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PROPOSAL COVER SHEET & ENROLLMENT PROJECTION 
Primary Contact.  Identify the primary point of contact for your team. This individual 
will serve as the contact for all communications, scheduling, and notices regarding your 
application.  The Primary Contact should be the user of the team’s CSAPPHIRE account to 
ensure that your team receives all general communications promptly.  
 

Note: As with all aspects of your application, names and contact information of the Primary Contact will 
become public information.   

 
Primary contact person:  Julie Gordon         
 
Mailing address: _  5450 Boy Scout Road      
  
   Street/ PO Box 

    Indianapolis  IN   46226    
    City    State    Zip 

 

Phone:    (day) 317-514-1838   (evening)  317-514-1838 
   

 
Email address:  juliebrant@gmail.com  Fax:      
 
 
Primary contact for facilities planning:  Julie Gordon       
 
Phone Number:  317-514-1838   e-mail: 
 juliebrant@gmail.com   
 
 
Name of team or entity applying:  Dynamic Minds Academy    
  
  
Names, roles, and current employment of all persons on applicant team (you may add 
lines as needed):  

Full Name Current Job Title and 
Employer 

Position with Proposed 
School 

Bruce Breeden Vice President of Business 
Afffairs, Telemon 

Will join Board in April 

Julie Gordon CEO, The Hope Source Board Member 
Mary Lou Hulseman, MD Fall Creek Family Medicine Will join Board in April 
Matt Jackson Owner, Jackson 

Investment Group 
Board Member 

Joel Harris Owner, DAX Intelligence Board Member 
Lisa Chandler  Proposed School Leader 
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*Does this applicant team have charter school applications under consideration by 
any other authorizer(s) in the United States?  Yes  X No 
     If yes, complete the table below, adding lines as needed. 

 
 
Will an application for the same charter school be submitted to another authorizer 
in the near future? 

Yes  X No  
If yes, identify the authorizer(s):          
Planned submission date(s):         
  

Please list the number of previous submissions for request to authorizer this charter 
school over the past five years, as required under IC § 20-24-3-4.  Include the 
following information: 
Authorizer(s):          
Submission date(s):           
 
Provide the name and desired opening year for each school included in this proposal 
(adding lines as needed).  
 
Model or Focus of Proposed Schools (e.g., Arts, College Prep, Dual Language, etc.), if any:  
       Integrated Educational and Therapy Services for students with ASD      
 
*Does the school expect to contract or partner with an Education Service Provider 
(ESP; i.e. Charter Management Organization or Education Management Organization) 
or other organization for school management/operation?      
X Yes   No          
If yes, identify the ESP or other partner organization:    Indiana Charters LLC  
  
 

State Authorizer Proposed School 
Name 

Application 
Due Date 

Decision 
Date 

     
     

Proposed School Name Opening 
Year 

City or Geographic 
Community 

Opening 
Grades 

Grade 
Levels at 
Full 
Enrollment 
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Proposed Education director / Head of School Information (for all school(s) proposed to 
open in 2013; add additional lines as needed) if known:  
Name of proposed education director candidate:  Lisa Gray    
 
Name of School:  Dynamic Minds Academy       
 
Current employment:     Education Coordinator, The Hope Source    
 
Daytime phone:  317-361-6850    Cell phone: 317-361-6850   
 
Email:  lisa@asdhopesource.com       
 
School Enrollment Projection 
Provide the following information for each school included in this proposal.  Specify the 
planned year of opening for each (duplicating the table as needed.) 
 
School Name:   Dynamic Minds Academy       
 

Academic Year 
Planned Number 

of Students 

Maximum 
Number 

of Students 

Grade Levels 
Served 

Year 1 2018-2019 150 175 K-12 
Year 2 2019-2020 200 225 K-12 
Year 3 2020-2021 250 275 K-12 
Year 4 2021-2022 300 325 K-12 
Year 5 2022-2023 350 375 K-12 
At Capacity 2026-2027 500 500 K-12 
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SCHOOL OVERVIEW 
 

Mission and Vision for Growth in Indiana 
 

Mission Statement: Dynamic Minds Academy aims to bridge the gap between treatment and 

education for students with autism spectrum disorder by providing evidence-based practices for 

personal growth within an optimal learning environment. 

 

Vision: Dynamic Minds Academy will fill gaps in treatment and education by bridging 

evidence-based treatments and practices for an optimal learning environment. 

The Hope Source (THS) began offering modern and innovative, direct therapeutic services for 

children with autism spectrum disorder (ASD) in February of 2009.  Initial efforts of adding the 

education component to The Hope Source resulted in strong academic growth and a clarified 

vision for combining educational and therapeutic services within a single facility. As this initial 

step, a partnership with Indiana Cyber Charter School (2013-2015) allowed the staff to assist 

students with an online, virtual classroom curriculum; but a lack of local control, curriculum 

limitations, and organizational issues within Indiana Cyber slowed progress and forced an end to 

that relationship. In 2016, The Hope Source partnered with Options Charter Schools to provide 

the virtual classroom component along with an on-site educational liaison. With students 

enrolled in a public charter school, THS provided therapy services for their students who spent 

their school and therapy day on THS premises. While each partnership moved student 

opportunities forward, the full vision remains unfulfilled.  

 

A non-profit 501 (c) (3) corporation, Dynamic Minds Academy (DMA) will serve students (K-

12) with ASD. The initial target audience is central Indiana, but by year three, DMA will be 

ready to expand the educational program to additional sites throughout the state. This school will 

provide an innovative choice for parents who desire a forty-eight-week academic year, and 

access to a public school education that is efficiently and effectively integrated with modern 

therapeutic services for their children. With the focus on maximizing the enormous potential for 

these students, lost time from transporting students between a school and therapy site, as is often 

the case when attempting to provide needed therapy, will be eliminated. Additionally, therapists 

will frequently work alongside educators, integrating the educational and therapy services 

seamlessly.  In this model, communication is optimized, time is optimized and a professional 

team is truly synchronized throughout an entire calendar year.  

 

The DMA model, the first in Indiana to fully integrate modern therapeutic practice with 

accredited public education, will develop as a scalable and replicable model. The founding board 

is committed to the vision that DMA’s model should eventually become available for students 

with ASD throughout the state. Though initially implemented at one physical location in central 

Indiana, the growth model assumes additional physical sites, one each year, beginning in the 

third year of operation. This controlled growth model allows for the additional orientation / 

support needed to implement the project-based and online educational components.  Within five 

years, DMA hopes to reach an enrollment of 350 students. Though the current capacity is set at 
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500 students, this model is ultimately only limited to the number of therapy sites with the 

capacity and desire to integrate educational and therapeutic services at their locations in Indiana.  

Anticipated Population and Educational Need 
 

The number of children diagnosed with ASD has been on the increase for some time. Data 

released from the Center for Disease Control (CDC) in March of 2014 estimates the prevalence 

of children with ASD across the United States at 1 in 68 (1 in 42 boys, and 1 in 189 girls) 

("Prevalence of…").  According to the Indiana Department of Education (IDOE: Compass), the 

December 1 count of students with special needs identified 14,129 students with ASD. Given the 

total public school enrollment of 1,009,943, Indiana is faced with an incidence rate of 1 in 71 

public school students diagnosed with ASD.  This number includes students with an 

Individualized Education Program (IEP) or Special Education Service Plan, but it excludes the 

many families who choose to home-school their children with ASD.  An innovative educational 

choice is clearly needed. 

 

Though programs focused on full inclusion of students with ASD is important on the continuum 

of services, it is not the optimal choice for all.  Among the most prevalent problems with full 

inclusion is bullying. A 2012 study of bullying among adolescents with ASD in school settings 

reported 46.3% victimization with an additional 8.9% determined to be both victims and 

perpetrators of bullying (Sterzing, p 2).  Because such victimization can be so crippling to social, 

emotional and academic growth, some families prefer a more controlled method of integrating 

social skills and coping mechanisms into the routines of their children.  

 

Traditional public school programs also differ from the DMA model in length of service. Though 

these programs may extend the school year through IEP designated extended-year mandates, 

staffing is often reduced and routines are changed during the extension. Even extended school 

years will frequently offer no more than 200 instructional days, and most students will remain on 

a traditional 180-day schedule. DMA proposes a forty-eight-week program with specific 

holidays off and three weeks of vacation to be chosen by the parents. This provides 240 

instructional days or an instructional year 33% longer than the traditional calendar.  Traditional 

public schools cannot offer this choice. 

 

DMA's proposal features side-by-side and transparent therapy plus education.  A client-student at 

DMA benefits from a small school environment where everyone in the building is a specialist,  

educationally or therapeutically, on ASD. Traditional public school programs, no matter how 

extensive the services, will separate these services. Classroom time, followed by busing or 

moving students, followed by therapy time, is the norm. Though the expense of these services 

may be immense, the student experience in these situations lacks consistency and efficiency. 

In 2011, The Mayor's Office of Innovation and Education approved Damar Charter Academy as 

an innovative model to address the needs of students with autism and other developmental 

delays. The school reports high demand with 164 students enrolled for the 2016-2017 school 

year (IDOE: Compass), and has held annual lotteries to determine which students gain 

admission. While this model provides an additional and needed opportunity for students with 

ASD, it differs from DMA's proposed model substantially, providing its therapeutic services in 

an adjacent building from the classrooms.   
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The most important indicator of need is the fact that The Hope Source is already thriving despite 

the shortcomings of the current educational component. The Hope Source has provided the 

modern, therapeutic services that parents want for their children with ASD since 2009. As The 

Hope Source developed, parents requested help with education services for their children who 

were listed as "home-schooled students" but clearly not receiving the education that would 

maximize their potential.  DMA's request for authorization is the step that provides these 

students with the public school education they deserve. 

Educational Plan / School Design 
 
The instructional framework of DMA is designed to maximize the learning potential of each 

student with ASD.  As each student enters DMA, instructors and therapists begin with a deep 

understanding of typical characteristics of students with ASD including common learning 

strengths and challenges, social tendencies, and communication barriers. With that in mind, 

DMA and The Hope Source staffs clearly understand that each student with ASD is unique in 

his/her own way, and no student deserves a ceiling of low expectations based on typical societal 

beliefs and prejudice.  

 

DMA instruction differs from instruction in a traditional school setting. Typically, the immediate 

and pervading emphasis for educating students with ASD is " … remediating behavior 

difficulties to improve educational functioning (Mesibov)." The team of individuals charged with 

this task is fortunate to have even a cursory understanding of the specific learning needs of this 

population. The process of bending the student behaviors to match those of more typical students 

is abrupt and harsh therefore creating additional behaviors and frustrations that are 

counterproductive to learning and lead the student with ASD to believing they cannot learn.  

DMA's team of educators and therapists views the opportunity to maximize the target student's 

potential from a different point of view. DMA understands that educational practices must align 

with the specific needs of each student.  Though not all students with autism fit a "typical" 

profile, commonly students with ASD experience organizational difficulties, sequencing 

problems, distractibility, and an inability to generalize – or see the relationship between one 

experience and the other. To make matters more challenging, students with ASD frequently 

display an uneven profile of skills and deficits. As an example, a student with ASD may have an 

extraordinary ability to understand numerical concepts, yet become frustrated using the ability 

because of organizational or communication deficits (Mesibov).  

 

DMA will integrate Science, Technology, Engineering, Arts and Math (STEAM) Education with 

therapeutic services in a familiar, comfortable environment. STEAM implementation will be 

developed in what the Indiana Department of Education (IDOE) describes as a “Partial 

Implementation (STEM) Model.  

 

Though the premise of intertwining instructional and therapeutic services is valid, a "school day" 

split between instruction and therapy may be construed as insufficient instructionally.  

Instructional time for students with ASD is addressed in our year-round school calendar. As 

mentioned earlier, DMA's school year provides each student with 240 days of instruction.  The 

school day is 7 hours and 30 minutes in length. Students have a thirty-minute lunch period and 

30 minutes in special group therapy.  With therapy and instruction based on each student’s 
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Individualized Education Plan (IEP), this model provides an exceptional educational program for 

client/students with ASD. 

Community Engagement 
 

The opportunity for real-world application and experiences for the population is at the heart of 

DMA's mission. Therefore, engagement with the community is a natural and critical aspect of 

the school.  

The Hope Source has revived its program called “Community Visitors”, in which members of 

the community with a related job, hobby or talent in the focus area of the current "topic," 

volunteer to speak, demonstrate or engage with the client/students or invite client/student teams 

for a private tour at their business. For example, during a project unit on bread, client/students 

visited a local bakery and watched donuts being made. During a project unit on nutrition, a local 

dentist visited to talk to the adolescents about how food impacts their teeth. This program has 

been very successful in the past, engaging both the client/students and the community members 

(bankers, EMTs, Eagle Scouts, etc.) together for an enriching experience.  

 

The Hope Source and DMA have established strong relationships with the YMCA and the 

Monon Center to allow client/students to sign up for classes or learn how to exercise on the 

machines and navigate a locker room. Building on these relationships will allow DMA to 

provide "guide support" with no additional cost or membership for the guide.  

 

Navigating the complex issues of helping families optimize the Medicaid benefits and parent 

resources to provide all of the services a child with ASD needs to thrive has been a part of The 

Hope Source since its opening. Recently, The Hope Source developed a relationship with Damar, 

Inc. to provide respite services after school for those with access to the Medicaid waiver funds 

for respite care. The Hope Source is developing a relationship with the Autism Society of 

Indiana and their Respite Care Program for those who do not have access to the waiver.  

 

The Hope Source and DMA school developers are also working with Dr. Victoria Wilburn and 

the University of Indianapolis Occupational Therapy department to collaborate on research. The 

topic of interest is "Inter-Professional Planning for Transition Plan Development for ASD." It is 

critical that professionals collaborate together and with the family for optimal treatment and goal 

planning. The model will integrate educators and therapists in-school and out-patient to prevent 

duplication of services and opposing goals, while encouraging consistent approaches for the 

benefit of the client/student. This partnership will drive the revamped transition service, 

“Apprenticeship Program” and integrate Autism Speaks/Virginia Commonwealth University’s 

“Community-based Assessment” to help professionals use and apply this tool for effective 

Transition Planning, whether for the IEP or Treatment.   

 

Additionally, the local Telamon Foundation granted The Hope Source $8,800 for the building of 

a commercial kitchen and laundry facilities to begin a program currently called "The Hope 

Source Cafe." The program focuses on the development of vocational and independent living 

skills. The Cafe will provide coffee and light food items for staff to purchase for breakfast and 

lunch. Healthy, packaged snacks will be available to client/students for purchase. Adolescents 16 

and up will be given priority for work shifts in which they will maintain budget, inventory, 

menu, ordering, preparation, selling and cleaning standards. Local coffee roasters and farmers 
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will be sources for purchasing inventory. Once established, DMA and The Hope Source will 

offer parent breakfasts and give parents an opportunity to directly engage with the program and 

support our client/students.   

 

Finally, relationships already established have given DMA school developers the opportunity to 

work with the Boy Scouts of America and Belzer Middle School. Both of these organizations 

have facilities nearby and provide tremendous potential for enriching the client/students' 

experience. 
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Leadership and Governance 
 
Full Name Current Job Title and 

Employer 
Strengths / Contributions 

Bruce Breeden Vice President of 
Business Affairs / 
Telamon 

Governor's Educational Roundtable 
(2009-2015), former school 
administrator Carmel Clay Schools, 
former school board member Carmel 
Clay Schools, Human Resource and 
extensive business operational 
experience  

Douglas Downey 
 

Director of Program 
Operations, High Point 
Global 

Executive Leadership, Project 
Management Professional 

 Joel Harris  Owner, DAX 
Intelligence 

 Strengths include business 
management, technology, project 
management, budget  development 

Dr. Mary Lou Hulseman Family practitioner 
with special interest in 
treating children with 
autism using a 
biomedical approach / 
clinical faculty 
member at 
Community Health 
Network since 1998 

Fully licensed and board certified 
family practitioner with expertise in 
treating children with autism 

 Matthew Jackson Owner Jackson 
Investment Group 
 

Formerly vice president at Ambrose 
Brokerage as well as Grubb|Ellis, 
Harding Dahm and Company, 
handled numerous commercial office 
, industrial & healthcare, properties, 
provides commercial real estate and 
extensive business experience 
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Age and Grade Range of Students to be Enrolled 
 

 
    150  200             250          300       350                   500 
 
 
The Age and Grade Range Chart above proportionally mirrors the enrollment trends of The 
Hope Source since its opening in 2012.  Year one reflects the expected growth trends after 
the 2017-2018 planned facility expansion. Julie Gordon recently attended the Hamilton 
County Transition Fair with several organizations that provide an array of services for 
young people with disabilities and managing IEP transition plans.  These numbers are 
based on historical therapeutic services enrollment and waiting lists.  The new Hope 
Source Facility will support up 300 students. By year 4, Dynamic Minds Academy will offer 
satellite educational services at therapeutic services centers across the state that 
demonstrate the capacity and will to add DMA educational services at their host site. 
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SECTION 1: CURRICULUM AND INSTRUCTIONAL METHODS 

Education Program 
  

Program Overview 

 
The school, Dynamic Minds Academy (DMA), is designed in partnership with The Hope Source 

(THS), a high-demand evidence-based therapeutic service provider for students with ASD. THS 

families have chosen this facility for their success with this client population. Families with a 

child medically diagnosed with ASD often turn what should be an “educational decision,” 

derived from the special education multidisciplinary team, into a family decision; they choose to 

“home school” their child to allow for 20-36 hours of intensive therapeutic services. They 

believe the child will ultimately benefit more from the therapy site, than from splitting time after 

transportation to a public school, or hoping the public school can provide therapy services within 

an “inclusion” setting. After all, the evidence-based therapeutic services model at THS “is 

essentially a constant state of learning,” they rationalize. “This setting is the best placement for 

my child.”  

 

While a school-based placement is appropriate for some students with autism, a therapy-based 

placement is appropriate for others. This decision cannot be reduced to a checklist of behaviors 

that yields “the right answer.”  Parents and professionals need to work together developing the 

appropriate plans and strategies to optimize the potential of each child. Some children need help 

understanding social situations and reacting appropriately.  Others may exhibit aggressive or 

self-injurious behavior. As the Autism Society’s Options Policy states: “Each family and 

individual with autism should have the right to learn about and then select the options that they 

feel are most appropriate for the individual with autism ("Treatment Options").” 
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DMA bridges the gap between treatment and education for students with autism spectrum 

disorder by providing evidence-based practices for personal growth within an optimal learning 

environment. 

BRIDGING THE GAP 

  

Curriculum and Instructional Design 
 

DMA’s education program combines Science, Technology, Engineering, Arts, and Mathematics 

(STEAM) education programming, supplementary on-site computer-based instruction, and fully 

integrated, evidence-based therapeutic services to create an optimal learning environment for 

client/students with Autism Spectrum Disorder (ASD). STEAM implementation will be 

developed in what the Indiana Department of Education (IDOE) describes as a “Partial 

Implementation (STEM) Model.  

 

Partial Implementation  

 

This is a non-traditional school experience. STEM experiences and related skills are 

integrated into the curriculum. The STEM program may be school wide, with teachers 

collaborating across disciplines for long term projects or a school-within-a-school 

scenario. These projects may be in addition to the normal curriculum or used to enhance 

the educational process. This may also include a school in which only a portion of the 

student body participates in these long term projects, interdisciplinary learning, or STEM 

career-based courses in CTE. Frequently the schools maintain business partnerships for 

materials, resources, and capital. The established Leadership Team provides guidance to 

the school staff, parents and community. ("Indiana STEM Education: Science, 

Technology, Engineering and Mathematics" 2012) 

 

DMA will utilize the Universal Design of Learning (UDL) guidelines for its development of 

STEAM curricula that incorporate the Indiana Academic Standards. As stated in the UDL 



13 

Guidelines, version 2.0: “UDL helps address learner variability by suggesting flexible goals, 

methods, materials, and assessments that empower educators to meet these varied needs. …The 

UDL framework encourages creating flexible designs from the start that have customizable 

options, which allow all learners to progress from where they are and not where we would have 

imagined them to be (p 4).”  

 

The three guiding principles of UDL, as represented in the graphic below, fit perfectly with 

DMA's individualized approach to STEAM instruction: 

 
 

In addition to the STEAM framework delivered throughout the K-12 curriculum, online 

curriculum will be used to support learning and provide additional resources for many students in 

grades 5-12.  As mentioned earlier in this application, The Hope Source has used online 

curriculum to support learning since 2013. While this alone has not been a full educational 

solution, it is evident that many students can benefit from an individually-paced course of study. 

DMA has chosen Edmentum's Plato courseware for this purpose. 

 

Plato provides highly interactive, media rich content that is aligned with Indiana’s College and 

Career Ready Standards. These courses, designed for students in grades 5-12, provide flexibility 

in pacing and the ability for our instructors to adapt and alter sequencing and content to match 

student needs.  A goal we have for all, DMA students on a diploma track will be supported by 

our on-site team of educators and subject-area, certified secondary teachers contracted through 

our ESP, Indiana Charters. 
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The Hope Source developed a unique partnership with Options Charter Schools beginning in the 

2015-2016 school year. Eighteen diploma-track high school students with ASD were receiving 

therapeutic services through the Hope Source but were referred to enrollment at Options at the 

beginning of the school year. Though these were Options students, their education was delivered 

at The Hope Source through a collaboration between The Hope Source's specialized staff and 

Options teachers. Options also provided support onsite with an administrative liaison, special 

education director, and technology support services. Though final cumulative performance data 

is not yet available, this collaboration has clearly been effective, improving greatly on the 

concept originally designed with the Indiana Cyber Charter School.  

 

To prepare to better deliver the online, supplementary curriculum, Indiana Charters has engaged 

four experienced online educators to develop process, procedures and methodologies to best 

meet the needs of the online instruction of the client/students, with STEAM projects blended 

throughout the day, online instruction both supplements and reinforces learning in a more 

individualized, private and quiet setting. This provides a customizable blended learning 

component to mesh with the STEAM curriculum as appropriate for the learning needs of each 

individual student. It also provides the rigor needed in a full college and career ready curriculum 

for the highest results - diploma track students preparing for post-secondary education or to enter 

the workforce. 

 
DMA will provides a variety of evidence-based practice, both educationally and 
therapeutically in its integrated model.  Some of these are listed below: 
 

• STEAM project-based education 
• Computer-Based Instruction 
• Advanced Behavioral Therapy 
• Cognitive Behavioral Therapy 
• Naturalistic Teaching 
• Joint Attention Intervention 
• Relationship-based Developmental Models 

 
These are detailed further in “Special Populations and At Risk Students.” 
 

Pupil Performance Standards 
 

 Describe the pupil performance standards for the school(s) on the whole. 
 

DMA’s educational program will integrate creative teaching methodologies consistent with 
the Indiana College and Career Readiness Standards to provide a learning environment that 
assures each student meets or exceeds these standards for achievement. The need to build a 

bridge between therapeutic and educational practice techniques and the Indiana College and 

Career Readiness Standards is critical for all children, especially those with ASD. Federal, state 

and authorizer performance expectations demand all students to be able to achieve these 

standards. To ensure that client/students at DMA achieve these standards, our educators and 

therapists must recognize how ASD affects students’ performance in the general curriculum. The 
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January/February edition of Teaching Exceptional Children illustrated this concept well in its 

article “Meeting the Common Core State Standards for Students with Autism” (Constable, 

Grossi, Moniz & Ryan 2013, p 12).  

 

 
 

 

 

ATTACHMENT 3 contains a complete set of learning standards for grade 3 social studies 

(elementary) and U.S. Government (High School). 

 

Explain the policies and standards for promoting students from one grade to the next.  
Discuss how and when promotion and graduation criteria will be communicated to 
parents and students. 
 

Three factors will be considered for promotion: attendance, overall reading level, and 
grade-level standard mastery, as specified on the report card. In all grades, students who 
accumulate more than 15 absences during the school year will be considered for retention 
in their current grade level. Absences resulting from out-of-school suspensions will not be 
excused. All promotion requirements will be communicated to families upon enrollment.  

The Chart Below communicates grade level promotion requirements at DMA for grade K-8. 
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DMA Promotion Standards Grade K-8 

Grade 
Levels 

Attendance Grade Component Credit 
Component 

Final Exam 
Component 

K-2 Absent < 20 
days in 
academic 
year 

Math / ELA standards proficiency 
greater than 59% 

NA NA 

3 Absent < 20 
days in 
academic 
year 

Math / ELA standards proficiency 
greater than 59% 

STEAM grades average 60% or 
higher 

NA IREAD-3 
component 
passed or 
waiver 
received 

K-8 Absent < 15 
days in 
academic 
year 

Math / ELA standards based 
STEAM grades average 60% or 
higher 

NA NA 

9-11 Absent < 15 
days in 
academic 
year 

Standards based STEAM grades 
average 60 % or higher 

 

10 or more per 
year 

NA 

12 Absent <15 
days in 
academic 
year 

Standards based STEAM grades 
average 60 % or higher 

IEP Transition requirements 
completed 

 

Indiana 
Graduation 
requirements 
met for General, 
Core 40, Core 40 
with Academic 
Honors or Core 
40 with 
Technical 
Honors  

NOTE – students 
on a non-
diploma track 
will exit the 
school after 
completion of all 
IEP coursework 

GQE 
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High School Graduation Requirements and Postsecondary Readiness  
 

Explain how the school will meet these requirements.  Describe how students will earn 
credit hours, how grade-point averages will be calculated, what information will be on 
transcripts, and what elective courses will be offered.  If graduation requirements for 
the school will exceed those required by the State of Indiana, explain the additional 
requirements. 
 
To graduate, a student at Dynamic Minds Academy must fulfill the graduation 
requirements for the State of Indiana as established by the Department of Education. 
Students will work towards a Core 40 diploma, earning credits with the following 
requirements:  
 

English / Language Arts: 8 Credits  
Mathematics: 6 Credits  
Science: 6 Credits 
Social Studies: 6 Credits 
Directed Elective: 5 Credits  
Physical Education: 2 Credits  
Health and Wellness: 1 Credit  
General Electives: 6 Credits  

 
Students will earn credit hours by successfully demonstrating mastery over the 
standards established in each course. Teachers assess mastery by monitoring student 
work and evaluating their growth. By integrating coursework across domains, STEAM 
classes may allow students to earn multiple credits through the work of one class. 
Students earn credit by demonstrating satisfactory completion of a course and earn a 
passing grade higher than a D (70% minimum) in that course.  
 
Student transcripts from other schools will also be reviewed to determine if any 
coursework completed prior to enrolling at Dynamic Minds Academy may also apply to 
the Core 40 diploma requirements. In addition, students who can demonstrate 
proficiency through ECA testing can also earn credits for courses in which they have 
already demonstrated knowledge. Some courses that are required for the Core 40 will be 
available for students to take via computer-based instruction. Computer-based 
instruction may also be used to remediate and supplement STEAM project-based 
coursework.   
 
Student grade-point averages (GPA) are calculated based upon the grades that students 
earn in each course, using a traditional scale and averaged upon the points earned for 
each credit. Student transcripts include the school’s contact information, the student’s 
contact and demographic information. In addition, the transcript details the time period 
during which the student was enrolled at the school, and his or her record of courses 
taken and credits earned. Each course includes the grade earned and grade-point 
equivalent for that class. Transcripts also include the student’s performance on 
standardized testing, including GQE. DMA offers elective courses that meet the 
educational needs of students as determined in the IEP. 
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All diploma options, Core 40, General, Core 40 with Academic Honors, and Core 40 
with Technical Honors are available at DMA. Students determined to be “not on a 
diploma track” will continue education toward academic and functional standards as 
developed by the multidisciplinary team through the IEP. 

Explain how the graduation requirements will ensure student readiness for college or 
other postsecondary opportunities (trade school, military service, or entering the 
workforce).   

Students work towards a Core 40 diploma. They earn credits and meet all the 
requirements to earn that diploma. In some cases, students are better suited to seek a 
General Education diploma due to their unique situation. Maintaining the Indiana Core 
40 standard allows DMA students to receive the same accreditation as a traditional high 
school student. This credential allows them to apply to college, post-secondary 
programs, military, and employment opportunities, demonstrating they had the 
persistence and motivation to complete their diploma. In order to receive a diploma, 
students must also pass the Graduation Qualification Exam (GQE). DMA purposely 
structures significant time into coursework to prepare for the ECA exam. 
 
Explain what systems and structures the school will implement for students at risk of 
dropping out and/or not meeting the proposed graduation requirements 

DMA supports for students at risk are built into the model for every student. The 
multidisciplinary team can change placement and supports to mediate these risks and 
keep the client/student on the path to graduation. Intervention therapies can be 
conducted in The Hope Source “center” or, when applicable, in a home setting. Group 
learning ratios can be as low as 1:1 using behavior guides who are employed by The 
Hope Source, and learning activities can be delivered through group STEAM activities 
or individualized computer assisted instruction – adjusted as needed.  

School Calendar and Schedule 
 

Discuss the annual academic schedule for the school. Explain how the calendar reflects 
the needs of the educational program.  In Attachment 4, provide the school’s proposed 
calendar for the first year of operation, including total number of days/hours of 
instruction.  
 
DMA provides year-round instruction. Families choose three weeks of vacation time 
that is planned around their schedules and activities; the family interactions are 
important too. Under this innovative model, students are provided with integrated 
therapy and educational services for 240 days each academic year. This model provides 
33% more time than the traditional Indiana model of 180 days giving students ample 
time for providing the instructional time to maximize every opportunity for each student 
to reach his/her academic, personal, social and emotional potential.  
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Describe the structure of the school day and week.  Include the number of 
instructional hours/ minutes in a day for core subjects such as language 
arts, mathematics, science, and social studies.  Note the length of the 
school day, including start and dismissal times.  Explain why the school’s 
daily and weekly schedule will be optimal for student learning.  Provide 
the minimum number of hours/minutes per day and week that the school 
will devote to academic instruction in each grade. Your response should 
include, in Attachment 4, a sample daily and weekly schedule for each 
division of the school.   
 
A client/student at Dynamic Minds Academy begins the day at 8:00 AM and ends the 
day at 3:30 PM.  During this time, the educational staff designs time for integrated 
STEAM interdisciplinary activities, computer-based instruction, and therapy services. 
The amount and proportion of each is determined by the multidisciplinary team in the 
case conference committee.  
 
With DMA’s integrated therapy and education model, education time and therapy time 
will rarely be separate and distinct. Therapy services models used within the educational 
framework include Applied Behavioral Analysis (ABA) with a blend of Cognitive 
Behavioral Therapy, Naturalistic Teaching, Joint Attention Intervention, and relation-
based developmental models.  Frequently, a classroom or STEAM project activity is 
ideal for skill reinforcement and modeling.  At times, therapy services should occur in a 
private or small group setting outside of the learning activities.  
 
Because of the varying needs of each student, the proposed schedule included in 
Attachment 4 is a sample only. 
 

School Culture 
 

Describe the culture or ethos of the proposed school. Explain how it will promote a 
positive academic environment and reinforce student intellectual and social 
development. 
 
At the center of the ethos of DMA is that children with ASD should be accepted as 
naturally different rather than abnormal or needing to be fixed  ("The controversy over 
autism's most common therapy" 2016). This is the premise that drives the therapy to 
include, but go far beyond Applied Behavioral Analysis (ABA) and into the realms of 
additional modern therapeutic services (Cognitive Behavioral Therapy, Naturalistic 
Teaching, Joint Attention Intervention, and relation-based developmental models).  
 
The full integration of therapy and education for students with Autism is an innovative 
model being studied throughout the world; yet Indiana, a state known for its innovative 
educational choices, does not yet provide such a public-school option. Virginia 
Commonwealth University's Center for Excellence in Autism described the advantages 
of this innovative choice: 
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Is Integrated Therapy a good match for students with Autism? The 
answer is Yes! Students with autism have a difficult time generalizing 
skills from one environment to the next. This is also true for therapy 
services. Some children with autism may think that new skills learned in 
the therapy room are specific to those environments and students can be 
resistant to use new skills in other situations. When a therapist moves 
into the classroom, the skills are learned in a more inclusive environment 
with peers who can model skills, teachers who are present to collaborate 
with the therapist on specific learning tasks and opportune times to 
“push-in”. This practice allows for more intensive, on-going involvement 
with the entire educational staff. Teachers often desire the modeling and 
demonstration that can be witnessed while the therapist is in the 
classroom. The carry over and transfer of new skills to the whole school 
environment leads to faster skill development.  This collaborative strategy 
leads to enhanced learning and functional outcomes for children with 
autism (Vicker). Additionally, having an ongoing view of the student’s 
functioning in the general school settings allows for more relevant and 
meaningful instruction (VCU Autism Center for Excellence). 

 

Explain how you will create and implement this culture for students, teachers, 
administrators, and parents starting from the first day of school. Describe the plan for 
enculturating students who enter the school mid-year. 
 

The culture is created and implemented through commitment to a number of shared beliefs and 

core values which include the following: 

Students 

 

• All students can succeed 

• Each student has his or her own pattern of unique learning 

• Everyone involved has high expectations for learning 

• Students with ASD have seamless educational transitions 

• Students have access to the supports, services, programs, and range of placements they 

need to achieve their potential 

 

Educators and School Board 

 

• Successful educational practices are evidence-based and founded on research 

• Universal design and differentiated instruction provides teachers with effective methods 

to address the various learning needs of students 

• Classroom teachers have the primary responsibility for a student’s literacy and numeracy 

development. Programming for students with ASD will be designed and implemented in 

collaboration with the classroom teacher and other individuals involved with the student 

• Therapy professionals and classroom teachers need to work collaboratively with the 

broader professional community and families, and have access to coordinated community 

resources and supports, to create a learning environment that supports students with ASD 
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• Educators and related professionals must have the competencies and current knowledge, 

gained through high quality professional development including mentoring, to understand 

and address the learning requirements of students with ASD 

• Educators use instructional strategies that promote student capacity for independent 

learning and self-determination, including self-advocacy 

• DMA fosters a sense of belonging for all students with ASD 

 

Program Delivery 

 

• Fairness is not sameness 

• Accessible, accountable, connected educational programs and services support coherent 

and sustainable models of delivery 

• Special education services are measurable, responsive to change and enriched by proven 

innovations 

• A coordinated approach among service providers enables student achievement 

• Programs, services and supports for students with autism spectrum disorders address the 

range of core components of effective educational practices, addressing individual 

strengths as well as needs (such as communication, social interaction, behavior). 

 

 

Family and Community Involvement 

• Parents and students engage actively and collaboratively with educators, therapists and 

community agencies in decisions related to providing effective programs and services for 

students with ASD 

 

 

Students and families will have small group orientation meetings throughout the school year. 

When students and families join DMA during the middle of the school year, orientation sessions 

will be held to assist with rapid and effective enculturation. 

 

Explain how the school culture will take account of and serve students with special 
needs, including students receiving special education services, English Language 
Learners, and any students at risk of academic failure  

 

Though DMA will accept applicants without special needs, the school / therapy parnetship is 

constructed for students with special needs. All students with special needs are “at-risk” of 

academic failure. With this in mind, please consider all educational sections relating to the 

educational and therapeutic programming to be applicable to this question. 

DMA will provide equal educational opportunity to language minority students with the 
appropriate level of English language development to allow for meaningful participation of 
language minority students in the school’s educational programs. Such instruction will take 
place during the regular day. A minimum of one (1) hour daily will be appropriate for LEP 
students at English proficiency levels 1-4.  
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Describe a typical school day from the perspective of a student in a grade that will be 
served in your first year of operation 

A typical day for a student would be to arrive at 8:00am; and, the student may have 
support to put lunch and belongings away (sometimes with an Occupational Therapist, 
coinciding with goals). The student will go into classroom with 3-5 other students and 
follow the schedule of the day which includes rotations of online individualized 
curriculum, project group curriculum (STEAM) and Independent Concepts. The student 
may have 1:1 behavioral support if needed. On a given day, the student may be pulled 
out for speech therapy.  
After the half day, the student will attend lunch in the cafeteria with class and other 
grade-level peers or may choose to eat independently if overwhelmed by the 
environment. After lunch, the student will attend specials (art, music or recreation 
therapy or social group) for 30 minutes. The student then transitions to half day of 
behavioral therapy where they target social-emotional and executive functioning goals 
in additional to functional or vocational academic applications. At 3:00, they may have 
end of the day responsibilities, including getting ready for dismissal. 
 

Supplemental Programming 
  
Programs and strategies to develop address the student mental, emotional, social and 
emotional health are core programming elements, rather than supplemental. The Hope 
Source supports in this area include  
The Hope Source has effectively developed unique community partnerships, and DMA will continue to 

add more. As one example the "Community Visitors" project matches community member volunteers 

with DMA learning projects (STEAM) and studies to allow students with ASD diverse experiences both 

inside and outside of the building's walls. Additionally,  

 

Special Populations and At-risk Students 
 

Though many students who enter DMA will have a prior determination for special 
education services related to ASD, we understand and support the fact that a medical 
diagnosis of ASD is not an automatic qualifier for special education services.  That beind 
said, we expect at least 95% of our client/student population to receive special education 
services. 

DMA is committed to providing high-quality instruction and appropriate supplemental 
services to students with Individualized Education Programs, students with Section 504 
plans, English Language Learners, and students at risk of academic failure or dropping 
out. Accordingly, DMA will implement a comprehensive assessment to identify any 
students with these needs and serve them appropriately.  

DMA will maintain high expectations for all students, embracing their differences and 
modifying all areas of the educational and therapeutic environment to best meet their 
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needs. This model is not an adjustment of the traditional “mainstream” educational 
model; it is a model built entirely for students with special needs. 

2. Explain how the school will identify and meet the learning needs of 
students with mild, moderate, and severe disabilities in the least 
restrictive environment possible. Specify the programs, strategies and 
supports you will provide for students with mild, moderate, and severe 
disabilities, including:  

An Individualized Education Program (IEP) will be developed to oversee special 
education services. The IEP (34 CFR §300.320-300-324) will include the following:  

i. A statement of the child’s present levels of educational performance and how the 
child’s disability affects the child’s involvement and progress in the general 
curriculum;  

ii. A statement of measurable annual goals, including benchmarks or short-term 
objectives;  

iii. A statement of the special education and related services and supplementary aids 
and services to be provided to the child;  

iv. An explanation of the extent, if any, to which the child will not participate with 
non-disabled children in the regular class and in other activities;  

v. A statement of any individual modifications in the administrations of State or 
district-wide assessments of student achievement that are needed in order for the 
child to participate in the assessment;  

vi. The projected date for the beginning of the services and modifications identified 
and the anticipated frequency, location, and duration of those services and 
modifications; and  

vii. A statement of how progress toward annual goals will be measured and how the 
parents will be regularly informed, at least as often as parents of the non-disabled 
students, of their child’s progress toward the annual goals and the extent to 
which that progress is sufficient to enable the child to achieve the goals by the 
end of the year.  

DMA will provide special-education and related services to any child with a disability in 
accordance with the child’s IEP and will make a good-faith effort to assist the child to 
achieve the goals and objectives or benchmarks listed in the IEP. Review of the IEP will 
occur annually or more frequently if the student is not succeeding. In addition, 
Extended School Year services (ESY) (34 CFR §300.106) are provided to the child with a 
disability beyond the regular school year, to provide Free Appropriate Public Education 
(FAPE) as determined by a child’s IEP.  

a. How the school will identify students with special education needs.  

In accordance with 34 CFR §300.301-300.311, the referral of students for a full and 
individual initial evaluation for possible special education services will be a component 
of DMA’s educational processes. DMA will ensure that a full and individual evaluation is 
conducted for each student being considered for special education and related services. 
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The evaluation will be completed before the initial provision of special education and 
related services will be provided and will address whether the student is a “student with 
a disability” in accordance with federal and state requirements and the educational 
needs of the student.  

Based on the requirements of 34 CFR §300.232, DMA will have an IEP in effect for each 
identified student with a disability. DMA will ensure that the IEP is in effect before 
special education and related services are provided to an eligible child and that the IEP 
will be implemented as soon as possible following the IEP committee meeting.  

For a student who is new to DMA (including all students in the first year of operation), a 
Transfer IEP committee will meet prior to or upon the student’s enrollment. In this case, 
the parents must verify that the student was receiving special education services in the 
previous school district or the previous school district must verify in writing or by 
telephone that the student was receiving special education services. A second IEP 
committee meeting must be held within 30 school days from the date of the first IEP 
committee meeting to finalize or develop an IEP based on current information.  

b. The specific, evidence-based instructional programs, practices, and 
strategies the school will employ to provide a continuum of services, 
ensure students’ access to the general education curriculum, and ensure 
academic success for students with special education needs.  

The “Dynamic Twelve” model integrates the following evidence-based therapeutic 
practices with educational strategies and practices to provide the optimal learning 
environment for students with ASD. 

Applied Behavior Analysis (ABA) - ABA therapy includes many different 
techniques. All of these techniques focus on antecedents (what happens before a 
behavior occurs) and on consequences (what happens after the behavior). One 
technique is “positive reinforcement.” When a behavior is followed by something that is 
valued (a reward), that behavior is more likely to be repeated. ABA uses positive 
reinforcement in a way that can be measured in order to help bring about meaningful 
behavior change.  

Cognitive Behavioral Therapy (CBT) – A common type of (talk therapy). CBT 
extends ABA by helping client/students bring “automatic behavior/response” into 
conscious thinking, allowing them to evaluate appropriate responses based on a variety 
of inputs. 

Naturalistic Teaching – Incorporates many of the principles of ABA, but is more 
adaptive and responsive to the needs of the student. This method is designed to be 
incorporated into the existing routines of the client/student. 

Joint Attention Intervention – two or more people share attentional focus on an 
object or event, for the sole purpose of sharing that interesting object or event with each 
other. 
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Relationship-based Developmental Models (DIR) – A comprehensive, 
integrated approach individualized to match the client/student’s level in the social 
hierarchy. This approach helps the client/student develop appropriate affect and a sense 
of self as an intentional and interactive individual. 

More common Evidence-based Practices include occupational therapy, speech 
and language therapy, music and art therapy. 

STEAM (STEM with arts integrated) Education – An interdisciplinary approach 
to learning where students apply academic concepts to real-world lessons involving 
science, technology, engineering, arts and mathematics. 

Computer Based Instruction (CBI) – Offers some advantages to traditional one-to-
one or group instruction for some client/students with autism. These advantages 
included easier differentiation of instruction, decreased distractions and the 
incorporation of a client/student’s relative visual learning strengths into curricular 
decisions. 

c. How the school will regularly evaluate and monitor the progress and 
success of special education students with mild, moderate, and severe 
needs to ensure the attainment of each student’s goals set forth in the 
Individualized Education Program (IEP).  

In both the development and review (and revision as appropriate) of a child’s IEP, the 
IEP team will consider the strengths of the student and the concerns of the parents for 
enhancing the education of their child, the results of the initial or most recent evaluation 
of the child, and, if appropriate, the results of the student’s performance on any state or 
district-wide assessment that has been administered. In addition, the IEP team will also 
consider special factors such as:  

•  whether a child’s behavior impedes his or her learning or the learning of others,  
•  whether a student is limited English proficient and the language needs of the 

child as those needs relate to the child’s IEP, and  
• what the communication needs of the student are and whether the child needs 

assistive technology devices/services.  

Review of the IEP will occur annually or more frequently if the student is not being 
successful.  

d. If applicable, the school’s plan for promoting graduation for students 
with special education needs.  

Setting high expectations for client/students, DMA believes this full program will 
produce surprising results with high school graduation rates. Again, the school’s plan 
begins with a culture of high expectations. This extends from the staff to the students 
and their families. The total program, integrating evidence-based therapy service with 
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an appropriate educational program beginning early in the client/student’s journey will 
promote this success goal. 

e. How the school will provide qualified staffing for students with special 
education needs.  

All special education personnel shall be certified, endorsed, or licensed in the area or 
areas of assignment in accordance with 34 CFR §300.156 or appropriate state agency 
credentials. DMA will employ, minimally, three certified special education teachers. To 
work alongside and in conjunction with subject-area onsite and online teachers. 
Additional special education personnel (e.g., , paraprofessionals, and related service 
providers) will either be employed or contracted with (through The Hope Source) 
depending on students’ needs at the school. Using a multi-certified and multi-strength 
staff will provide students at DMA with tailor-made support services to meet each 
individual need.  An experienced director of special education services will be contracted 
through our ESP to ensure compliance with IDEA, Article 7 and all applicable laws and 
requirements. 

3. Explain how the school will meet the needs of English Language Learner 
(ELL) students, including:  

a. How the school will identify ELL students.  

The School will administer a home language survey to identify the first/native 
language(s) of all students enrolled in the school. This home language survey will be 
administered to ALL students enrolled in the school, and the survey will be used during 
the enrollment process to identify the native language of each new student at the time of 
enrollment into the school. Documentation of a student’s native language will be 
recorded in the permanent record. DMA will implement an identification procedure to 
survey all students in the school with the following three questions:  

i. What is the native language of the student?  
ii. What language(s) is (are) spoken most often by the student?  

iii. What language(s) is (are) spoken by the student in the home?  

b. The specific instructional programs, practices and strategies the school 
will employ to ensure academic success and equitable access to the core 
academic program for these students.  

DMA will provide equal educational opportunity to language minority students with the 
appropriate level of English language development to allow for meaningful participation 
of language minority students in the school’s educational programs. Such instruction 
will take place during the regular school day. A minimum of one (1) hour daily will be 
appropriate for LEP students at English proficiency levels 1-4.  

After a determination of needs based on the student population, one or more of the 
following approaches to instruction may be used:  
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Transitional Bilingual Education (TBE): TBE is an instructional program in which 
subjects are taught through two languages—English and the native language of the 
English language learners—and English is taught as a second language. English 
language skills, grade promotion, and graduation requirements will be emphasized, and 
the student’s native language will be used as a tool to learn content. The primary 
purpose of these programs is to facilitate the LEP student’s transition to an all-English 
instructional environment while receiving academic subject instruction in the native 
language to the extent necessary. As proficiency in English increases, instruction 
through the student’s native language decreases. Transitional bilingual education 
programs vary in the amount of native language instruction provided and in the 
duration of the program. TBE programs may be early-exit or late-exit, depending on the 
amount of time a child may spend in the program. 

 
English as a Second Language (ESL): ESL is an educational approach in which 
English language learners are instructed in the use of the English language. Their 
instruction is based on a special curriculum that typically involves little or no use of the 
native language, focuses on language (as opposed to content), and is usually taught 
during specific school periods. For the rest of the school day, students may be placed in 
mainstream classrooms, an immersion program, or a bilingual education program. 
Every bilingual education program has an ESL component. Pull-Out ESL: A program in 
which LEP students are “pulled out” of the regular, mainstream classrooms for special 
instruction in English as a second language.  

Content-Based ESL: This approach to teaching ESL makes use of instructional 
materials, learning tasks, and classroom techniques from academic content areas as the 
vehicle for developing language, content, cognitive, and study skills. English will be used 
as the medium of instruction.  

English for Speakers of Other Languages (ESOL): English language 
development (ELD) means instruction designed specifically for English language 
learners to develop their listening, speaking, reading, and writing skills in English. This 
type of instruction is also known as ESL, “teaching English to speakers of other 
languages” (TESOL), ESOL. ELD, ESL, TESOL, or ESOL standards are a version of 
English language arts standards that have been crafted to address the specific 
developmental stages of students learning English.  

Sheltered English: An instructional approach used to make academic instruction in 
English understandable to English language learners to help them acquire proficiency in 
English while at the same time achieving in content areas. Sheltered English instruction 
differs from ESL in that English is not taught as a language with a focus on learning the 
language. Rather, content knowledge and skills are the goals. In the sheltered 
classroom, teachers use simplified language, physical activities, visual aids, and the 
environment to teach vocabulary for concept development in mathematics, science, 
social studies, and other subjects. 
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Structured Immersion: In this program, language minority students receive all of 
their subject matter instruction in their second language. The teacher uses a simplified 
form of the second language. Students may use their native language in class; however, 
the teacher uses only the second language. The goal is to help minority language 
students acquire proficiency in English while at the same time achieving in content 
areas.  

How the school will assess and monitor the progress and success of ELL 
students, including existing students from ELL services.  

DMA will assess all students whose first language is other than English to determine 
whether a student is Fluent English Proficient (FEP, see level 5) or Limited-English 
Proficient (LEP, see levels 1-4). Each spring, all LEP students must participate in the 
WIDA proficiency assessment. Newly enrolling students must be assessed for 
identification as LEP using the WIDA within thirty calendar days of enrollment at the 
beginning of the school year or within two weeks during the school year.  

Assessment shall, to the extent possible, include listening, speaking, reading, and 
writing abilities, as well as academic achievement. Language proficiency levels are 
described below:  

i. Beginner (Level 1): Students performing at this level of English language 
proficiency begin to demonstrate receptive or productive English skills. They are 
able to respond to some simple communication tasks.  

ii. Early Intermediate (Level 2): Students performing at this level of English 
language proficiency respond with increasing ease to more varied 
communication tasks.  

iii. Intermediate (Level 3): Students performing at this level of English language 
proficiency tailor the English language skills they have been taught to meet their 
immediate communication and learning needs. They are able to understand and 
be understood in many basic social situations (while exhibiting many errors of 
convention) and need support in academic language.  

iv. Advanced (Level 4): Students performing at this level of English language 
proficiency combine the elements of the English language in complex, 
cognitively demanding situations and are able to use English as a means for 
learning in other academic areas, although some minor errors of convention are 
still evident.  

v. Fluent English Proficient (Level 5): Students performing at this level of English 
language proficiency communicate effectively with various audiences on a wide 
range of familiar and new topics to meet social and academic demands. Students 
speak, understand, read, write, and comprehend in English without difficulty 
and display academic achievement comparable to native English-speaking peers. 
In order to attain the English proficiency level of their native English-speaking 
peers, further linguistic enhancement and refinement are necessary.  
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NOTE: Oral language skills will not be the sole criterion for determining language 
proficiency. Academic achievement and writing and reading abilities in English must 
also be considered as assessed with the WIDA proficiency assessment.  

DMA will have specific criteria established to ensure appropriate placement and 
subsequent delivery of services to exceptional language-minority students. The Pre-
Referral process to Special Education should include an assessment in the native 
language and in English to provide evidence that difficulty exists in both languages. A 
referral should be made only after all other avenues have been explored and it has been 
determined that the child’s needs cannot be met by the regular education program.  

Retention of language minority students will not be based solely upon English language 
proficiency. Appropriate classroom modifications should be made for each language-
minority student to ensure meaningful participation in the educational program.  

DMA will continue to provide English language development services to LEP students 
until they attain an Overall/Composite score of Level 5 on the summative WIDA 
proficiency assessment. Services for Level 4 students may be modified based on the 
students’ needs.  

Upon the first Overall/Composite score of Level 5, students are exited from daily 
English language development services and reclassified as FEP for reporting purposes 
and they begin informal monitoring. At this point students no longer generate funding. 
The following Spring, upon the attainment of the second Overall/Composite score of 
Level 5 on WIDA, students enter the formal two-year monitoring period required by 
Title III to ensure continued academic success. After the second score of Level 5, 
students will no longer participate in WIDA.  

DMA will provide evidence that communication between the school and the home, 
whether about language-minority student progress or school activities, is conducted, to 
the extent possible, in the native/preferred language of the home. Otwell will maintain 
records that indicate the following:  

i. The native language of the student,  
ii. The English language proficiency level of the student,  

iii. The type and frequency of English language development services offered,  
iv. The instructional and assessment adaptations made based on level of English 

proficiency, and  
v. Other intervention strategies employed.  

The method of maintaining this information for each language-minority student is the 
Individual Learning Plan (ILP). ILPs are developed for each student and updated 
annually based on their Overall/Composite of English proficiency on WIDA. ILPs are 
developed by the ESL teacher in collaboration with the classroom teacher. 
Accommodations used on ISTEP+ must be those already in place for regular classroom 
instruction that are outlined on each ILP.  



30 

d. How the school will provide qualified staffing for ELL students.  

All English Language Learners (ELL) personnel will be certified, endorsed, or licensed 
in the area of assignment. Additional ELL personnel will either be employed or 
contracted with depending on the students’ needs at the school. DMA will participate in 
training programs designed to help the development and implementation of these 
guidelines offered; these will be facilitated by the Office of English Language Learning & 
Migrant Education, including in-service and technical assistance. Other resources for 
staff development may include courses available through the Regional Educational 
Service Centers, various university-level courses, annual conferences held by the Office 
of English Language Learning & Migrant Education, Indiana Teachers of English to 
Speakers of Other Languages (INTESOL) and the national Teachers of English to 
Speakers of Other Languages (TESOL) and National Association of Bilingual Education 
(NABE) conferences.  

4. Explain how the school will identify and meet the learning needs of 
students who are performing below grade level and monitor their 
progress. Specify the programs, strategies and supports you will provide 
for these students. 

 
DMA believes that there will be interventions embedded into the daily life of the school 
to address students who are functioning below grade level. School academic operations 
will include an established strategy of increasingly intensive steps when a student is not 
learning or progressing at an effective pace. The following measures will be 
implemented to monitor and ensure that students are making adequate academic 
progress. 

1. Team Meetings: A collaborative team composed of educators and administration 
will be established to address the following tasks:  

i. Identify and map objectives.  
ii. Create schedules for learning.  

iii. Develop formative assessments.  
iv. Establish criteria for success.  
v. Assess student progress.  

vi. Assign interventions.  
2. Formative Assessments: DMA will conduct periodic assessments to gather data. 

Educators will utilize the results to monitor student progress. Intervention 
strategies will be assigned for students not making adequate growth.  

3. Intervention Strategies: Under RTI, students identified as needing additional 
assistance to ensure adequate academic performance will be engaged in 
intervention strategies that will focus on the individual needs of the student. 
Intervention strategies will include, but not be limited to:  

i. Student Centered: Two co-curricular activities, peer tutoring, student 
council monitoring, privilege system  

ii. Faculty Centered: Faculty advisors, team attendance meetings, guided 
study, tutoring  
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iii. Parent Centered: Parent monitoring, parent communications, mid-
marking period progress reports, daily progress reports  

5. Explain how the school will identify and meet the needs of intellectually 
gifted students, including: a. The specific evidence-based instructional 
programs, practices, strategies, and opportunities the school will employ 
or provide to enhance their abilities.  

DMA will provide students with a rigorous classical education in the liberal arts and 
sciences. For those students who are academically advanced, additional opportunities 
will be provided to enhance their education, e.g., additional electives. Otwell 
understands that students can be gifted in one area or another and not necessarily tied 
to their cognitive scores.  

b. How the school will provide qualified staffing for intellectually gifted 
students.  

All personnel will be certified, endorsed, or licensed in the area or areas of assignment 
in accordance with 34 CFR §300.156 or appropriate state agency credentials. 
Additionally, DMA will seek professional development opportunities for better 
preparing staff to meet the needs of these students.  

c. How the school will assess and monitor the progress and success of 
intellectually gifted students.  

Any student with an IEP shall have his or her program reviewed annually or more 
frequently should the student not be making adequate progress towards his or her goals 
stated within the IEP.  

Admission Policy and Criteria 
 

Student recruitment and marketing will continue to be conducted primarily through professional 

and community organizations that support students with ASD and their families. DMA will 

ensure that all potential applicants thoroughly understand the school’s mission and focus. Any 

student who enrolls, including those without special needs or diagnosis (medical or educational) 

of autism, will be given equal access to admission. DMA will also work with local public school 

districts, charter schools and other service providers to portray a full understanding of its 

mission. 

 
Tentative dates for the application period will be March 1- March 31, prior to each operational 

year. Intent-to Enroll forms are available on the website, along with a description of the 

enrollment procedure. The forms will also be available for pick up in the Dynamic Minds 

Academy school office. Intent-to Enroll forms will be accepted in person or via U.S. Postal 

Service. Applicants will be put on an enrollment list in the order the Intent-to-Enroll forms were 

received. If the number of eligible applicants does not exceed the number of vacancies for the 

building, then all qualified applicants who applied will be offered admission. If the number of 
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applicants exceeds the number of vacant seats, Dynamic Minds Academy will hold a lottery to 

determine who will fill those spots.  

 

Tentative lottery date each year will be April 15th. This is two weeks after the closing of the 

application period. If there are more eligible applicants than available spaces in the building, then 

a lottery will be conducted by random drawing in a public meeting at a time set by the 

administration each year. Dynamic Minds Academy will use a software program, to be 

determined, that has the component to facilitate the application process and lottery. A name (or 

number assigned to a name) will be drawn for each vacancy that exists, and each applicant 

whose name is drawn will be offered admission. Notification will be made by telephone, e-mail, 

or U.S. Postal Service. Failure of an applicant to respond within 48 hours of the date of the 

telephone call or e-mail, or within three (3) business days of a post-marked letter, will forfeit 

his/her position in the application process. Parents or guardians notified by mail will be 

instructed to call the school immediately upon receipt of the notice in order to preserve their 

child's position in the lottery. 

 

The remaining names in the lottery will be placed on a waiting list in the order in which they 

were drawn. If a vacancy arises before the commencement of the school year, the individual on 

the waiting list with the lowest number assignment will be offered admission and then removed 

from the waiting list. If an application is received after the application period has passed, the 

applicant's name will be added to the waiting list behind the names of the applicants who timely 

applied. Students are able to withdraw from Dynamic Minds Academy at any time during the 

school year. If a student would choose to re-enroll during the school year, they will be put on the 

waitlist, unless there is an open seat in their grade level. Currently enrolled students are not 

required to re-enroll each year. Dynamic Minds Academy will accept transfer students; they 

must follow the enrollment policy set forth by the school. Exceptions: Dynamic Minds Academy 

will exempt from the lottery students already admitted and siblings of students already admitted 

if there is a space available. 

 

Dynamic Minds Academy admits students of any race, color, and national and ethnic origin to all 

the rights, privileges, programs, and activities generally accorded or made available to students at 

the school. It does not discriminate on the basis of race, color, or national and ethnic origin in 

administration of its educational policies, admissions policies, scholarship and loan programs, 

and athletic and other school administered programs. 

 

Student Discipline 
 

As part of the parent orientation process, the student discipline policy will be discussed in detail. 

It will also be included in the DMA student/parent handbook. The student discipline culture in an 

integrated therapy and educational setting differs from that of a traditional public school. 

Behavior interventions will commonly be a part of the therapy support services as implemented 

through the evidence-based practices incorporated in student IEP’s and Behavior Intervention 

Plans (BIP). However, safety of all students and staff takes priority when behavior problems 

escalate. When necessary, the discipline policy outlined in ATTACHMENT 6 will be 

implemented. 
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Parent and Community Involvement 
 

Parents have always been a key partner in the success of The Hope Source. These opportunities 

will be further expanded with the new building and the opening of DMA. Current activities that 

will be carried forward to the 2018-2019 opening of DMA are listed below: 

 

• Parents of client/students are required to meet onsite with a counselor (psychologist or 

psychiatrist) a minimum of once per month. This is time to not only report progress but 

extend learning and reinforcement of evidenced-based practices at home. It is integral to 

DMA’s mission that therapies taught at the facility are reinforced in other settings. 

• Parent Support Groups meet on a monthly basis at the DMA/Hope Source facility. 

• The Hope Source and DMA (added upon authorization) provide an active, moderated 

group Facebook page that can be found at: https://www.facebook.com/asdhopesource/ 

• Coffee Thursdays provide a more informal setting for direct interaction with the CEO 

 
The opportunity for real-world application and experiences for the population is at the heart of DMA's 

mission. Therefore, engagement with the community is a natural and critical aspect of the school.  

 

The Hope Source has revived its program called “Community Visitors”, in which members of the 

community with a related job, hobby or talent in the focus area of the current "topic," volunteer to speak, 

demonstrate or engage with the client/students or invite client/student teams for a private tour at their 

business. For example, during a STEAM project unit on bread, client/students visited a local bakery and 

watched donuts being made. During a project unit on nutrition, a local dentist visited to talk to the 

adolescents about how food impacts their teeth. This program has been very successful in the past, 

engaging both the client/students and the community members (bankers, EMTs, Eagle Scouts, etc.) 

together for an enriching experience.  

 

The Hope Source and DMA have established strong relationships with the YMCA and the Monon Center 

to allow client/students to sign up for classes or learn how to exercise on the machines and navigate a 

locker room. Building on these relationships will allow DMA to provide "guide support" with no 

additional cost or membership for the guide.  

 

Navigating the complex issues of helping families optimize the Medicaid benefits and parent resources to 

provide all of the services a child with ASD needs to thrive has been a part of The Hope Source since its 

opening. Recently, The Hope Source developed a relationship with Damar, Inc. to provide respite services 

after school for those with access to the Medicaid waiver funds for respite care. The Hope Source is 

developing a relationship with the Autism Society of Indiana and their Respite Care Program for those 

who do not have access to the waiver.  

 
The Hope Source and DMA school developers are also working with Dr. Victoria Wilburn and the 

University of Indianapolis Occupational Therapy department to collaborate on research. The topic of 

interest is "Inter-Professional Planning for Transition Plan Development for ASD." It is critical that 

professionals collaborate together and with the family for optimal treatment and goal planning. The model 

will integrate educators and therapists in-school and out-patient to prevent duplication of services and 

opposing goals, while encouraging consistent approaches for the benefit of the client/student. This 

partnership will drive the revamped transition service, “Apprenticeship Program” and integrate Autism 

Speaks/Virginia Commonwealth University’s “Community-based Assessment” to help professionals use 
and apply this tool for effective Transition Planning, whether for the IEP or Treatment.   

 

https://www.facebook.com/asdhopesource/
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The local Telamon Foundation granted The Hope Source $8,800 for the building of a commercial kitchen 

and laundry facilities to begin a program currently called "The Hope Source Cafe." The program focuses 

on the development of vocational and independent living skills. The Cafe will provide coffee and light 

food items for staff to purchase for breakfast and lunch. Healthy, packaged snacks will be available to 

client/students for purchase. Adolescents 16 and up will be given priority for work shifts in which they 

will maintain budget, inventory, menu, ordering, preparation, selling and cleaning standards. Local coffee 

roasters and farmers will be sources for purchasing inventory. Once established, DMA and The Hope 

Source will offer parent breakfasts and give parents an opportunity to directly engage with the program 

and support our client/students.   

 

Finally, relationships already established have given DMA school developers the opportunity to work 

with the Boy Scouts of America and Belzer Middle School. Both of these organizations have facilities 

nearby and provide tremendous potential for enriching the client/students' experience. 

 

See ATTACHMENT 7 for existing evidence of support 

 

Educational Program Capacity 
 

Note*  Though this application is appropriately the “Proposal Document for Operators with an 

ESP,” the chosen ESP, Indiana Charters LLC (IC), establishes a unique partnership with the 

organizer that both provides “back office” services while supporting the management and 

operation of the school. IC does not “manage” the school; it provides contractual support and 

services at the will of the organizing board.  

 

The leadership team has a vast amount of experience and expertise in the areas of school 

leadership, administration, governance, charter school development, evidence-based therapies for 

children with ASD, performance management and parent/community engagement.  

 

Bruce Breeden will join the board in April and add a vast amount of experience and expertise. 

Bruce’s experience began as a teacher and administrator with Carmel Clay Schools. After 

leaving to join the private sector, Bruce was a member of the Carmel Clay School Board for 

twelve years; one of the three members who supported the opening of Options Charter School – 

Carmel. Bruce also served on the Governor’s Education Roundtable from its inception through 

its dissolution in 2015. Charged with improving educational opportunity and achievement for all 

Hoosier Students, the roundtable sought this state’s strongest leaders in education, business, 

community and government. The Walton Family Foundation start-up grant committee welcomed 

Bruce to analyze and support start-up efforts in Indiana in 2012-and 2013.  

 

 

Describe the operator’s current or planned process for sourcing and training potential 
school leaders for schools opening in subsequent years.  Explain how you have 
developed or plan to establish a pipeline of potential leaders for the network as a 
whole.  If known, identify candidates already in the pipeline for future positions. 
 
The growth model for DMA is intentional and purposeful. By year three (2020-2021) the 
DMA board will have selected one additional site for expansion. That expansion will “inject”  
the DMA educational programming into an established therapy site that has been well-
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vetted by the board of directors. We believe educational leaders will be trained from 
within. Our pipeline, then will be those who have learned and experienced integrated 
therapy and education through the DMA model’s initial implementation.  
 

 

Identify any organizations, agencies, or consultants that are partners in planning and 
establishing the school, along with a brief description of their current and planned role 
and any resources they have contributed or plan to contribute to the school’s 
development. 
 
The main organization providing consultation and assisting DMA through this process 
is our ESP, Indiana Charters. The Charter Friends National Network, in their Guide for 
Developing a Business Plan for Charter Schools, observes that “charter school 
developers quickly realize that achieving their dreams for changing and improving 
education requires more than innovative strategies for teaching and learning. Charter 
schools have many of the same characteristics of start-up small businesses and face 
many of the same challenges. The greatest strategies for teaching and learning won’t 
have a chance to succeed if they aren’t supported by fiscally and administratively sound 
organizations.” Indiana Charters provides successful operational support services for 
Mays Community Academy (2015) and Seven Oaks Classical School (2016). 
Additionally, IC provides a variety of support and consultation services to nine 
additional charter operators and developers.  
 
As a founder of two Indiana Charter Schools in good standing (Options Charter School – 
Carmel, 2002-present) and Options Charter School – Noblesville (2006-present) and as 
COO and CEO of the Indiana Public Charter Schools Association (2012-2014), Kevin Davis, 
as an individual, is one of this state's valuable charter school resources. In addition to his 
personal experience, Kevin has approached other experienced and successful charter 
school leaders to contract with Indiana Charters and provide what we feel is a very strong, 
experienced and trustworthy team to ensure our operation is successful. As a homegrown 
local educational service provider, Indiana Charters seeks to assist independent, Indiana 
charter schools with start-up support, back-office services and mentoring. DMA and IC 
have been working together since early in 2015, moving from dream to concept to 
proposal.  
 
Identify the education director/head of school candidate for each school projected to 
open in 20__-__ and explain why this individual is well-qualified to lead the proposed 
school in achieving its mission.  Summarize the proposed leader’s academic and 
organizational leadership record.  Provide specific evidence that demonstrates 
capacity to design, launch, and manage a high-performing charter school.  If the 
proposed leader has never run a school, describe any leadership training programs 
that (s)he has completed or is currently participating in. Also provide, as Attachment 8, 
the resume and professional biography for this individual.  Discuss the evidence of the 
leader’s ability to effectively serve the anticipated population. 
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With her B.S. in Elementary Education and MA in ABA therapy, Lisa Joined The Hope 
Source Staff in 2009 as a behavior therapist. Lisa was promoted to Educational 
Coordinator in 2010, and she served as Programs Director from 2011 – 2015. Today, as 
Education and Program Director Lisa has experience working within and supervising all 
program areas. She was instrumental in developing the first educational efforts with 
computer-based instruction, and she provides a great deal of expertise and experience 
developing and implemented project-based group assignments. Like all start-up support 
from Indiana Charters, Kevin Davis will serve in a support, consultation and mentoring 
role to assist Lisa as she learns to navigate charter school administration.  
 
Lisa’s full resume is included as Attachment 8. 
 
Describe the responsibilities and qualifications of the school’s leadership/management 
team beyond the education director/head of school.  If known, identify the individuals 
who will fill these positions and provide, as Attachment 9, the resumes and 
professional biographies for these individuals.  If these positions are not yet filled, 
explain the timeline and process for recruitment and hiring, and provide the job 
description or qualifications for these positions. 
 
In addition to the Director of Education, DMA will directly employ a Curriculum Director.  
The curriculum director will oversee curriculum implementation and coordinate the 
merging of the STEAM project-based curriculum and the Plato computer-based instruction. 
This task is not something that can just be added onto the on-site teaching staff.  This 
position will be certified by the Indiana Collaborative for Project Based Learning (ICBL) or 
working toward that certification.  Ideally, the curriculum manager will have experience 
working with students with ASD and Universal Design for Learning. 
 
The remainder of the school’s management team will be directly employed by ESP, Indiana 
Charters. Indiana Charters CEO, Kevin Davis, will serve in a key consultation and direct 
service role. As CEO he oversees all processes involving data reporting (state, federal and 
authorizer); student records management (PowerSchool used as SIS); bookkeeping and 
accounting, including monthly board reporting, SBOA compliance, form 9 submission, and 
assistance with budget projections; and direct support and mentoring for the educational 
director.  Additionally, IC will employ a special education director who will work directly 
with the education director, special and regular education teaching staff and therapy 
services.  
 
This system of ESP-provided contractual services provides experienced management 
personnel to function as a leadership team at a fraction of the cost of direct employment – 
allowing a small school to be well-managed, not over-burdened. 
 
Explain who will work on a full-time or nearly full-time basis immediately following 
assignment of a location to lead development of the school(s) and the plan to 
compensate these individuals. 
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In this unique situation, the conversion of a therapy center to a public charter school in a 
therapy center site, existing employees of the Hope Source will work with Indiana Charters 
personnel for a start-up processes as outlined in the Ball State Office of Charter School 
“Start-up Protocol.”  Julie Gordon and Lisa Gray (Education Director) will work without 
additional compensation during this period. IC personnel provide start-up support that is 
paid contractually at a date when the budget permits.  
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Section 2:  Operations Plan & Capacity 
 

Describe the organization or network strategic vision, desired impact, and five-year 
growth plan for developing new schools in Indiana and other states, if applicable. 
Include the following information, regardless of school location: proposed years of 
opening; number and types of schools; any pending applications; all currently targeted 
markets/communities and criteria for selecting them; and projected enrollments.  
 
The Board of DMA believes that the integrated therapy and education school design 
should be available for students throughout the state of Indiana. As such, the organizer 
proposes a single school organization that can be replicated at additional therapy sites 
by the 2020-2021 school year. This model and its eventual replication has drawn 
interest from the ASD community, and we expect multiple therapy sites will “apply” for 
the DMA model to be “injected” into the next therapy center by this date. Each year, 
thereafter, the model will be added to additional sites, with an average student 
population growth of 50 students per site added. 
 
The criteria for selecting these additional sites has not yet been developed. By the 2019-
2020 school year, DMA’s The Hope Source (founding site) will be hosting tours, 
speaking at conferences, and writing journal articles to promote the model. An 
application process will determine the 2020-2021 site.  This will be repeated annual 
with the vision of eventually giving students with ASD numerous locations for 
integrated therapy and education programs through the state. At this time, DMA does 
not anticipate crossing state lines with this model. 
 
Provide evidence of organizational capacity to open and operate high quality schools 
in Indiana and elsewhere in accordance with the overall growth plan.  Outline specific 
timelines for building or deploying organizational capacity to support the proposed 
schools. 
 
DMA is the organizing body; however, the contractual relationship with Indiana Charters 
provides much of the organizational capacity to inject school operations into The Hope 
Source therapy center. Indiana Charters begins work with its clients at the development 
stage. IC does not dictate the educational program. Embracing the fact that multiple 
education models can be implemented effectively, IC takes the organizer’s concepts and 
visions and helps bring those together to open and operate as a high-quality school. This 
includes performance management processes and procedures, to ensure continuous 
growth and academic achievement. It also includes operational and organizational capacity 
by providing expert services to schools where revenue is better directed to students and 
staff than back-office infrastructure.  
 
IC’s CEO has worked with dozens of schools on budget and operational services from 2002 
to the present. The most common organizational problems involve managing 
administrative or back office responsibilities. Some schools believe their educational 
director or education director can “learn” these skills, only to find that there’s not time to 
serve the community as an educational leader. Sometimes this model misses funding 
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opportunities, or encounters compliance issues that threaten success of the school. Others 
hire a robust, experienced infrastructure that can handle the tasks; however, this often 
forces funds into salaries and benefits for positions that don’t impact student performance. 
Another pattern that has occurred many times in this state is an organizing group “selling 
out” their vision for the school to an EMO or CMO that alters their vision by forcing an 
educational model, they have previously implemented, on an organizing group – as a way 
to get the school open.  
 
Indiana Charters begins working with its schools from the original concept, a group of 
concerned and influential citizens wanting to impact their community by improving 
educational options. IC helps organizing groups navigate through the authorization 
process, the startup process and into full operational status. IC performs this pre-
operational work without charge. That support will continue uninterrupted as we prepare 
to open DMA. 
 
IC has been successful on its previous projects, even though authorization-to-opening 
timelines were much, much shorter. On June 4, 2015, Mays Community Academy was 
authorized under an expedited request (due to school facility availability) to open August 6 
of 2015. Obviously, the Mays Community Academy organizing group and IC proceeded with 
many pre-opening tasks hoping for a favorable decision. Mays Community Academy 
opened on time, grew its enrollment by 70% in year two, and has experienced no 
compliance concerns from the DOE or its authorizer.  In January of 2016, Seven Oaks 
Classical School was approved to open for the fall of 2016. Seven Oaks navigated numerous 
facility issues, yet is operating successfully under its charter with Grace College in 
Ellettsville, IN.  
 
Indiana Charters was recently selected to provide board training for the Barney Charter 
School Initiative. The Barney Charter School Initiative, a national charter school 
development network through Hillsdale College, helps prepare school leaders to 
implement a classical school curriculum. With 16 schools in operation and dozens in 
development, IC is honored to provide a two-day workshop for this national audience.  
 
Discuss the results of past replication efforts and lessons learned – including 
particular challenges or troubles encountered; how you have addressed them; and 
how you will avoid or minimize such challenges for the proposed schools. 
 
NA 
 
Discuss the greatest anticipated risks and challenges to achieving the organization’s 
desired outcomes in Indiana over the next five years and how the organization will 
meet these challenges and mitigate risks. 
 
The DMA model will be the first of its kind in this state. It provides an innovative 
opportunity to support the growing population of students with ASD. Nonetheless, it does 
provide some unique challenges.  First, a public charter school must be open to any student 
who resides in the state, regardless of handicapping condition. If a student without a 
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disability chooses to enroll at DMA, even after a full understanding of the mission and focus 
of the school, DMA will enroll the student and individualize the student’s programming to 
meet his or her needs. Additionally, a student with handicapping condition other than ASD 
may choose to enroll. DMA will provide the supports necessary to implement the IEP of 
these students.  
 
We believe the DMA model will be in demand very quickly. There may be a tendency to 
rush replication and push enrollment beyond our capacity to effectively implement 
programming. To mitigate these risks, DMA has developed a very careful and conservative 
growth vision. 
 
Provide, as Attachment 10, the organization’s annual reports for the last two years 
and any current business plan for the organization or network.   
 
Though Indiana Charters provides educational services and support, the organization of 
record is Dynamic Minds Academy. As a new organization, these reports do not exist.  
 

Network Management 
 

 

Function 
Network/Management 

Organization Decision-Making School Decision-Making 

Performance Goals Support and consultation All decision-making 

Curriculum Support and consultation for 
STEAM project 
 
Provides Computer-Based 
Instructional (CBI) staff on a per-
course basis 

All decision-making 
 
 
All-decision-making 

Professional 
Development  

Provider or manages outside 
provider 

All decision-making 

Data Management 
and Interim 
Assessments 

Support and consultation All decision-making 

Promotion Criteria Support and consultation All decision-making 

Culture Support and consultation All decision-making 

Budgeting, Finance, 
and Accounting 

Implementation of all fiscal 
policies 

All decision-making 
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Student Recruitment Support and consultation All decision-making 

School Staff 
Recruitment and 
Hiring 

Support and consultation All decision-making 

H/R Services 
(payroll, benefits, 
etc) 

Implementation of all processes All decision-making 

Development/ 
Fundraising 

Support and consultation All decision-making 

Community 
Relations 

Support and consultation All decision-making 

I/T Support and consultation All decision-making 

Facilities 
Management 

Support and consultation All decision-making 

Vendor Management 
/ Procurement 

Support and consultation All decision-making 

Other operational 
services, if 
applicable 

 Support and consultation All decision-making 

 
 

School and Organizational charts are provided in ATTACHMENT 11 for years 1, 3 and full 

capacity.  

 

Governance – Legal Status and Governing Documents 
 

  

 

Attachment 12 includes the existing corporate documents for this entity. 

 

Governing Board 
 

DMA will be governed by the governing board and managed by its educational director 
pursuant to the school’s charter and duly adopted by-laws. The governing board will be 
responsible for adopting policy, overseeing the management of the school, and ensuring 
financial compliance with fiscal policy. In addition, the governing board will ensure that 
the mission and goals of the charter are carried out by engaging in strategic planning. 
The governing board will not be involved in the daily operations of the school but will 
hire an educational director, who will be evaluated at least annually. The governing 
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board will ensure the education director manages DMA in compliance with the school’s 
charter and with all state and federal laws and regulations.  

The governing board will perform ongoing assessments of the school and its programs 
and operations. It will also routinely assess its own performance. Governing board 
members will participate in and develop short and long-range plans for the school. The 
board will monitor the effectiveness of the school’s programs and their implementation 
to determine if the school has met its stated goals.  

The educational director will report to the governing board at regular meetings about 
the school’s operations. The educational director will serve as liaison between DMA and 
the school’s authorizer. The educational director will present his/her recommendation 
to the governing board on any subject under consideration prior to action taken on the 
subject, if requested. The educational director will be required to attend all governing 
board meetings.  

The educational director will be responsible for overall instructional leadership for the 
charter school, including the discipline of students if needed, and the planning, 
implementation, and supervision of the educational program of the school. The 
educational director will have authority over all personnel matters, including hiring, 
disciplining, and terminating all school employees, subject to board approval. The 
educational director will periodically evaluate DMA’s employees as provided for by 
Indiana law and policy.  

The educational director will establish and maintain an appropriate community 
relations program. He/she shall uphold and enforce the charter, DMA’s governing board 
policies, and local, state, and federal laws and regulations. Personnel under the 
supervision of the educational director are all staff, as identified in the organization 
chart, include the business manager, administrative assistants, and teachers.  

The Board of Directors will approve all contractual relations including contracts for the 
educational service provider and therapy service providers. The board will evaluate, at 
least annually, these service providers.  
 
The original governing board will include at least five and no more than 9 members. The 
founding board includes a representative of the original therapy services provider, Julie 
Gordon of the Hope Source. When decision regarding contractual relationships with the 
Hope Source are brought before the board, this member will follow all policies as 
presented in the conflict of interest policy of the board. When additional therapy service 
provider sites (years 3 – capacity) these therapy sites will be afforded a single position 
on the board of directors, increasing the board size by one member for each site. The 
board of directors will additionally seek to always maintain expertise in the areas of 
children with ASD, finance, board membership / governance, legal experience, and 
parent / community interests. We believe this model ensures effective and meaningful 
representation of key stakeholders. 

Full Name Current Job Title and 
Employer 

Position with Proposed 
School 
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Bruce Breeden Vice President of Business 
Afffairs, Telemon 

Board Member 

Julie Gordon CEO, The Hope Source Board Member 
Mary Lou Hulseman, MD Fall Creek Family Medicine Board Member 
Matt Jackson Owner, Jackson 

Investment Group 
Board Member 

Joel Harris Owner, DAX Intelligence Board Member 
 
See ATTACHMENT 14 for board information sheets, resumes and personal 
biographies. 
 
Explain the procedure by which board members have been and will be 
selected.  How often will the board meet?  Discuss the plans for any 
committee structure. 
 
To date, board members have been selected based on their interest and contribution to 
the development of DMA at the Hope Source therapy site. With a balance of background 
experience and expertise, the DMA board will select additional members after an 
orientation meeting, and invitation to attend a meeting, and a vote by the existing 
board. The board will meet monthly at on a consistent week and day each month. 
Committee structure will be developed on a temporary basis for the in-depth study of 
topics determined by the board. The board will retain all decision-making powers. 
 

DMA’s by-laws will address the conduct of its board members. Members will be 
required to sign conflict-of-interest disclosure statements, be familiar with their 
responsibilities as members in the context of open meetings, and clearly understand 
their ethical and fiduciary obligations to the school. Board members will participate in 
governance training as required by Ball State University.  Board members will also 
participate in training necessary to ensure the success of the school and the board of 
directors’ obligation to the school. The by-laws will address how and when members 
may be removed for unacceptable or inappropriate conduct. The governing board will 
meet at least once each month (except during the summer and/or school holidays as 
deemed appropriate) to hear reports, to consider and adopt policies, to act on 
committee recommendations, and to consider requests and concerns from parents, 
students, teachers, and the public.  

ATTACHMENT 15 includes the board’s proposed code of ethics and conflict of interest 
policies. 

 

 

Grievance Process 
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Dynamic Minds Academy firmly believes that adults must be models of good character 
even in the most difficult situations. Should a parent have a grievance concerning a 
particular class or the administration of the school, that grievance should be resolved 
using the appropriate chain of command. Issues that arise in a particular classroom 
should always be addressed to the teacher first, since the teacher always has more direct 
knowledge of the student than anyone else.  

The chain of command refers to parents’ communication of any kind that seeks or 
requires an action on the part of the school regarding their students. Dynamic Minds 
Academy understands that parents will have questions, opinions, and comments that 
need to be expressed concerning their children’s education. Such communications can 
be very helpful to the successful operation of the school. DMA's preference is that such 
communications be expressed initially to the teacher or teachers of the child.  If further 
communication is warranted, the parent should consult the educational director. If 
further communications are warranted after seeing the education director, the parent 
should go to the grievance committee. The governing board’s grievance committee is not 
the first point of contact and, therefore, will refer all communications that require a 
response or action to the appropriate individual(s).  

Teacher—Parents should schedule a meeting with the teacher through the office. Under 
no circumstances is it ever acceptable for a parent to confront a teacher about an issue 
with students present, including his/her own child.  

Education director—If the grievance cannot be resolved with the teacher and the matter 
regards academics or discipline, the parent should schedule a meeting with the 
education director.  

Grievance Committee—If the grievance cannot be resolved after talking with the teacher 
or the appropriate parties, the parent must submit the grievance in writing to the 
grievance committee.  

If a resolution is not achieved by the abovementioned process, two other options are 
available:  

(1) The grievance may be submitted to the governing board in writing. The governing 
board will review the summary and will make one of the following determinations: (1) 
The governing board may decide to support the previous decision; (2) The governing 
board may appoint up to two board members to address the issue; (3) The governing 
board may address the issue in an open board format; (4) The governing board may 
address the issue in an executive session, in accordance with the Indiana Open Door 
Policy I.C. 5-15-1.5.  

(2) Parental concerns and grievances may also be raised during the community 
comments portion of the board of directors meeting. The concern or grievance must be 
submitted in writing, and no more than three minutes will be granted. Grievances or 
discussions involving specific personnel will not be entertained during an open board 
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meeting. Concerns or grievances should be addressed in one of the aforementioned 
steps before using this option.  

Grievances regarding policy should be directed to a board member. Grievances 
regarding an administrator should be directed to the individual first, then in writing to 
the governing board. The governing board and grievance committee will not entertain 
anonymous complaints, nor can they hold information in confidence when it is not in 
the best interest of the school, its staff, or students. If the constituent does not receive 
satisfaction from the governing board and/or grievance committee, then he must 
present his case or evidence to Ball State University. If satisfaction is not received from 
Ball State University, then the complainant must present his case or evidence to the 
Indiana Department of Education (511 IAC 7-45-1 of Article 7).  

School Management Contracts 
 

Julie Gordon contacted Kevin Davis, CEO of Indiana Charters,  in 2015 to begin discussing 
the feasibility of providing a public charter school education at the Hope Source location.  
Those conversations led to initial contacts with charter authorizers and the assembly of a 
board of directors to move forward.  
 
The Charter Friends National Network, in their Guide for Developing a Business Plan for 
Charter Schools, observes that “charter school developers quickly realize that achieving 
their dreams for changing and improving education requires more than innovative 
strategies for teaching and learning. Charter schools have many of the same characteristics 
of start-up small businesses and face many of the same challenges. The greatest strategies 
for teaching and learning won’t have a chance to succeed if they aren’t supported by fiscally 
and administratively sound organizations.”  
 
As a founder of two Indiana Charter Schools in good standing (Options Charter School – 
Carmel, 2002-present) and Options Charter School – Noblesville (2006-present) and as 
COO and CEO of the Indiana Public Charter Schools Association (2012-2014), Kevin Davis, 
as an individual, is one of this state's valuable charter school resources. In addition to his 
personal experience, Kevin has approached other experienced and successful charter 
school leaders to contract with Indiana Charters and provide what we feel is a very strong, 
experienced and trustworthy team to ensure our rapid start-up is successful. Indiana 
Charters worked successfully with Mays Community Academy (2015) and Seven Oaks 
Classical Academy (2016) to provide services in a very unique and cost-efficient way. As a 
homegrown local educational service provider, Indiana Charters seeks to assist 
independent, Indiana charter schools with start-up support, back-office services and 
mentoring. Unlike many ESP's, CMO's or EMO's Indiana Charters has a simple, amendable 
contract that can be terminated for any reason with 60 days notice.  
 
The Indiana Charters management plan is flexible.  As an example, If our position listed as 
"clerical " is filled by a person who has had experience as a registrar and/or with IDOE 
compliance reporting, the model will move aggressively to bringing those services in-
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house, and the contract will be adjusted accordingly with Indiana Charters doing more 
"mentoring" and less "servicing." 
 
Though we have not yet entered into an operational contract with Indiana Charters, the 
board will finalize terms after charter approval.  

 
1. A term sheet setting forth the proposed duration of the contract; roles and 

responsibilities of the school governing board, the school staff, and the service 
provider; scope of services and resources to be provided by the ESP; 
performance evaluation measures and mechanisms; detailed explanation of 
compensation to be paid to the provider; financial controls and oversight; 
methods of contract oversight and enforcement; investment disclosure; and 
conditions for renewal and termination of the contract; 

 
SEE ATTACHMENT 16  
 

2. A draft of the proposed management contract; 
 
SEE ATTACHMENT 16 
 

3. Explanation of the relationship between the school governing board and the 
service provider, specifying how the governing board will monitor and evaluate 
the performance of the service provider; the internal controls that will guide the 
relationship; and how the governing board will ensure fulfillment of 
performance expectations;  
 

Indiana Charters is a vendor, providing services at the request and under scrutiny of 
the board of directors. Understandably, the services are significant and the board 
has committed to building a long relationship as we develop a high-quality charter 
school. However, unlike many CMO, EMO or ESP agreements, Indiana Charters 
offers flexibility through mutually monitoring and evaluating the relationship. We 
agree that among the many goals of the relationship is capacity-building so we can 
eventually loosen the ties and operate at the most efficient level – allowing more 
funds to flow to the classroom and less to operational support.  
 
We will evaluate Indiana Charters annually and report the evaluation in a public 
meeting by June 30 of each year. We have the right to terminate the agreement, 
without financial penalty, by giving 60 days' written notice.  
 
We understand that the board and the Educational Service Provider must be 
especially prudent with financial controls.  All processes will require at least three 
different individuals to be involved from the beginning to the end of each business 
transaction. Indiana Charters will provide qualified individuals to carry out all 
accounting functions and provide training and oversight to school staff.  All 
transactions will require the approval of the Indiana Charters bookkeeper and 
business manager. In addition, the school's designee must approve all transactions. 
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Finally, the Organizer's board of directors will approve all transactions through 
public meeting on a monthly basis. 
 
It the Organizer elects to use credit accounts for travel and emergency situations, 
statements will be examined and verified monthly by both Indiana Charters and the 
Organizer's designee. Credit card transactions expected to be above $250.00 must 
be pre-approved by the business manager, and Organizer's designee must review 
the log monthly. 

An independent accounting firm will be engaged to conduct an annual review of our 
financial procedures, reporting and record keeping. All academic and financial 
records will be maintained in electronic and paper files. Ball State personnel will 
also be invited to review the monthly or annual financial reports as required by 
their governance policies.  

4. Disclosure and explanation of any existing or potential conflicts of interest 
between the school governing board and proposed service provider or any 
affiliated business entities;  
 

The Organizer and Educational Service Provider have no current or potential 
conflicts of interest or common affiliated business entities. 

 
5. Documentation of the service provider’s non-profit status and evidence that it is 

authorized to do business in Indiana. 

See Attachment 16 

Human Capital 
 

Network-wide Staffing 
 
Complete the following table indicating projected staffing needs for the entire network 
over the next five years. Include full-time staff and contract support that serve the network 
50% or more. Change or add functions and titles as needed to reflect organizational plans. 
 
*Note – The proposed model is unique and does not fit the typical pattern of a school 
network. DMA will remain ONE SCHOOL, but will expand to include services at additional 
sites, one each year, beginning in year 3.  
 
Personnell employed through Indiana Charters and contracted through the ESP agreement 
are designated by (IC) at the end of the position. 
 
 

Year Year 1 Year 2 Year 3 Year 4 Year 5 

Number of elementary schools 1 1 1 (2 1 (3 1 (4 
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sites) sites) sites) 
Number of high schools 1 1 1 1 1 

Total schools      

Student enrollment   150 200 250 300 350 

Management Organization Positions 

CEO / Project Coordinator / 
Administrative Mentor   

1 1 1 1 1 

Bookkeeper .5 .5 .5 .5 .5 

Registrar .5 .5 1 1 1 
State, Federal, Authorizer reporting .5 .5 .5 .5 .5 
Special Education Oversight Director .5 .5 .5 .5 .5 
Business Manager .5 .5 .5 .5 .5 
[specify]      
[specify]      

Total back-office FTEs 3.5 3.5 4 4 4 

Elementary School Staff 

Principals      
Assistant Principals      
Add’l School Leadership Position 1  
[specify] 

     

Add’l School Leadership Position 2  
[specify] 

     

Add’l School Leadership Position 3  
[specify] 

     

Classroom Teachers (Core Subjects)      
Classroom Teachers (Specials)      
Student Support Position 1 [e.g., Social 
Worker] 

     

Student Support Position 2 [specify]      
Specialized School Staff 1 [specify]      
Specialized School Staff 2 [specify]      
Teacher Aides and Assistants      
School Operations Support Staff      

Total FTEs at elementary schools      

High School Staff 

Principals      
Assistant Principals      
Deans      
Add’l School Leadership Position 1  
[specify] 

     

Add’l School Leadership Position 2  
[specify] 

     

Add’l School Leadership Position 3       
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[specify] 
Classroom Teachers (Core Subjects) 4 4 4 4 4 
Classroom Teachers (Specials) 1 1 1 1 1 
Student Support Position 1 [e.g., Social 
Worker] 

     

Student Support Position 2 [specify]      
Specialized School Staff 1 [specify]      
Specialized School Staff 2 [specify]      

Teacher Aides and Assistants      
School Operations Support Staff      
Total FTEs at high schools      
Total network FTEs 5 5 5 5 5 

School Staff Structure 
 

1. Complete the table(s) below outlining your school staffing rollout plan for a 
“typical” elementary school and/or a “typical” high school, as applicable.  Adjust 
or add functions and titles as needed. Modify the tables, as needed, to reflect 
variations in school models. If the proposed schools will use a staffing model 
that diverges from the operator’s norm, please explain. 

 
New Elementary School Staffing Model and Rollout 

Year Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

Principal .5 .5 .5 .5 .5 .5 
Assistant Principal       

Curriculum Director 
.5 .5 .5 .5 .5 .5 

On-Site Special Education Director .5 .5 1 1.5 2 2.5 
Add’l School Leadership Position 3  
[specify] 

      

Classroom Teachers (Core Subjects) 2 2 3 4 5 6 
Classroom Teachers (Specials)       
Student Support Position 1  
[specify: i.e., Social Worker] 

      

Student Support Position 2 [specify]       
Special Education Teachers 2 2 3 4 5 6 

Specialized School Staff 2 [specify]       
Teacher Aides and Assistants 2 2 4 6 8 10 
School Operations Support Staff       

Total FTEs 7.5 7.5 12 16.5 21 25.5 

 
 

New High School Staffing Model and Rollout 
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Year Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

Principal .5 .5 .5 .5 .5 .5 
Assistant Principal       
Curriculum Director .5 .5 .5 .5 .5 .5 
On-Site Special Education Director .5 .5 1 1.5 2 2.5 
Add’l School Leadership Position 2  
[specify] 

      

Add’l School Leadership Position 3  
[specify] 

      

Classroom Teachers (Core Subjects) 1 1 2 3 4 5 
Classroom Teachers (Specials)       
Student Support Position 1  
[specify: e.g., Social Worker] 

      

Student Support Position 2 [specify]       
Special Education Teacher 2 2 3 4 5 6 
Specialized School Staff 2 [specify]       
Teacher Aides and Assistants 1 1 1 1 1 1 
School Operations Support Staff       

Total FTEs 4.5 5.5 8 10 13 15.5 

 
 
Explain how the relationship between the school’s senior administrative team and the 
rest of the staff will be managed.  Note the teacher-student ratio, as well as the ratio of 
total adults to students for a “typical” school.   
 
 
The Education Director manages DMA.  This innovative educational model requires 
specific leadership skills. Though the education director receives support from the 
administrative mentorship provided by Indiana Charters, she is clearly the appointed 
leader and manager of the school.  This position requires skillful leadership through 
implementation of the qualities and philosophies that will enable this model to flourish.  
 
Though this is a unique model, the educational director must possess and exhibit 
leadership much like an outstanding school principal. In her publication The 
Principalship: Building a Learning Community, Marsha Speck defined a model for 
school leadership we have used to frame much of our philosophy of leadership qualities 
and expectations.  The focus of this model is that of a “Learning Community” in which 
all stakeholders are encouraged to become lifelong learners that continually embrace 
research and data ultimately driving the curricular decisions that support the generation 
of students that will encompass our future (Speck).   
 
The role of the school administrator, at any level, has changed for the better in the world 
of increased accountability.  The leader of a productive learning community must be 
responsible for four very specific roles.  The first is that of an educator.  All decisions, 
from the vision of the school to daily discipline concerns must be based on what is best 
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for our kids; every decision must concentrate on best practices research.  For DMA these 
best practice models are framed by a project-based curriculum immersion with an 
interdisciplinary focus.  
 
The second role of a school administrator is that of a servant leader.  The true servant 
leader upholds the mission and drives the shared vision of the school community each 
and every day.  This quality of shared vision is defined well in Peter Senge’s The Fifth 
Discipline Field Book. In his description, shared vision is the building of a sense of 
commitment in a group. This is created by developing shared images of the future we 
seek to create, along with the principles and guiding practices by which we hope to get 
there.  The learning community’s shared vision must be clearly established, and the 
community leader, our educational director, must be the guardian of that vision (Senge). 
 
Our educational leader must also be a daily manager.  Someone needs to make sure that 
the lights are turned on every day and the doors are locked at night.  A good manager 
makes every decision with the mission in mind.  However, the ideal manager has the 
ability to plan and organize tasks, as well as the skill to delegate responsibilities to 
trusted organizers among the staff.   A truly focused manager has the ability to make 
critical decisions under pressure that take the needs of all stakeholders into account.  
Furthermore, a superior manager will be sensitive to the emotional concerns of those 
affected by each choice made.    
 
The fourth, and most often neglected, role of our educational director is a commitment 
to inner being.  No individual person can hope to lead a learning community if they do 
not have a commitment to their own physical and emotional health.  A good educational 
leader commands respect when he or she is able to clarify beliefs about schooling and 
learning in his or her presented daily life.  A true leader acts ethically and responsibly at 
all times.  A true leader enjoys, and encourages, meaningful contact with family, friends, 
and cultural activities in the community. Educational director models continued 
scholarship by keeping professionally updated and sharing that research with staff.  
Most importantly, the adaptable principal has the ability to maintain his or her vision in 
an ambiguous world by tapping the inner strengths afforded by humor and experience 
(Sterzing).     
 
Through experience, discussion and study, we fully understand that new charter school 
leaders will be drawn to and energized by philosophy with the best intentions for full 
implementation, but they frequently claim that these visions become impossible to 
implement because of the multitude of other obligations imposing on their time.  
Unfortunately, this can be doubly true in an alternative learning environment where the 
small size and budget stretches the administrative staff even further.   Our 
administrative model is built to optimally segment those tasks so the building leader will 
be able to keep moving toward the ideal vision without being sidetracked by “things” he 
or she always has to do.  As guardians of the taxpayer dollar, our ESP relationship is 
designed to carry forth the tasks that can impede the principal’s first priority, yet 
provide the correct articulation of these tasks for optimal efficiency.   
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The teacher-student ratio for DMA staff and contracted computer-based instructional 
staff will be approximately 1:18. However, when combined with the therapy team and 
staff-student ratio will average 1:5.   
 
Explain the relationship that will exist between the proposed charter school(s) and its 
employees, including whether the employees will be at-will and whether the school will 
use employment contracts.  If the school will use contracts, explain the nature and 
purpose of the contracts.  Provide, as Attachment 17, any personnel policies or an 
employee manual, if developed.   
 
Our employees will be given an at-will employment agreement, as outlined in charter 
school law.  They will receive an updated agreement at the beginning of each school 
year.  They will clearly understand the difference between and contract and an 
agreement.  At DMA the intention is to hire and maintain highly qualified individuals 
with the passion and compassion to effectively execute our vision and mission.  
 
Outline the proposed school’s salary ranges and employment benefits for all 
employees, as well as any incentives or reward structures that may be part of the 
compensation system.  Explain the school’s strategy for retaining high-performing 
teachers. 
 
Employee insurance and benefits will be provided to full-time salaried positions and are 
calculated at 33% of salary amounts.   The average teacher salary of $42,000 will fairly 
compensate teachers who wish to work in an integrated therapy and education model. 
All listed salary positions and hourly positions will ideally receive a 3% raise each year.   
Title II funds will be used for recruitment and retention of teachers. Plans will be 
developed during the application process in year 1.  
 
Describe your strategy, plans, and timeline for recruiting and hiring the teaching staff 
in accordance with IC § 20-24-6, including the school’s plan for hiring “Highly 
Qualified” staff in accordance with the Elementary and Secondary Education Act 
(ESEA).  Explain other key selection criteria and any special considerations relevant to 
your school design. 
 
We will access multiple effective pipelines in scouting talent. Other organizations such 
as the New Teacher Project, Teach Plus, and education students at Ball State University, 
Indiana University, University of Southern Indiana, Hanover College, University of 
Evansville will be accessed on behalf of DMA.  DMA will not discriminate in regard to 
race  or ethnicity during our search. DMA will prioritize any individual who best fits our 
school model and we recognize the importance of recruitment from a diverse pool of 
talent. Moving forward, we will continue to consult practitioners and experts who have a 
clear sense of the school we are establishing, including our wide network of Building 
Excellent Schools and, in turn, talent that aligns with our philosophy and are 
representative of the community. Recruitment for Ye one will begin immediately 
following authorization.  

DMA will: meet all federal requirements of “highly qualified” for each position; verify 
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transcripts, test scores, and other data related to “highly qualified” status; complete a 
criminal background check before finalizing employment contracts; and maintain files 
with up-to date documentation for each teacher. Indiana Charters, in the hiring of the 
computer-based instructional staff, will verify the same requirements to the DMA board 
of directors. 

Outline the procedures for hiring and dismissing school personnel, including 
conducting criminal background checks. 
 

A rigorous interview process, including resume screening, phone interview, 
demonstration lesson with feedback, re-teaching based upon feedback, and in-person 
interview will be utilized to ensure the quality of candidates prior to offering a position. 
The hiring process is designed to ensure we are inviting candidates to join our 
organization who match the following criteria: Alignment – believes in mission and 
our core values; Intelligence - demonstrates capacity to learn and achieve; 
Coachability - takes and implements feedback; Initiative - is action-oriented, exudes 
a sense of energy/urgency; Strong communication – has strong verbal/written 
skills; Mission alignment – keeps highest expectations, relentlessness/grit, no 
excuses; Content knowledge – develops literacy skills in lower grades, content in 
upper grades; Classroom skill – has strong behavior management and delivers strong 
instruction (rigorous lesson plans/assessments); and Team orientation – works well 
with other, with mindset that team trumps individual. Criminal background checks in 
accordance with I.C. 20-26-5-10. 

In the event a teacher or school leader is not performing to standard, s/he will be placed 
on an improvement plan that outlines the specific timeline necessary to make 
improvement if employment at DMA is to continue. While all DMA employees are at 
will, the evaluation cycle creates a fair, transparent process wherein teachers have 
regular updates on their progress and their standing with regards to continued 
employment. In cases where an instructional concern may lead to termination, 
employees will have received frequent observations, feedback, and opportunities to 
improve.  

Explain how the school leader will be supported, developed, and evaluated each school 
year.  Provide, in Attachment 18, your leadership evaluation tool(s). 
 

The Educational director has worked in the therapy/education center of the Hope 
Source for several years.  Support will come from mentoring and consultation through 
seven-day-a-week support and face-to-face meetings at least weekly with our 
educational consultant from Indiana Charters – see Kevin Davis qualifications. The 
leadership evaluation tool has not yet been developed. 

Professional Development 
 

The educational director will ensure that professional development is aligned with the 
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evaluation standards of teachers, educational philosophy of the school, and the required 
measures necessary to elevate student achievement. DMA will strategically rely on internal 
and external professional development to ensure a full, seamless, and highly successful 
implementation of our rigorous academic program. The Hope Source staff will provide PD 
devoted solely to professional development of staff to work effectively with students with 
ASD every other week. The staff will have access to approximately 40 hours of internal 
professional development over the course of the school year.  

Prior to the start of each school year, teachers will participate in a series of professional 
development sessions. In the school’s first year of operations and ongoing thereafter, 
teachers will attend 18 after school sessions of professional development throughout the 
school year, with two full eight-hour days before the start of school. This professional 
development is designed to ensure teachers will be able to: (a) Internalize our 
structured, supportive, and achievement-oriented school culture and produce strong 
academic gains for all students; (b) Establish and maintain a structured, disciplined, 
achievement-focused school and classroom environment that upholds high academic 
and behavioral expectations for every student and embodies the school’s mission; (c) 
Hold each student accountable to behavioral and learning expectations, including 
following and implementing policies for such things as behavior, homework, and 
academic support; (d) Analyze assessment data and use it to craft strategic instructional 
action plans to close skill gaps and accelerate academic achievement; (e) Use Indiana 
Academic Standards, and standards-based and internal standards to develop unit 
assessments, unit plans, and lesson plans that allow students to access and master 
grade-level skills and content each year; (f) Craft project-based (STEAM) lesson plans 
that are rigorous for the grade level and that include sufficient time for independent 
practice and concrete checks for understanding to assess to what degree each student 
met the lesson objective; (g) Serve special needs students appropriately and effectively 
to ensure they reach ambitious academic goals in accordance with their Individualized 
Education Plans; (h) Participate in a professional learning community in which each 
educator is responsible for seeking and accepting critical feedback and support and 
committed to improving professional practices in order to advance student 
achievement; and (i) Commit to upholding the school-family- student commitment and 
expectations defined in the staff handbook and Family and Staff Accountability 
Contract.  

During the week following administration of interim assessments throughout the year, the 
educational director and teachers will participate in a professional development session 
targeted at analysis of interim results. The educational director will facilitate analysis of 
assessment results, identification of trends in student progress and gaps in skills and 
proficiency levels, and creation of instructional action plans for individual students, sub-
groups, classes, and grade levels. At least once a week, the teachers and principal will 
devote an hour to working in professional learning communities, preparing for instruction 
and assessments. During professional development, teachers, led by the educational 
director, teacher leaders and/or outside consultants, will: (a) examine research, 
observation data, lesson plans, assessments, videos of instruction, and student outcomes in 
a strategic focus area for improvement (i.e. phonemic awareness, making inferences); (b) 
model and practice instructional strategies; (c) identify concrete short-term action items to 
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improve their practice; and (d) norm lesson plans and execution. In additional to formal 
annual observations and evaluations, the educational director will observe all teachers a 
minimum of once per week throughout the academic year and provide targeted feedback to 
reinforce effective practices and facilitate improvement.  

Performance Management 
 

It is the goal of DMA that:  
 
• All teachers are proficient in project based (STEAM) instruction and highly 
qualified educators.  
• We give back to the community through service learning projects and 
community service.  
• Our students move to the next level of learning with the will, skill, capacity 
and knowledge to bring about positive change to themselves, others, and their 
community.  
• We create an environment of respect, where everyone is valued and each 
voice is heard.  
• We are transparent and are communicative with students and the families 
we   serve. 
 • We create a community of teachers where everyone is supported and 
encouraged to teach with freedom and creativity.  
• Our budget will continue to have increased income over expenses from year 
to year.  
• We have 60 days cash surplus in reserve by our fifth year.  
• We retain 95% of our students from year to year.    
 

Measures and Assessments for Above Goals:  
 
Teachers will compile an annual self-evaluation that includes teaching goals they met, 
administrative feedback, and an overall school assessment. Parents will be asked to 
complete a survey that measures parent satisfaction and solicits ideas for change and 
improvement at the end of every school year to measure parent satisfaction. DMA will 
collate the information gathered from the teacher self-evaluations and parent surveys 
and evaluate the results for improvement in the coming year. Charter schools are 
schools of choice; their success is reflected in the retention of students. As a measure of 
accountability, DMA will strive for a 95% student retention rate (excluding exiting 
graduates and families relocating out of area). Parents of both returning and exiting 
students will be asked to indicate how the DMA program has met or not met their 
student’s expectations and/or needs. This information will be analyzed and reviewed by 
the Governing Board. DMA will make every effort to provide all stakeholders, especially 
parents, with the progress and development of the school. We will also ask that exiting 
students (and their parents) complete exit interviews so that we may continually 
improve the quality of our school. Finally, we will ask that the Governing Board provide 
an end-of-year evaluation that looks not only at school achievement, but at our fiscal 
accountability and our service to the community.   
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In addition to the mandatory state assessment and testing requirements 
(i.e. ISTEP+, IREAD-3, and ECA, as applicable), identify the primary 
interim assessments the school will use to assess student learning needs 
and progress throughout the year.  Explain how these interim assessments 
align with the school’s curriculum, performance goals, and state 
standards.  
 
Assessment System: The assessment system plays an important role in changing the 
culture of a school to one that focuses on student outcomes and accepting rigorous 
accountability. This focus is driven by “assessment for learning,” which serves to help 
students improve. The key is not merely to determine the current status of learning but 
also to promote greater learning. This important difference includes teaching students 
to understand what the assessment means to them. The key is for students to become 
self-assessors.  

After data-driven instruction, formative assessments will be given to determine areas of 
growth and will be used to continue to identify instructional priorities. Assessments are 
an integral part of the education model because they measure instructional effectiveness 
and student achievement. In particular, formative assessments are the processes used to 
drive instructional practice since they provide a systematic and regular measurement of 
students’ progress in the classroom. Further, timely and specific feedback based upon 
formative assessments of student performance on grade level standards establishes 
individualized goals for all students (Marzano).  

Focus Beyond Mandatory State Assessments: 

•           Pre & Post tests will be utilized to assess knowledge.  

•  Training teachers to utilize depth of knowledge (DOK) questions (Level 1 to Level 

4) to design these formative tests.   

•  Using frequent formative and benchmark testing to continuously adjust 

instruction based on results.   

•  Using data and data walls with all teachers for continuous monitoring of students 
and frequent adjustment to student instruction, especially for intervention 

students.   

•  Developing formative tests matched to specific standards or clusters of standards 

drawn from the Indiana State Standards.    

• 􏰀  Using grade-level teams and vertical teams to dialogue about results—with 
colleagues, parents, and the therapy team.   

  
• 􏰀   Continually providing PD regarding formative and summative assessment and 

how to apply the results to improve student achievement.  The assessments we 
plan to use include NWEA testing in the fall, winter and spring each school year. 
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Academic progress, measurement and evaluation:  

At Dynamic Minds Academy academic progress is implemented within a framework of 
continuous improvement to ensure its validity and the development of supporting tools 
to meet the needs of each individual student. The development of the education model 
was based on Robert J. Marzano’s 35 years of research. Its structure enables 
administrators and teachers to better understand, explain, and predict the elements 
needed to facilitate each student’s mastery of the Indiana Academic Standards. 
Educational best practices, technology, communication, and documentation tools are 
created and revised to support the implementation of the model and ensure that 
teachers have the support necessary to meet the needs of each student. The components 
below create a cycle that teachers follow to ensure students are mastering all of their 
grade level standards in the curriculum.  

Component 1: Baseline Assessment and Data  

Baseline assessment provides all stakeholders with the information needed to identify 
students’ strengths and weaknesses; effectively target instruction; and set school-level, 
classroom-level, and individual student-level goals. This starts at the beginning of the 
school year with the review of students’ scores from the state-mandated assessment of 
the previous school year. Baseline data is obtained throughout the year with standards-
aligned pretests that are utilized prior to each new unit of instruction.  

Component 2: Data-Driven Instruction  

The school’s leaders and teachers will analyze baseline data from the school’s student 
information system and then provide targeted professional development to equip 
teachers with the instructional strategies that best meet the needs of each student. 
Teachers then have the information needed to effectively adjust instructional focus 
through spiral teaching and employ regrouping and other differentiation techniques to 
ensure that each student is making progress towards mastery of specific skills and 
content. By using this innovative approach of data-driven instruction and basing teacher 
support around meeting the needs of each student, the schools will ensure a culture of 
continuous improvement and increased student achievement.  

Component 3: Assessment  

After data-driven instruction, formative assessments will be given to determine areas of 
growth and will be used to continue to identify instructional priorities. Assessments are 
an integral part of the education model because they measure instructional effectiveness 
and student achievement. In particular, formative assessments are the processes used to 
drive instructional practice since they provide a systematic and regular measurement of 
students’ progress in the classroom. Further, timely and specific feedback based upon 
formative assessments of student performance on grade level standards establishes 
individualized goals for all students (Marzano).  

Component 4: Grading  
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Academic grades will only reflect the standards taught. Grading a student’s work solely 
on standards allows the schools to have a true indicator of the proficiency level of 
students since grades will not be skewed by non- academically related aspects such as 
neatness and timeliness. Students will be given enough opportunity to practice what is 
taught and multiple opportunities to master a concept. The school’s grading philosophy 
is described in more detail in Section II of this application.  

Component 5: Reporting  

Formative assessments will be graded at the most specific level of the Indiana Academic 
Standards to facilitate data collection. As the data is collected, it is reported within the 
electronic grade book in various formats for straightforward data analysis. The data is 
then reviewed according to the specified standard for targeting individual student needs 
on specific skill expectations. It will also give teachers, parents, and students access to 
online student data. Student achievement data will be included in each student’s file and 
will make year-to-year evaluation and tracking of benchmarks more efficient. It will also 
provide students, parents, teachers, and administrators with information to make 
decisions about differentiating instruction for each student.  

Component 6: Decision   

Decision is the final action. Based on the data, teachers and administrators will make 
the decision to either move on to a new standard and begin with a baseline assessment, 
or revisit the same standard through data-driven instruction. This allows teachers to 
reach students who need remediation or acceleration through differentiated instruction. 
A unique and innovative aspect of this education model is the fact that the schools do 
not simply move on to the next standard after assessment, but may continue re-teaching 
based on students’ needs. The teacher will re-teach, either by whole-class or small-group 
instruction until all students have mastered the standard.  

The founding members of DMA came together because they feel that they can create a 
great school.  DMA fully expects the curriculum and instructional strategies to produce 
great results. However, if at any time the data supports evidence that the proposed 
curriculum or instruction is not effective, DMA will take immediate action to correct it. 
Potential actions include:  
 
School-wide level:  
 
If we are not successful on a school-wide level, we would look to determine if it is our 
curriculum or our instructional strategies that are falling short. We would continue to 
research the most current best practices in reading, writing, math, science, and social 
studies and modify our curriculum and/or instructional strategies to ensure students 
are successful.   
 
Classroom level:  
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If we are not successful on a classroom level, then we would first look at the practices 
taking place in that classroom (i.e., the teacher). If it appears a teacher is not effective, 
the educational director will implement an improvement plan. The teacher will be 
observed, given feedback, and supported to the fullest extent to ensure steady 
improvement. The amount of time that a teacher is given to improve will depend on the 
initial struggles. If at the end of the improvement plan timeline the teacher is still not 
making gains, the teacher will be removed from the position.   
 
Individual student level: 
 
When an individual student is not successful, the multi-disciplinary team will convene 
to identify the struggles and name the interventions necessary. The interventions will 
depend on the student’s needs. The interventions could be behavioral, academic, or 
social. If, after the interventions are in place, the student continues to struggle 
academically or behaviorally, the multi-disciplinary team will reconvene to evaluate the 
current interventions and identify next steps. The team may propose additional 
interventions or they may refer a student for an educational evaluation.  Corrective 
actions could be triggered many ways. If a student, or group of students, is not 
performing well on an assessment we would assess necessary actions to improve results. 
If multiple students in one class are not performing well, we would investigate if it is 
related to teacher effectiveness or if it is an anomaly with that particular group.  The 
educational director is ultimately responsible for overseeing that the necessary changes 
take place either school-wide, in a classroom, or on an individual level.   

 

Facilities 
 

The current Hope Source facility is 
located at 5450 Boy Scout Road within 
the boundaries of Lawrence Township 
Schools. The building sits on 5 acres 
and nearly 18,000 square feet. It 
contains a 5,000 square foot gym, with 
therapy and recreational equipment 
and 2400 square foot cafeteria and 
kitchen. 

 
 
The Hope source will be moving out of this facility and into a 47,000 sq ft. facility 
facility in May of 2017. It is located at 8350 Craig Street in Indianapolis. Board member, 
Matt Jackson is negotiating the terms of this agreement. When documentation is 
available verifying the new facility acquisition, we will forward to the BSU Office of 
Charter Schools.  
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This facility will be the home of our original therapy provider / partner The Hope 
Source. DMA will contract with The Hope Source for occupancy of the shared facility. 
The Hope Source has met all occupancy standards imposed by state, federal and local 
laws.   
 
More detail is provided in Attachment 20. 
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Start-up and On-going Operations 
 

A detailed start-up plan is provided as ATTACHMENT 21. 

 

DMA will not provide transportation. 

 

DMA will be a tenant of a facility that will have a full security system for entry into the building 

as well as camera security. All visitors will gain access only after being admitted through an 

electronic lock system. Visitors must sign in, state their reason for visiting, receive a visitor’s 

badge, and sign out upon finishing their business at the school.  

 

DMA has completed preliminary work on the following school safety policies: 

 

• Emergency closing of school 

• Fires and explosions / fire drills 

• Tornados and tornado drills 

• Earthquakes and earthquake drills 

• Bomb threats 

• Manmade occurrence drills 

 

These will be updated with acquisition to the new facility. 

 

A list of the types of insurance coverage the school will secure is included in ATTACHMENT 

22. 

 

Operations Capacity 
 

Staffing 

 

The primary responsibility of staffing will be given to the educational director. The educational 

director has worked in a therapy-center environment since 2009. She is highly qualified to make 

the staffing decisions for this unique program. 

 

Professional Development 

 

Professional development will consist of a combination of training from The Hope Source 

resources, licensed professional with a great deal of experience with ASD. Educational 

professional development will be planned by the education director and curriculum director with 

support from the resources of Indiana Charters, our ESP. 

 

Performance Management 

 

While performance management is inherent in working with students with IEP’s part of the 

contractual obligation of Indiana Charters includes that Kevin Davis, an educator with 30 years 
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of administrative experience. Will work with DMA on performance management. Kevin has 

worked with school under the BSU OCS performance standards since 2004. 

 

General Operations 

 

Indiana Charters will manage the back-office, operational services in the same manner as other 

schools in their portfolio. Schools contracted with IC have had no IDOE, SBOA, special 

education, or authorizer compliance notices as of the date of this application. 

 

Facilities Management 

 

The facilities will be managed by the therapy service providers. DMA is a tenant. 

 

  



63 

SECTION 3: BUDGET AND FINANCIAL PLAN 
 
DMA intends to contract with Indiana Charters to establish accounting, purchasing, and 
payroll processes. Indiana Charters' approach is to assist the school in finding the best 
possible administrative staff prior to startup. Depending on the skills of the individuals 
the school hires, accounting processes will be customized to take best advantage of the 
on-site staff. Regardless, all processes will require at least three different individuals to 
be involved from the beginning to the end of each business transaction. Indiana 
Charters will provide qualified individuals to either carry out all accounting functions or 
to provide training and oversight to school staff. Software, forms, and all components of 
the accounting system will be State Board of Accounts (SBOA) compliant and, more 
importantly, will be property of DMA.  
 
Monthly management reports, including a statement of net assets, statement of revenue 
and expenditures, actual vs. budget analysis, and cash flow projections, will be provided 
to school leadership and the board. Indiana Charters will assist DMA in the selection of 
a qualified CPA firm to conduct the annual audit and prepare appropriate non-profit 
informational tax returns. 
 
The State Board of Accounts is the state agency, designated by legislation, with 
responsibility for the audit of public funds received and disbursed by public offices and 
officers, state offices, state institutions, and any other entities receiving or disbursing 
public funds. As part of the annual audit, DMA will contract with a private examiner to 
conduct and annual audit. The auditor selected to perform the annual audit shall be 
required to complete the financial audit, compliance audit and, if applicable, the OMB 
A-133 audit, 
 
We believe, ATTACHMENT 23, “detailed budgets for the operator at network level…” 
does not apply to this model of Organizer / ESP relationship. Indiana Charters is not 
“operator” for any of the schools it serves. Indiana Charters is happy to discuss the 
relationship and scope of services provide to its schools. 
 
The Budget Narrative is included as ATTACHMENT 24.  
 

SECTION 4: PORTFOLIO REVIEW 
 

Indiana Charters provides limited educational services, but does not operate schools. We believe 

this section does not apply to our application.  IC and DMA are, of course open to supplemental 

requests. 
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