high-quality education and fostering a positive, inclusive school culture. 
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School Leader Evaluation and Support Framework 

Overview 
The evaluation and support framework for the Principal ensures accountability and fosters growth 
in alignment with URBAN ACT Academy’s mission and goals. Grounded in continuous improvement, 
the process incorporates measurable outcomes, feedback, and regular coaching. 

 

Evaluation Domains 

1. Student Performance Outcomes 
○ Academic Growth and Proficiency: Progress in state assessments (ILEARN) and 

internal benchmarks (NWEA MAP). 
○ Student Engagement and Retention: Attendance rates, discipline metrics, and 

student retention rates  . 
2. Leadership Effectiveness 

○ Staff Satisfaction and Retention: Measured through annual surveys and retention 
rates. 

○ School Culture Metrics: Implementation of restorative practices, SEL integration, 
and stakeholder perceptions of school culture  . 

3. Operational Management 
○ Budget and Financial Oversight: Adherence to financial plans and timely 

reporting. 
○ Facilities Management: Maintenance of a safe, compliant, and functional school 

environment. 
○ Enrollment Targets: Achieving and maintaining target enrollment levels  . 

4. Strategic Vision and Stakeholder Engagement 
○ Aligning school goals with the strategic vision of URBAN ACT Academy. 
○ Building and maintaining strong relationships with families, community partners, 

and the governing board  . 

 

Evaluation Process 

1. Goal Setting 
○ At the beginning of the school year, the Principal collaborates with the Head of 

School, Nigena Livingston, to establish measurable goals for each evaluation domain. 
Goals are aligned with school priorities, student needs, and organizational 
benchmarks  . 

2. Ongoing Support and Monitoring 
○ Regular Coaching Sessions: Monthly one-on-one coaching sessions with Nigena to 

discuss progress, challenges, and opportunities for growth. 
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○ Check-Ins: Quarterly reviews to evaluate interim progress on established goals and 
adjust strategies as needed  . 

○ Peer Collaboration: Participation in leadership-focused PLCs to share best 
practices and problem-solve challenges collectively  . 

3. Formal Evaluations 
○ Mid-Year Review: Conducted in January, this review assesses progress on student 

performance, leadership effectiveness, and operational management, providing 
actionable feedback for the remainder of the year. 

○ End-of-Year Review: A comprehensive evaluation of the Principal’s performance 
based on established goals and school outcomes. 

 

Evaluation Tools 

● Quantitative Metrics: 
○ Student academic performance data (state assessments, NWEA MAP) . 
○ Teacher retention rates, staff satisfaction surveys  . 
○ Budget adherence and enrollment statistics  . 

● Qualitative Metrics: 
○ Stakeholder feedback from parents, staff, and community partners. 
○ Observation of leadership practices during staff meetings, family engagement 

events, and professional development sessions  . 
● Rubric: Performance is rated on a 4-point scale: 

Rating Level Description 

4 - Exemplary Exceeds all expectations; demonstrates outstanding leadership. 

3 - Proficient Meets expectations; consistently demonstrates effective leadership. 

2 - Developing Partially meets expectations; needs improvement in specific areas. 

1 - Ineffective Does not meet expectations; requires significant development. 

 

Support for Growth 

● Targeted Professional Development: 
○ Leadership retreats focusing on strategic planning, team building, and data-driven 

decision-making . 
○ Workshops on school culture, restorative practices, and SEL implementation  . 
○ Mentorship opportunities with experienced educational leaders . 

● Resources: 
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○ Access to data systems (PowerSchool, assessment platforms) to monitor and 
improve outcomes  . 

○ Partnerships with external organizations for leadership training and operational 
management . 

● Performance Improvement Plans (PIP): 
○ For ratings of “Developing” or “Ineffective,” a PIP outlines specific areas for growth 

with milestones, timelines, and additional support  . 

 

Accountability and Transparency 

The evaluation framework ensures accountability by integrating stakeholder feedback, measurable 
outcomes, and regular reporting. The Head of School provides updates on the Principal’s 
performance to the governing board, ensuring alignment with URBAN ACT Academy’s vision and 
goals . 

By fostering a culture of high expectations, collaboration, and growth, this framework supports the 
Principal in driving URBAN ACT Academy’s success and fulfilling its mission. 
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ATTACHMENT 19b - School Leader Evaluation and Support Framework 

Overview 
The evaluation and support framework for the Principal ensures accountability and fosters growth 
in alignment with URBAN ACT Academy’s mission and goals. Grounded in continuous improvement, 
the process incorporates measurable outcomes, feedback, and regular coaching. 

 

Evaluation Domains 

1. Student Performance Outcomes 
○ Academic Growth and Proficiency: Progress in state assessments (ILEARN) and 

internal benchmarks (NWEA MAP). 
○ Student Engagement and Retention: Attendance rates, discipline metrics, and 

student retention rates  . 
2. Leadership Effectiveness 

○ Staff Satisfaction and Retention: Measured through annual surveys and retention 
rates. 

○ School Culture Metrics: Implementation of restorative practices, SEL integration, 
and stakeholder perceptions of school culture  . 

3. Operational Management 
○ Budget and Financial Oversight: Adherence to financial plans and timely 

reporting. 
○ Facilities Management: Maintenance of a safe, compliant, and functional school 

environment. 
○ Enrollment Targets: Achieving and maintaining target enrollment levels  . 

4. Strategic Vision and Stakeholder Engagement 
○ Aligning school goals with the strategic vision of URBAN ACT Academy. 
○ Building and maintaining strong relationships with families, community partners, 

and the governing board  . 

 

Evaluation Process 

1. Goal Setting 
○ At the beginning of the school year, the Principal collaborates with the Head of 

School, Nigena Livingston, to establish measurable goals for each evaluation domain. 
Goals are aligned with school priorities, student needs, and organizational 
benchmarks  . 

2. Ongoing Support and Monitoring 
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○ Regular Coaching Sessions: Monthly one-on-one coaching sessions with Nigena to 
discuss progress, challenges, and opportunities for growth. 

○ Check-Ins: Quarterly reviews to evaluate interim progress on established goals and 
adjust strategies as needed  . 

○ Peer Collaboration: Participation in leadership-focused PLCs to share best 
practices and problem-solve challenges collectively  . 

3. Formal Evaluations 
○ Mid-Year Review: Conducted in January, this review assesses progress on student 

performance, leadership effectiveness, and operational management, providing 
actionable feedback for the remainder of the year. 

○ End-of-Year Review: A comprehensive evaluation of the Principal’s performance 
based on established goals and school outcomes. 

 

Evaluation Tools 

● Quantitative Metrics: 
○ Student academic performance data (state assessments, NWEA MAP) . 
○ Teacher retention rates, staff satisfaction surveys  . 
○ Budget adherence and enrollment statistics  . 

● Qualitative Metrics: 
○ Stakeholder feedback from parents, staff, and community partners. 
○ Observation of leadership practices during staff meetings, family engagement 

events, and professional development sessions  . 
● Rubric: Performance is rated on a 4-point scale: 

Rating Level Description 

4 - Exemplary Exceeds all expectations; demonstrates outstanding leadership. 

3 - Proficient Meets expectations; consistently demonstrates effective leadership. 

2 - Developing Partially meets expectations; needs improvement in specific areas. 

1 - Ineffective Does not meet expectations; requires significant development. 

 

Support for Growth 

● Targeted Professional Development: 
○ Leadership retreats focusing on strategic planning, team building, and data-driven 

decision-making . 
○ Workshops on school culture, restorative practices, and SEL implementation  . 
○ Mentorship opportunities with experienced educational leaders . 
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● Resources: 
○ Access to data systems (PowerSchool, assessment platforms) to monitor and 

improve outcomes  . 
○ Partnerships with external organizations for leadership training and operational 

management . 
● Performance Improvement Plans (PIP): 

○ For ratings of “Developing” or “Ineffective,” a PIP outlines specific areas for growth 
with milestones, timelines, and additional support  . 

 

Accountability and Transparency 

The evaluation framework ensures accountability by integrating stakeholder feedback, measurable 
outcomes, and regular reporting. The Head of School provides updates on the Principal’s 
performance to the governing board, ensuring alignment with URBAN ACT Academy’s vision and 
goals . 

By fostering a culture of high expectations, collaboration, and growth, this framework supports the 
Principal in driving URBAN ACT Academy’s success and fulfilling its mission. 
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LEASE AGREEMENT 

 
THIS LEASE AGREEMENT is made effective as of the ___________________, 

between Anderson Impact Center, Inc., an Indiana non-profit corporation ("Landlord") whose 
mailing address is 630 Nichol Avenue, Anderson, Indiana, and _________________, an Indiana 
non-profit corporation, whose mailing address is ___________________.  ("Tenant"). 

RECITALS 
WHEREAS, Landlord is a not-for-profit corporation organized for the purpose of 

impacting the Anderson community by establishing a center offering educational, vocational 
training, and health and wellness programs and services for the betterment and enrichment of the 
citizens of the Anderson, Indiana community; and 

WHEREAS, in furtherance of its purpose and vision, Landlord is the sole owner of a 
building (“Impact Center”) located at 630 Nichol Avenue, Anderson, Indiana, to provide space to 
other not-for-profit organizations that share the goal and vision of providing programs and 
services that make a positive impact on the lives of the citizens of Anderson, Indiana; and 

WHEREAS, Tenant is an Indiana nonprofit corporation that provides educational 
vocational training, and/or health and wellness programs and services to the citizens of Anderson, 
Indiana.  

WHEREAS, Landlord and Tenant, consistent with their individual missions, may work 
together to enhance the community and serve the citizens of Anderson;  

WHEREAS, Tenant wants to lease certain space from Landlord and Landlord wants to 
lease space to Tenant in the Impact Center where Tenant will offer services that will improve the 
lives of the people of Anderson, Indiana in alignment with its not-for-profit status. 

WHEREAS, the parties desire to enter into a lease agreement defining their rights, duties 
and liabilities relating to the Leased Space. 

WITNESSETH THAT, in consideration of the mutual covenants hereinafter contained, 
and each act performed hereunder by either of the parties, Landlord and Tenant agree as follows: 

ARTICLE I 
DEMISED PREMISES 

Section 1.01 Demised Premises. Landlord hereby lets and demises to Tenant, and Tenant hereby 
leases from Landlord the office space as shown in Exhibit A attached hereto and incorporated by 
reference herein (the “Demised Premises”) of the Impact Center, located at 630 Nichol Avenue, 
Anderson, Indiana (the “Building”).  

ARTICLE II 
TERM OF LEASE 

 
Section 2.01 Term. Lease Term. The Lease Term shall be for a period of three years commencing 
on _________________ and ending on   ______________. 
 
Section 2.02 Termination. Tenant has the right to terminate the lease at any time during the 

June 24, 2025

URBAN ACT Academy, Inc

2201 E 46th street, suite 197, Indianapolis IN 46205

June 24, 2025 June 30, 2026
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term after giving Landlord sixty (60) days advance notice. 
 
Section 2.03 Renewal. The Lease may be renewed for a subsequent term to be negotiated after 
notice by Tenant at least sixty (60) days prior to expiration. 

 
Section 2.04 Holding Over. In the event Tenant remains in possession of the Demised Premises 
with Landlord’s written permission after the expiration of the Term and without the execution of 
a new lease, it shall be deemed to be occupying the Demised Premises as a tenant from month-to- 
month upon and subject to all conditions, provisions, and obligations of this Lease insofar as the 
same are applicable to a month-to-month tenancy. If Tenant remains in possession of the Demised 
Premises pursuant to the prior sentence, Tenant shall be required to vacate the Demised Premises 
upon the thirtieth (30th) day after notice from Landlord to so vacate. In the event Tenant remains in 
possession of the Demised Premises without the permission of Landlord, after the expiration of the 
Term and without the execution of a new lease, Tenant shall be deemed to be occupying the 
Demised Premises as a tenant of sufferance and shall immediately vacate the Demised Premises 
upon written request from Landlord. Tenant shall have no right to continue to occupy the Demised 
Premises, and Landlord shall have all rights and remedies provided for under this Lease or at law 
or in equity. During such period of occupancy, Tenant shall continue to be bound by all obligations 
and duties under this Lease, including, without limitation, the payment of all amounts due 
hereunder. 

 
ARTICLE III RENT 

 
Section 3.01 Rental. Tenant agrees to pay Landlord a sum of _____ dollars ($_____) monthly 
beginning on __________ with the same amount owed on the first day of each month thereafter, 
so long as the Lease is in effect at Landlord’s office at the Impact Center.  

 
Section 3.02 Tenant Responsibilities. Tenant will provide for its own phone service. Tenant is 
responsible for cleaning its individual office spaces. Tenant may at its expense and with prior 
approval of Landlord install and maintain signage for Tenant.  

 
ARTICLE IV 

OCCUPANCY AND USE OF DEMISED PREMISES 
 

Section 4.01 Occupancy. The Demised Premises shall be used and occupied by Tenant for the 
operation by Tenant of a nonprofit organization to provide programs, resources, and events for 
local youth, residents, and community members, and for no other purpose without the prior written 
consent of Landlord. 

Section 4.02 Use. Tenant shall not use the Demised Premises for any unlawful purpose or act; shall 
not commit waste or damage to the Demised Premises; shall, at Tenant's expense, comply with 
and obey all federal, state, municipal and other applicable laws, regulations, or orders of any 
governmental authority or agency relating to the operating, managing, insuring, equipping, 
repairing, replacing and maintaining of the Demised Premises to the extent the same are otherwise 

Four-
Thousand 4,000

June 24, 2025
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the obligation of Tenant under this Lease; shall comply with all rules and regulations for the 
Building promulgated by Landlord insofar as the same do not unreasonably restrict or interfere with 
the activities of Tenant in the Demised Premises or the implementation of Tenant's planned use or 
programs (see Exhibit B); shall not use or permit the use of the Demised Premises as living quarters 
or overnight accommodations; and shall not do or permit anything to be done which will invalidate 
the fire and extended coverage, public liability and property damage insurance on or as to the 
Demised Premises, or increase the premium rates therefor. In the event that Tenant fails to comply 
with any law, rule, or regulation of the State of Indiana and the same would in any way threaten to 
affect Landlord's ownership or rights related to the Demised Premises, then Landlord may, at its 
election, immediately terminate this Lease. 

 
ARTICLE V 

ASSIGNMENT AND SUBLETTING 
 

Section 5.01 Assignment and Subletting. Tenant shall not, by affirmative action or by the operation 
of law, assign or mortgage or transfer this Lease, or permit the occupancy by licensees, 
concessionaires, or any other party without the prior written consent of Landlord, which may be 
withheld at Landlord’s sole discretion. Tenant shall not sublet the Demised Premises or any portion 
thereof. No assignment, transfer, mortgage, or subletting by Tenant, by affirmative action or by the 
operation of law, shall relieve Tenant of the obligations of Tenant under this Lease.  

 
ARTICLE VI 
SERVICES 

 
Section 6.01 Landlord Services. Landlord agrees to furnish Tenant the following services (the 
“Services”) for the Demised Premises in a manner in which such services are customarily provided, 
herein: 

 
1. Access to common areas, including scheduled access to conference rooms and 

other meeting areas based on availability; 
 
2. Centralized mail area; 
 
3. Hot and cold water in common areas of the Building; 

 
4. Sanitary sewer service in common areas of the Building; 

 
5. Electrical service for the Demised Premises; 

6. Heating, ventilating and air conditioning (“HVAC”) service for the Demised 
Premises; 

7. Internet Access; 
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8. Janitorial services and cleaning of all common areas; 

9. Snow removal for parking lot, sidewalks, and walkways ; and 

10. Basic grass mowing and lawn care. 

Section 6.02 Suspension of Services. Landlord reserves the right to suspend service of the HVAC, 
electrical, gas, water, plumbing or other mechanical systems in the Building when necessary by 
reason of governmental regulations, civil commotion or riot, accident or emergency, or for repairs, 
alterations, or improvements which are in the reasonable judgment of Landlord desirable or 
necessary for the operation of the Demised Premises, or for weather or for any other reason beyond 
the power or control of Landlord. Landlord shall provide notice of suspension of services and the 
length of time services shall be suspended as soon as possible but no less than twenty-four (24) 
hours in advance unless circumstances make such advance notice impossible or impractical. 
Landlord shall not in any way be liable or responsible to Tenant for any loss or damage or expense 
which Tenant may sustain or incur if, during the Term, because of conditions beyond Landlord’s 
control, the quantity or character of any utility service is changed or is no longer available or 
suitable for Tenant’s requirements. Tenant shall not be entitled to a claim for constructive eviction 
or disturbance of right to possess the Demised Premises or an abatement of any rentals payable 
hereunder because of the temporary suspension of the utility services or mechanical systems 
because of circumstances beyond the power or control of Landlord. However, Landlord shall make 
commercially reasonable efforts to ensure that the utility services or mechanical systems are 
reinstated as soon as reasonably possible. Landlord shall use commercially reasonable efforts to 
complete all repairs, alterations and maintenance in a manner which is calculated to avoid any 
interference with Tenant’s operation. 

 
Section 6.03 Parking. Tenant shall be allowed to use the parking lots adjacent to the Impact Center 
on a first come, first serve basis, subject to such rules and regulations which Landlord may establish 
from time to time. Tenant may have the use of the parking lot for special events, community 
engagement, and/or a farmer’s market, with the express written consent of the Landlord. Tenant 
shall obtain proper permitting and insurance for any parking lot events. 

 
ARTICLE VII 

REPAIRS AND MAINTENANCE 

Section 7.01 Landlord’s Maintenance and Repair Obligation. Landlord shall keep the 
foundation, walls, exterior windows and exterior doors, structural columns, HVAC and fire 
protection and security equipment and systems relating to or serving the Building wherever 
located, and gas, electrical, water, and sanitary sewer systems and equipment relating to or 
serving the Demised Premises in good working condition and/or repair and shall make such 
modifications or replacements thereof as may be reasonably necessary to maintain such 
condition or as may be required by law or ordinance to the extent the same relate to the Building 
generally and not as a result of the use thereof. In addition, Landlord shall keep the parking 
areas, driveways, sidewalks, entryways, loading docks, roof, gutters and downspouts in or 
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adjacent to the Building in a condition and repair similar to the existing as of the date hereof. 
Any maintenance, repairs, or replacements to such matters made necessary by any negligence 
or willful misconduct of Tenant, its agents, employees or invitees, or due to Tenant’s failure to 
comply with its duties and obligations under this Lease shall be paid for by Tenant, subject to 
the terms of Section 8.04 below. Landlord reserves the right to re-enter the Demised Premises 
at reasonable times and with prior notice to Tenant if providing such notice would be reasonable 
under the circumstances to inspect the same, to make such repairs to the Demised Premises as 
Landlord reasonably may deem necessary, and to alter, improve, or repair any portion of the 
Building. Landlord shall use reasonable efforts to restrict inspections and repairs requiring entry 
into the Building to minimize disruption to Tenant’s operations, or to otherwise perform the 
same so as to avoid any material interference with the Tenant’s operation, but any excess costs 
related to such limitation, such as higher labor rates for overnight work, shall be paid by Tenant. 
For purposes of this Lease, any reference to “Normal Business Hours” shall mean 7:00 a.m. 
through 5:00 p.m., Monday through Friday, other than holidays established by Landlord. 
Landlord shall have all mechanicals, plumbing, electrical, HVAC, equipment, and plumbing in 
good working order upon Lease commencement date. 

 Section 7.02 Tenant’s Maintenance and Repair Obligation. All maintenance, repairs, or 
replacements relating to fixtures, furnishings, and equipment in the Demised Premises which 
are not the obligation of Landlord shall be the obligation of Tenant and shall be made by Tenant 
at Tenant’s sole cost and expense. Tenant shall keep the Demised Premises in a neat and clean 
condition and in good order at all times. Tenant's contractor shall coordinate their work in the 
Demised Premises with the maintenance personnel of Landlord. 

 
Section 7.03 Alterations. No Alterations shall be made in the Demised Premises by Tenant 
without the prior written consent of Landlord, which may be withheld at Landlord’s sole 
discretion. Tenant shall have no right to make any leasehold improvements to the Demised 
Premises at any time or under any circumstances. Tenant shall have the right to install all 
furniture, furnishings, and equipment necessary or desirable for the conduct of Tenant’s 
operations, all at no cost to Landlord. Any furnishings and equipment installed on the Demised 
Premises shall be maintained by Tenant, at Tenant’s expense, in good condition and repair. Any 
personal property and unattached equipment installed by Tenant may be removed at the 
termination of this Lease, provided that Tenant shall repair any damage caused to the Demised 
Premises by such removal. Any personal property and unattached equipment remaining in the 
Building or on the Demised Premises upon termination of this Lease shall, if not removed within 
ten (10) days after written demand from Landlord to Tenant to remove the same, at Landlord’s 
option in its sole discretion, become the property of Landlord, and Landlord may retain or 
dispose of such personal property and unattached equipment in its sole discretion and without 
liability to account to Tenant. In any event, Tenant shall not remove any leasehold improvements 
and shall surrender the Demised Premises at the end of the Term in good condition and repair, 
ordinary wear and tear and damage by casualty or condemnation excepted. 

ARTICLE VIII 
INSURANCE 
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Section 8.01 Liability Insurance to be Furnished by Tenant and Indemnification. Tenant shall 
purchase and maintain in force at all times during the Term, commercial general liability 
insurance insuring against loss, cost and expense by reason of injury to or the death of persons 
or damage to or the destruction of property arising out of or in connection with the occupancy 
or use of the Demised Premises by Tenant, such insurance to include Landlord as an additional 
named insured, to be carried with an insurer acceptable to Landlord, and to have limits of not less 
than One Million Dollars ($1,000,000.00) per occurrence, with a Two Million Dollars 
($2,000,000.00) annual aggregate limit. Tenant shall provide written notice to Landlord in the 
event of any accident, damage or injury occurring on or about the Demised Premises, including 
fire, flood or other casualty, burglary or vandalism, as soon as reasonably possible given the 
severity of the event. Subject to Section 8.04, Tenant shall indemnify and save harmless 
Landlord from any loss, liability, cost or expense (including attorneys’ fees and court costs 
incurred in the defense thereof) arising out of or in connection with Tenant’s use and occupancy 
of the Demised Premises during the Term, including any injuries to persons or damages to 
property, unless caused by the acts or omissions of Landlord, or its agents, employees or 
contractors. 

 
Section 8.02 Copies of Policies to be Furnished by Tenant. Tenant shall furnish Landlord with 
certificates of insurance for the insurance coverage and renewals thereof. Such coverage may be 
maintained under a blanket insurance policy of Tenant; however, limits listed in Section 8.01 
above shall be maintained. 

 
Section 8.03 Insurance to be Furnished by Landlord. Landlord shall keep the Building and the 
improvements, equipment and facilities in or benefitting the Building (but not the contents of 
the Building or any personal property of Tenant) and the improvements, equipment and facilities 
of Landlord insured during the Term against loss or damage by fire and other casualties as are 
customarily covered by standard casualty insurance with extended coverage endorsement in 
amounts and with insurance carriers or companies decided upon by Landlord. Landlord shall 
obtain commercial general liability insurance in its customary amounts for loss or damage 
resulting from or arising out of the use of the Building. Notwithstanding the foregoing 
requirement regarding insurance coverage, Landlord shall have the right to self-insure part or all 
of said insurance coverage in Landlord’s sole discretion. In the event Landlord elects to self- 
insure all or any part of any risk that would be insured under the policies and limits described 
above, and an event occurs where insurance proceeds would have been available but for the 
election to self-insure, Landlord shall make funds available to the same extent that they would 
have been available had such insurance policy been carried. 

 
Section 8.04 Waiver of Subrogation. Landlord hereby releases Tenant from any liability to 
Landlord (or anyone claiming through or under Tenant by way of subrogation) for any loss or 
damage to the Demised Premises or Building, caused by fire or other perils normally covered 
by standard casualty insurance whether or not such property is actually insured against any such 
loss, even if such loss or damage shall have been caused by the fault or negligence of Tenant or 
Tenant’s staff, contractors, visitors, employees, officers, invitees or agents (collectively, 
“Tenant’s Occupants”). Tenant hereby releases Landlord from any liability or responsibility to 
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Tenant (or anyone claiming through or under Landlord by way of subrogation) for any loss or 
damage to Tenant’s property caused by fire or other perils normally covered by standard casualty 
insurance, whether or not such property is actually insured against any such loss or damage, even 
if such loss or damage shall have been caused by the fault or negligence of Landlord or 
Landlord’s staff, contractors, visitors, employees, officers, invitees or agents (collectively, 
“Landlord’s Occupants”). Any fire and casualty insurance obtained by Landlord or Tenant shall 
recognize this Section 8.04 and contain an appropriate waiver of subrogation clause. Each party 
will, upon request, deliver to the other party a certificate evidencing such waiver of subrogation 
by the insurer. 

 
ARTICLE IX 

DAMAGE TO DEMISED PREMISES 
 

Section 9.01 Damage to Demised Premises. In the event the Demised Premises is partially or 
totally destroyed by fire or other casualty, then, subject to the following terms of this Article, 
Landlord shall repair or restore the same to substantially the same condition as existed prior to 
such fire or other casualty. Notwithstanding the foregoing provision, in the event the Demised 
Premises or any portion of the Building is partially or totally destroyed by fire or other casualty 
and such damage will cost in excess of Two Hundred Thousand Dollars ($200,000.00) to repair 
or restore, Landlord in its sole discretion shall have the option to either rebuild and repair the 
Demised Premises or damaged portion of the Building or to terminate this Lease. Landlord shall 
give notice in writing to Tenant of Landlord’s election to rebuild and repair or to terminate this 
Lease, as the case may be, within thirty (30) days of the happening of the event of destruction 
or damage (“Landlord’s Casualty Election”). Landlord shall use all commercially reasonable 
efforts to provide temporary premises, in another building owned or run by Landlord for Tenant 
following a casualty loss unless Landlord has elected to terminate the Lease as permitted above; 
provided, however, that Landlord shall have no obligation to provide temporary premises for 
Tenant if the period in which the Demised Premises are unavailable for Tenant’s use is twenty 
(20) days or less. If the Demised Premises is rendered partially or wholly untenable from fire or 
other casualty, and if Landlord does not provide temporary premises as required above, Tenant 
shall have the option to terminate the Lease, so long as Tenant provides written notice to 
Landlord of Tenant’s exercise of the option to terminate within thirty (30) days of receipt of 
Landlord’s Casualty Election. In the event Landlord elects to rebuild and repair and Tenant does 
not exercise its option to terminate this Lease, Landlord shall proceed with the same as soon as 
practical and in all events shall use commercially reasonable efforts to cause such rebuilding and 
repair to be completed to substantially the same condition as existed prior to such destruction as 
soon as is reasonably possible. 

 
ARTICLE X 

EMINENT DOMAIN 
 

Section 10.01 Eminent Domain. If all or a substantial part of the Demised Premises shall be 
taken or acquired by any public or quasi-public authority under the power or threat of eminent 
domain, the Building shall cease and this Lease shall terminate as of the later of (a) the day 
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possession shall be taken by such public or quasi-public authority or (b) 90 days following 
Tenant’s election to terminate the Lease, which election shall be available to Tenant at any time 
after notice of the planned taking or acquisition is given. For purposes hereof, a substantial part 
of the Demised Premises shall be deemed to have been taken if, in Landlord’s reasonable 
judgment, the remainder of the Building not such taken is not reasonably useable or is not 
reasonably and economically repairable. If less than a substantial part of the Building is taken, 
this Lease shall remain in force as regards to the portion of the Demised Premises not so taken. 
All compensation awarded or paid for any taking or acquiring under the power or threat of 
eminent domain, whether for the whole or a part of the Demised Premises, shall be the sole 
property of Landlord, and Tenant hereby assigns to Landlord all of Tenant’s right, title and 
interest in and to any and all such compensation. 

 
ARTICLE XI 

INTENTIONALLY OMITTED 

 
ARTICLE XII 

INTENTIONALLY OMITTED 
 

ARTICLE XIII 
TAXES 

 
Section 13.01 Taxes. Landlord shall pay all real estate taxes and assessments, if any, due and 
payable upon the Demised Premises during the Term. 

ARTICLE XIV 
DEFAULT 

 
Section 14.01 Rights on Tenant’s Default. The following shall constitute an “Event of Default” 
by Tenant under this Lease: (a) a failure to pay when due any payment due under this Lease or 
a failure by Tenant to provide to Landlord the subordination or estoppel certificate required 
under this Lease or a breach of Article IV of this Lease, provided that with regard to any payment 
default, no Event of Default shall exist until ten (10) days after written notice from Landlord of 
such failure to pay, provided further that Landlord shall be required to give no more than two 
(2) such notices in any calendar year, or (b) any other default by Tenant in the performance or 
observance of an obligation under this Lease shall continue after thirty (30) days written notice 
by Landlord to Tenant; provided that if such default cannot reasonably be cured within said 30- 
day period, an Event of Default shall not exist if Tenant has commenced efforts to cure such 
default within such 30-day period and thereafter diligently pursues the same to completion. 

 
Section 14.02 Remedies. When an Event of Default exists, Landlord shall have the following 
remedies, which shall be in addition to all other remedies available to Landlord at law or in equity: 

 
(i) elect to terminate this Lease by providing written notice to Tenant and immediately, but in 
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compliance with all laws, re-enter the Demised Premises and remove all persons and property 
from the Demised Premises. Landlord may store any property so removed at the cost of and for 
the account of Tenant; 

 
(ii) perform the covenant of Tenant which is in default (entering on the Demised Premises if 
necessary) and recover the cost of such performance from Tenant. Landlord’s performance of 
such covenant shall neither subject Landlord to liability for any loss, inconvenience or damage 
to Tenant nor be construed as a waiver of Tenant’s default or of any other right or remedy 
provided for herein respecting such default; 

 
(iii) with respect to a default in any payment due from Tenant to Landlord under this Lease, 
bring suit for the collection of any amounts for which Tenant is in default; and/or 

 
(iv) enjoin the failure to perform, or specifically enforce the performance of, any covenants with 
respect to which Tenant is in default under this Lease. 

 
Interest on any amounts incurred by Landlord as with respect to the cure of an Event 
of Default hereunder shall bear interest at the Default Rate. 

Section 14.03 Default of Landlord. In the event that Landlord shall default in the performance 
of any covenant, condition, or provision of this Lease, and such default continues for thirty (30) 
days after written notice by Tenant to Landlord; provided that if such default cannot reasonably 
be cured within said 30-day period, no default by Landlord shall exist if Landlord has 
commenced efforts to cure such default within said 30-day period and thereafter diligently 
pursues the same to completion. Upon the occurrence of any such default by Landlord, Tenant 
may sue for injunctive relief or to recover damages for any loss directly resulting from such 
default, but Tenant shall not be entitled to terminate this Lease or withhold, offset, or abate any 
sums due hereunder. In no event, however, shall either party be liable to the other for any 
consequential or punitive damages. 

 
Section 14.04 Limitation of Landlord's Liability. If Landlord shall fail to perform any term, 
condition, covenant or obligation required to be performed by it under this Lease, and if Tenant 
shall, as a consequence thereof, recover a money judgment against Landlord, Tenant agrees that 
it shall look solely to Landlord's right, title and interest in and to the Building for the collection 
of such judgment; and Tenant further agrees that no other assets of Landlord shall be subject to 
levy, execution or other process for the satisfaction of Tenant's judgment. 

 
ARTICLE XV 

MISCELLANEOUS 

Section 15.01 Waivers. No waiver of any condition or covenant in this Lease by either party 
shall be deemed to imply or constitute a further waiver of the same or any other condition or 
covenant of this Lease. 
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Section 15.02 Remedies Cumulative. The remedies of Landlord and Tenant provided herein 
shall be cumulative, and no one of them shall be construed as exclusive of any other or of any 
remedy provided herein. 

 
Section 15.03 Subordination. At the option of Landlord, this Lease shall, at all times, be subject, 
subordinate and inferior to any mortgage that may be placed on the Demised Premises. Upon 
written request, Tenant shall execute any instrument reasonably necessary to effect the foregoing 
provision. As a condition precedent to the effectiveness of the foregoing provisions, however, 
Landlord shall procure from the mortgagee under any such mortgage and deliver to Tenant an 
agreement providing, in substance, that so long as Tenant shall faithfully discharge the 
obligations on its part to be kept and performed under the terms of this Lease, its tenancy will 
not be disturbed, or its rights hereunder affected by any default under any such mortgage, and 
in the event of the foreclosure or any other enforcement of any such mortgage, the rights of 
Tenant hereunder shall expressly survive and this Lease shall continue in full force and effect; 
provided, however, Tenant shall agree to attorn to any mortgagee or purchaser at a foreclosure 
sale or deed in lieu thereof. If Tenant fails to execute and deliver any such instrument within 
forty-five (45) days of such request, then such failure shall constitute a material default under 
this Lease. 

 
Section 15.04 Notices and Certificates. All notices or other written deliveries or requests 
required under this Lease shall be deemed to be properly served if sent (i) by registered or 
certified mail with return receipt requested, or (ii) by overnight mail with a responsible company 
specializing in overnight delivery, to Landlord or Tenant addressed as follows: 

If to Landlord,  
addressed as follows:  
 
 

If to Tenant,  
Addressed as follows: 
 

 
or to such other addresses as Landlord or Tenant may designate in writing delivered to the other 
party for such purpose. Date of service of a notice shall be the date on which delivery of such 
notice is first attempted. 

Section 15.05 Relationship of Parties. Nothing contained herein shall be deemed or construed 
by the parties hereto, nor by any third party, as creating the relationship of principal and agent, 
or of partnership, or of joint venture, between the parties hereto. 

Section 15.06 Construction. Whenever a word appears herein in its singular form, such word 
shall include the plural and vice versa; and the neuter gender shall include the masculine and 
feminine genders. Use of the words “including”, “such as”, or words of similar import, when 
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following any general term, statement or matter shall not be construed to limit such statement, 
term or matter to specific items, whether or not language of non-limitation, such as “without 
limitation”, or “but not limited to”, are used with reference thereto, but rather shall be deemed 
to refer to all other items or matters that could reasonably fall within the broadest scope of such 
statement, terms or matter. This Lease shall be construed without reference of titles of Articles 
or Sections, which are inserted for reference only. 

 
Section 15.07 Law of Indiana, Forum, and Jury Waiver. This Lease has been executed under 
and shall be governed by the laws of the State of Indiana. Any lawsuit arising out of or in any 
way related to this Lease shall be brought only in the state courts of Madison County, Indiana. 
Both parties knowingly, voluntarily, and intentionally waive the right to trial by jury in all 
matters related to this Lease. 

 
Section 15.08 Lease Memorandum. Neither this Lease nor a Memorandum of Lease shall be 
recorded. 

 
Section 15.09 Force Majeure. In the event that either party is unable to perform any of its 
obligations under this Lease, or to enjoy any of its benefits, because of natural disaster or decrees 
of governmental bodies not the fault of the affected party (hereinafter referred to as a “Force 
Majeure Event”), the party who has been so affected shall immediately or as soon as is 
reasonably possible under the circumstances give notice to the other party and shall do 
everything possible to resume performance. Upon receipt of such notice, all obligations under 
this Lease shall be immediately suspended. If the period of nonperformance exceeds thirty (30) 
days from the receipt of notice of the Force Majeure Event, the party whose ability to perform 
has not been so affected may, by giving written notice, terminate this Lease. 

Section 15.10 Complete Agreement. This Lease contains a complete expression of the 
agreement between the parties and there are no promises, representations, or inducements except 
such as are herein provided. 

 
Section 15.11 Successors in Interest. The covenants, agreements, terms, conditions, and 
warranties of this Lease shall be binding upon and inure to the benefit of Landlord and Tenant 
and their respective heirs, executors, administrators, successors, and assigns, but shall create no 
rights in any other person except as may be specifically provided for herein. 

 
Section 15.12 Partial Invalidity. If any Lease provision is invalid or unenforceable to any extent, 
then that provision shall be deemed modified to the extent necessary to render that provision 
enforceable, and if the provision cannot be rendered enforceable that provision may be stricken 
and the remainder of this Lease shall continue in effect and be enforceable to the fullest extent 
permitted by law. 

 
Section 15.13 Quiet Enjoyment. Landlord covenants that if Tenant performs and observes the 
covenants hereunder to be performed or observed by Tenant, Tenant shall peaceably and quietly 
have, hold and enjoy the Demised Premises during the Term. 
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Section 15.14 Due Authorization. The persons executing this Lease on behalf of Tenant 
covenant and represent that Tenant is authorized to conduct business in the State of Indiana. 
Tenant and Landlord covenant and represent that the person, partner, or member executing this 
Lease on behalf of such party is duly authorized to sign and deliver this Lease. 

 
Section 15.15 Modifications. This Lease may not be changed or modified unless mutually agreed 
upon in a writing signed by an authorized representative of each party. The term “Lease” shall 
mean and encompass all extensions, renewals, and modifications. 

 
Section 15.16 Counterparts. This Lease may be executed in separate and identical counterparts, 
each of which shall constitute an original, but all of which, when taken together, shall constitute 
but one Lease. If any party executes and delivers this Lease via facsimile or via e-mail by 
attaching a .pdf, such party hereby agrees that for the purposes of enforcement and all applicable 
statutes, laws and rules including, without limitation, rules of evidence and statutes of fraud: (i) 
the facsimile or .pdf signature of such party shall constitute a binding signature of such party as 
a symbol and mark executed and adopted by such party with a present intention to authenticate 
this Lease; (ii) the facsimile or .pdf of this Lease shall constitute a writing signed by such party; 
and (iii) the facsimile or .pdf of this Lease shall constitute an original of and best evidence of 
this Lease. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

[THIS PAGE INTENTIONALLY BLANK; SIGNATURE PAGE FOLLOWS] 
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EXHIBIT A  

DEMISED PREMISES 
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EXHIBIT B 

IMPACT CENTER BUILDING RULES AND REGULATIONS 
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Attachment 21 - Further Facility Details 

 

URBAN ACT Academy: Facility Vision at the Anderson Impact Center 
Inspiring Learning, Building Community 

Introduction 
URBAN ACT Academy (UAA) is poised to transform education in Anderson, Indiana, with its 
commitment to project-based learning and community impact. Our vision for the future starts with 
creating a vibrant, nurturing learning environment that fosters academic excellence and emotional 
growth. The Anderson Impact Center provides the ideal space for this journey, not only due to its 
robust infrastructure but also because of its shared values and deep community roots. 

Facility Overview 

The Anderson Impact Center, originally constructed as an elementary school (Maurice Robinson 
Elementary School), offers spaces uniquely suited to support the diverse needs of young learners. 
Its facilities include: 

● Classrooms: Spacious, naturally lit rooms tailored for collaborative, hands-on learning that 
aligns with UAA’s project-based learning model. 

 

216



 

● Gymnasium: A versatile area for physical education, large school events, and 
extracurricular activities. 
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● Cafeteria: A community-focused space that serves both daily meals and broader school 
events, fostering connections among students, families, and staff. 

 

● Multipurpose Room: A versatile space that can be used as a space for recess, reading, 
special projects.  
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● Outdoor Areas: Secure, ADA-compliant outdoor spaces and play areas where students can 
engage in physical activity and environmental learning projects. 

● Community Garden: A robust garden that provides opportunities for outdoor learning, 
environmental education, and social-emotional support through nature-based projects. 

 

● Accessibility: Fully ADA-compliant features, ensuring inclusivity for all students, staff, and 
families. 
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The facility’s compliance with modern building codes and ADA standards ensures that every 
student and staff member can navigate the building safely and comfortably. 

Facility Compliance and Accessibility 

The Anderson Impact Center meets all required building code and safety standards to operate as 
a school. Designed originally as an elementary school, the facility is already equipped with the 
structural elements necessary for educational use, including fire suppression systems, emergency 
exits, and secure entry points. The safety features extend to playgrounds and outdoor areas, which 
are enclosed and meet regulatory requirements for school use. 

Additionally, the Anderson Impact Center is fully ADA-compliant, with features such as 
wheelchair-accessible ramps, wide hallways, and elevators to ensure access to every part of the 
building. These accommodations not only reflect a commitment to inclusivity but also demonstrate 
UAA’s dedication to ensuring equity and opportunity for all students, including those with 
disabilities. By choosing a facility already designed to meet these rigorous standards, UAA can focus 
its resources on education rather than retrofitting spaces for compliance. 

 

Facility Alignment with Project-Based Learning 

Project-based learning is a cornerstone of UAA’s educational philosophy, and the Anderson Impact 
Center offers an unparalleled opportunity to execute this model effectively. The flexible and 
multipurpose spaces within the Center are ideal for hands-on, inquiry-driven learning activities that 
engage students in real-world problem-solving. 

● Civic Learning Through Community Projects: The Anderson Impact Center regularly 
hosts community projects and volunteer events. These initiatives provide a built-in civic 
engagement component, allowing students to participate in authentic learning experiences 
while giving back to their community. Examples might include creating public art, 
developing proposals for local initiatives, or assisting with ongoing community programs. 

● Learning in the Community Garden: The Center’s thriving community garden offers a rich 
platform for interdisciplinary learning. Students can study biology and environmental 
science, practice teamwork in maintaining the garden, and reflect on social-emotional 
development through mindfulness exercises in the natural setting. 

These unique features make the Center not only a physical space for learning but a partner in 
achieving UAA’s mission to educate the whole child through academics, community engagement, 
and emotional well-being. 

A Legacy and a Personal Connection 
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The connection between UAA and the Anderson Impact Center is deeply meaningful and rooted in a 
sense of community and history. Founding Principal Mark Humphrey has a personal connection to 
the building, having attended the Maurice Robinson Elementary School that once operated there. 
This unique connection brings an extraordinary layer of authenticity to UAA’s mission. 

Mark Humphrey’s return to the building as an educational leader embodies the transformative 
power of education and the value of investing in one’s community. His journey from student to 
principal demonstrates the potential that schools like UAA have to nurture local talent and inspire 
future generations. By anchoring UAA in the Anderson Impact Center, Mark aims to reinvigorate the 
space with the same sense of purpose and possibility that shaped his own life. His leadership 
ensures that the school will not only reflect the values of the community but actively work to uplift 
it. 

Optimized for Growth and Staffing Needs 

The Anderson Impact Center is not only the perfect home for UAA’s launch but also a facility with 
the scalability to support the school’s ambitious growth plans. 

● Initial Launch and Capacity: In Year 1, the Center will comfortably house nine full-time 
equivalent (FTE) staff members , including three core subject teachers, two teacher aides, 
and leadership roles such as the Principal and Head of School. The classrooms are 
appropriately sized for the projected enrollment and provide ample space for individualized 
and small-group instruction. 

● Planned Expansion: As UAA grows, the facility is well-positioned to support additional 
staff and students. Over the next five years, UAA plans to increase its staff to 18 FTEs, 
including the addition of specialized positions such as a Family/Community Coordinator 
and Special Education staff . The layout of the Center allows for the addition of classrooms, 
resource spaces, and offices to accommodate these new roles without disrupting the 
learning environment. 

● Flexible Spaces for Creativity and Collaboration: Shared spaces such as the gymnasium 
and cafeteria can be reimagined for multi-use purposes, including community presentations, 
project showcases, and interdisciplinary activities. These features ensure that the facility 
can adapt to the evolving needs of the school while maintaining a strong focus on 
student-centered learning. 

Anderson Impact Center: A Vibrant Community Hub 

The Anderson Impact Center embodies the spirit of community collaboration, hosting events that 
bring people together and promote health, wellness, and civic engagement. These activities provide 
further opportunities for UAA students to learn by participating in or observing real-world 
community efforts. 
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Attachment 22 - Start-up Plan for the School 

URBAN ACT Academy Start-Up Plan 

Targeted First Day of Student Attendance: August 5, 2026  
School’s First Day of Operation (Staff): July 1, 2026 

Phase 1: Planning and Design (January 2025 – June 2026) 

Task 1: Finalize School Design, Curriculum Development, and Authorizing Body Approvals 

● Time: January 2025 – December 2025 
● Responsible: School Leadership Team, Board of Directors, Consultants 

Task 2: Develop School Policies (Safety, Discipline, Staff Handbook) 

● Time: January 2025 – December 2025 
● Responsible: Head of School, Principal 

Task 3: Secure Facility Lease Letter of Intent  

● Time: Done 
● Responsible: Head of School 

Task 4: Establish Partnerships for Transportation, Nutrition, and Other Services 

● Time: February 2026 – April 2026 
● Responsible: Principal, Community Coordinator 

Task 5: Begin Hiring Process for Key Staff (Principal, Operations Director, Administrative 
Assistant) 

● Time: February 2026 – June 2026 
● Responsible: Head of School, Principal 

 

Phase 2: Facility Preparation (July 2025 – March 2026) 

Task 1: Renovate and Equip School Facilities (Classrooms, Office Spaces, Safety Installations) 
and collaborate with the Anderson  Impact Center 

● Time: March 2026 – July 2026 
● Responsible: Operations Manager, Head of School, Principal, Anderson Impact Center 

Contact 
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Task 2: Install Technology Infrastructure (Wi-Fi, Smart Boards, Security Systems) 

● Time: June 2026 – August 2026 
● Responsible: Head of School, Principal 

Task 3: Set Up Classroom Furniture and Educational Resources 

● Time: August 2025 – May 2026 
● Responsible: Facilities Manager, Head of School, Principal 

Phase 3: Staffing and Training (March 2026 – June 2026) 

Task 1: Complete Hiring for Teaching and Support Staff 

● Time: March 2026 – April 2026 
● Responsible: Head of School, Principal 

Task 2: Conduct Staff Orientation and Professional Development Programs 

● Time: May 2026 – July 2026 
● Responsible: Head of School, Principal 

Phase 4: Community Engagement (February 2025 – August 2026) 

Task 1: Participate in Community Events 

● Time: February  2025 – August 2026 
● Responsible: Principal 

○ The Principal will attend local events such as Fall Festivals, meet with community 
pastors, and participate in initiatives like Marvelous Monday Christmas Party  to 
raise awareness about UAA and build trust with the community. 

Task 2: Outreach and Partnership Building 

● Time: June 2025 – July 2026 
● Responsible: Head of School, Principal, Community Coordinator 

○ Outreach efforts will focus on engaging with Early Childhood Education (ECE) 
centers, churches, and local non-profits to build partnerships and strengthen 
connections. 

○ These efforts will follow the UAA Community Workplan (image below), 
emphasizing the importance of a collaborative approach to addressing the needs of 
underserved communities. 
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Task 3: Host Community Events and Open Houses 

● Time: September 2025 – July 2026 
● Responsible: Head of School, Principal, Community Coordinator 

○ These events will showcase UAA’s mission, allow families to tour the school, and 
engage with teachers and administrators. 

Task 4: Finalize Student Enrollment 

● Time: May 2026 – July 2026 
● Responsible: Head of School, Principal 
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Phase 5: Operations and Launch (July 2026 – August 2026) 

Task 1: Launch First Day of Operation (Staff) 

● Time: July 1, 2026 
● Responsible: Head of School, Principal 

Task 2: Open School for Students 

● Time: August 18, 2026   
● Responsible: Head of School, Principal 

 

Alignment with Start-Up Budget and Resources 

The Start-Up Plan aligns closely with the provided 5-Year Budget, Staffing Chart, and operational 
resources: 

● Personnel Costs: Staff hiring follows the staffing chart, ensuring key leadership roles are 
prioritized in Year 0. The budget accounts for salaries, benefits, and professional 
development to build a team aligned with UAA’s mission  . Additionally, Livingston and 
Humphrey will act as many roles to ensure expenses can be cut down early-on, serving as 
custodians, school leaders, coaches, lunchroom oversight, and wearing many other hats. 

● Facility Readiness: The budget allocates sufficient funds for facility preparation, including 
renovation, equipment, and technology infrastructure . Occupancy costs in Year 0 reflect 
expenses such as leasing, utility setup, and classroom outfitting. 

● Technology Investment: The start-up plan includes installing a robust technology 
infrastructure, aligned with the sample daily and weekly schedule’s integration of digital 
tools, such as smart boards, Wi-Fi, and security systems . 

● Community Outreach: The inclusion of community engagement activities in Year 0 
supports student recruitment and retention, which is essential for meeting ADM targets and 
sustaining financial stability. Partnerships with community organizations and ECE centers 
also open opportunities for grants and supplemental funding . 

● Academic and Operational Preparation: Resources are allocated for classroom furniture, 
teaching materials, and safety installations, ensuring a safe and engaging learning 
environment from day one. The detailed schedule supports the delivery of a rigorous and 
balanced curriculum . 

This alignment ensures that all tasks, timelines, and resource allocations work seamlessly toward a 
successful launch of URBAN ACT Academy. 
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Attachment 23 - List of Insurance Coverages 

URBAN ACT Academy Insurance Coverage Narrative 

URBAN ACT Academy has maintained appropriate coverage to safeguard the community from 
potential risks so that the focus remains on educating students and empowering families. We have 
partnered with Charter School Insurance Alliance and Trinet, who have agreed to provide URBAN 
ACT Academy with coverage upon individual triggers for the following types of insurance: 

● Abuse and Molestation Coverage: Provides defense and indemnity protection for charter 
schools against claims arising from abuse and molestation allegations. This coverage is 
typically excluded from any other policy. 

● Automobile Liability: Coverage if URBAN ACT Academy is legally liable for bodily injury or 
property damage caused by an automobile, with limits of not less than $1,000,000 per 
occurrence for bodily injury and property damage. Additional coverage is also held for 
employees who travel with liability at $1,000,000. Such liability insurance provides coverage 
for school-owned vehicles only. If an employee drives a personally-owned vehicle for 
school-related business, they must have personal auto coverage of at least $100,000. All 
such employees must provide certificates of insurance to be kept on file at the school. 

● Directors & Officers: Provides financial protection for the directors and officers of URBAN 
ACT Academy in the event they are sued in conjunction with the performance of their duties 
as they relate to the educational institution, with a minimum coverage of $1,000,000. 

● Educators’ Errors & Omissions (Professional Liability) Insurance: Protects URBAN ACT 
Academy from claims arising from failure to perform within the scope of professional duties, 
which results in damages to another party. Coverage includes limits of not less than 
$1,000,000 per occurrence and $3,000,000 aggregate. 

● Employee Benefits Liability: Coverage for wrongful acts committed in administering 
URBAN ACT Academy’s employee benefits program, with coverage of not less than 
$1,000,000. 

● Employment Practices Liability: A form of liability insurance covering wrongful acts 
arising from employment practices such as wrongful termination, discrimination, and sexual 
harassment, with limits of not less than $1,000,000. 

● Employee Dishonesty Liability: Employee dishonesty liability insurance of at least 
$1,000,000 for all school employees. 

● General Liability: Coverage for URBAN ACT Academy when negligent acts and/or 
omissions result in bodily injury and/or property damage on the premises of the school, 
when someone is injured as the result of using a product manufactured or distributed by the 
school, or when someone is injured in the general operations of the school. This coverage is 
provided in an occurrence form, with limits of not less than $1,000,000 per occurrence and 
$2,000,000 aggregate for bodily injury, personal injury, and property damage liability. 
Coverage includes: 

○ All premises and operations, products/completed operations, independent 
contractors, separation of insureds, defense, and contractual liability. 

○ Sexual abuse/molestation liability. 
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○ Medical payments of $5,000. 
● Property Insurance: Protection against most property risks, such as fire, theft, and some 

weather damage. This includes specialized forms of insurance such as fire insurance, flood 
insurance, earthquake insurance, or boiler insurance. 

● Workers’ Compensation Insurance: Provides compensation and medical care for 
employees who are injured in the course of employment in exchange for mandatory 
relinquishment of the employee’s right to sue their employer for the tort of negligence. 

● Student Accident Insurance: Defined as an unforeseeable external event that causes injury 
to one or more students during school hours or school-related activities, covering no less 
than $1,000,000. 

● Umbrella/Excess Liability: Umbrella or excess liability insurance with limits of not less 
than $3,000,000 to provide additional limits for underlying general, automobile, employer, 
and educator legal liability. 

URBAN ACT Academy’s comprehensive approach to insurance coverage ensures that the school is 
well-prepared to address potential risks, protect its students and staff, and maintain a safe and 
secure learning environment. 
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 Furniture

Equipm
ent

$2,800
Com

puter H
ardw

are
Labor

$250,500
M

anagem
ent Salary &

 Benefits; N
ew

 H
ires

Other (Please Describe)
$4,000

T
O

T
A

L EX
P

EN
SES

$452,300
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B
udget S

chedule B
 

P
rojected 

Enrollm
ent____75_____

School N
am

e: 
U

R
B

A
N

A
CT

 
A

CA
D

EM
Y

D
ates 

Covered:
7/1/26 
-6/30/2
7

M
inim

um
 Revenue for Financial 

Viability: $0.00

D
escription (w

here 
requested in Colum

n A
)

July
A

ugust
Septem

ber
O

ctober
N

ovem
ber

D
ecem

ber
January

February
M

arch
A

pril
M

ay
June

Total

C
A

R
R

Y
 O

V
E

R
747,850

7
4
7
,8
5
0

I. C
A

SH
 IN

 (IN
C

O
M

E
):

D
onations/G

ifts (Please 
D

escribe)
Fundraisers &

 
D

onations
5,000

5,000
5,000

5,000
5,000

5,000
5,000

5,000
5,000

5,000
5,000

5,000
6
0
,0
0
0

Food Service
O

ffsets Food svc Exp
4,375

4,375
4,375

4,375
4,375

4,375
4,375

4,375
4,375

4,375
8,750

5
2
,5
0
0

Investm
ent Earnings

3,125
3,125

3,125
3,125

3,125
3,125

3,125
3,125

3,125
3,125

3,125
3,125

3
7
,5
0
0

Loan From
 C

om
m

on School 
Loan

O
ther G

rants (Please D
escribe)

T
itle I,II,IV

, &
 P

art B
0

0
0

0
9,375

9,375
9,375

9,375
9,375

9,375
9,375

9,375
7
5
,0
0
0

State G
rants (Please D

escribe)
M

isc Sm
all G

rants
1,250

1,250
1,250

1,250
1,250

1,250
1,250

1,250
1,250

1,250
1,250

1,250
1
5
,0
0
0

State Tuition Support
$9,567 per student 
includes T

uition 
support/State 
Sped/N

ESP
 @

 A
SC ave 

per LSA

59,794
59,794

59,794
59,794

59,794
59,794

59,794
59,794

59,794
59,794

59,794
59,794

7
1
7
,5
2
5

Transportation
O

ther  (Please D
escribe)

Charter/Innovation 
grant (or local property 
tax replacem

ent) @
 

$1,400/student

52,500
52,500

1
0
5
,0
0
0

T
O

T
A

L
 C

A
SH

 IN
 

(IN
C

O
M

E
):

817,019
73,544

126,044
73,544

82,919
82,919

135,419
82,919

82,919
82,919

82,919
82,918

1,810,375

II. E
X

PE
N

D
IT

U
R

E
S:

A. Em
ployee Salaries

H
ead of School

(CA
O

, D
ir of External 

P
artnerships, O

ps, 
Superintendent of LEA

)

11,333
11,333

11,333
11,333

11,333
11,333

11,333
11,333

11,334
11,334

11,334
11,334

1
3
6
,0
0
0
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Principal
(D

ean of Students, 
Instructional Coach)

7,917
7,917

7,917
7,917

7,917
7,917

7,917
7,917

7,916
7,916

7,916
7,916

9
5
,0
0
0

O
ther A

dm
inistration - 

B
usiness M

anager
0

C
lassroom

 A
ssistants

5,000
5,000

5,000
5,000

5,000
5,000

5,000
5,000

5,000
5,000

5,000
5,000

6
0
,0
0
0

C
lerical

3,750
3,750

3,750
3,750

3,750
3,750

3,750
3,750

3,750
3,750

3,750
3,750

4
5
,0
0
0

C
onsultants (Please D

escribe)
Librarians

O
vertim

e Expense
Social W

orkers
P

.T
.

2,000
2,000

2,000
2,000

2,000
2,000

2,000
2,000

2,000
2,000

2,000
2,000

2
4
,0
0
0

D
escription (w

here 
requested in Colum

n A
)

July
A

ugust
Septem

ber
O

ctober
N

ovem
ber

D
ecem

ber
January

February
M

arch
A

pril
M

ay
June

Total

Substitute Teachers
Teachers

13,750
13,750

13,750
13,750

13,750
13,750

13,750
13,750

13,750
13,750

13,750
13,750

1
6
5
,0
0
0

Technicians
Tem

porary Salaries
O

ther H
um

an R
esource 

Expense (Please D
escribe)

T
otal E

m
ployee Salaries

43,750
43,750

43,750
43,750

43,750
43,750

43,750
43,750

43,750
43,750

43,750
43,750

5
2
5
,0
0
0

B. Em
ployee Benefits
G

roup D
ental Insurance

G
roup H

ealth Insurance
7,083

7,083
7,084

7,083
7,083

7,084
7,083

7,083
7,084

7,083
7,083

7,084
8
5
,0
0
0

G
roup Life Insurance

Long-Term
 D

isability 
Insurance

Public Em
ployee R

etirem
ent

Social Security &
 M

edicare
Teacher R

etirem
ent

1,816
1,816

1,816
1,816

1,817
1,817

1,817
1,817

1,817
1,817

1,817
1,817

2
1
,8
0
0

U
nem

ploym
ent C

om
pensation

145
145

146
146

146
146

146
146

146
146

146
146

1
,7
5
0

W
orkers C

om
pensation

145
145

146
146

146
146

146
146

146
146

146
146

1
,7
5
0

O
ther Em

ployee B
enefits

P
ayroll T

axes
2,083

2,083
2,083

2,083
2,083

2,083
2,083

2,083
2,084

2,084
2,084

2,084
2
5
,0
0
0

T
otal E

m
ployee B

enefits
11,272

11,272
11,275

11,274
11,275

11,276
11,275

11,275
11,277

11,276
11,276

11,277
1
3
5
,3
0
0

C
. 

Rental 
of 

Facilities 
&

 
U

tilities
Electricity

1,100
1,100

1,100
1,100

1,100
1,100

1,100
1,100

1,100
1,100

1,100
1,100

1
3
,2
0
0
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G
as, O

il, or Steam
 H

eat
600

600
600

1,000
1,000

1,200
1,500

1,500
1,200

1,000
600

600
1
1
,4
0
0

G
rass and Tree Services

Internet A
ccess

200
200

200
200

200
200

200
200

200
200

200
200

2
,4
0
0

M
ortgage

R
ent

10,000
10,000

10,000
10,000

10,000
10,000

10,000
10,000

10,000
10,000

10,000
10,000

1
2
0
,0
0
0

R
epair &

 M
aintenance 

Services
2,083

2,083
2,083

2,083
2,083

2,083
2,083

2,083
2,084

2,084
2,084

2,084
2
5
,0
0
0

Telephone Long D
istance

167
167

167
167

167
167

167
167

166
166

166
166

2
,0
0
0

Trash R
em

oval
417

417
417

417
417

417
417

417
416

416
416

416
5
,0
0
0

U
tilities

D
escription (w

here 
requested in Colum

n A
)

July
A

ugust
Septem

ber
O

ctober
N

ovem
ber

D
ecem

ber
January

February
M

arch
A

pril
M

ay
June

Total

W
ater &

 Sew
er

625
625

625
625

625
625

625
625

625
625

625
625

7
,5
0
0

O
ther Facilities &

 U
tilities 

Expense
417

417
417

417
417

417
417

417
416

416
416

416
5
,0
0
0

T
otal R

ent and U
tilities

15,609
15,609

15,609
16,009

16,009
16,209

16,509
16,509

16,207
16,007

15,607
15,607

1
9
1
,5
0
0

D
. Insurance
B

oard Errors and O
m

issions
2,500

2
,5
0
0

G
eneral Liability Insurance

1,500
1
,5
0
0

H
ealth Insurance

Property &
 C

asualty Insurance
2,000

2
,0
0
0

Property &
 Inland M

arine
N

/A

Theft Insurance
1,000

1
,0
0
0

Treasurer B
onds

1,000
1
,0
0
0

U
m

brella/excess Liability
1,000

1
,0
0
0

V
ehicle Insurance

N
/A

W
orker's C

om
pensation 
Insurance

C
yber

650
6
5
0

T
otal Insurance

9,650
0

0
0

0
0

0
0

0
0

0
0

9
,6
5
0

E. Service C
ontracts

A
ccounting &

 Payroll Services
P

ayroll
300

300
300

300
300

300
300

300
300

300
300

300
3
,6
0
0

C
onsulting Services

D
ata Processing Services

Equipm
ent R

ental &
 Lease

700
700

700
700

700
700

700
700

700
700

700
700

8
,4
0
0
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Food Service C
ontract

$700 per student
4,375

4,375
4,375

4,375
4,375

4,375
4,375

4,375
4,375

4,375
4,375

4,375
5
2
,5
0
0

Legal Services
750

750
750

750
750

750
750

750
750

750
750

750
9
,0
0
0

Professional &
 Technical 

Services
Pupil Transportation C

ontract
Security Services

Staff D
evelopm

ent
1,500

1,500
1,500

1,500
1,500

1,500
1,500

1,500
1,500

1,500
1
5
,0
0
0

O
ther Service C

ontracts
T

otal Service C
ontracts

6,125
7,625

7,625
7,625

7,625
7,625

7,625
7,625

7,625
7,625

7,625
6,125

8
8
,5
0
0

D
escription (w

here 
requested in Colum

n A
)

July
A

ugust
Septem

ber
O

ctober
N

ovem
ber

D
ecem

ber
January

February
M

arch
A

pril
M

ay
June

Total

F. Supplies &
 M

aterials
A

dvertising
1,500

1,500
1,500

1,500
6
,0
0
0

C
om

puter Softw
are

400
1,000

2,000
2,000

2,000
2,000

2,000
2,000

2,000
2,000

2,000
2,000

2
1
,4
0
0

C
ustodial Supplies

375
375

375
375

375
375

375
375

375
375

375
375

4
,5
0
0

Instructional Supplies
1,000

3,000
3,000

1,000
1,000

1,000
1,000

1,000
1,000

1,000
1,000

0
1
5
,0
0
0

Library B
ooks

O
ffice Supplies &

 Expense
265

265
265

265
265

265
265

265
265

265
265

265
3
,1
8
0

Postage
42

42
42

42
42

42
42

42
41

41
41

41
5
0
0

Printing
275

275
275

275
275

275
275

275
275

275
275

275
3
,3
0
0

Subscriptions
180

180
180

180
180

180
180

180
180

180
180

180
2
,1
6
0

Testing &
 Evaluation Supplies

1,500
1,500

1,500
1,500

6
,0
0
0

Textbooks
8,000

8,000
5,000

1,000
500

500
500

500
500

500
500

500
2
6
,0
0
0

O
ther Supplies &

 M
aterials

T
otal Supplies &

 M
aterials

10,537
13,137

12,637
5,137

4,637
6,137

4,637
6,137

7,636
6,136

6,136
5,136

8
8
,0
4
0

G
. C

apital O
utlay

C
om

puter H
ardw

are
35,000

6,000
4
1
,0
0
0

C
om

puter Softw
are

See “Com
puter 

Softw
are” section above

O
ffice Furniture &

 Equipm
ent

1,000
1
,0
0
0

Instructional Furniture &
 

Equipm
ent

3,000
3
,0
0
0

V
ehicles

N
/A

Land Purchases
N

/A

Im
provem

ents &
 A

lterations
N

/A
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O
ther C

apital O
utlay

N
/A

T
otal C

apital O
utlay

39,000
6,000

0
0

0
0

0
0

0
0

0
0

4
5
,0
0
0

H
. O

ther Expenditures
A

udit Expense
15,000

1
5
,0
0
0

D
ues &

 Fees
200

200
200

200
200

200
200

200
200

200
200

200
2
,4
0
0

Judgm
ents

D
ebt Services

Travel Expense/M
ileage

250
250

250
250

250
250

250
250

250
250

250
250

3
,0
0
0

R
eim

bursem
ent

D
escription (w

here 
requested in Colum

n A
)

July
A

ugust
Septem

ber
O

ctober
N

ovem
ber

D
ecem

ber
January

February
M

arch
A

pril
M

ay
June

Total

Field Trips
750

750
750

750
750

750
750

750
750

750
750

8
,2
5
0

Paym
ents to an EM

O
N

/A

B
SU

 A
dm

inistrative Fee
T

otal O
ther E

xpenditures
450

1,200
1,200

1,200
1,200

1,200
16,200

1,200
1,200

1,200
1,200

1,200
2
8
,6
5
0

T
O

T
A

L
 E

X
PE

N
D

IT
U

R
E

S
133,884

96,084
93,587

82,486
81,988

87,689
97,488

83,988
89,187

83,486
83,086

84,587
1
,1
1
1
,6
4
0

R
E

M
A

IN
IN

G
 C

A
SH

 
B

A
L

A
N

C
E

 (D
E

FIC
IT

)
(47,322)

(9,522)
(7,025)

9,492
9,990

4,290
(5,509)

7,991
2,792

8,493
8,893

7,392
6
9
8
,7
3
5
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Projected Five Year C
ash Flow

School N
am

e:  U
R

B
A

N
 A

C
T

 A
cadem

y
  

Pre-operational 
(From

 Schedule A
) 

First Fiscal Y
ear 

(From
 Schedule B

) 
Second Fiscal Y

ear 
T

hird Fiscal Y
ear: 

Fourth Fiscal 
Y

ear: 
Fifth Fiscal Y

ear: 

D
ates C

overed 
July 1, 2025 - June 
30, 2026

July 1, 2026 - June 
30, 2027

July 1, 2027 - June 
30, 2028

July 1, 2028 - June 
30, 2029

July 1, 2029 - June 
30, 2030

July 1, 2030 - June 
30, 2031

Projected E
nrollm

ent 
  0

  75
  100

150  
150  

  150
M

inim
um

 enrollm
ent for financial 

viability 
  0

  
  

  
  

  

C
A

R
R

Y
 O

V
E

R
 

  1,200,000
  7

4
7

,8
5

0
  4

8
4

,9
3

8
  2

3
6

,0
7

2
  3

7
7

,6
0

2
  3

2
5

,2
8

5
I. C

A
SH

 IN
 (IN

C
O

M
E

): 
  

  
  

  
  

D
onations/G

ifts 
  

  0
0

0
0

0
Food Service 

  
  52,500

  70,000
  105,000

  105,000
  105,000

Investm
ent Earnings 

  150
  37,500

25,000
25,000

25,000
25,000

Loan From
 C

om
m

on School Loan 
  

  
  

  
  

  
O

ther G
rants (Estim

ated Title 1, 2, 4 
and Federal Part B

 @
 com

bined 
$1K

/student based on past experience, 
other charter school experience, and 
anticipated dem

ographics)

  
  75,000

  100,000
150,000

150,000
150,000

State G
rants (State Sped/paid along 

w
ith state tuition support but no longer 

incl there at O
C

S request) + 
TA

G
/N

ESP estim
ates = total estim

ate 
@

 $1,500/student, in line w
/A

SC
 sped 

and w
ith other charter school state 

sources

  
112,500

150,000
225,000

225,000
225,000

State Tuition Support 
  

  632,775
  854,381

1,281,571
1,281,571

1,281,571
Transportation 

  
  

  
  

  
  

O
ther (Please D

escribe)/There is no 
clarity on how

 to calculate the proposed 
change to local levy $ beginning 
potentially in FY

27 after the 
$1,400/student goes aw

ay.  A
s a 

conservative placeholder to capture this 
and other m

iscellaneous sources, w
e are 

using $500 per student in lieu of $1,400

  
37,500

50,000
75,000

75,000
75,000

T
O

T
A

L
 C

A
SH

 IN
 (IN

C
O

M
E

): 
  1

5
0

  1
,6

9
5

,6
2

5
  1

,7
3

4
,3

1
9

2
,0

9
7

,6
4

3
2

,2
3

9
,1

7
3

2
,1

8
6

,8
5

6
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Pre-operational 
(From

 Schedule A
) 

First Fiscal Y
ear 

(From
 Schedule B

) 
Second Fiscal Y

ear 
T

hird Fiscal Y
ear: 

Fourth Fiscal Y
ear: 

Fifth Fiscal Y
ear: 

II. E
X

PE
N

D
IT

U
R

E
S: 

  
  

  
  

  
  

A. Em
ployee Salaries 

  
  

  
  

  
  

H
ead of School

 136,000
136,000

136,000
136,000

136,000
136,000

Principal
  95,000

95,000
98,000

100,000
104,000

108,000
O

ther A
dm

inistration - B
usiness M

anager 
  

55,000
56,000

59,000
60,000

C
lassroom

 A
ssistants 

  
60,000

62,000
65,000

100,000
100,000

C
lerical 

  
45,000

45,500
46,000

48,000
50,000

C
onsultants 

  
  

  
  

  
Librarians 

  
  

  
  

  
O

vertim
e Expense 

  
  

  
  

  
Social W

orkers 
  

  24,000
36,000

48,000
55,000

57,000
Substitute Teachers 

  
10,000

12,000
15,000

15,000
15,000

Teachers 
  

165,000  
300,000

420,000
540,000

550,000
Technicians 

  
  

  
  

  
  

Tem
porary Salaries 

  
  

  
  

  
  

O
ther H

um
an R

esource Expense 
  

  
  

  
  

  
T

otal E
m

ployee Salaries 
  2

3
1

,0
0

0
5

3
5

,0
0

0
7

4
4

,5
0

0
8

8
6

,0
0

0
1

,0
5

7
,0

0
0

1
,0

7
6

,0
0

0
B. Em

ployee Benefits 
  

  
  

  
  

  
G

roup D
ental Insurance 

  
  

  
  

  
  

G
roup H

ealth Insurance 
  19,500

  105,000
146,000

175,000
205,000

215,000
G

roup Life Insurance 
  

  
  

  
  

  
Long-Term

 D
isability Insurance 

  
  

  
  

  
  

Public Em
ployee R

etirem
ent 

  
  

  
  

  
  

Social Security &
 M

edicare 
  

  
  

  
  

  
Teacher R

etirem
ent 

  
21,800

25,800
30,000

30,900
30,900

U
nem

ploym
ent C

om
pensation 

  
1,750

1,750
2,250

2,318
2,318

W
orkers C

om
pensation 

  
1,750

1,750
2,250

2,318
2,318

O
ther Em

ployee B
enefits 

  
25,000

30,000
35,000

36,050
36,050

T
otal E

m
ployee B

enefits 
  1

9
,5

0
0

1
5

5
,3

0
0

2
0

5
,3

0
0

2
4

4
,5

0
0

2
7

6
,5

8
6

2
8

6
,5

8
6
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Pre-operational 
(From

 Schedule A
) 

First Fiscal Y
ear 

(From
 Schedule B

) 
Second Fiscal Y

ear  
T

hird Fiscal Y
ear: 

Fourth Fiscal Y
ear: 

Fifth Fiscal Y
ear: 

C
. Rental of Facilities &

 U
tilities 

  
  

  
  

  
  

Electricity 
  

13,200
  13,596

  14,004
  14,424

  14,857
G

as, O
il, or Steam

 H
eat 

  
11,400

  11,742
  12,094

  12,457
  12,831

G
rass and Tree Services 

  
  

  
  

  
  

Internet A
ccess 

  
2,400

  2,472
  2,546

  2,623
  2,701

M
ortgage 

  
  

  
  

  
  

R
ent 

  48,000
120,000

  120,000
  120,000

  120,000
  120,000

R
epair &

 M
aintenance Services 

  
25,000

  25,750
  26,523

  27,318
  28,138

Telephone Long D
istance 

  
2,000

  2,060
  2,122

  2,185
  2,251

Trash R
em

oval 
  

5,000
  5,150

  5,305
  5,464

  5,628
O

thers U
tilities 

  
5,000 

  
  

  
  

W
ater &

 Sew
er 

  
7,500

  7,725
  7,957

  8,195
  8,441

T
otal R

ent and U
tilities 

  4
8

,0
0

0
1

9
1

,5
0

0
  1

8
8

,4
9

5
1

9
0

,5
5

0
1

9
2

,6
6

6
1

9
4

,8
4

6
D

. Insurance 
 

 
 

 
 

B
oard Errors and O

m
issions 

  
2,500  

  2,575
  2,652

  2,732
  2,814

G
eneral Liability Insurance 

  
1,500

  1,545
  1,591

  1,639
  1,688

H
ealth Insurance 

  
  

  
  

  
  

Property &
 C

asualty Insurance 
  

2,000
  2,060

  2,122
  2,185

  2,251
Property &

 Inland M
arine 

  
  

  
  

  
  

Theft Insurance 
  

1,000
  1,030

  1,061
  1,093

  1,126
Treasurer B

onds 
  

1,000
  1,030

  1,061
  1,093

  1,126
U

m
brella/excess Liability 

  
1,000

  1,030
  1,061

  1,093
  1,126

V
ehicle Insurance 

  
  

  
  

  
  

C
yber

  
650

  670
  690

  710
  732

T
otal Insurance 

  0
  9

,6
5

0
  9

,9
4

0
  1

0
,2

3
8

  1
0

,5
4

5
  1

0
,8

6
1

E. Service C
ontracts 

  
  

  
  

  
  

A
ccounting &

 Payroll Services 
  25,000

3,600  
  16,480

  16,974
  17,484

  18,008
C

onsulting Services 
  55,000

  
  

  
  

  
D

ata Processing Services 
  

  
  

  
  

  
Equipm

ent R
ental &

 Lease 
  

8,400
  8,652

  8,912
  9,179

  9,454
Food Service C

ontract 
  

  52,500
  70,000

  105,000
105,000

105,000
Legal Services 

  8,500
9,000

  9,270
  9,548

  9,835
  10,130

Professional &
 Technical Services 

  10,000
  

  
  

  
  

Pupil Transportation C
ontract 

  
  

  
  

  
  

SPED
/M

ental H
ealth C

ontract
  

  50,064
56,752

70,128
70,128

70,128
Staff D

evelopm
ent 

 30,000
15,000

 15,450
 15,914

 16,391
 16,883

O
ther Service C

ontracts 
 

 
 

 
 

T
otal Service C

ontracts 
 1

2
8

,5
0

0
 1

3
8

,5
6

4
1

7
6

,6
0

4
  1

8
8

,0
2

9
  1

8
9

,5
6

9
  1

9
1

,1
5

6
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Pre-operational 
(From

 Schedule A
) 

First Fiscal Y
ear 

(From
 Schedule B

) 
Second Fiscal Y

ear 
T

hird Fiscal Y
ear: 

Fourth Fiscal 
Y

ear: 
Fifth Fiscal Y

ear: 

F. Supplies &
 M

aterials 
  

  
  

  
  

  
A

dvertising 
  15,000

6,000
6,180

6,180
6,500

6,500
C

om
puter Softw

are 
  

21,400
22,042

22,042
22,500

22,500
C

ustodial Supplies 
  

4,500
4,635

4,635
4,900

4,900
Instructional Supplies 

  
15,000

20,000
20,000

20,000
20,000

Library B
ooks 

  
  

  
  

  
  

O
ffice Supplies &

 Expense 
  1,000

3,180
3,180

3,180
3,180

3,180
Postage 

  
500

515
515

545
560

Printing 
  

3,300
3,400

3,400
3,600

3,700
Subscriptions 

  
2,160

2,225
2,225

2,850
2,850

Testing &
 Evaluation Supplies 

  
6,000

6,200 
6,200 

6,600
6,600

Textbooks 
  

26,000
28,000

28,000
28,000

28,000
O

ther Supplies &
 M

aterials 
  

  
  

  
  

  
T

otal Supplies &
 M

aterials 
  1

6
,0

0
0

8
8

,0
4

0
9

6
,3

7
7

 
9

6
,3

7
7

 
9

9
,6

7
5

9
9

,6
7

5
G

. C
apital O

utlay 
 

 
 

 
 

 
C

om
puter H

ardw
are 

 2,800
41,000 

15,000
28,000

10,000
10,000

C
om

puter Softw
are 

 1,000
 

 
 

 
 

O
ffice Furniture &

 Equipm
ent 

  1,500
1,000

1,000
1,000

1,000
1,000

Instructional Furniture &
 Equipm

ent 
  

3,000
3,000

2,000
2,000

3,000
O

ther C
apital O

utlay 
 

 
 

 
 

 
T

otal C
apital O

utlay 
  5

,3
0

0
4

5
,0

0
0

1
9

,0
0

0
3

1
,0

0
0

 1
3

,0
0

0
1

3
,0

0
0

 
 H

. O
ther Expenditures 

 
 

 
 

 
 

A
udit Expense 

 
15,000

17,000
17,000

17,000
17,000

D
ues &

 Fees 
 1,000

2,400
2,400

2,400
2,400

2,400
Travel Expense/M

ileage 
  2,000

3,000
3,000

3,000
3,000

3,000
R

eim
bursem

ent 
  1,000

  
  

  
  

Field Trips  
  

8,250
10,000

12,500
14,000

14,000
B

SU
 A

dm
inistrative Fee 

  
 18,983

 25,631
38,447

 38,447
 38,447

T
otal O

ther E
xpenditures 

  4
,0

0
0

4
7

,6
3

3
5

8
,0

3
1

7
3

,3
4

7
7

4
,8

4
7

7
4

,8
4

7
T

O
T

A
L

 E
X

PE
N

D
IT

U
R

E
S 

  452,300
1,210,687

1,498,247
1,720,041

1,913,888
1,946,971

 R
E

M
A

IN
IN

G
 C

A
SH

 B
A

L
A

N
C

E
 

(D
E

FIC
IT

) 
  747,850

484,938
  236,072

  377,602
 325,285

 239,885
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ATTACHMENT 25 - URBAN ACT Academy – Budget Narrative 

URBAN ACT Academy (UAA) submits this narrative which includes revenue assumptions, 
tuition support calculations with added complexities, investment income sources, clearly 
outlined staffing and contracted services, and detail regarding special education and English 
Learner (EL) supports. This updated narrative also integrates the contracted-service model 
provided in the GSEA Scope of Work. 

The resulting budget provides a financially realistic and operationally sound plan for launching 
and sustaining a high-quality school in Anderson, Indiana in Fall 2026. 

 
1. Revenue Assumptions 

1.1 Tuition Support Revenue 

Tuition revenue reflects the most recent per-pupil funding for Anderson Community Schools, 
reflecting both the foundational amount and local complexity factors reflecting both the 
foundational amount and local complexity factors. 

Tuition support reflects per-pupil rate based on Anderson funding. 

1.2 Investment Earnings 

Investment earnings derive solely from UAA’s existing cash reserves currently held in deposit 
accounts. Earnings are based on a conservative and well-documented certificate-of-deposit 
strategy: 

● $1,000,000 in a 6-month CD at 4.05% (maturing May 2026) → approx. $45,000 
● Upon roll-over: $850,000 in 6-month CDs at 4.05% (Nov 2026 and May 2027 

maturities) → approx. $38,250 each cycle 
 

These figures rely on national CD rates available at time of budget preparation and reflect a 
prudent, low-risk reserve strategy. 

1.3 Federal, State, and Other Grants 

UAA’s revised budget itemizes grant sources individually and does not aggregate them. 
Applicable Indiana charter programs are listed separately, including but not limited to: 
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● State Charter School Facilities Grant 
● Indiana’s Charter School Program (CSP), if applicable 
● Other Indiana-specific grant streams 

Revenue estimates reflect eligibility criteria and historical averages of comparable schools. 

1.4 Donations 

The budget relies solely on secured, predictable revenue streams. 

1.5 “Other” Income 

This category includes only revenue sources that are confirmed, recurring, and mission-aligned. 

 
2. Expenditures 
 
Leadership Roles 

URBAN ACT Academy’s leadership structure is intentionally designed to provide strong 
instructional support, operational stability and a clear point of accountability in its founding 
years. Each administrative role directly supports teaching, learning, and school operations, 
ensuring the school is student-focused and operationally viable. During Years 1 and 2, the Head 
of School and Principal will fulfill multiple roles and share responsibilities allowing us to meet 
academic, operational and compliance requirements without adding a standalone Operations 
Manager in Year 1. This approach delivers direct support to teachers and students while 
ensuring financial stewardship and scalability, enabling the school to grow sustainably and with 
excellence. 

Instructional Staff 

Teacher salaries have been updated to $45,000–$65,000, aligning with Anderson regional 
norms. 

Special Education and EL Staffing (Contracted Through GSEA) 

To ensure a strong start with special education services, special education and EL services 
beginning in Year 1 will be contracted through Global Special Education Associates (GSEA) 
rather than relying on internal hires during early years. 

The GSEA contract includes: 

Special Education Services (see GSEA proposal) 
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● Teacher of Record (TOR) for all special education students 
● Evaluation coordination 
● IEP writing and compliance oversight 
● Coordination of all related services (SLP, OT, PT, psych, VI/HI) 
● MTSS framework development 
● Differentiation, co-teaching, and behavior-support coaching 
● 24-hour remote consultation 
● Approx. 48 days of onsite/virtual support annually 

 

Annual Cost: $34,564 
Monthly: approx. $2,880 

English Learner (EL) Services 

● EL Teacher of Record 
● WIDA testing administration 
● ILP development, monitoring, and compliance 
● Staff PD on ELLevation, ILP implementation, and instructional supports 
● 1 day/week onsite or 2 half days 

 

Annual Cost: $15,500 
 Monthly: approx. $1,291 

Mental Health / Social Work Services 

Rather than hiring a full-time social worker at below-market compensation, UAA will purchase 
5–10 hours per week through a licensed provider such as GSEA. 

Social Work Cost: Contract-based, proportional to need (included in contracted services). 

Substitute Teaching 

A substitute teacher line item is incorporated into the budget. 

2.2 Employee Benefits 

Benefits align with the industry-appropriate 33–40% range. This adjustment reflects current 
market conditions for healthcare, retirement, and payroll taxes, ensuring the budget 
responsibly covers total compensation obligations. 

2.3 Contracted Services 
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Contracted services have been expanded and clarified to align with BSU feedback: 

● Special education & EL services (GSEA, $50,064 annually) 
● Mental health/social work 
● Accounting, auditing, and compliance services 
● Legal counsel 
● Food service contract (even with anticipated reimbursements) 
● Evaluations and state-mandated testing supports 

These ensure the budget aligns with both state compliance and student needs from Year 1. 

2.4 Facilities & Utilities 

Facilities expenses remain consistent but have been refined to clearly separate: 

● Operating utilities 
● Lease costs 
● Costs offset by the State Facilities Grant 

These improve transparency of facilities-related revenue/expenditure flows. 

2.5 BSU Administrative Fee 

A 3% authorizer fee exists in the annual expenditures, calculated as a percentage of tuition 
support revenue. 

 
3. Pre-Operational Year (FY 2025–26) 

Expenses include: 

● Legal preparation 
● Student recruitment and marketing 
● Consulting and compliance supports 
● Facility preparation 
● Leadership stipends 

These costs will be covered using existing cash reserves and CD investment earnings. No 
operational charter revenue is used for pre-opening expenses. 

4. Financial Sustainability 

Revenue assumptions and conservative expenditure planning, UAA maintains: 

● Balanced annual operating budgets 
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● Flexibility through contracted services during early enrollment years 
● A lean administrative model supported by multi-role leadership 
● A growing financial reserve as enrollment stabilizes at 150 students 
● A clear service model for special education and EL students beginning in Year 1 

UAA’s financial plan supports responsible school opening, continued growth, and long-term 
viability. 
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