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PROPOSAL COVER SHEET & ENROLLMENT PROJECTION

Primary Contact. Identify the primary point of contact for your team. This individual will serve
as the contact for all communications, scheduling, and notices regarding your application. The
Primary Contact should be the user of the team’s CSAPPHIRE account to ensure that your team
receives all general communications promptly.

Note: As with all aspects of your application, names and contact information of the Primary Contact will

become public information.

Primary contact person: Jeremy Williams

Mailing address: 417 Stratford Lane, Schererville, IN 46375

Phone: (day)(508)309-0907

(evening) (508)309-0907

Email address: jewilliams@Ilhacs.org

Primary contact for facilities planning: Jeremy Williams

Phone Number: (508)309-0907

e-mail: jewilliams@lhacs.org

Name ofteam or entity applying: Lighthouse Academies

Names, roles,and currentemploymentofall persons on applicantteam (you may add lines as

needed):

Full Name

Current Job Title and
Employer

Position with Proposed
School

Jeremy Forest Williams

Regional Vice President, NWI

Regional Vice President, NWI

SusanJamback

Chief Schools Officer, LHA

Chief Schools Officer, LHA

Sherri Beshears-McNeely

Director of Student Development
and Engagement, LHA

Director of Student Development
and Engagement, LHA

Tess Mitchner Asinjo

SeniorVice President, Research
Design and Strategy Team

SeniorVice President, Research
Design and Strategy Team

Khori Whittaker

CEO

CEO

Eddie Harvey

Board President, LHANWI

Board President, LHANWI

*Does this applicant team have charter school applications under consideration by any other
authorizer(s) in the United States?  No




Will an application for the same charter school be submitted to another authorizerin the
near future? No

If yes, identify the authorizer(s):

Planned submission date(s):

Pleaselistthe number of previous submissions for requestto authorizer this charter school
over the pastfiveyears, as required under IC § 20-24-3-4. Include the following information:

Authorizer(s):

Submission date(s):

Provide the name and desired opening year for each school included in this proposal
(addinglines as needed).

Model or Focus of Proposed Schools (e.g., Arts, College Prep, Dual Language, etc.), ifany: Arts
Infused, College Prep

Proposed SchoolName | Opening | City or Geographic Opening | Grade
Year Community Grades | Levelsat
Full
Enrollment
Hammond Lighthouse 2016- Hammond, Indiana K-3 K-5
CharterSchool 2017

*Does the school expectto contractor partner withan Education Service Provider (ESP; i.e.
Charter ManagementOrganization or Education Management Organization) or other
organization for schoolmanagement/operation?

Yes

Ifyes, identify the ESP or other partner organization: Lighthouse Academies

Proposed Principal / Head of School Information (forall school(s) proposed to open in 2013; add
additional lines as needed) if known:

Name of proposed Principal Candidate: TBD

Name of School:

Current employment:

Daytime phone: Cell phone:

Email:




School EnrollmentProjection

Provide the followinginformation for each school included in this proposal.

year of opening for each (duplicating the table as needed.)

School Name: Hammond Lighthouse Charter School

Specify the planned

Academic Year

Planned Number

Maximum Number

Grade Levels

of Students of Students Served
Year 1 (specify) 300 300 K-3
Year 2 375 375 K-4
Year 3 450 450 K-5
Year 4 450 450 K-5
Year 5 450 450 K-5
At Capacity (Year 3) 450 450 K-5




PROPOSAL NARRATIVE

Pleaserespond to the following questions, limiting your narrative response to all sections to
75 pages total, excluding attachments.

School Overview

The School Overview should provide a concise overview of the targeted community(ies) and your
community engagement to date; the school design being proposed for replication; the replication or
network growth plan; and the applicant’s performance record and capacity to execute the plan
successfully. The School Overview should address the following

Missionand Vision for GrowthinIndiana. State the mission and vision of the proposed
school(s) and networkas a whole. Provide an overview of the organization’s? strategic vision and
five-year growth plan for developing new schools in Indiana including years of opening; number
and types of schools (grade levels); and projected numbers of students. Briefly describe the
targeted city(ies) or community(ies) and explain how each school would meet identified needs in
its respective community.

Hammond Lighthouse Charter School (HLCS) will openin 2016 dedicated to preparingall scholars for
college and life through arigorous arts-infused program. At HLCS, all students will be taught by a highly
effectiveteacherinanurturingenvironmentand will achieve at high levels. Each student will develop
the knowledge, skills and values necessary for responsible citizenship and life-long learning. The impact
of our collective efforts will fundamentally change publiceducationin Northwest Indiana. HLCS will join
a national network of schools (Lighthouse Academies) sharing the same vision and mission. Leveraging
the power of our Network, we will create athriving community of practice amongteachers andteacher
leadersin Northwest Indianaand throughout the state.

Lighthouse Academies schoolsin Indianaare governed by two organizations: Lighthouse Academies of
Northwest Indiana (LANWI)and Lighthouse Academies of Indiana (LAl), in Indianapolis. We are a firmly
established networkin Indiana with over 10 years of impact. We started Indianapolis Lighthouse and
Gary Lighthouse in 2005. In 2009, we opened our first College Preparatory Academies (CPA), or high
schools, inIndianapolis and Gary. In 2013 we had our first graduating class with graduation and college
acceptance rates that prepared nearly 100% of enrolled students for productive and fulfilling futures.
Our five year growth plan allows us to strengthen our current offerings—our college access and
persistence initiatives will continue to meeting the needs of the community and families of NWI.

We will launch in Haommond with grades K-3and grow to grades K-5.

Student population growth trend in Northwest Indiana:

2015-16 2016-17 2017-18 2018-19 2019-20

1,925 2,125 (HLCS opens, K3) 2,225 2,325 2,425

I Note: The term “organization” as used throughout this RFP applies to any applicant or partnership among groups
applying to replicate a schoolmodel. Thus, it may include an existing school or group of schools proposing to
replicate; an existing school network or education service provider (ESP) applying directly for a charter; a governing
board proposing to contract with an education service provider (ESP); or other entities and arrangements. In the
case of an applicant proposing to contract or partner with a service provider, applicants should provide requeste d
information for both entities if applicable.




Student population growth trend in Indianapolis:

2015-16 2016-17 2017-18 2018-19 2019-20

1,225* 1,325 1,425 1,525 1,625

*Indianapolis Lighthouse CPA East Opens, 8" through 12" grade

Anticipated Population and Educational Need. Describe the anticipated student population,
including geographic preferences (if applicable); students’ anticipated educational needs; and non-
academic challenges the schoolis likely to encounter. Describe the rationale for selecting the
location and student body. Identify any enrollment priorities on which the program is based
consistent with applicable restrictions on enrollment eligibility and selection.

Hammond, Indianais a described by the Indiana Department of Education as a majorcity. The
populationforHammondis 80,830. Of those 80,830 people, the School City of Hommond currently has
13,289 school-age residents. In addition, Hammond Academy of Science and Technology (the only
current charter option forHammond) serves 480 studentsin grades 6-12.

Hammond currently does not have a K-5 charter option forfamilies. Hommond Lighthouse Charter
School would serve 450 studentsin grades K-5 when fully enrolled. Lighthouse Academies currently has
a concentrated Northwest Indianainfrastructure including a Regional Vice President, Regional
Operations Manager, and an Indiana finance team. This combination of opportunity, need, and current
infrastructure will provide Haommond families with aneeded option.

Educational Plan/School Design. Provideanoverview of the education program proposed for
replication. Briefly explain the research base and performance record that demonstrate the school
model will be successful in improving academic achievement for the targeted student population.

Please see Innovation Section and AcademicProgram Section below.

Performance Record

LHA has had graduatingclassesin 2013 and 2014. Graduatesfrom Lighthouse College Prep Academy
(Gary, Indiana) and Indianapolis Lighthouse Charter School have been admitted to leading universities
including Ball State, Georgetown, and Purdue Universities, the College of William and Mary, and many
othercompetitive highereducation institutions. 87% of these students graduated on time and 100%
matriculated to college. These are impressive results considering the targeted student population of
familiesinurban poverty.

e 2014 Four-Year Cohort High School Graduation Rate: 93% in Indianapolis; 84% in Gary
e 2014 College Acceptance Rate among Graduates: 100% in Indianapolis; 92% in Gary
e College scholarships earned/awarded: $3 million dollars awarded to 2014 Graduates

Community Engagement. Describe your approach to community engagement when opening a
school. Describe any outreach you have conducted - and the relationships you have established - to
engage students, parents, and the community for the school(s) proposed in this application. If
possible, provide evidence of support among parents, students, teachers, or any combination
thereof. Describe the plan for future community engagement including any community meetings,
parent/teacher/student input, surveys of prospective stakeholders, etc. you plan to conduct.




LHA's approach to community engagementistowork at the grassrootslevel by identifying local
community groups and civicorganizations that align with the LHA mission and vision and then providing
opportunity and structures within which to partner.

Outreach has beeninitiated to the following groups/organizations:

e Geminus: negotiations are underway to potentially establish and early learning program

partnership

e Indiana Parenting Institute (IPI): IPIis an established partnership already in residence
onsite on our Gary campus. They will co-locatein our facility in Gary to support family
needs in Hammond

e Parentsof East Chicago Lighthouse families

Leadership and Governance. Forany schoolintending to open for the 2016-2017 school year,
identify the school’s proposed leadership team and governing board. (Add lines to this table as

needed.)
Full Name CurrentJob Title and Employer Position with Proposed
School/School Name
Jeremy Williams Superintendent LHA
Bertha Rios Regional Operations Manager LHA
TBD X Principal
TBD X School Operations Manager
TBD X Assistant Principal of Student Services
Robert Prieboy X Regional Director of Student Services
Eddie Harvey Union Representative at Arcelor Mittal | Board President
James Piggee Retired School Principal Board Member
Dr. Kay Ward Retired School Principal/Professor Board Secretary
McDuffie
Eddie Hinton Retired School Principal Board Member
Rita Daniels Counselorand Social Worker Board Member
Department of Child Services
Yvette Irons-Johnson | Banker- First Midwest Bank Board Member
Michelle Maxwell Counselorand Social Worker Board Member
Department of Child Services

Provide, as Attachment 1, full resumes (including contact information) and professional
biographies for the individuals named.

Age and Grade Range of Students to be Enrolled.
Complete the following table for each school to open in 2016-2017. You may duplicate the table as

needed. Remove any rows for grades the school will not serve as needed in each table.

Grade Number of Students
Level Year 1 Year 2 Year 3 Year 4 Year 5 At Capacity
2016-17 2017-18 2018-19 2018-2019
(Pre- (50) (50) (50) (50) (50) (50)
I() %
K 75 75 75 75 75 75




1 75 75 75 75 75 75
2 75 75 75 75 75 75
3 75 75 75 75 75 75
4 75 75 75 75 75
5 75 75 75 75
Total 300 (350) 375(425) 450 (500) 450 (500) 450 (500) 450 (500)

* Pre-school will not be funded through the per pupil allocation

Describe the rationale for the number of students and grade levels served in year one and the basis for the
growth plan illustrated above. Three sections pre grade level also allows for strong teacher to teacher
collaboration and grade level team support.

The number of studentsin each grade inyear one allows for class size of 25. There will be three sections
of grade level groupsin each grade every yearthereafter, allowing foreven growth. Ideally, once a
student enrolls they remain enrolled overthe course of 6 years.

Section 1: Curriculum and Instructional Methods

Education Program

Describe the design and plan for each school for which you are applying, responding to all of the
questions in the subsections below. If you are applying for multiple schools designed around the
same model, simply state so.

Program Overview

Summarize the education program, including primary instructional methods and assessment
strategies, and any non-negotiable elements of the school model(s). Briefly describe the evidence
that promises success for this program with the anticipated student population.

The Lighthouse Academies Education Model attends equally to the academic, social and emotional, and
creative lives of scholarsin and out of the classroom. To that end, each school employs afully -integrated
arts model and social development curriculum alongside a rigorous academic curriculum to wholly
prepare studentsforsuccessin college and ultimately forfuture careerachievement.

Arts Infusion

Arts infusionis an approachin which students engage in the creative processto constructand
demonstrate understanding through the arts. Artsinfusion connects an art formto anothersubjectto
meet evolving objectivesin both disciplines. The infusion of the artsinto the core curriculum increases
studentengagementand helps develop adeeperunderstanding of core concepts, ultimately leading to
increased student achievement. The theories behind an arts-infused education align with the critical
thinkingandrigorlevel expected by the state standards.

In LHA classrooms, the arts are incorporated intwo ways: as a driver of rigorous contentlearning, and
through exposure to relevantart and artists. The arts are used to activate thinkingand priorknowledge,
engage studentsinlearning through visual, kinesthetic, musical, dramatic, and digital strategies, and
assess student understandingin alternative ways.

Evidence in Support of Arts Infusion




A goal of the arts isto connect person and experience directly, to build the bridge between the
verbal and nonverbal, between the strictly logical and the emotional —the betterto gain an
understanding of the whole. (National Standards for Arts Education, 1994)

While learningin other disciplines may often focus on development of asingle skill ortalent, the
arts regularly engage multiple skills and abilities. Engagementin the arts nurtures the
development of cognitive, social, and personal competencies. (Champions of Change, 2000)
When students engage in an artistic process, they are introduced to a particular problem that
doesn’thave asingle solution...The arts are some of our most powerful disciplines forimagining
what might be possible and forthinking through problems democratically. (College Board,
2010)

The four creative practices the arts promote —imagination, investigation, construction of
meaning, and reflection—nurture the effective work habits of curiosity, creativity and
innovation, critical thinking and problem-solving, communication, and collaboration, each of
which transfertoall aspects of learningand life inthe 21°* century. (National Coalition for Core
Arts Standards, 2012)

8" grade and high school students who had high levels of arts engagement were more likely to
aspire to college than were students with less arts engagement. (Catterall, et.al. The Arts and
Achievement in At-Risk Youth: Findings from Four Longitudinal Studies, 2012)

Students who have arts-rich experiencesin school do betteracross-the-board academically and
they also become more active and engaged citizens, voting and volunteering, and generally
participating at higherratesthantheirpeers. (National Endowmentforthe Arts, 2012)

Arts education helps students become better readers and writers...increasing reading readiness
and word fluency in early grades and continues toimprove reading comprehension and writing
skillsthroughout middle and high school. (Arts Education Partnership: Preparing Students for the
Next America, 2013)

Social Development

Steeringthe Social Development of our school communities are the five character traits of our SHINE
program and the supportingactionableskills known as our Habits of Scholars (Active Community
Membership; Critical Thinking; Effective Communication; and Self-Direction & Self-Management).
Together, these attributes and actions foster excellent work among staff and students, and inspire
meaningful contribution to the learning community.

At the base of the social curriculumis the school-wide use of the Responsive Classroom® (K-5) approach.

These programs link directly to academicgoals while building students’ socialand emotionalliteraciesin
community with others.

Evidence in Support of Social Development Programming

To succeedinschool, students need to be engaged. They need to know how to maintain focus
and effortin the face of setbacks, work effectively with others, and be good communicators and
problem-solvers. Social and emotional skills form afoundation for people’s success not justin
school, butas healthy and caring adults, productive workers, and engaged citizens. (H.R.1875-
Academic, Social, and Emotional Learning Act of 2013. 113" Congress- 2013-14)

The test score accountability movement and conventional educational approaches have tended
to focus on intellectual aspects of success, such as content knowledge. However, thisis not
sufficient. If students are to achieve their potential, they must have opportunities to engage and



develop and muchricherset of skills. Indeed, agrowing body of research suggests that non -
cognitive factors can have justas strongan influence on academicperformance and professional
attainmentasintellectual factors. (Promoting Grit, Tenacity, and Perseverance: Critical Factors
forSuccessin the 21°' Century. February 2013. US Department of Education)

e Thetop characteristics looked forin new hires by 276 employerrespondents were all soft skills:
communication ability, astrong work ethic, initiative, interpersonal skills, and teamwork.
(National Association of Colleges & Employers. 2008)

e While credentials (degrees and certificates) are important, itis the development of soft skills
(those thatare more social than technical) thatis critical to developing astrong, vibrant
workforce. (Mastering Soft Skills for Workplace Success.US Department of Labor)

Rigorous Academics

True to ouruncompromisingfocus on preparing every student for college, we have extended our school
year (to 190 days) and school day (to 8 hours). Lighthouse Academies uses a variety of assessments and
data toolsto inform instruction, identify areas of growth, and increase student achievement throughout
the network. Toaccommodate differentlearning styles, classroom instruction includes a mix of whole -
class, small group and individual work.

Primary instructional methods and non-negotiable elements of the LHA educational modelare
represented below. Each column contains LHA non-negotiables butthe degree and method by which
each elementisimplemented can vary.

CORE GUIDED OPEN
All LHA schools will implement Schools will implement, but Schools will implement, but
these components (to be have flexibility in how to have flexibility in how to
implemented with fidelity.) implement (with LHA network implement (with unique
support.) implementation determined at

the local school level.)
Assessment and Data Driven Instruction

e DataDriven Instruction e  Formative and Summative e  Homework
e Report Cards and Progress Assessments e  Weekly Home/school
Reports e Common Core Aligned communication
e LHA GradingPolicy Interim Assessments e  ExitTickets
o NWEA
Standards-Based Planning and Instructional Resources
e Standards-Based Planning e  MaximizingInstructional e Field Experiences
e Backwards Planning Time and Pacing e Technology Integration
e Vertical and Horizontal e Inclusive Model — e Posted Student Work with
alignment —academy and Response to Intervention standards and rubrics
grade level meetings program
e Rubricsinallsubjects e Portfolios

e Literacy Focus

10



CORE

Social Development and Arts Infusion

e LHA Code of Conduct

e CoreValues

e Habits of Scholars: Active
Community Membership;
Critical Thinking; Effective
Communication, Self-
management and Self-
Direction

e  Morning Meeting and
Class Meetings

e Richarts experiences

e Danielson Framework for
Effective Teaching and
Evaluation

e Allteachers observed
weekly and provided
targeted coachingsessions

e Making Families Partners

e  Family-Student-School
Compact

e Ongoing Family
Communication

e Open Door Policy

e CoreValues and Beliefs

e Setting Operational Vision

e Heterogeneous Grouping

e PowerSchool and
PowerTeacher

GUIDED

e Classroom_ Culture
Checklist

e Annual Orientation

e  Adultand Student Dress
Codes

e  Restorative Justice

e Social Contracts -Rules
and Logical Consequences

e Artinfusionincoreclasses

Coaching and Development
e  Weekly professional
development
e Grade Level/Content Area
Meetings

Vision and Mission
e  College Focus
e  Family-Teacher-Student
Conferences
e Home Visits

e  Monthly Family Meetings

Other
e  Coordinating,and Tracking
Assessment and Curricular
Materials

e Coordinating School-wide
Assessments

OPEN

Town Hall Meetings
Student Recognition
MorningRoutine
ClosingCircle

College visits

Arts shows and student

performances

Faculty Meetings

Weekly Communication
with Families

Standards-Based Planning and Instructional Resources

Backwards planning (planning with the end in mind) will be the primary planning methodin all content
areas ingrades K-5. The LHA planningtemplates are designed to ensure success with standards-aligned
instruction and will help to ensure teachers are thinking about both the big picture and the details
necessary to ensure mastery of the standards. Teachers will include specificinformation about
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performance tasks and formative assessments, higher order questioning, and exit tickets to ensure
mastery of content.

Assessment and Data-Driven Instruction

Interim Assessments Aligned to Common Core Scope and Sequence: Acommon scope and sequence
for ELA and mathinstructionin gradesK-5is used to create interim assessments. Acommon scope and
sequence allows schools to measure progress towards common standards and the network as a whole
to identify areas of strength and growth.

Interim assessments aligned to the scope and sequence will mirrorthe rigor levels expected by the
Indiana State Standards. The resources used to create the interim assessments include question banks
from the assessment management system, sample questions from PARCCand Smarter Balanced, and
guestionsfrom Indiana.

The following assessments will be administered at HLCS:

Assessment Grades  Frequency Use

MClass K-2 3x/year The purpose of the mCLASS assessments is to providediagnostic measures
inliteracy and numeracy.

DIBELS K-3 3x/year The Dynamic Indicators of Basic Early Literacy Skills (DIBELS) area set of
procedures and measures for assessingthe acquisition of early literacy
skills.

ISTEP 3-5 Yearly Indiana Statewide Testing for Educational Progress-Plus (usually referred to

simply as ISTEP or ISTEP+) is anannual No Child Left Behind test designed
by the Indiana Department of Education to measure students' mastery of
basiclanguageandscienceskills, particularly reading, writingand
mathematics.

IREAD 3 Yearly The purpose of the Indiana Reading Evaluation And Determination (IREAD-
3) assessmentis to measure foundational reading standards through grade
three. Based on the Indiana Academic Standards, IREAD-3 is a summative
assessmentthat was developed inaccordancewith House Enrolled Act
1367 (also known as Public Law 109 in 2010), which "requires the
evaluation of readingskillsfor students who areingrade three beginningin
the Springof 2012 to ensure that all students canread proficiently before
moving on to grade four."

NWEA K-5 3x/year The NWEA assessments are: Measures of Academic Progress® (MAP®) —
These computerized tests are adaptiveand offered in Reading, Language
Usage, and Mathematics. When takinga MAP® test, the difficulty ofeach
questionis based on how well a student answers all the previous questions.

Acuity 3-5 3x/year The purpose of the Acuity assessments is to providediagnostic measures in
English/Language Arts (ELA), Mathematics, Science, and Social Studies.
Assessment reports providestandards-aligned performancedata, which
supportan educator's ability toinform instruction atthe student, class,
school,and corporation level.

Classroom K-5 Ongoing A formative assessment is a form of assessmentthat educators useto (1)
Formative evaluate where students are intheir learning progress and (2) determine
Assessments whether they are on trackto performing well on future assessments, such

as standardized tests or end-of-course exams.
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Using Data to Drive Instruction: Teachers at Hommond Lighthouse Charter School will not only
administerthe above assessments regularly throughout the year but will also systematically review the
results and use the data to inform theirinstruction. Teachers will do this work collaboratively as
members of instructional datateams (IDTs). IDTs will be organized around grade levels or content areas
such that all teachersteachingthe same orsimilarcontent will be onthe same team. IDTs will meet
everytwoto three weeks and followa structured meeting protocol based on the six-step process
developed by the Leadership and Learning Center. The six steps of this process are:

1. Collectand chart the data

2. Analyze the dataand prioritize needs

3. Establish SMART goals

4, Selectinstructional strategies

5. Determine resultsindicators (evidence thatinstructional strategies were implemented)
6. Monitorand evaluate

Teachers will drive this process, but each team’s work will be supported and overseen by aschool leader
such as the principal orassistant principal. This leader will participatein many of the team’s meetings,
helpthe teamto identify instructional strategies that will effectively address the student learning needs
uncovered by their dataanalysis, and monitor and evaluate the team’s success inimplementing these
strategies and meeting SMART goals.

Duringthe data analysis portion of the meeting (steps 1and 2), teachers will conduct “test-in-hand”
analysis. This means that although they may start by looking at overall scores or proficiency rates, they
will notstop there. Teachers will closely examine the questions, considering what students needed to
know and doto answer correctly and using clues (distractoranalysis for multiple choice; student
answers for constructed response) to identify why students got a question wrong. They will explicitly
make connections between student responses and their own instruction, forming hypotheses about the
causes of student misunderstandings, based onthe precise ways in w hich they taught the standards.

The remaining steps of the meeting protocol (steps 3through 6) ensure that teachers do notsimply
analyze the databut also take action based upon theiranalysis. They set targets for student
performance, agree upon specificinstructional strategies that they will implementin their classrooms to
meetthose targets, and hold each otheraccountable for usingthose strategies and assessing their
effectiveness. This createsadata cycle in which assessmentleads to analysis which leads to action which
leads to additional assessment. Repeated engagementin this process creates a culture of data-driven
instruction and data-driven decision making throughout the school.

Assessment Management Systems: Hommond Lighthouse will use Learning Station to administer
interim assessments aligned to the scope and sequence. LearningStation provides a platformto
administerinterim assessments as well as tools forteachers to create classroom formative assessments
to administertostudentsinbetween the dates of the interim assessments.

13



Coaching and Development

Charlotte Danielson’s Framework for Effective Teaching will guide coaching practices at Hammond
Lighthouse as it has for several years at East Chicago Lighthouse Charter School. The Danielson
Framework provides:

e A commonunderstanding of excellence inteachingand developing the competencies needed to
achieve ambitious results.

e Definitions for highly effective teachingand a common language with clear performance
expectationsforthese teachers.

e Highquality, targeted, differentiated supports to consistently help teachersincrease their
effectiveness.

e Supportsforcoaches toimplementthe LHA Coaching model effectively and help every teacher
meethis/hergoals.

Coachingwill take place between an employeeand his or her direct supervisor, betweenamentoranda
mentee, and between peers. The coaching cycle incorporates the following elements:

e The coaching processis constructed upon trust and permission elicited through relationship
building.

e The coaching processis data-based, focusingas much as possible on objective facts.

e The coach and coachee recognize that problems and needs are opportunities for growth, and
therefore, the coaching process is performance focused.

e The coaching processisintendedto help shift behaviors and underlying beliefs, which means
the coach and the coachee will give and receive feedback and implement a variety of strategies
to make these changes happen.

e The coaching processisaimed at uncovering the underlying cause of a problem —the
knowledge, skill or mindsetthatis holdingthe employee back fromimproving orfrom greater
efficacy.

The goal of coaching at Lighthouse Academies is to foster amutual problem solving of issues toincrease
performance and achievement. This type of problem solving analyzes a situation tofind root causes. The
coach and coachee work togetherto identify and solve challenge areas, professional growth takes place,
and this helps ensure future success. While at times it may be necessary forthe coach to offertechnical
assistance, aquick-fix toa problem, this approach should be used minimally asitdoes not allow for
examination of causes forthe problem orformulation of long-term solutions. The cycle may begin atany

of the stages — planning, working, or reflecting—and the entire processis embedded in relationship
building.

Curriculum and Instructional Design

Propose a framework for instructional design that both reflects the needs of the anticipated
population and ensures all students will meet or exceed the expectations of the Indiana Academic
Standards (described in IC § 20-31-3) and the Common Core State Standards (available at:
http://www.doe.in.gov/achievement/curriculum/resources-implementing-common-core-state-
standards).

14
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As stated above, the Danielson Framework has been adopted by all LHAs and Danielson Domains 1and
3 offera clearand compelling guidance regarding instructional design.

1. Describe the basic learning environment (e.g., classroom-based, independent study),
including class size and structure forall divisions (elementary, middle, high school) to be
served.

Students will be placed in heterogeneous same grade groupings for grades K-5with class size of

approximately 25 students. Within each classroom setting, students will experience some whole group
instruction but will also experience small group cooperative work and independent work time as well.

2. Providean overview of the planned curriculum, including, as Attachment 2, a sample
course scope and sequence for one subject for each division the operator would serve.
Identify course outcomes and demonstrate alignment with the Indiana Academic Standards
and Common Core State Standards.

At all grade levels K-5, Haommond Lighthouse Charter School will teach reading, writing, math, science,
social studies, finearts, music, and physical education. When the school reaches enrollment of 450 and
above, students willalso experience coursesin technology, Spanish, and/ordrama.

Hammond Lighthouse Charter School will offera content-rich curriculum by focusing on the critical
college ready standards from Conley’s College Knowledge:

1. Readtoinfer/interpret/draw conclusions

2. Supportarguments with evidence

3. Resolve conflicting views encountered in source documents

4. Solve complete problems with no obvious answer

Power standards from Common Core State Standards and Indiana AcademicStandards will be identified
for each grade level and contentareaandthen paced out across the yearin the scope and sequence
with accompanying curriculum maps. Based on these maps, teachers will design units of study and write
effectivelessonsthatare designed to ensure that all students are learning each segment of the lesson.

See Attachment 2 for the LHA K-12 English Language Arts and Math Scope and Sequence and the
Indiana Standards K-8 Scope and Sequence.

3. [Ifthe curriculum is fully developed, summarize curricular choicessuch as text book
selection, by subject, and the rationale for each. Describe the evidence that these curricula
will be appropriate and effective for the targeted students.

Please see section 4 (below) for how we will select and adapt curricula.

4. Summarize curricular choices, by subject, and the rationale for each. Include examples of
how these choices align with the mission of the operator, and discuss evidence that these
curricula willimprove academic results with the anticipated student population. Discuss
any substantial variations from the curricula in your established schoolsand the rationale
for those variations.

Teachers at Hommond Lighthouse Charter School K-5will use the LHA Scope and Sequence and
curriculum maps. These maps will be modified, as needed, toaligntothe Indiana AcademicStandards.
Units of study and lesson plans willthen be constructed using "backwards planning" techniques from
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the scope and sequence and curriculum maps. Inaddition, the following curricular resources will be
used inthe creation units of study and lesson plans. Each of these resources hasbeenchosenbasedon
the extentto which they prepare students forrigorous high school and college education and the extent
to whichtheyalign with Indiana AcademicStandards. Teachers will flexibly utilize theseresources. That
is, they will teach to the standards and objectives while adapting the these resources to meetthe needs
of theirstudents as demonstrated on academicdiagnostictesting, through informationincluded in IEPs
and 504 plans, etc.

ContentArea Curricular Resources to Be Used
Imagine It!
Reading Engage NY

Junior Great Books
Leveled Guided Reading Libraries
Lucy Calkins Units of Study
6+1 Writing Traits
Engage NY
Math NumberTalks
DreamBox
Project Lead the Way
Science Engineeringis Elementary
FOSS
History Alive!
The Alexandria Plan published by CommonCore.org

Writing

Social Studies

In creating standards-based unitand lesson plans, teachers will use the following electronicresources to
assistin planning. The LHA national team has reviewed thesesites forrigorand alignmenttothe
Common Core State Standards and Indiana Academic Standards.

English/Language Arts:

e LearnZillion: http://learnzillion.com/teacher/dashboard

e AmericaAchieves: http://commoncore.americaachieves.org/

e lllinois State Board of Education: http://www.isbe.net/common_core/htmlis/resources.htmttela
(ELA Teachingand Learning Strategies section)

e The NYC DOE’s performance tasks:
http://schools.nyc.gov/Academics/CommonCoreLlibrary/TasksUnitsStudentWork/default.ht

e ReadWorks: http://www.readworks.org/books/passages

e LearnZillion: http://learnzillion.com/teacher/dashboard
e KhanAcademy: https://www.khanacademy.org

e |llustrative Mathematics: http://www.illustrativemathematics.org

e AmericaAchieves: http://commoncore.americaachieves.org/
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e The NYC DOE’s performance tasks:
http://schools.nyc.gov/Academics/CommonCoreLlibrary/TasksUnitsStudentWork/default.htm
e Inside Mathematics: http://insidemathematics.org/index.php

e NCTM Lessons: http://illuminations.nctm.org/Lessons.aspx

e Common Core Maps: http://www.commoncore.org/ docs/math/9-12 curriculum_overview.pdf

We choose to utilize the EngageNY curriculum as a primary resource forall grade levels because itis
based on rigorous, college preparatory standards. Additionally, EngageNY has been specifically designed
to meetthe needs of a diverse group of learners who may be up to four grade levels behind as well as
several grade levels ahead of their current grade level.

5. Describe instructional strategies that the operator will implement to support the education
plan and why they are well-suited for the anticipated student population. Describe the
methods and systems teachers will use to provide differentiated instruction to meet the
needs of all students.

LHA teachers are expected toimplement student-centered, data-driven instructionin whole group and
small group settings within the classroom. Teachers will differentiate instruction based on data
collected frominterim assessments, teacher-created checks for understanding, and formal summative
and informal formative assessments. To this end, teachers are expected to use common pedagogical
practices (instructional strategies) to meet the needs of all students. When effectively implementing
these instructional strategies, effective differentiated instruction results.

Expectations forcommon instructional strategies require teachers to provide instruction that
guarantees the following outcomes:

e Teachers make students aware of the standard/skillbeing addressed as teachers make the
purpose of lessons clearto students.

e Teachersenrichalllessonsinall subjects with content related vocabulary and students are
expected to use this vocabulary.

e Teachersinfuse academicrigorinlessons by posing questions and tasks that require deep
thinkingand analysis.

e Studentsare active inall classroom discussions and have frequent opportunity to interact with
and build understandings with peers.

e Allstudentsare cognitively engagedinthe activities and assignmentsin their exploration of
contentat the appropriate level foreach student.

e Instructional groups are productive and fully appropriate to the students orto the instructional
purposes of the lesson.

e Instructional materials and resources are suitable to the instructional purposes and engage
students mentally based on needs of individual students.

e Lessonstructuresare highly coherent, allowing forreflection and closure. Pacing of slessonis
appropriate forall students and differentiated based on student need.
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e Studentsare fully aware of the criteriaand performance standards by which theirwork will be
evaluated and have contributed to the development of the criteria. Rubrics will be used to
assess student productsin all subjects.

e Teachersactively and systematically elicit diagnosticinformation from individual students
regarding theirunderstanding and monitorthe progress of individual students.

6. Discuss the rationale for the proposed educational program, including evidence of results,
especially with comparable student populations, as available. (Youmay refer to your
response to Section 4, “Portfolio Review & Performance Record.”)

Please see Section 4.

College Preparatory Curriculum and Instruction

Research has shown that one of the greatestimpacts on student achievementis the teacher’s
pedagogical style. The college preparatory curriculum and instructional methodology to be incorporated
into classrooms at Hammond Lighthouse Charter School are demonstrated best practices, are research
based and have been provento be effective whenimplemented in urban schools settings.

Intensive readingand math instructionis an essential element of the instructional day at HLCS.
Providing more time forreading and math instruction is essential to providing the skills needed for
college success. Spending more time on the basics, particularly English Language/Arts, Reading and
Math, represents a pathway to higherachievement overall. To excel in all subjects, stud ents must know
how to read, write and have the necessary mathematical skills. The following are examples of the
research basedinstructional strategies that will be implemented at Hammond Lighthouse Charter
School:

Workshop - Differentiated Instruction

HLCS will employ astrong daily workshop model in reading, writingand math. The workshop model
allows students to experience challengethatis appropriate to theircurrent performance level. The
workshop model also allows the teacherto focus on a specific set of learners each day and provide small
groupinstruction. InLighthouse Academies, teachers use current student achievement datato
determine key curricular objectives. The Workshop model and Differentiated Instructionis well-
groundedinresearchandis an understanding of how people learn. Instruction begins with an
assessment of what students already know, and builds new concepts on their existing knowledge.

The workshop model originality formulated by the works of Nancie Atwell, Lucy Calkins, Ann e Goudvis,
Stephanie Harvey, Ellin Oliver Keene, Regie Routman, Katie Wood Ray, Susan Zimmerman and others
have provided us with well documented and researched strategies, approaches and structures that will
supply the foundation for our work. The workshop model is consistent with the authenticexperiences,
complexlearning, negotiated curriculum and metacognitive experiences students will have throughout
theirday. The environment engagestheminthe real work and problem solving of readers and writers
on a daily basis. Thisapproachisfounded uponthe beliefthat students must be actively involved in and
reflecting upon theirlearning.

Differentiation provides students with varied experiences to engage with content. A differentiated
classroom offers multiple ways for students to access content, to process and make sense of the

18



conceptsand skills, and to develop products that demonstrate theirlearning. The following are key
research findings on the use of the workshop and differentiated classroom instruction:

e Studentslearnbestwhen presented with moderatechallenges —not so difficult that the learner
feelsthreatened,and not so simple thatthe learner "coasts" through without having to think deeply
or solve new problems.

e The Readingand Writing Workshop Model has proven effective in schools with high poverty
students. From 2005 until now, NAEP has disaggregated datato show progressintenlarge urban
cities. Fromthe firstresearch in 2002 until the most recent data in 2005, New York City has made a
10% gain on NAEP Readingscores. Itisimportant to note that New York City has 1.1 million children
with 85% of them eligible forfree and reduced lunch.

Teaming

LHA believesinthe power of collaboration among faculty. Teachersinkindergarten through grade four
work collaborativelyingrade levelteams. Weekly grade level team meetings are set up to provide

opportunities forthese teachers towork togetherto plan and implement the curriculum as well as
analyze studentdataona regularbasis.

In grades 4™-5", the teachingteam structure is different, with two teacher contentteams, Humanities
(ELA & SS) and Math/Science. This structure provides developmentally appropriate instructional
structures which allow students to gain important organizational and managementskills. In addition,
thistransition allows the 4™-5"" Team to have increased individual studentinteraction and opportunities
for relationship building. Asstudents progresstothe more rigorous and content-specificcurricula of the
4.5t Team, they will receiveinstruction from content area specialists allowing for more depth of
knowledge.

e The Centerfor Teachingat Vanderbilt University indicates that the advantages of teaminginclude
the potential fordeep studentlearning because of exposure to the connections across the
disciplines of the instructors. Teams needto be well organized and students needto be able to see
connections between disciplines.

e CapellutiandBrazee, inastudy conducted by NASSP, list the advantages of teams as: promotinga
caring environment, creating alearning community, developing theirown curriculum and promoting
decision making and shared governance.

e CapellutiandBrazee listthe advantages of teams as: promotingacaring environment, creatinga
learning community, developing theirown curriculum and promoting decision making and shared
governance.

Heterogeneous Grouping

All core instruction will take place in heterogeneous classrooms. Specificneeds-based instruction occurs
inaddition tothe core programming. Occasionally, an exceptionis made. Forexample, uppergrade
studentsin the readingintervention class may receive the supportin place of the core programs.
Significantresearch has been conducted through the past severaldecades highlighting the value in
groupingstudents heterogeneously in classrooms.
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e Strugglinglearnersare seldom well-served by homogeneous grouping. However, advanced learners
can benefitfromaccelerated classes.

e |n effective heterogeneous classrooms, the needs of all learners are specifically and systematically
addressed.

More Time on Instruction

Educatingour studentsis urgentwork. Based on current 2012 School City of Hommond data available,
the majority of students from the neighborhoods we willbe recruiting will enter HLCS well below the
academiclevels of theirnationaland state peers. Based on school academicdatafrom the mostrecent
ISTEP+ we understand that a significantamount of work will need to be done in orderto enable our
studentsto achieve at or above grade level instead of below grade levels. To ensure thatevery child
masters the work necessary to prepare themforcollege, HLCS will provide more time in school and on
task. Thismeansa longerschool year (190 instructional days) and alongerschool day (8 hours). This
extended schoolday and school year will equate to over 200 more hours of instruction of the students
at HLCS each year. Research on extendinglearningtime for high poverty students supports the longer
day/longeryearaspect of our educational program:

e Learning Time in America (Spring Update, 2013) highlightslegislation by Florida Senator David
Simmons (R-Maitland). The legislation provided funding to add an hour of literacy each day for 100
of the lowest performing elementary schoolsin Florida. Simmons said he drew hisins piration from
a 2007 pilot program that he had put in place while inthe Florida House of Representatives. The
“Plus One” program involved fourschools (one each in Miami, Orange, Gadsden, and Duval
counties) thatall showed significantimprovementinasingle year. “We know these children, if you
givethemextratime, are able todo as well as their peers. Butthey need that extratime,” Simmons
explained.

e Inasurveyconducted by KRC Research and presentedin Learning Time in Americarevealed that
78% of individuals surveyed in February, 2013 agreed that studentsin high-poverty schools can
benefitfrom expandingthe school day or year.

7. Describe any key educational features that will differ from the operator’s existing schools
not already discussed above. Explain why you would implement these different features,
any new resources they would require, and the rationale for the variation in approach.

Please see innovation section below.

INNOVATION (if applicable)

The Office of Charter Schools (OCS) is particularly interested in applicants that propose school
models with strong potential to accelerate student success through dramatically different school
designs, instructional strategies, uses of technology, staffing models, governance arrangements,
family and community engagement strategies, and other approaches.

Summarize the innovation(s) embodied in the proposed school design and/or implementation plan.
The summary should include, at a minimum, the following:
* An explanation of how the proposed model is fundamentally different from typical school
models,
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* Any available evidentiary basis for the efficacy of the model or for the ideas underlying the
model,

* An explanation of how the model will still permit the OCS to hold the operator to the same
high accountability standards to which it holds all authorized schools.

Teaching
N/A
Technology
N/A

Time

N/A

Other Innovations

The three categories above are not exclusive. An applicant may propose a model centered on
innovation in curriculum, instructional strategies, assessment, governance, family and community
engagement strategies, or other areas, or in a combination of two or more areas.

See below.

INNOVATION: Relationship-Based Home-School-Community Partnership

HLCS intends to demonstrate that fundamentally different approaches to student managementand
behavioral consequences can provide students with safe learning environments AND better prepare
studentsto be self-motivated, self-directed and demonstrate increased personal responsibility, atevery
grade level. The approachis grounded in developing respectful and productiverelationships between
students, between staff and students, between staff and families. To accomplish this with students,
HLCS will teach, model, and empower students to exhibit the Habits of Scholars. This will resultin the
following:

LHA Habits of Scholars W hat this looks like in action:

e Each classdevelops their classrules, then student ambassadorsto come to

consensus on a guiding charter document that outlines expectations across

grade levels.
Active Community e Student leaders facilitatetown hall meetings, peer mediation services, or
Membership restorative justice committee meetings recommending peer restitution when
needed.

e Students serviceas tour guides at open houses and during recruitment events.

e Students model and think-aloud when they have solved problems in unique
ways or reached mastery of difficultcontent so that others can learn from them.

e Teachers shareresearchon creativity and brain development to encourage
students to develop a growth mindset where innovation and expansivethinking

Critical Thinking and are highlyvalued.

Creativity e Students roleplayscenarios related to content-specific problems, seeking
various probablesolutionsandlead a discussion on which outcomes make the
best sense and why.

e Student artwork and performances re varied, unique, and expressive.
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e Students use dialogue prompts during daily discussions to disagreeor challenge
a peer’s thinkingand encourage others to contribute.
e Students listen,respond, and negotiate with respect even indifficult
Effective conversations.
Communication e Students create thinking maps or concept maps usingwords and visuals to show
how critical contentideas arelinked.

e Students' oral and/or public presentations incorporate21sr century technology.

e Students explore and practiceconflictresolutionstrategies.

e Students utilize peer feedback and editing protocols (witha rubric) to
strengthen their work and to recognize strengths and opportunities intheir own
and others’ work.

Self-Directionand e Classes discussdesirablecharacter attributes, content-specific

Self-Management thinking/behaviors, or leadership qualities in context of assignments and
projects...which traits scholars will need to practiceand exhibitfor success (or
which they demonstrated inreflection after a taskis complete).

e Student behaviors aredriven by internal controls and intrinsic motivation.

How the proposed model is fundamentally different from typical school models

Typical schoolsrely onrules and punishments to create order. Many traditional schools establish alist
of rulesand publish a corresponding list of punishments, determents, and/or penalties which are
intended to help students decideto behave more appropriately. More "progressive schools" also
reward students who make positive choices assuming that students are motivated by rewards. At HLCS
we fundamentally believethat the culture of school isindeed more healthy, more nurturing, and that
student understanding of their own responsibilities to self and community will be rapidly developed by a
fullimplementation of restorative justice, peer mediation, discipline by dialogue, and logical
consequencesand restitution. And that for us to be able to reach and teach all students, students have
to bein school all day every day. We will avoid all out of school suspensions to the extentallowed by
Drug Free and Safe Schools regulation and Indiana state law.

Ideas underlying the innovation

Theinnovationisgroundedinrestorative practices, a proactive framework based on cooperation,
mutual understanding, trustand respect. In restorative communities, all stakeholders who are impacted
by misconductare involvedin finding solutions to repair harm and restore relationships. Two guiding
principles, specifically, underliethe innovation.

Guiding Principle #1: The school actively creates a positive school climate for all members of the
school community through the regular and ongoing use of restorative practices.

e Alldiscipline and student support staff work on one interdependent team sharing dataand practices
towards a coherent, goal-driven approach
e Teachersand administrators routinely review and discuss disciplinedatain a transparent manner
including:
o Overuse of studentremovals
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o Disproportional use of student removal (based on student group)
o Studentswhoareinchronicviolation of rules
o Teacherswhosubmitfrequentrequestsforintervention
e Teachersand administrators place valueon providing timeforrestorative practicesincluding
discussionsin the classroom about how members of the community should treat one another; time
to share highsand lows of the day; mechanisms for students to check-in with an adult to discuss
problemsthey are facing; and collaborative work between teachers and students to set positive
academicgoalsand establish classroom norms forexcellent work and appropriate behavior
e Beginningofthe yearobservations are focused on varied aspects of discipline, interventions and
classroom climate practicesto ensure all staff are off to a good start

Guiding Principle #2: In response to disciplinary infractions or conflict, the school uses a continuum of
strategies that are restorative rather than punitive.

e Allstaff and students are trained in Social Discipline/ Restorative Conferencing strategies for
handling conflict (discipline circles, restorative chats, fairness committees, and mediated
conferencing, etc.)

e Ongoingattentionis paid to build staff capacity to more fully understand challenging, high need
studentsand address challenging behaviors effectively

e Allindividuals who are impacted by abehavior conflict shall collectively identify the harm done,
develop solutions forhow the harm will be addressed, and identify the needs and obligations of all
involvedinordertoheal andrepairthe situation as fully as possible

e Theschool usesrestorative or positive approaches exceptforthe mostserious and dangerous
offenses when exclusion from school is absolutely necessary to protect the safety of the school
community

The innovation adherestothe Lighthouse Academies School Climate and Discipline Policy andisin step
with the 2014 federal guidelines regarding student discipline and climate.

Explanation of how the model will still permit the OCS to hold the operator to the same high
accountability standards to which it holds all authorized schools.

Hammond Lighthouse Charter School will hold itself to high standards of implementation and we expect
to produce results. The data collected will reflect the mission and intention of school leaders and the
school's Board of Trustees and will provide OCS with concreted measureable data upon whichto hold
the school accountable. We fully expect that our suspension datawill speak foritself.

Pupil Performance Standards

Responses to the followingitems regarding the proposed operator’s pupil performance standards
must be consistent with the Indiana Academic Standards and Common Core State Standards.

1. Describe the pupil performance standards for the school(s) on the whole.
Hammond Lighthouse Charter School will utilize the Indiana Standards as well Common Core. The state
standards have become much more rigorous and are aimed to better prepare all students for college
and will be aprimary source for the establishment of student performance standards.
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2. Provide,in Attachment 3, a complete set of the operator’s proposed learning standards for
one grade in each division the operator will serve. Address the skills and knowledge each
student will be expected to attain by the end of that grade. If the school(s) will serve only
one division, the exit standards provided in response to question 5 in this section will
suffice.

Attachment 3 provides the Lighthouse Academies Scope and Sequence for third grade in English
Language Arts. The students will be expected to masterthe core standards, as defined by the state in
each grade.

3. Ifyouplan to adopt or develop additional academic standards beyond the Indiana Academic
Standards, explain the types of standards (contentareas, grade levels). Describe the
adoption or development process that has taken place or will take place. Select one grade
level and subject area as an example, and explain how these additional standards exceed the
Indiana Academic Standards.

As complementto the rigorous academicprogramming, the LHA Habits of Scholars Rubrichas been

developedto qualify and specify desired mindsets and skill sets scholars need to be successful intheir
work and interactions atschool. The Rubricdefines student-level expectations and clarifies growth
opportunities related to each of the four LHA Habits of Scholars (ACES):

e Active Community Membership

e Critical Thinking & Creativity

e Effective Communication

e Self-Direction & Self-Management

All teachers use the LHA Habits of Scholars as a mechanismto model, explain, and drive scholar success.
For a full description, including content and grade level applications, see Attachment A.

4. Explain the policies and standards for promoting students from one grade to the next.
Discuss how and when promotion and graduation criteria will be communicated to parents
and students.

The policies for K-5 promotion consider many factors such as special education distinction, social and

emotional development, and academic performance of the child. All of theseare criticallyimportantin
making a decision aboutachild's placement. HLCS will be responsive to the needs of the child and will
operate with a flexibility that differentiates forall. If grade retentionis to be consid ered, parents will be
initially notified mid-yearto allow forinterventions to be attempted. Ateam meeting will be convened
to listthe pros and cons of retention. Sample factors to be considered include attendance, pre-and
post-assessment data, student growth from previous years, current grades, attitudes towards school
and schoolingand relationships with peers and adults.

5. Provide,in Attachment 3 the school’s exit standards for graduating students. These should
clearly set forth what students in the last grade served will know and be able to do.
N/A

School Calendar and Schedule
1. Discuss the annual academic schedule for the school. Explain how the calendar reflects the
needs of the educational program. In Attachment 4, provide the school’s proposed
calendar forthe first year of operation, including total number of days/hours of instruction.
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Hammond Lighthouse Charter School will follow a similar calendar to School City of Hammond but will
add additional days. Thisallows forfamilies of siblings attending other Hammond schools to make
minimal accommodations fortheirwork to allow for child care if needed.

Additionally, the school day will be from 8am to 3pm. From 3pm to 4pm, supplemental programming
will be offered as well as supplemental instructional time for students demonstrating need. These
programsinclude tutoring, clubs, and athletics. Transportationwill be provided forstudents enrolledin
the afterschool program. The school year will be 190 days for students to provide additional learning
time.

2. Describe the structure of the school day and week. Include the number of instructional
hours/ minutes in a day for core subjects such as language arts, mathematics, science, and
social studies. Note the length of the school day, including start and dismissal times.
Explain why the school’s daily and weekly schedule will be optimal for student learning.
Provide the minimum number of hours/minutes per day and week that the school will
devote to academic instruction in each grade. Your response should include, in Attachment
4, a sample daily and weekly schedule for each division of the school.

Research on extendinglearningtimeforhigh poverty students supports the longer day/longeryear
aspectof our educational program. (See page 16 for further detail.) Start time for HLCS will be 8:00AM
and dismissal will be 3:00PM. Studentswill receive 90 minutes of both English/Language Arts and
Mathematics/Problem Solving each day. Science and Social Studies willhappen each day for 45
minutes. Additionally, students will receive classes that exposethemto the arts (such as theatre, media
arts/technology, music, orvisual arts) and physical education.

School Culture
1. Describe the culture or ethos of the proposed school. Explain how it will promote a positive
academic environment and reinforce student intellectual and social development.
Please see the Innovation Section.

2. Explain how youwill create and implement this culture for students, teachers,
administrators, and parents starting from the first day of school. Describe the plan for

enculturating students who enter the school mid-year.
Creatingand implementing this culture forstudents, teachers, administrators, and parents from the first

day of operation requires substantial training, development, and support. Restorative Justice training
will be provided foreach of the aforementioned school community members.

For students entering mid-year, they will participate in a 2-day student led enculturation orientation. For
olderstudents, this orientation willinclude partnering new students with studentambassadors, new
students observinginstruction before engagingin classes and student-led tours of the school. Younger
students will be paired with "buddies" in pull out play-based sessions to accelerate the building of
friendships and positive association with the school. Parentswill meetinan afterschool meetingwith
the principal also. Parents may not enroll theirchild until attending a parent meeting with the principal.
Transportation forthe parent(s) can be providedif needed. When students are ready, they will be
welcomedin morning meetings and at town hall meetings.

3. Explain how the school culture will take account of and serve students with special needs,
including students receiving special education services, English Language Learners, and any
students at risk of academic failure.
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The academicculture of Hammond Lighthouse Charter School willbe one that values and fully commits
to the success of every student. Hammond Lighthouse Charter School will serve all students with the
same level of dedication and excellence regardless of need. The staff of HLCS will share one vital,
common belief: all students, regardless of family background, income, race, religion, sex, or health, can
and will learn. Studentsidentified as English Language Learners, special education studentsand
students atrisk of academicfailure will be identified and served. Ourcommitmenttoserve all students
and especially those with unique needs is evidenced and supported by ourregional staffing model. We
willemploy aregional director of special education and aregional coordinator of Title One and Title
Three and Response to Intervention (RTI).

4. Describe a typical school day fromthe perspective of a student in a grade that will be served
in your first year of operation.

A day inthe Lower Academy at Hommond Lighthouse Charter School starts for Juan with a greetingand
a handshake from a school leaderorfellow student ambassadorat the doorto the school. Juanthen
proceeds to breakfast, which ends with morning motivation. During morning motivation, Juan will
participate in cheersand songs that reflect the school’s values. Once Juan arrivesin his classroom, his
teacherleadsthe classina morning meeting. Based on the Responsive Classroom principles, Juan will
greetthe otherstudents, share somethingabout hislife, and participatein ateambuilding activity.

Instructional time begins with literacy. Juan’s teacherwill lead the whole classin adirectinstruction
lesson with objectives involving phonics instruction and reading strategies. Juan will thenworkina
small group on independentreadingand writing activities until Juan’s teacherindicatesitis time for her
to work with his small group. This week, Juanis placedin a group of students with similar needs as
demonstrated on last week's interim assessment data. Math instruction will start with a math Do Now
that stresses practical math application of the content taught yesterday. The teacherthen presentsa
whole group lesson thatlasts just a few minutes sothatJuan can beginto practice the newskill. After
math, Juan attends his physical education class that emphasizes movement through coordination games
and activities. Juan movestolunch and outdoorrecess. Juan’s teacherwill then begin writing
instruction which alsoincorporates social studies contentand arts infusion. Juanis comparing the
pottery of the Incas to that of Native American Indians; he writes and he draws and paints.

At some pointduring the day, probably during small group independent work time, Juan may e xpress
frustration with apeer. The two students are trained in conflict resolution, restorative justice and
restitution and Juan apologizesto hisfriend for "hogging the red paint". They create a planto share the
red paintbrush equally.

In the afternoon, Juan will experience science. This classis anotheropportunity to provide literacy
instruction, while also providing content area knowledge. Further, science and social studies use hands -
on and experiential learning opportunities for students to masterinformation. Today, Juanand his
partnerwill use a tablet to graph data related to their study of weather. Afterthissubject, Juanwill
have a brief fresh fruit or vegetable snack.

The last part of Juan’sinstructional day is workshop time. Duringthistime, Juan willcontinuetowork
with the teacherina small group that targets needed skill development that has been identified by
NWEA data analysisand a reading fluency running record.

26



Juan’sday willend much asit began with a brief class meetingtoreview and reflect onthe day. He will
take a few moments to make sure he has hishomework, abook to read at home, and any notes his
teacherneedstosend home. He will travel home by bus provided by Hammond Lighthouse Academies.

5. Describe a typical day for a teacher in a grade that will be served in your first year of
operation.

Mrs. Holmes moves quickly around the classroom finalizing her classroom set up and preparing
materials forthe day. She writesthe Morning Message on the message board and thinks carefully about
the promptfor the day. Her students are making good progressintheirresponses and she knows that
theirsuccess depends upon the task that she provides. She checks onthe hermitcrabs that she has
broughtin to help withthe day’swritinglesson. Atthe meetingareashe checksthat all of her meeting
materials are available and ready. She provides ateachingspace forthe art teacher, who will be sharing
a quilt project, and gets props ready forthe team building theater activity that will be part of today’s
meeting. Mrs. Holmes chooses aTito Puente CD, the Musician of the Month, and putsitinthe CD
player.

Mrs. Holmes leads the morning announcements and the singing of the daily affirmations. Thenshe
picks up herxylophone and plays afew notes tosignal the reciting of the reading affirmation. The
students stand and recite the reading affirmation which signals the transition to the reading lesson.
Mrs. Holmes passes out picture cards that she has setaside forthe readingwarm-up. The cards have
pictures of words that start with “initial r” — such as run, rake, and rock. She asks studentstosay the
name of their picture with different emotion (sadness, excitement, boredom). She then asks children
what the words have incommon. Childrenrespondthattheyall being withthe /r/sound.

Mrs. Holmes introduces the phonemicawareness activity focusing on blending and segmenting words.
Thenshe reinforcesthe new sound /cj/. She reads a story about JumpingJlack. Afterstudents complete
this phonics component she movesthemontoreadingand responding. She directs studentstogoon a
search for words with the initial /r/ and /c/ sound in their decodable book. Mrs. Holmes pairs students
to partnerread and practice oral fluency. She has carefully decided on the partners ahead of time.
During her lesson planning time she organized pairs which would optimize everyone’s learning
experience.

Next, students choral read sections of abookin preparation foran independent read of the story a few
dayslater. Mrs. Holmes uses large chart paper as the class discusses the book while each student
createsa word web on theirown mini whiteboard recording what they learned. She uses this activity as
a lead into writing workshop. As part of the workshop students are given the opportunity to observe the
hermitcrabs that Mrs. Holmes has brought to school. As the students work Mrs. Holmes circulates
throughthe room and stopsto work withindividuals. She carries a clipboard where she tracks the
individual progress of each student and highlights particular students that she needsto spend time with
today. By usingthe listand the data she collects, she can guarantee that everyone getsfocused
individualtime towork with herat theirlevel.

At the end of the literacy block Mrs. Holmes signals to the students to clean up and head to art class.
She gathers her lesson plans forthe week, samples of student writing, and heads to agrade level team
meeting. Mrs. Holmesand her colleagues are continuing alesson student to ensure thatthe work that
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the students are producingis aligned to the standards taughtand demonstrates rigorous application of
writing skills.

At the conclusion of art class, the students reenterthe classroom and get out their math materials which
include math journals and manipulatives. Nextthe class chorally countsto 100 and claps for each
numberwhichisa multiple of 5. As part of the initial math lesson they work on doubles addition,
practicing as a class and using unifix cubestorepresentthe numbersentences. Then Mrs. Holmes
introduces the song, Numbers Rap. She leads the students through the lines of the songand teaches
themto rap the lyrics as reinforcement to the doubles addition skill. Afterthe class has mastered the
rhythm and lyrics of the song, students transition to their desks to complete the guided class practice.

At the completion of Mathematics, Mrs. Holmes dismisses the students to lunch and recess. In addition
to quickly eating herlunch, Mrs. Holmes uses this time to put away math materials and prepare forthe
afternoon’s social studies lesson. She puts out the book she will read to the class and begins to prepare
paints and other materials that the students will need for their map project.

Students workin small groupsto continue their maps of the continents. They are using varied materials,
such as paint, toillustrate the seven continents on the globe. Mrs. Holmes signals the end of the social
studies activity and small groups work togetherto clean up theirarea. The musicteacherarrivesand
beginsthe musicclass where the groupis learning about dance using concepts of balance and motion.
This activity introduces students to the concepts of balance and motion which they will be studying next
inscience class. The musicteacherencouragesthe childrento use theirbodiesto representthe motions
of pinwheels, roller coasters, and tops as they listen to music.

Mrs. Holmes gathers the class togetherto begin theirend of the day activities. She sharesthisweek’s
additions to the class character cube. She has chosen two students, Destiny and Nicholas to be
recognized by their classmates for demonstrating the quality of respect, the personal quality of the
month. These two particular students have worked hard to understand the quality and she has watched
them carefully tofind the right time to give themrecognition for their efforts. Afterthe student
recognition and group celebration, Mrs. Holmes reviews the homework and reading for the evening.
Students gathertheirhomework folders, backpacks and coats as they listento Tito Puente’s “Salsa
Caliente”. She waits with the students as their parents arrive and shakes each student’s hand as they
leave. Once all of the students have been dismissed Mrs. Holmes begins cleaning up from the day’s
activities and preparing materials for the next day’s lesson. She sitsat herdeskto review curriculum
guides, assessment sheets, and picks up the phone to call a couple of parents. She will be at school fora
few more hours before headinghome.

Supplemental Programming
1. If summer schoolwill be offered, describe the program(s). Explain the schedule and length
of the program, including the number of hours and weeks. Discuss the anticipated
participants, including number of students and the methods used to identify them. What are
the anticipated resource and staffing needs for these programs?
Summerschool will be offered forfourhours each day forfour (4) weeks each summer. Students
needingremediation will be strongly encouraged to attend. The IDOE summerschool grantwill help
coverthe cost of staffingand transportation. NWEA data will be utilized to determine what students
needtoattend. Only highly effectiveteachers will be able toteach in the summerschool program. The
number of teachers needed will be determined by the number of students needing summer school.
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Also, students who are ready for enrichment, determined by NWEA testing, will be provided with the
ability to attend various summer camps throughout the summerschool period.

2. Describe the extra- or co-curricular activities or programming the school will offer; how
often they will occur; and how they will be funded.
Students will have the ability to participate in various co-curricular and extra-curricular programs. The

current LHANWI schools offer programs like Guitar Club, Art Club, Dance Club, Basketball, Track and
Field, Rugby, Soccer, Baseball, and Quiz Bowl. The scheduleforthese offerings may vary dependingon
the age group of the children and activity being offered. All offerings willbe funded throughthe general
fund.

3. Describe the programs or strategies to address student mental, emotional, and social
development and health.
Lighthouse Academies believes that attention to social/emotional and soft skills developmentis as

importantas the academiccurriculum. We support our scholarsin their capacity to engage
collaboratively, be disciplined in theiracademicand personal pursuits, and contribute in meaningful
ways to theircommunity. Steering the Social and Emotional Development of our school communities
are the five charactertraits of our SHINE (Self-discipline, Humility, Intelligence, Nobility, and Excellence)
program and the supporting actionableskills known as our Habits of Scholars (see AttachmentA).
Together, these attributes and actions foster excellent work among staff and students, and inspire
meaningful contribution to the learning community. At the base of the social and emotional curriculum
isthe school-wide use of Responsive Classroom® (K-4), Developmental Designs (6-8), and Advisory (9-12)
approaches. These programs link directly to academicgoals while building students’ social and
emotional literacies in community with others. The LHA Student Development and Engagement (SDE)
Framework (Attachment B) and the LHA Habits of Scholars Rubric (Attachment A) provide vision and
furtherdetail regarding programmingin these critical areas. All aspects of the SDE Framework and
Habits of Scholars Rubric contribute to a healthy school and classroom culture that s distinctly
Lighthouse Academies. Additionally, a school social workerwillbe hired for HLCS.

4. Ifapplicable, describe any other student-focus activities and programs that are integral to
the educational and student-development plans.
N/A

Special Populations and At-Risk Students

Schools are responsible for hiring licensed and endorsed special educators pursuant to law. School
personnel shall participate in developing Individualized Education Programs (IEPs); identify and
refer students for assessment of special education needs; maintain records; and cooperate in the
delivery of special education instruction and services, as appropriate.

1. Describe the overall plan to serve students with special needs, including but not limited to
those with Individualized Education Programs or Section 504 plans; English Language
Learners; students identified as intellectually gifted; and students at risk of academic failure
or dropping out. Identify the special populations and at-risk groups that the school expects
to serve, whether through data related to a specifically targeted school or neighborhood or
more generalized analysis of the population to be served. Discuss how the course scope and
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sequence, daily schedule, staffing plans, and support strategies and resources will meet or
be adjusted forthe diverse needs of students.
While the school isunable to create a complete strategy forserving our stude nts until they are enrolled

and IEPs are collected, we have developed a preliminary plan for meeting the needs of students with
disabilities. HLCS will implement atiered strategy. The school will provide resource help with aspecial
education teacher. Forthe more intensive services such as long-term physical therapy, HLCS will look to
work with third-party contractors to meetthe needslistedin IEP’s. The school will continueto reassess
its special education methods and strategies and may, inthe future, bring certain servicesin-house,
shoulditbe determined thatsuch a change would be beneficial to ourstudents with special needs. A
more definitive strategy for meeting the needs of students with disabilities will be developed after the

specificneeds of these students are identified. We have established asurplusinthe budgetforneeds
that arise once studentsare enrolled.

HLCS will adhere to all state and federal requirements regarding Child Find to meet the State’s
requirements. Thiswillensurethatall potentially disabled children, including those attending private
schools, highly mobile children with disabilities, such as migrantand homeless children, who may bein
need of special education and related services are identified, located and evaluated. Children attending
HLCS who are suspected of beinga child with a disability are referred to the Special Education
Pupil/Evaluation Team. The comprehensive plan for serving students with special needs and those who
have suspected disabilities will be guided by the legal framework established in the Federal laws of the
Individuals with Disabilities Act 2004 (IDEA), The Americans with Disabilities Act (ADA) and the Indiana
State law of Article 7. This Federal and State legislation has provided people with disabilities the right to
have equal access to the same K-12 educational programs as people without disabilities. To accomplish
thistask, IDEA putsan emphasis on requiring schools to provide a continuum of special education
servicesinthe best possible environment. IDEA recognizes that the best possible environment or the
leastrestrictive environment for K-12 students with disabilities is the general education classroom.

The school expectstoserve a studentbody thatis diverse. Inrelation to special needs, usinga
generalized analysis of neighborhoods, economics and IDOE compass data, the diversity is expected to
be similarto the student body at East Chicago Lighthouse Charter School, which has 433 students. The
identified groups thatthe school expects to serve could include:

o Atleast60 studentswith IEP’s

e Atleast20 studentswith 504 Plans

e Atleast125 ELL studentswith ILP’s

e Atleast40 studentswhoare notyetidentified with adisability butare At-Risk
e Atleast 20 studentswhoare identified as Gifted and Talented

The course scope and sequence to appropriately meet the needs of this diverse body of learners will
consist of the following: Course curriculums will be based on Indiana State Standards as well as Common
Core standards. The curriculum within the general education classroom will be based off these
standards. Students within the general education classroom will be expected to show mastery of the
content based of formative and summative assessments. Students who do not show mastery of the
content by theirformative and summative assessments scores will be provided additionalinstruction
eitherwithinthe general education classroom or outside of the general education classroom. The
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structure of the additional instruction, to ensure content mastery, will be based on aResponse to
Intervention (RTI) consistingof Tier1, 2 and 3.

Tier1 level of instruction will be delivered in the general education classroom in consultation with and in
partnership with aspecial educationteacher. Inthis general education setting, appropriate
accommodations may be made to the delivery of the curriculum, this will allow teachers to adjust and
better meetthe needs of the diversity represented within the student body.

Tier2 level of instruction will further address the learning needs of adiverse student body by providing
continued supportand more directinstruction on the content standards. This level of supportwould be
primarily the responsibility of special education teachers, academicsupport coordinators and para
educators. Tier2 level of instruction would be provided in asmall group settinginside or outside of the
general education classroom. The Tier 2 academic groups would consist of 6-12 students. The groups
would be organized by the results of the formative and summative assessment data. Students with
similarneeds would be placed togetherand would be progress monitored by the use of formative
assessments onadaily or weekly basis. Depending on the progress monitoring results, students can be
removed from Tier 2 groups when mastery of content standards is achieved, continue workingin Tier 2
groups or be identified foramore targeted approach ina Tier 3 setting.

Tier3 level of instruction would be provided in asmall group setting outside of the generaleducation
classroomina resource room. The Tier 3 groups would consist of 3-5 students whose academicneeds
wouldrequire instruction thatis specificallytargeted to their needs. Instructionin this setting would be
highly differentiated, focused and targeted to specificand essentialacademicskills. Students receiving
instructionina Tier 3 settingcould have an IEP, 504 Plan, ILP or be identified to be At-Risk. Any student
whose formative and summative assessment data placed themin the bottom 25% of school wide scores
would have the optionto participate ina Tier 3 level of support.

To ensure the success of a student body with diverse academic needs, the dailyschedule will run as
follows: All students should participate in the general education classroom with Tier 1level of support.
Students who are identified through the formative and summative assessment data meetin theirTier2
and Tier 3 groups on a schedule that runs from Monday through Thursday with Friday made available to
allow teachersto progress monitor students. Ingeneral, the Tier2 and Tier 3 groups meetforat least 30
minutes. The Tier 2 and Tier 3 intervention groups consist of both reading and math content. Essentially,
with thistype of intervention schedule studentsin Tier 2receive 30 minutes of readingintervention and
30 minutes of math intervention Monday through Thursday. Students whonee d Tier 3 level of support
receive an additional 30 minutes of reading and 30 minutes of math instruction on the same Monday
through Thursday schedule. Thus resultingin, Tier 3students receiving an additional 120 minutes of
readingand math instruction on the Monday through Thursday schedule.

This staffing model includes special education teachers, paraeducators, asocial worker, and teacherfor
English Language Learnersandis based on the needs asidentified in studentlearning plans and IEP.
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This staffing model utilizes a Professional Learning Community approach with weekly grade leveland RTI
meetings to discuss the progress monitoring results.

2. Explain more specifically how you will identify and meet the learning needs of students
with mild, moderate, and severe disabilities in the least restrictive environment possible.
Specify the programs, strategies, and supports you will provide, including the following:

a. Methods foridentifying students with special education needs (and avoiding
misidentification);
The methodsforidentifying students with special education needs will followthe requirements of IDEA
and the Indiana State law of Article 7. To identify students for special education services, a multifaceted
approach will be utilized.

Student Support Team

The Student Support Team (SST) is another method we will use to identify students with special needs.
While RTl uses an academicmeasure toidentify students who are showing early signs of academic
difficulties, the SSTis a method to take a more holisticapproach in supporting students who need
something differentfromthe general education plan offered. The chart below describes how students
will be broughtintothe SST process. If a scholar still has difficulties after beingin Phase Twofora

prolonged period of time, the student may be formally evaluated (with parental consent) and may get
additional supports, inthe form of an IEP or 504.

Student Support Team Cycle

Action Timeline

PHASE Teacher contacts the special education coordinator. Teacherdescribes
ONE whatis hindering the learning/learning difficulty and strategies you

have tried.
A memberof the SST establishes an observation timeline. 48 hourreplyto
email
Observation —SST membergoesinto the classroom to observe and 1 -2 weeksof
takes notes (must have date, time, and content area). observations
Teacherand SST Member meeting- come togethertotalk aboutthe Withina weeka
child and complete/discuss the Pre-Referral Intervention Manual meetingis planned
checklist, determine next steps strategies/timeline and “meeting” and a follow up
time. meetingis
Meetings are documented (observation dates, next steps, scheduled

strategies/timelineand meetingtime).
PHASE  SST Meetingwith Teacher - nextsteps strategies/timeline and
TWO “meeting” time.

Follow up with teacherto see progress.

The firststepin this process would come from the results of the formative and summative assessments
withinthe general education curriculum. If astudent has math and reading scores thatidentify them for
more support, or scores that show that content has not been mastered, the studentwould be eligible to
receive more targeted and directinstruction as described above. If a studentplacedin Tier3 for 6-8
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weeks did not make appropriate academicgains as documented with the weekly progress monitoring,
thenit may be appropriate toreferthe studentforan evaluation forspecialeducation services. Once a
studentisreferred foran evaluation forspecial education services all of the legal protocols of Article 7
will be strictly adhered. The protocols of forming a Multidisciplinary Team to discuss and suggest the
disability area, completing the required academic, psychological, and behavioralassessments, informing
the parentand receiving parental consent, and operating withinthe 20 or 50 day timelines will be
followed and documented using IndianaIndividualized Education Plan (I1EP). Also note that the
Multidisciplinary Team may also be used to deny an evaluation forspecial education services. All
decisions concerning the identification and services provided by the school will take place within the
case conference committee (CCC) meeting. The members of the CCCwill consist of the Multidisciplinary
Team whichincludes: Parent, Teacher of Record, General Education teacher, Special Education teacher,
Principal, and Psychologist. Related services such as Speech, Occupational Therapy, Physical Therapy,
may also be part of the CCC. The Director of Special Education will also be anintegral part of the CCC,
especially, in cases where expertise, knowledge and e xperience with creating programs for students
with disabilities are required.

b. Specificinstructional programs, practices, and strategies the school will employ to
provide a continuum of services; ensure students’ access to the general education
curriculum; and ensure academic success for students with special education needs;

The Northwest Indiana Lighthouse network will employ a certifie d Regional Director of Special education
and school-based staff which willinclude special education teachers, aides and a Director of School
Culture/Counselor. Tothe maximum extent allowed by each student’s individualized education plan
(IEP) and all applicable federal laws, including the Individuals with Disabilities Act (IDEA) and its
reauthorizations, HLCS will educate students with disabilities in the least restrictive environment with
theirnon-disabled peers. Special classes, separate schooling, or other removal of students with
disabilities fromthe regular educational environment will occur only if the nature or severity of the
disabilityis such thateducationinregularclasses with the use of supplementary aids and services
cannot be achieved satisfactorily. The specificinstructional programs and practices the school will
employ will consist of designing a continuum of services that will be able to take into account and serve
a diverse population. The continuum of services will include the educational environments of the
general education classroom, small group targeted instruction within or outside of the classroomand a
resource room. More restrictive placements and services will be provided as needed. To ensure all
students have access to the general education curriculumitisimperativethat all students regardless of
disability willreceive Tier linstructionin the general education setting. To furtherthe students
understanding and mastery of content standards, students who have special education needs will
receive additional instruction thatis direct, focused, targeted and differentiated for their specific
learning needs. Thistype of Tier2and Tier3 academicsupport system could take place ina resource
room setting whichis outside the general education curriculum or could occur within the classroom
setting. The Tier 2 and Tier 3 support structures would consist of small groupings of students organized
by the results of their progress monitoring assessments.

Specificinstructional programs that would ensure the academicsuccess for students with specialneeds

wouldfocusoninstructional methods and programs thatare researched based to be effective. For
teachingreadingand mathinterventioninTier 2 and Tier 3, would include programs such as:
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READING/ENGLISH LANGUAGE ARTS/ English Language Acquisition

e Read180

e LeveledLiteracyIntervention

e Risinski Fluency Model

e Marzano Supercluster Vocabulary Instruction

e Achieve 3000

e Structured Intervention Observation Protocol (SIOP)

MATH/PROBLEM SOLVING

o |XL
e Dream Box

Alsonote that in relation to the continuum of services, all of the above interventions would be usedin
the general education classroomasaTier 1 support. These interventions would also be utilized in the
Tier2 and Tier 3 groups. In this process, once these supports are used in the general education
classroomthe continuum of services willhave ahomogeneity thatis based off of the concept of
Universal Design.

c. Plans for monitoring and evaluating the progress and success of special education
students with mild, moderate, and severe needs to ensure the attainment of each
student’s goals as set forthin the Individualized Education Program (IEP);

The plans for monitoring and evaluating the progress of studentsin special education will start with
establishing baseline dataon which to create effective and individualized goals. This baselinedataisa
requirement notedinArticle 7andis an essential component of the IEP. Student goals will be created
from the results of the formative assessments, psychological and behavioral evaluations. In this process,
student goals will be specific, measurable, and attainable within the terms of the goal. The student goals
will also contain objectives and benchmarks that will function as a guide to keep the students’ progress
on track. All of this data isa requirement of Article 7and will be documented using IIEP.

Progress monitoring reports on the students’ goals will be provided to parents a minimum of 4 times per
yearand will be included with the information sent home with student report cards. The progress
monitoring datawill be made available to parents at the students’ case conferences, parent /teacher
conferencesand atany time a parentrequests a progress monitoringreport onthe students’ goals.

The method to ensure that students with disabilities are progressing on theirgoals willbe the same for
students with mild, moderate orsevere needs.

Students who have disabilities will receive additionalacademicorbehavioral supportinTier1, Tier2,
and Tier 3. As part of the overall intervention cycle, progress monitoring will take place once perwe ek
to assess student growth. If students are hitting their benchmarks, then the student will be considered
on track to attain the goal. However, if the studentis showing no growth, or progress toward hitting the
benchmarks orattainingthe goal, then the teacherwill consult the Multidisciplinary Team to discuss
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alternative approachestoinstruction. The teachers will also utilize a Professional Learning Community
approach with weekly grade level and Rtl meetings to discuss the progress monitoring results.

The only caveat here would be that students with severe needs will have goals thatare designed to their
level of instruction, which may or may notalign to grade level standards. In cases of students with

severe disabilities all decisions will take place within the CCC, to determine appropriate progress toward
goals.

d. Plans for promoting graduation for students with special education needs (high
school only); and

N/A

e. Plansto have qualified staffing adequate forthe anticipated special needs
population.

The plansto have qualified staffing for the anticipated special needs population willrequire
administrators to hire special education teachers with the appropriate licensure. The areas of
anticipated need would require that the staffis licensedin the areas of:

e SpecificLearningDisabilities
e Emotional Disabilities

e Mild Disabilities

e Moderate Disabilities

Anotherareaof anticipated need willbe inthe area of Autism. To prepare for the staff for this area of
disability, the Director of Special Education will provide professional developmentthrough aconnection
to the Indiana Resource Center, specifically the HANDS; Autism Resource Center.

3. Explain how the school will meet the needs of English Language Learner (ELL) students,
including the following:

a. Methods foridentifying ELL students (and avoiding misidentification);

b. Specific instructional programs, practices, and strategies the school will employ to
ensure academic success and equitable access to the core academic program for
these students;

c. Plans for monitoring and evaluating the progress and success of ELL students,
including exiting students from ELL services;

d. Means for providing qualified staffing for ELL students.

English Language Learners at HLCS

HLCS will serve any and all students with limited English proficiency (English Language Learners, or ELLs)
using structured English language immersion so they achieve proficiency in the English language as
quickly as possible. The school shall comply with all applicable laws including Title VI of the federal Civil
Rights Act of 1964 (as amended) and the federal Equal Educational Opportunities Act of 1974.
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Students at HLCS with limited proficiency in English will achieve proficiency in the English language as
quickly as possible through the use of the school’s services and teaching methods. HLCS will ensure that
ELLs are not excluded from curricular and extracurricular activities based on an inability to speak and
understand the language of instruction. ELL students will not be assigned to special education because
of theirlack of English proficiency. Parents whose English proficiency is limited will receive notices and

information fromthe school in their native language. Parental outreach may also be conducted through
home visits by a school official and an interpreter.

HLCS will use the following process for identifying ELL students as follows:

e A Home Language Survey will be usedtoscreenall new enrolleesinthe school for potential limited
English proficiency.

e Ifthe student’shome language is one otherthan English, school staffshall conduct aninformal
interview inthe family’s native language and English.

e [fthe student’sfamily speaksalanguage otherthan English athome according to the Home
Language Survey, the school will administer the WIDA-APT, an ELL screeningassessment. If the
studentscores below the established cut-off point on that test, the studentis classified asan ELL
student. If the student scores above the established cut-off point on the written test, the studentis
determined nottobean ELL student.

e OnceELL studentsare identified, the ELLteacher, Coordinator of Title Programs, and a translator
will hold an annual meeting with parents of ELLstudents. The purpose of the meetingisto make
parents aware of the following: theirchild’s status as an ELL student, and ELL student programs
available at HLCS.

e TheELL coordinator/teacherat HLCS will then provide services to the student to meet his/herneeds
indeveloping English language proficiency. Progress willbe monitored with students identified as
ELL on a yearly basis using the ACCESS.

e The school will directly provide or make referrals to any additional support services that may be
needed by ELL studentsin orderto achieve and maintain a satisfactory level of academic
performance. Such services may includeindividual counseling, group counseling, home visits, and
parental counseling. The school is prepared to address the needs of students who are struggling
with the structured English immersion program by providing pull-out instruction and/or push-in
services, depending on the needs of the particular student.

4. Explain how the school will identify and meet the learning needs of students who are
performing below grade level and monitor their progress. Specify the programs, strategies,
and supports youwill provide for these students.

See Student Support Team section above.

5. Explain how the school will identify and meet the needs of intellectually gifted students,
including the following:
a. Specificinstructional programs, practices, strategies, and opportunities the school
will employ or provide to enhance their abilities;
b. Plans for monitoring and evaluating the progress and success of intellectually gifted
students; and
c. Means for providing qualified staffing for intellectually gifted students.
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All studentsin kindergarten will be considered and assessed for high ability program servicesinthe
spring of each year. Approximately 5- 10% of the kindergarten student population will be selected for
high ability services. Hammond Lighthouse Charter School willuse the NWEA assessment as a universal
screenerforadmissionintothe high ability program. Teacherrecommendations and observations will
be includedinidentifying high ability students. Otherdata pointssuch as grades, and performance on
Acuity, DIBLES, and otherformative and summative assessments will be taken into consideration. In
addition, parents willhave the opportunity to nominate students for high ability services. All students
will be reevaluated in the spring of second and fourth grade to ensure correct placement.

Hammond Lighthouse Charter School will use cluster grouping to address the needs of high ability
students. Ina clustergrouped classroom, those students identified as high ability are clusteredina
mixed-ability classroom. Teachers will make accommodations for high abilitystudents by compacting
the curriculum, providing differentiated tasks, using flexibleinstructional groupings, and creating
independentinvestigations and projects. Teachers who are assigned cluster grouped classes will receive
guarterly trainingfrom acoach thatis licensed in high ability and has experience teaching high ability
students. The progress of high ability students will be monitored through dissection of NWEA, Acuity,
and ISTEP data. Teacherswill alsouse DIBLES, runningrecords, and teacher created assessments to
monitor progress.

Admission Policy and Criteria
1. Explain the plan forstudent recruitment and marketing that will provide equal access to
students and families interested in the new school. Specifically describe the plan for
outreach to families in poverty; academically low-achieving students; students with
disabilities; homeless students; and other youth at risk of academic failure.
HLCS will attempt to recruit through marketing material, recruitment fairs and through community

partnerships and will not be satisfied until we have reached all Hommond neighborhoods. Families will
be provided transportation forschool tours and to recruitment events as needed. We have learned
through experience in ourotherschoolsinIndiana, that our most effective outreach activities are those
that occur in settings where school leaders can talk directly with parents, thus we rely mostly on direct
contact with families though doorto door campaigns, as guest speakersinlocal churches and civic
organizations, and through employer connections. Ourleadership team drives parents to the school if
needed, parents are provided with bus passes, and we have, attimes, bussed parent groups to the
school. Parentability to getto the school will not be a roadblock to enrollment because we do not allow
it to be a limiting factor.

Our message to parentsincludes encouragement to consider our school for the quality of programming
that we provide, but especially if their current school experience indicates that theirchildis not
experiencing success. We warmly welcome students experiencing academicstruggle, thosethat are
underinvestinginlearning (likely they are bored), students with poorattendance patterns and those
who do not associate with aneighborhood school due to crisis with housing. We let parents know that
we provide all school supplies, help with uniforms and transportation for homeless students. Asa
charter school, HLCS will follow all state laws foradmission as it does at the otherfour Lighthouse
Academies campusesin Northwest Indiana.

Indiana Parenting Institute will be an additional key outreach partnerin then enrollment of Hammond
Lighthouse CharterSchool. They will rely on local partnerships and relationships to help us reach all
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interested families. Additionally, Lighthouse Academies has a waitlist of approximately 300studentsin
neighboring East Chicago. Many of these students will be able to attend Hammond Lighthouse Charter
School if they choose to do so and we will provide transportation.

2. Provide,as Attachment 5, the school Admission Policy, which should include the following:

a. Tentative dates forthe application period and enrollment deadlines and procedures,
including explanation of how the school will receive and process Intent to Enroll
forms;
A timeline and plan for student recruitment/engagement and enrollment;

c. An explanation of the purpose of any pre-admission activities for students or
parents; and

d. Policiesand procedures for student waiting lists, withdrawals, re-enrollment, and
transfers.

Student Discipline
1. Describe the philosophy of student discipline that supports yourschool model. Discuss how

parents will be informed of the school discipline policy.
LHA's progressive philosophy of student discipline supports the studentand the entire family and is
aligned with our mission to change the lives of families livingin underserved urban communities and is
relationship based ratherthan rule and policy based. Our model intends to break the link between
dropouts andincarceration and prepares studentstolead productive lives through college access. This
successis brought about, in part, by fully developed home/schoolrelationships. In this model, parents
become more comfortable in ourschools and with our staff and teachers rely on student relationships
as the first pillarin managing students. This positive relationship with parentsis extended to parents
who become valued partners. The previously established partnership with Indiana Parenting Institute is
a keyleverin establishingarelationship-based approach to student managementand development of
family partnerships. IPIservesasaliaison betweenthe school, individual parents and parent groups.

LHA makesthe LHA Scholar Family Handbook available intwo formats. Parents can access the
handbook online or can receive a hardcopy, if requested. All parents are required tosignforms
associated with receiving the handbook and various policies require parent signature. Studentsand
Parents/Guardians sign a compact that describes mutual expectations. Students and Parents/Guardians
alsosignthat they have read and understand the guidelines in the Student Family Handbook.

In additiontoreceivingthe handbook, parents will be oriented to school discipline policy during pre -
openinghome visitsand/or pre-opening family orientations. In addition to beinginformed, all parents
will be presented opportunities to engage with Indiana Parenting Institute where Pl works with
individual parents and parent groups to help them understand the intent of the LHA approach to
studentdiscipline.

See also Attachment 6

Parent & Community Involvement
1. Describe the role to date of any parents and community members involvedin developing

the proposed school.
The Indiana Parenting Institute (IPl) is partnering with LHA on the Hammond Lighthouse Charter School

(HLCS) proposal. Executive Director Laura Wynn and Marketing DirectorJenaBelleza have been
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involvedssincethe initial ideation. They have been essential partnersin helpingto create a framework
for a school that will be community based and centered. They have metwith Lighthouse Academies
several timesandare involved in the composition of this application, specifically in the innovation
section and parentinvolvement.

2. Describe how youwill engage parents and community members from the time that the
operator is approved through the opening of school(s).

LHA will engage parents throughout the startup process of HLCS. We will consult our current Hammond
families who have children enrolled in another Lighthouse Acade my of Northwest Indiana and seek
feedback on marketing strategies, seek advice on desirable community partners and will appoint a
Hammond parentto the board. Parentinvolvement will continuethroughout the startup processas
parents will be invited to participate in parentforums and serve asinterviewpanel membersin key
school leadership hiring. Parents willalso be asked to assist in marketing the school as we know that
parent-to-parent marketingis ourbestand most effective vehicle for spreading the word about the
benefits of joining the LHA family.

3. Describe how youwill engage parents in the life of the school (in addition to any proposed
governance roles described in Section 2 below). Explain the plan for building family-school
partnerships that strengthen support forlearning and encourage parental involvement.
Describe any commitments or volunteer activities the school will seek from, offer to, or
require of parents.

Parents will be asked to serve voluntarily inanumber of roles. First, asambassadorsfor the school, they
will serve asimportantliaisons between the school and the local community. School leadership will
welcome introductions into churches, communitycivicgroups, and neighborhood organizations as
arranged by parentambassadors. Parents will also welcome to supportinstruction once they have been
properly trained. Assuch, parents can serve as partnerreaders, assistin art class, help display student
work, make calls to parents to encourage participation in upcoming events, and mostimportantly, they
can helpto bridge the home/schoolgap by advocating the parent and student perspective. Parents will
beinvited to attend monthly parent meetings wherethe agendais determined by their expressed
needs. Parental involvement overtime will be honored by public recognition of parents who reach
milestones with Hammond Lighthouse Charter School. Parents who continuously enroll their children
year after yearwill become Legacy Parents and they will be recognized fortheircommitmenttothe
mission of LHA and will be viewed as valuable partners with the school. Parentswill be expected to
voluntarily attend quarterly student-led parent conferences. The conferences will furthersupportour
students as they display self-direction, effective communication and display a clearsense of the value
and application of theirlearning. We hope to establish a parent-run uniform swap shop and establish a
Teacher Advisory Board and Parent Advisory Board (TAPAB).

4. Discuss the community resources that will be available to students and parents. Describe
any partnerships the school will have with community organizations, businesses, or other
educational institutions. Specify the nature, purposes, terms, and scope of services of any
such partnerships, including any fee-based or in-kind commitments from community
organizations or individuals that will enrich student learning opportunities. Include, as
Attachment 7, existing evidence of support from intended community partners such as
letters of intent/commitment, memoranda of understanding, and/or contracts.

HLCS has determined to incorporate family engagement and relationship as acore componentinits
educational model. With the goal of family engagementintegrated (and integral) to the school, HLCS has
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decided tolocate a community partner within the school that will occupy a dedicated Parent Resource
Center (PRC).

Indiana Parenting Institute (IPl) operates a parent education and resource center headquarteredin
downtown Gary that has been serving the families of Northwest Indiana (NWI)fornearly 10 years. IPlis
familiarwith the needs and assets of the families Lighthouse will be servingin Hammond, and has the
experience and expertiseto best work with these families to achieve desired outcomes.

IPIcurrently provides parenting education and resource allocation to the Truancy Court program in

Gary, IN, as well as beinga current Lighthouse Northwest Indiana community partner, providing the
afterschool program at Gary Upper Academy campus. This afterschool program works with behaviorally-
challenging students and their parents toredirectand expand their options towards more productive
and effective expressions of frustration, hurt, and/or boredom —three main triggers of urban youths’
adverse behaviorstoday.

IPland Lighthouse of Northwest Indiana acknowledge that successful outcomesin urban schools today
require taking all outside influencesinto consideration. The impact that family, community, culture, in-
school relationships (interactions)are having on students’ education must be incorporated into all LHA
decisions regarding curriculum, operations, etc.

Therefore, Lighthouse Academies of Northwest Indiana has determined to enrich studentlearning
opportunities forthe demographicitserves by investingin a Coordinator of Family and Community
Partnerships (CFCP) office/departmentin each of its schools, making family and community outreach
and engagement systemicwithinits school structure. Andin partnership with LHA, IPl will be engaged to
build, staff, train and manage CFCP Outreach’s day-to-day operations.

CFCP Outreach will serve two functions:

1. Developadultcapacity forpartnershipslinked to learning that support student achievementand
developmentand share responsibility for student outcomes (leading to engagement), and

2. ConnectLHACS' families (whichincludes LHACS’ students) to resources and servicesin the
community through LHACS’ onsite Parent Resource Center which will result from this partnership.

Parent Resource Center

The Parent Resource Centeralso servesas a tool to increase community engagement with the school. As
a community referral instrument, not only will it make families more aware of whatis available tothem
inthe community, butitwill also provide the community with opportunities to bring theirservicesinto
the school, allowing Lighthouse Academies of Northwest Indiana to significantly extend the academic
optionsitcan offer/provide to the familiesit serves.

For example, IPlisknown for developing classes geared around client requests by combining one of its
evidence-based parenting programs with a personal or professional life skills training opportunity like
jobskills, college readiness, healthy home management safety, or budgeting. If parents are struggling
with managingtheirdollarsinarecession (whenresources are limited and are thus more costly), then
IPlcreates a class that combines parenting and financial skills acquisition. The financial skills component
gets outsourced toa community partnerto conduct, such as a bank (who provides thistraining forfree),
while IPI conducts the parenting skillscomponent. IPlis looking to incorporate this conceptinto the
CFCP Outreach’s operations. Asaresult, Lighthouse Academies of Northwest Indiana is looking to build
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an extensive community resource network through its CFCP Outreach department with partners such
as:

o Purdue-Cal University and Calumet College of St. Joseph for college credit/college level course
options
Labor unions and the Chamber of Commerce for career skills-building course options
Boys & Girls Clubs of NWI, Communitiesin Schools, and other youth-serving organizations for
afterschool partnerships

o Hammond Clinicand other healthcare providers for healthcare education for LHACS’ families, staff,
students, and the community —even free/reduced healthcare opportunities

o Purdue CalumetExtension and otheradult education programs for life skills options like cooking and
organization, and for livelihood options like career (preparation) assistance and financial assistance.

Another part of “connecting families to resourcesin the community” is gettingto know the community,
establishing relationshipsin the community, and establishing LHA brand/name/reputation/presence in
the community. CFCP Outreach will follow the model established by IPI, representing LHA in support of,
or as a sponsor of, local and countywide community vendor events, promoting and positioning
Lighthouse Academy service so that HLCS becomes known as an institution that cares deeply about
servingthe entire Hommond community.

CFCP Outreach will place great emphasis on community partnerships, as LHA believes sustainabilityand
successful outcomes are best achieved through active, respectful and effective partnerships. Asare sult,
each LHA partnership willbe assessed individually; thatis, each partnership’s nature, purpose, terms
and scope of services will depend onthe needto be filled (the service being requested). Therefore,
terms, forexample, can go from one session to impart specificinformation to staff, students or their
families (like “How Expungement Works”) orup to a one-yearskills-building offered for staff, students
and theirfamilies (ie. Lighthouse Academies of Northwest Indiana After School Program).

LHA firmly believes that the concept outlined here is the best, most comprehensive, meansto realize its
goal: to prepare LHA students forcollege and for life, developingin them the knowledge, skills, and
values necessary for responsible citizenship and lifelonglearning.

See Attachment 7

Educational Program Capacity
1. For any school expected to open forthe 2016-2017 school year, identify the key members of

the school and management team’s leadership. Identify only individuals who will play a
substantial and ongoing role in school development, governance and/or operation, and will
thus share responsibility forthe schooland/or network’s educational success. These may
include current or proposed governing board members, school leadership/management,
CMO management, and any essential partners who will play an important ongoing role in
the school’s development and operation.

Describe the team’s individual and collective qualifications for implementing the school
design successfully, including capacity in areas such as:

e School leadership, administration, and governance;

e Curriculum, instruction, and assessment;

e Performance management; and
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e Parentand community engagement.

Describe the group’s ties to and/or knowledge of the target community.

Member

Jeremy Williams

11 years as teacher,
principal and network
leader

Ed Harvey

7 years as Founding
NWI Board member

Sue Jamback

39 years as teacher,
principal, national
reform consultant, and
networkleader

Khori Whittaker

14 yearsteacher,
community advocate,
networkleader

Tess Mitchner Asinjo
21 years as teacher,
principal and network
leader

Bertha Rios

Role

Superintendent, LHA

Board Chair

Chief Schools Officer,
LHA

Chief Executive Officer,
LHA

Director of LHA
Research,
Developmentand
Strategy Team

Regional Operations
Manager

Community/Education
Connection

Native of NWI

Native of
NWI/Community
Advocate

Served LHA in NWIfor
7 years

National Education
Reform Leader

PriorPrincipal at
CharterSchool in East
Chicago

Foundingstaff member
of Each Chicago
Lighthouse Academy,
longtermresident of
NWI.

Qualifications

School Leadership,
Administration,
Governance

Local Business Leader,
Parent, Parentand
Community
Engagement,
Governance
Experienced Charter
School Leader,
Performance and
Management

Experienced College
Access Leader,
Administration

Experienced Charter
School and National
Network Leader,
Curriculum, Instruction
and Assessment
Parentand Community
Engagement,
Operations

2. Describe the operator’s current or planned process for sourcing and training potential
school leaders for schools opening in subsequent years. Explain how youhave developed or
plan to establish a pipeline of potential leaders for the network as a whole. If known,
identify candidates already in the pipeline for future positions.

LHA relies on two strategiesforsourcing and preparing potentialschool leaders. Ourinternal process
allows for successful teachersto climb the leadership ladder after exhibiting instructional excellence as a
teacher. Successful teachers, who aspire to lead schools, can continue to serve theirschools outside of
the classroom as assistant principalsand/or Director of Teacher Leaders. Inthisrole, aspiringleaders
are closely mentored and coached to evaluate instruction and coach developing teachers. Once
appointedtoa principalship, all LHA leaders are provided with leadership developmentinstitutes four
times peryear. These institutes are focused on LHA core priorities and provide hands on leadership
practice. External efforts to source potential leadersincludes researching high performing chartersin
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the state and across the country and cultivating relationships to encourage successful leaders to join the
LHA network. LHA employs full-time Talent and Recruitment Specialists to assistin the mining of all
external leads.

3. Identify any organizations, agencies, or consultants that are partners in planning and
establishing the school, along with a brief description of their current and planned role and
any resources they have contributed or plan to contribute to the school’s development.

See parentand community involvement, question 1.

4. Identify the principal/head of school candidate for each school projected to openin_______
and explain why this individual is well-qualified to lead the proposed school in achieving its
mission. Summarize the proposed leader’s academic and organizational leadership record.
Provide specific evidence that demonstrates capacity to design, launch, and manage a high-
performing charter school. Ifthe proposed leader has never run a school, describe any
leadership training programs that (s)he has completed or is currently participating in. Also
provide, as Attachment 8, the resume and professional biography for this individual.
Discuss the evidence of the leader’s ability to effectively serve the anticipated population. If
no candidate has been identified, provide the job description or qualifications and discuss
the timeline, criteria, and recruiting and selection process for hiring the school leader.

Please see Principal Vision of Excellence document, Attachment C. We anticipate identifying a principal

on or before January 2016.

The LHA recruitment and selection processis extensive and thorough. Tofind highly qualified candidates
for a Lighthouse Charter School, we postjobs and conduct outreach on the followingsites:

e Nation-wide: Harvard School of Education, State Universities, National Alliance of Public Charter
Schools, Teach for America, and http://www.wanttoteach.org

e Teach for Americaleadership E-mail blast

e We actively recruitexperienced principals with track records of success

e Finally, we screenforhighly qualified candidates through the application and interview process
at Hammond Lighthouse Charter School: This process incudes paperscreen, two phone screens,
twoto threein personinterviews atthe school one of which includes observing teachingand
providing feedback, community meetings, board interview, and reference checking

5. Describe the responsibilities and qualifications of the school’s leadership/management
team beyond the principal/head of school. If known, identify the individuals who will fill
these positions and provide, as Attachment 9, the resumes and professional biographies
for these individuals. Ifthese positions are not yetfilled, explain the timeline and process
for recruitment and hiring, and provide the job description or qualifications for these

positions.
Member Role Responsibilities
Jeremy Williams Superintendent, LHA Oversight of all aspects of Lighthouse Academies of
NW Indianaschool.
Bertha Rios Regional Operations Oversight of financial and HR processes forall NWI
Manager Lighthouse schools
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TBD Principal Executive director of HLCS, responsible fortotal
operation of academicand operational program.

Robert Prieboy Regional Director of Responsible forthe Special Education programming
Student Services for all LHANW!I schools.

TBD School Operations Oversight of all school operations at the local level
Manager

6. Explain who willwork on a full-time or nearly full-time basis immediately following
assignment of a location to lead development of the school(s) and the plan to compensate
these individuals.

The LHA Regional Vice President NWI, Jeremy Williams, will work on a nearly full-time basis immediately
following assignment of alocationto lead development of the school. Thatwork will be aided by LHA
Vice President & Managing Director of Development, Troy Bell. Bertha Rios, LHA Regional Operations
Manager, will assist with Human Resources and vendor contracts forthe new school. All of these
individuals are paid with LHA network operating funds.

Additionally, assuming HLCS is awarded start up monies, LHA will hire the school leader so that he or she
may assume responsibility for establishing the school priortothe 2016-2017 school year.

Section 2. Operations Plan & Capacity

Provide the following information about the organization or network growth plan and capacity to

carry out that plan with quality and integrity.

Network Vision, Growth Plan, & Capacity

1. Describe the organization or network strategic vision, desired impact, and five-year

growth plan for developing new schools in Indiana and other states, if applicable.
Include the following information, regardless of school location: proposed years of
opening; number and types of schools; any pending applications; all currently targeted
markets/communities and criteria for selecting them; and projected enrollments.

Hammond Lighthouse Charter School will openin 2016 dedicated to preparingall scholars for college

and life through arigorous arts-infused program.

Student population growth trend in Northwest Indiana:

2015-16 2016-17 2017-18 2018-19 2019-20
1,925 2,125 (HLCS opens, k3) | 2,225 2,325 2,425
Student population growth trend in Indianapolis:

2015-16 2016-17 2017-18 2018-19 2019-20
1,225% 1,325 1,425 1,525 1,625

Lighthouse Academies operates underthe same mission andvision as our Indianaschools. We are
dedicated toworkingin areas of the country where families need greater choice and students need
betteropportunities. In expansion, we look forseveralindicators:

e Freeand reducedlunch population of 85% and higher

e Target zipcodeswhere students are currently attending failing schools with low high school
graduation and low college attainment rates

e Readilyavailable facility options

e Abilitytorecruitand hire quality teachers




e Favorable charterstatute per National Alliance of Public Charter Schools
Communities We Serve

In Indianawe will deepen ourconnection and service to communitiesin Northwest Indianaand
Indianapolis. These areas have high Federal Free and Reduced Lunch populations, chronically failing
schools, and low high school graduation and college attainment rates.

Otherhigh need communities across the country where we intend to launch orincrease our service
include:

e SouthBronx, New York

e Detroit, Michigan

e Central Arkansas

e Tulsa, Oklahoma

e OklahomaCity, Oklahoma
e Tampa Bay, Florida

e Miami-Dade, Florida

e Broward County, Florida

School Mix and Enroliment Growth

2015 2016 2017 2018 2019 2020

Elementary Schools 11 15 18 21 24 27
Middle Schools 3 3 3 3 3 3
High Schools 4 4 4 5 5 5
Enroliment 6800 7832 8582 9582 10332 11082

In the 2015 — 2016 academicyear, we will open elementary schools in Central Arkansas, Oklahoma City,
and Tampa, Florida. In 2016 — 2020 we are projectingto open, onaverage, 3 schools peryear, primarily
incommunitiesin Florida. Ourgoal is to have clusters of elementary schools feedinginto a high school
(whatwe call a College Preparatory Academy).

For each of the communities we serve, we will see amarked differenceand impactin the lives of the
scholars. We will push our scholars to learn, achieve and aim high with a sense of joy. Our scholars will
outperformthe local schools in academicperformance and achieving at or near 100% high school
graduation and college acceptance rates. We will extend Lighthouse Academies’ programmingtothen
support our scholars through college.

2. If the existing portfolio or growth plan includes schools in other states, explain
specifically how Indiana fits into the overall growth plan.
The largest cluster of LHA schoolsisin Indiana. Expansion plans for Indiana are consistent with our

mission to serve inunderresourced communities with highest need for quality publicschool optionsand
issupported by our existinginfrastructure and capacity to serve. With Indianapolis Lighthouse Charter
School beingrecently awarded areplication charter, Indiana will be the largest hub for LHA in the
immediate future. Growthin other parts of the country will unlikely reach to scale of our Indiana
operations for quite some time.
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3. Provide evidence of organizational capacity to open and operate high quality schools in
Indiana and elsewhere in accordance with the overall growth plan. Outline specific
timelines for building or deploying organizational capacity to support the proposed
schools.

The regional leadership infrastructure isin place andisready to serve. The Regional Vice President,
Regional Operations Manager, and Regional Director of Student Services (all of whom are Northwest
Indiana natives and permanentresidents),are a qualified team with the expertise and capacity to open
and operate HLCS. Thisteam is supported by national leaders who assist, guide, and oversee all regional
functions. The timeline below indicates our plan fordeployment.

When

March 2015

April 2015

*All steps after
April 13, 2015
are only
applicable with
permission
from BSU OCS
May 2015
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What

Locate Potential
Facilities

Beginto
Identify school
site

Construct
lease/purchase
agreement
pending charter
approval from
BSU

Submit Charter
Replication
Application
Participatein
Ball State
University
Office of
CharterSchools
Interview

Participatein
Ball State
University
Office of

Who

RVP, Local
Commercial
Real Estate
Agent, ROM,
VP/MDD
RVP, CEO, Local
Commercial
Real Estate
Agent, ROM,
VP/MDD,
School Board
Members
RVP, CEO,
VP/MDD

RVP

RVP, CSO, CEO,
VP/MDD, SVP
RDS

RVP, ROM,
CurrentNWI
Principals, LHA
Families,

How

Real Estate Agentto share short list
of 10 potential properties. These
will be sorted into three categories
(yes, no, maybe).

Thisteam will travel to prospective
school sitesand make a
recommendation on a potential site
for HLCS to occupyfor 16-17.

Identify chosen school site for HLCS.
VP/MDDto construct lease or
purchase agreement.

RVP will submitten copiesto Ball
State University Office of Charter
Schools

Panel of Lighthouse Academies Staff
will participate ininterview process

Lighthouse willpresentits'vision for
HLCS to the community.

Financial
resources
needed

None

Travel for
national
staff

None

None

Travel for
National
Staff

Transport
ationfor
LHA
families



June 2015

No later than
January 2016

CharterSchools
PublicHearing
Begin Founding

Principal
Selection
Search

Parentand
Community
Interview
Session for
Principal

Principal for
HLCS is
appointed

Current
Students

Midwest Talent
Recruiter, CEQ,

CSO, RVP,
Indiana
Parenting
Institute,
LHANWI
Parentsand
Students
RVP, CSO,
Parentsand
Students

RVP

The search for a 2016-2017
founding principal will begin.
Candidates will be narrowed down
to three with help of local and
national staff, aswell as Indiana
ParentingInstitute.

Parentsand students will have an
opportunity tospend 50 minutes
each withthe three finalists and
may ask questions surrounding their
vision for HLCS.

The new principal will be brought
before the board. At thistime, the
principal will start hisor her
planningyearforthe 2016-2017
openingdate.

to
meeting
None

Transport
ationfor
LHANWI
families
to
meeting
Start-up
grant
funding

Discuss the results of past replication effortsand lessons learned - including particular
challenges or troubles encountered; how you have addressed them; and how you will
avoid or minimize such challenges for the proposed schools.

Indianapolis Lighthouse Charter School has been granted a Replication Charterto form Indianapolis
Lighthouse Charter School- East (Indy-East). The replication charter will officially openinthe fall of
2015, butthe authorizergranted LHA an enrollment extension of the existing charter which has allowed
LHA to establish the foundation of the school one year priorto official opening. (ILCA-Eastopenedina
separate facility, hasits own principal and staff and serves approximately 200 students).

Lessonslearned:

e [tisimportantto identify staff torelocate tothe new buildingand selectalarge enough staff to
relocate to the new buildingtoserve asa nucleusforreplication.

¢ |dentify which systemsto replicate and which practices to replicate in which years —recognizing
how to scale structuresinovertime.

e Totheextentthatgrade or geographyoverlap, make sure thatthe replication extends
neighborhood reach to ensure full enrolment.

e Ensurethat the replication accountsforvariancesinthe studentbody orin the community
beingserved (beingaware thatthe model may need adjustmentto respond to the population

beingserved).
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The most significant challengefaced by LHA, and all otherIndiana publicschools, toachieving desired
outcomes overthe nextfive years willbe related to supporting teachers to deliver quality instruction
that isaligned with the rigor of newer, more-challenging, Indiana Standards.

To meetthese challenges, teachers willbe provided with solid foundational curriculum and leaders will
be trained and developed with the skills necessary to move instruction toward distinguished criteria as
defined by the Danielson Framework for Teaching. Lighthouse Academies has the capacity to facilitate
this development withits unique combination and concentration of local and national staff. Lighthouse
Academies of Northwest Indianaislocally runand operated, while having the strength, support, and
resources of a network behindit.

We mitigate risks by providing daily supportto school leaders and teachers. All LHA instructional staff is
observedfrequently and receivetargeted formative and summative feedback thatis groundedin
student growth and results (student performance data). LHA has systemsin place to track all student
performance data, to analyze results by teacherand student subgroup, conduct item analysis, and link
this data to teacherinput and quality of previously provided constructive feedback. This highly
developed system of monitoring and adjustment allows LHA to take action and execute course
correction as soon as a needisidentified.

6. Provide, as Attachment 10, the organization’s annual reports for the last two years and
any current business plan for the organization or network.
See Attachment 10

Network Management
1. Identify the organization’s leadership team and their specific roles and responsibilities.

Member Role Responsibilities
Khori Whittaker Chief Executive Officer Executive leaderin charge of all network
decision making

Mike Driscoll Chief Financial Officer Executive leader responsible for the financial
managementand oversight of the network

Sue Jamback Chief Schools Officer Executive leaderresponsible forthe academic
program for each school of the network

Jeremy Williams Regional Vice President, Executive leaderresponsible for all aspects of
Superintendent schoolsin Northwest Indiana

Bertha Rios Regional Operations Executive leaderresponsible forthe operations
Manager of Northwest Indiana Schools

Troy Bell Vice Presidentand Responsible forfacilities selection, operations,
Managing Director of and management of school startups

Development

2. Explain any shared or centralized support services the network organization will
provide to schools in Indiana. Describe the structure, specific services to be provided,
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the cost of those services, how costs will be allocated among schools, and specific
service goals. How will the organization measure successful delivery of these services?
(In the case of a governing board proposing to contract with a management
organization, service goals should be outlined in the term sheet and draft contract
which will be provided in Attachment 16).
There will be several shared and centralized support services that Lighthouse Academies will provide to
Hammond Lighthouse Charter School.

The Regional Vice President (RVP) is paid for by Lighthouse Academies at the network level. The RVP is
responsible forthe coaching, oversight, and management of all aspects of the schoolsin Northwest
Indiana, but has a laser-like focus oninstruction. The RVP is the equivalent of the CEO of hisor her
region.

The Regional Operations Manager (ROM) is paid for by Lighthouse Academies at the network level. The
ROM isresponsible forthe coaching, oversight, and management of human resources, finance, vendor
contracts and negotiations, and accounts payable for each school in Northwest Indiana. The ROM
reports to the RVP. Additionally, the ROMmanages school-based operation managers (SOMs). This
positionisalso paid forby the network.

The Regional Director of Student Services (RDSS) is paid for equally by each previously existing LHANWI
school at a total salary of $78,500. This personisresponsibleforensuringthatstudents with
exceptionalities get needed services. Also, they monitor Response to Intervention (RTl) ata regional
level. Theycoach, mentor, and monitorthe school-based Assistant Principal of Student Services for
each campus. The RDSS reports to the RVP. Hammond will not responsibleforfunding this position.

The Regional Testing Coordinator manages all testing manageme nt by Ball State University and the State
of Indiana. This positionis paidforequally by each previously existing LHANWI school at a salary of
$60,000. This person ensures rosters are updated and correct for each campus. Additionally, this person
also coordinates and manages all directives regarding testing from the Indiana Department of
Education. Hammond will not be responsible for funding this position.

Financial Managementis localized but supported by the national office. Each school processes purchase
ordersand all purchasingand receivingis supported by the national finance team. All Human Resources
(HR)is initially handled at the school level and is also supported by the national HR department. The
national finance and HR departments are funded by the network with school-based positions funded by
the local school operating budgets.

3. Using the table below, summarize school- and organization-level decision-making
responsibilities as they relate to key functions, including curriculum, professional
development, culture, staffing, etc.

Network/Management
Function Organization Decision-Making School Decision-Making
Performance Goals Sets network-wide goals to achieve Sets annual school goalsbased on state and
mission. authorizer requirements.
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Curriculum

Sets expectations for effective curriculum
development and trains leaders on best
practices.

Researches curriculumand recommends
supplemental materials.

Provides scopeand sequence and
curriculummaps.

Provides rubrics for evaluatingunitand
lesson plans.

Provides teachers with curriculumand sets
expectations for curriculum development.
Trains teachers on curriculum development
process and curricular materials.

Reviews all unitandlesson plans.

Professional
Development

Provides training and development for
school leaders on LHA model and core
priorities.

Sets expectations for effective PD for
leaders and teachers.

Develops coaching model and resources.
Trains leaders on coachingand monitors
effectiveness through observations.

Creates yearlong professional development
plan.

Plans and delivers all school-based PD.
Determines coachingassignments and
collects data to determine effectiveness of
coaching.

Data Management and
Interim Assessments

Sets expectations for data-driven
instructionandtrains leaderson best
practices.

Provides data warehouse and management
system (Linklt).

Provides NWEA analysis reports.
Researches interim assessment options and
provides interimassessments.

Provides resources for data analysis -
samplere-teach plans, model for data
teams, model for data-driven coaching.

Creates annual assessmentcalendar.
Ensures data is entered into data
warehouse and management system.
Conducts quarterly school-widedata
reviews based on reports from data
systems.

Ensures interim assessments are
administered and data is entered into
assessmentplatform.

Trains teachers on data analysis process,
facilitates deep data dives,and monitors
re-teach plans.

Promotion Criteria Provide counsel for schools when needed. Determine whether or not students are
promoted orretained.
Collaborate with families to determine best
decision for each student.

Culture Sets expectations for student development | Creates school cultureguide.

and engagement. Provides Scholar-Family
Handbook.

Provides Habits of Scholars rubricand
implementation resources.

Provides Advisory Scope and Sequence
(5th-8th) and implementation resources.
Provides trainingresources for restorative
justicepractices.

Establishes school-wideroutines, rituals,
and celebrations.

Trains teachers on restorativejustice
practices - student conferences, logical
consequences, positiveteacher language.
Provides instructional resources to teach
and monitor Habits of Scholars.

Collects and reviews school culturedata.

Budgeting, Finance,
and Accounting

Collaboratively manages and creates school
budgets for current and next FY
Communicates financial status of schools
with board.

Reviews financialssentfrom corporate.
Spends inlinewith board approved budget.
Meets and exceeds SBOA expectations for
finance.

Student Recruitment

Provides samplestudent recruitment plan
and marketing templates.

Provides guidanceon lottery process.

Sets up onlineapplication system.

Develops and implements student
recruitment plan.
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School Staff
Recruitment and

Manages onlineapplication system. Posts
teacher and leader positions on job boards.

Reviews teacher andleader resumes.
Attends state andlocal recruitmentfairs.

Hiring Conducts outreachto state and national Conducts all teacher and leadershipteam

partners and cultivates leader prospects. interviews.

Provides teacher and leader interview Makes all teacher andleadershipteam

protocols, question scripts,and selection hiring decisions.

rubrics.

Conducts principalinterviews and makes all

principal hiring decisions.
H/R Services (payroll, | Provides counsel (legal if necessary)to Ensures staff members are paid correctly
benefits, etc) schools when HR resources arise. andon time.

Enrolls staff members in benefits.

Development/ Identifies state and federal grants. Creates annual fundraisingplanandleads
Fundraising Completes grants above $25,000. all local fundraising efforts.

Provides guidanceon state and federal
grants.

Identifies regional and local grants.
Completes grants below $25,000.

Community Relations

Provides community partnership templates
and sampleagreements.

Determines community partners,
establishes relationships,andcreates
partnership agreements.

1/T

Helps with ERate management.

Manages network email andinfrastructure.

School-based technology specialists help
ensure staff tech works correctly.
Ensures onlinetesting is functional.

Facilities Management

Facilitates facility management services
with outside vendors.

School operations manager manages local
facility needs and manages custodians ifan
outsidevendor is not used.

Vendor Management /
Procurement

Facilitates the filing of RFPs and ensures
compliancewith procurement laws.

Sorts through RFP responses and selects
vendors.

Other operational
services, if applicable

Supports the schools as needed.

Asks for supportfrom network as needed.

4, Provide, as Attachment 11, the following organization charts:
Year 1 network as a whole (including both network management and schools
within the network)

cao o

Year 3 network as a whole
Year 5 network as a whole
Year 1 school-level organization chart for the proposed 2016-2017 school

School-level organization chart at full expansion for the proposed 2016-2017

school.

The organization charts should clearly delineate the roles and responsibilities of — and
lines of authority and reporting among - the governing board, staff, any related bodies
(such as advisory bodies or parent/teacher councils),and any external organizations
that will play a role in managing the schools. The school-level organization charts
should likewise present clear lines of authority and reporting within the school. If the
school intends to contract with an ESP, clearly show the provider'srole in the
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organizational structure of the school. Explain how the relationship between the
governing board and school administration will be managed.

Governance

Legal Status and Governing Documents

Describe the legal status of each proposed school, including whether the entity proposing to hold
the charter is already incorporated as a nonprofit and whether you have obtained federal tax-
exempt status. Providethe followingin Attachment 12: a copy of the Articles of Incorporation for
the entity proposing to hold the charter (if filed), proof of non-profit status and tax exempt status
(or copies of your filings for the preceding items), as well as copies of the proposed board bylaws
and policies. As Attachment 13, provide a completed and signed Statement of Assurances.
Lighthouse Academies of NWIwasincorporated as a nonprofitin 2014 and was granted for 501 (c) 3

status and has obtained federal tax-exempt status.

All Board members and prospective board members undergo a complete criminal background check
including child abuse registry checks with satisfactory completion as a condition of service.

Governing Board

1. Explain the governance philosophy that will guide the board, including the nature and

extent of involvement by key stakeholder groups.

The board views itsrole and responsibilities with a phil osophy oriented around community serviceand
legal and governmental accountability. The Board is accountable forensuringthatfederal and state
funds are used to operate the school in compliance with the charterand all applicable legal
requirements. The Board of Directors exercises its responsibility and authority by making decisions on
matters of governance and oversight. This processincludes planning and policy-makingand the
fulfillment of legal responsibilities and fiduciary obligations. At the same time, the board is committed to
providing quality publiceducational options to all families of the communitiesin NWIland views its
existence asan essential serviceto the future of the region.

The Board has the ultimate responsibility forand authority over the school. Lighthouse Academies has
an importantrole to playin the success of the school. The success of the school ultimately depends on
each party’s clearunderstanding of their respective roles. Asummary of each party’s responsibilities is
below.

The Board’s governance role requires that the Board exercise its powers and duties:

e Strategic Oversight: Through the charter application, the Board adopts and upholds the
Lighthouse mission and vision forthe school.

e Operational Oversight: The Board overseesthe operations of the school, while delegating day -
to-day operational authority to Lighthouse Academies.

e Financial Oversight: The Board ensures thatthe school remains a financially viable entity by
overseeingthe school’s financial condition.

e Personnel: The Board approves all employment compensation atthe school, including benefits,
through approval of the annual budget.

e Board recruitment: The Board will recruit new members through its Executive Committee

e Support: Directorsuse theirindividual skills, knowledge, expertise and/or community
relationships to supportthe school.
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e CommunityRelationships: The Directors act as advocates and representatives of the school in
creatingand maintaining relationships with the community and other stakeholders.

e StakeholderGroups: The boardis responsivetothe school's mostimportant key stakeholder
groups: students and theirfamilies. Board meetings are opentothe public, students make
presentations, the board considers family satisfaction survey results and responds to parental
comments and questions presented both formally and informally to the board.

2. Describe the governance structure at both the network and individual school levels.
a. Will each school/campus have an independent governing board, or will there be a
single network-level board governing multiple schools? If there will be a network-
level board, discuss the plan for satisfying the statutory requirement that a parent of

a child at each school serve on the governing body.
The networkis governed by a national not for profit board. Each regionhasa local board that is
separate from the national LHA board. The current LHANW!I Board will be enlargedtoincludeaparent
representative from Hammond Lighthouse Charter School and acommunity representative will also be
added. The existing LHANW!I board will hold the charters forschools in Gary, East Chicagoand
Hammond.

b. Describe the size and composition (current and desired) for each board. Explain
how the proposed governance structure and composition will help ensure that there
will be active and effective representation of key stakeholders.

Hammond LCS will be governed by the current LHANW!I board. The composition will be enhanced with

the addition of a Hammond parent. Active and effectiverepresentationis created, in part, due tothe
affiliations of current members. The board represents the community through employmentin key local
industries and community service organizations, have publicschool and university education
background as three of the current board members are former school administrators, and two of them
previously served as a principal in Gary and Hammond. LHANW!I Board President Eddie Harveyisa
parent of a current Lighthouse College Prep Academy student.

c. Discuss the powers and duties of the governing board(s). Identify key skills, areas of
expertise, and constituencies that will be represented on the governing board(s).
In additiontothe powers and duties described above, the Board's Finance Subcommittee will work with

the school’s business managerand Lighthouse Academies Finance Team to review monthly reports with
the Board. The monthlyfinancialreportwillinclude:

e FYBudgetwithamendments

e Budgetto actual YTD with notations ontrends
e Cashonhand

e Anyextraordinary expenditures

e Forecastfor remaining months

e Invoicespaid

e Anycontracts to be approved over $5000.00

The Board also approves the following policies:

e Personnel Handbook
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e Student/Parent Handbook

e Employee compensation and benefits through the annual budget

e Facilitylease / purchase

e Vendorselection for contracts over $5000.00 through an RFP process

d. Explain how this governance structure and composition will help ensure that a) the
school will be an educational and operational success; and b) the board will evaluate
the success of the school and school leader.

In additionto a board composition that reflects business, educational, legal and community advocacy,

the structures withinthe board ensure educationaland operational success. A subcommittee structure
will be established to allow the board to acquire sufficient knowledge of school effectiveness and to
inform future governance decisions.

As part of their monthly meetings the Board receives areport fromthese subcommittees, the principal
and Lighthouse’s Vice President thatinform them about the progress being made toward the school’s
academicand organizational goals. This “dashboard” reportincludes not only academicdata (such as
NWEA scores), butalso includes measures related to enrollment, attendance and student suspension.
The Board and the principal review this dataand additional end of year datawhen available and
together make decisions about the efficacy of the educational program and principal and any
adjustments that might be necessary.

The Board uses data to conduct an annual review of Lighthouse Academies and the school program.
Data are used to inform changesin school policy and the school’s annual goals. Policy changes ornew
policies are developed through the Board’s subcommittee structure and presented to the Board for
discussion. Examples of policies that will be discussed and approved are: promotion and retentionand
staff compensation. The annual review of all vendors, including LHA, results in discussion and decisions
related to extending orterminating relationships.

3. [fthe current applicant team does not include the initial governing board, explain how
and when the transition to the formal governing board will take place.
If this application is being submitted by an existing non-profit organization respond to
the following:
a. Will the existing non-profitboard govern the new school, or has the school formed a
new non-profit corporation governed by a separate board?
The existing non-profit board willgovern the school with additions to membership listed above.

b. Ifthe non-profit’s current board will govern the charter school, what steps have
been taken to transform its board membership, mission, and bylaws to assume its
new duties? Describe the plan and timeline for completing the transition and
orienting the board to its new duties.

N/A

c. Ifanew board has been formed, describe what, if anything, its ongoing relationship

to the existing non-profit's board will be.
N/A
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4. List all current and identified board members and their intended roles (adding rows as

needed).

Proposed Governing Board

Full Name

Current Job Title and Employer

Position

Eddie Harvey

Union Representative at Arcelor
Mittal

Board President

JamesPiggee

Retired School Principal

Board Member

Dr. Kay Ward McDuffie

Retired School Principal/Professor

Board Secretary

Eddie Hinton

Retired School Principal

Board Member

Rita Daniels

Counselorand Social Worker
Department of Child Services

Board Member

Yvette Irons-Johnson

Assistant Vice Presidentand Branch
Manager, First Midwest Bank

Board Member

Michelle Maxwell

Counselorand Social Worker
Department of Child Services

Board Member

Summarize members’ interests in and qualifications for serving on the school’s board.
In Attachment 14, provide a completed and signed Board Member Information Sheet
for each proposed Board member. Include resumes and professional biographies where
needed (if aboard member’s resume is attached elsewhere in this application, state so
on the Information Sheet).

5. [fthe current applicant team does not include the initial governing board, explain how
and when the transition to the formal governing board will take place.
The applicantteam doesinclude aninitialgoverning board.

If this application is being submitted by an existing non-profit organization:

a. Will the charter ultimately be held by the existing non-profit or a different non-
profit board? Ifthe latter, explain the transition.

The charter will be held by the existing non-profit charterschool board.

b. Ifthe existing board will govern the proposed school(s), discuss the plan to
transform that board’s membership, mission and bylaws to bylawsto support the
charter school expansion/replication plan. Describe the plan and timeline for
completing the transition and orienting the board to its new duties.

The existing board was originally formed to govern all LHANWI charters. The replication of East Chicago
Lighthouse creates Hammond Lighthouse which adds one more school tothe board's portfolio of
schools. The board is currently transitioningits scope of responsibiliti es to oversee Hammond
Lighthouse asitis discussing progress of the application process, reviewing the application, isinvolved
with the facility search, andis adding board members to ensure proper capacity to governand

additional site and school.

c. Ifa new board will be formed, describe how and when the new board will be created
and what, if anything, its ongoing relationship to the existing non-profit's board will

be.
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N/A

6. Explain the procedure by which board members have been and will be selected. How
often will the board meet? Discuss the plans for any committee structure.
The board meets monthly on the 3rd Monday of the month. Proposed committeestructure includes:

e Executive Committee of the Board: review effectiveness of contracted service providers
e Nominating Committee: lead the process of recruiting and selecting new Board members
e Finance Committee

The Board is currently in the process of recruiting additional Hommond community members for the
Board. In addition, once the school is open the Board will allow one or more parents to self-nominate
themselves to serve on the Board for a one year term. This process will be repeated annually.

An effective Board of Directorsis essentialto the success of the school at every step. In addition to the
expertise, skills, knowledge and relationships that the Directors bring to the school, the Directors must
possess the right personal characteristics and attitudes for the job. Directors with the following
attributes will be able to work most effectively amongst themselves and with Lighthouse Academies and
the school leadership to successfully meet the challenges that the school will face:

e Passionate and unwavering commitment to the school’s mission.

e Sharedvisionforthe school and the stepsrequiredtorealizethatvision.

e Expectationthatall children canand will realize high levels of academicachievement.

e Beliefinthe Lighthouse Academies'school design and curriculum as the best means of
accomplishingthe school’s mission and realizingits vision.

e Understanding of the promises contained inthe school’s charter.

e Understandingof the distinction between the roles and responsibilities of each person and entity
involved.

e Willingnesstovolunteerforone or more Board committees and the ability to contribute
appropriate time and energy necessary to follow through on assigned tasks.

e Abilitytowork withinateamstructure.

e Specificknowledge, experience, and/orinterestin atleast one element of governance forthe
School.

e Resultsorientation.

e Commitmenttoa partnership based on mutual trust and respectamongthe Board, the principal
and Lighthouse Academies.

7. Describe the board’s ethical standards and procedures foridentifying and addressing
conflictsof interest. Provide,as Attachment 15, the board’s proposed Code of Ethics
and Conflict of Interest policy.

See Attachment 15.

Identify any existing relationships that could pose actual or perceived conflictsif the
application is approved; discuss specific steps that the board will take to avoid any
actual conflictsand to mitigate perceived conflicts.

There are no known conflicts of interest.
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8. Describe plans for increasing the capacity of the governing board. How will the board
expand and develop over time? How and on what timeline will new members be
recruited and added, and how will vacancies be filled? What are the priorities for
recruitment of additional board members? What kinds of orientation or training will
new board members receive, and what kinds of ongoing development will existing
board members receive? The plan fortraining and development should include a
timetable, specific topics to be addressed, and requirements for participation. If there
will be a network-level board, identify any board development requirements relative to
the organization’s proposed growth and governance needs.

Giventhe current by-laws of the existing board, the board will not expand beyond adding a parent
representative from Hammond and will add a parent from Gary, bringing the total to nine members.
Accordingto the by-laws, the Board of Directors shall consist of not less than five (5) normore than nine
(9) persons. Any person who supports the goals and policy objectives of school shall be eligible for
election orre-election tothe Board. All board members shall be residents of Indiana. Each board
membershall hold officeforaninitial term of two (2) years or until hisor hersuccessorhas been
elected. Board members may be re-elected foradditionalterms of service. At leastone (1) parentof a
studentenrolled in HLCS shall be a member of the LHANWI Board. The parent membershall serve a
term of one (1) yearfrom the date of appointment. This parent may be self-nominated and shall be
appointed by the board.

In the event of the expiration of amember'sterm, orthe expansion of the Board of Directors to create
additional terms, the remaining Board members shall appoint persons qualified.

The timeline forincreasing the capacity of the board will commence with the granting of the Replication
Charter. Once the charterhas been granted, the LHANWI Board will holdits first meetingasitbeginsto
alsogovern HLCS and the new parent member has been appointed. This will begin the stage for
increasing the board's capacity. All new board members experience orientation and not for profit
governance trainingthatis provided by the Regional Vice President. The capacity buildingand board
training will occur onthe following timeline overa 90 day onboarding period:

First 30 days: review of charterand school goals, review of expectations for board participation and
processes.

Next 30 days: Review of report templates that the board receives regularly andis expected to
understand.

Final 30 days: review school goals, authorizer reports, financial audits.

Once the board membership has stabilized, ongoing board development will occurat each monthly
board meetingasthe Regional Vice President reports on educational legislation updates related to
charter schools, provide information to changesinfunding, and will educate the board aboutthe
school's classification/grades by the state and authorizer. The RVP will also prepare the board to
conduct a self-assessment and an evaluation of the services received by Lighthouse Academies.

9. Provide copies of background checks for all potential board members.
See Attachment 14.
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Advisory Bodies

Describe any advisory bodies or councilsto be formed, including the roles and duties of that body.
Describe the planned composition of the advisory body; the strategy for achieving that
composition; the role of parents, students, and teachers (if applicable); and the reporting structure
as it relates to the school’s governing body and leadership.

A TeacherAdvisory Board and Parent Advisory Board (TAPAB) will be formed to ensure adequate parent
and teacher participationin the growth and ongoing development of the school. The TAPAB will meet
monthly with the principal and Regional Vice President. The RVP will report TAPAB activities, interests,
and initiativestothe board. The composition of the board will reflect the structure of the school and
will seek to build aboard with teacherand parent representatives from each grade level and/or content
area. The social workerwill be charged with organizing the formation of the board, ensure proper
representation of parents and teacher s (who will volunteer and self-nominate) and will also participate
in meetings.

Grievance Process
Explain the process that the school will follow should a parent or student have an objection to a
governing board policy or decision, administrative procedure, or practice at the school.

Should a parentor student objecttoa policy or practice, the LHA Scholar & Family Handbook specifies
the following complaint procedure to be followed:

1. Contact the staff memberdirectly involved with the issue to seek answersand reach a
resolution

2. Ifunsatisfied with the response, orif a response is notreceived, contact the school principal for
an appointment (face-to-face or by phone)

3. Ifunsatisfied with the response, the issue may be brought before the Board of Directors

4. Questionsaboutthe complaint procedurecan be directed to the LHA Regional Vice President

School Management Contracts

If the applicantdoes notintend to contractwith a non-profiteducation serviceprovider or
managementorganization, mark “NotApplicable” and skip to next section.

Please see attachment 16.

If any proposed school intends to contract with an education service provider (ESP; i.e. charter
management organization or education management organization) for school management, provide

the followinginformation (and include the requested documentation in Attachment 16):

1. An explanation of how and why the ESP was selected;
LHA was selected due to the replication process. The LHANWI Board has a long standing relationship
with LHA as its Charter Management Organization.

2. Aterm sheet setting forth the proposed duration of the contract; roles and responsibilities
of the school governing board, the school staff, and the service provider; scope of services
and resources to be provided by the ESP; performance evaluation measures and
mechanisms; detailed explanation of compensation to be paid to the provider; financial
controls and oversight; methods of contract oversight and enforcement; investment
disclosure; and conditions for renewal and termination of the contract;
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See Attachment 16

3. Adraft of the proposed management contract;
See Attachment 16, example of management contract for other LHA school.

4. Explanation of the relationship between the school governing board and the service
provider, specifying how the governing board will monitor and evaluate the performance of
the service provider, the internal controls that will guide the relationship, and how the
governing board will ensure fulfillment of performance expectations;

The Board reviews the performance of LHA informally at each monthly board meetingasitreviews the
data presentedinthe board packet. The board monitors all expenditures of funds and signs off on all
bills and payments each month. Nolessthanonce per year, the board will conductaself-assessment

and will formally evaluate the performance of LHA in the spring of each year.

5. Disclosure and explanation of any existing or potential conflicts of interest between the
school governing board and proposed service provider or any affiliated business entities;

and

There are no potential conflicts of interest between the board and Lighthouse Academies orany

affiliated business entities.

6. Documentation of the service provider’s non-profit status and evidence that it is authorized

to do business in Indiana.
See Attachment D

Human Capital
Network-wide Staffing

Complete the followingtable indicating projected staffing needs for the entire network over the
next five years. Include full-time staff and contract support that serve the network 50% or more.

Change or add functions and titles as needed to reflect organizational plans.

Year Year 1 Year 2 Year 3 Year 4 Year 5
Number of elementary schools 18 21 24 27 30
Number of high schools 4 4 5 5 5
Total schools 22 25 29 32 35
Student enrollment 7832 8582 9582 10332 11082
ManagementOrganization Positions

Accountants 3 3 4 4 4
Admin and Data Assistant 1 1 1 1 1
Presidentand CEO 1 1 1 1 1
Chief Schools Officer 1 1 1 1 1
Chief Financial Officer 1 1 1 1 1
Vice President/Managing Director of

Development / o ! 1 ! ! !
Controllers 3 3 3 3 4
Director of Data Management and Analysis 1 1 1 1
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Director of Information Systems

Director of Instructional Resources

Director of Leader Development

Director of Student Developmentand
Engagement

[any

[any

[any

[uny

=

Grants Specialist

Managing Director of College Transitions

Office Manager Corp Office

Payroll and Benefits Manager

Regional Operations Manager

Regional Vice Presidents

SeniorVice Presidents

Managing Director of Human Capital

Talent Operations Manager

Talent Recruiter
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School Staff Structure

1. Complete the table(s) below outlining your school staffing rollout plan fora “typical”

elementary schooland/or a “typical” high school, as applicable. Adjust or add functions
and titles as needed. Modify the tables, as needed, to reflect variations in school models.
Ifthe proposed schools will use a staffing model that diverges from the operator’s

norm, please explain.

New Elementary School Staffing Model and Rollout

Year

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

Principal

Assistant Principal

Director of Student Services

Social Worker

Parent Advocate (FACE)

1
0
1
1
1

1
1
1
1
1

1
1
1
1
1

1
1
1
1
1

Classroom Teachers (Core Subjects)

12

Classroom Teachers (Specials)

Special Education Teacher

ELL Coordinator/Teacher

ELL Aides

Special Education Aides

Teacher Aides and Assistants

School Operations Support Staff

Total FTEs

26.5
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2. Explain how the relationship between the school’s senior administrative team and the
rest of the staff will be managed. Note the teacher-student ratio, as well as the ratio of total
adults to students for a “typical” school.

Relationships are key to managing the school and staff. LHA leaders work collaboratively with the
faculty to ensure philosophical alighment and adherence to network values and core priorities. All staff
are expectedtoperformathighlevelsand all staff take personal accountability for results. The RVP
holds the principal accountable foracademicoutcomes and the principal holds teachers responsible for
academicoutcomesyet, when working as one team, collective responsibility forthe whole is shared.
Internal vertical and horizontal team structures ensure effective communication and are effective
vehicles for managing relationships and outcomes.

The Teacher/Studentratiois 1:25. The Adult/StudentRatiois1:11.3

Staffing Plans, Hiring, Management, and Evaluation
1. Explain the relationship that will exist between the proposed charter school(s) and its
employees, including whether the employees will be at-will and whether the school will use
employment contracts. If the school will use contracts, explain the nature and purpose of
the contracts. Provide, as Attachment 17, any personnel policies or an employee manual, if
developed.
All employees, including corporate employees, will be at-will.

2. Outline the proposed school’s salary ranges and employment benefits for all employees, as
well as any incentives or reward structures that may be part of the compensation system.
Explain the school’s strategy for retaining high-performing teachers.

Please see Attachment E, Compensation Policy.

3. Describe your strategy, plans, and timeline for recruiting and hiring the teaching staff in
accordance with IC § 20-24-6, including the school’s plan for hiring “Highly Qualified” staff
in accordance with the Elementary and Secondary Education Act (ESEA). Explain other key
selection criteria and any special considerations relevant to your school design.

All core classroom teachers will be highly qualified. The timeline for hiring will be aggressive as hiring of
teachersin NorthwestIndianais very competitive. Due to the specificinnovation of HLCS which is
relationship based behavior management, we willscreen for mindset-working with students and
families and using relationship and restorative justice principles to manage students. Teacherswho do
not embrace eliminating suspension and keeping studentsin school willnot be added to the staff. We
will firstopen our application process to local residents of NWI as we desire to have teachers committo
serving students overtime and who see themselves as part of the community.

To find highly qualified candidates for Hammond Lighthouse Charter School, we will post jobs and
conduct outreach onthe following sites: Nation-wide: Harvard School of Education, Indiana State
Universities, National Alliance of PublicCharter Schools, Teach for America, and
http://www.wanttoteach.org. Because Hammond s close to Illinois, we will also target Chicago-based

teachers. Chicago-specificsourcesinclude: DePaul University, lllinois Network of Charter Schools,
University of lllinois AlumniAssociation, Chicago State University, Illinois Small College Placement
Association, lllinois State University, National Louis University, Northern lllinois University, Northwestem
University and University of lllinois at Chicago.
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We planto attend the following recruitment fairs to find highly qualified candidates: University of
Chicago Urban Teacher Education Program (UTEP) Job Fair; lllinois Network of Charter Schools (INCS)
EducationJob Fair.

We also planto share open positions with the following organizations to attract highly qualified
candidates: Universityof Chicago Urban Teacher Education Program (UTEP) ; Teach for America
Leadership Email blast

Finally, we willscreen forhighly qualified status through the application and interview process at
Hammond Lighthouse Charter School. The first questions on all of ourapplication forms forteachers at
Hammond will be:

e Do vyoucurrently holdavalidteachinglicenseinIndiana?

e Please listyourcurrent certifications and the state(s) in which you hold this certification.

e How are you considered “Highly Qualified” under NCLB?

4. Outline the procedures for hiring and dismissing school personnel, including conducting
criminal background checks.
The school operations manager conducts criminal background checks in accordance with Indiana state
law. Once a candidate has been selected through the rigorous interview process, the candidate will be
on-boarded. The onboarding process involves review of all local, state and LHA expectations and the
process for removal should the employee exhibit behaviors oractions that require action.
See Attachment 17, personnel handbook.

5. Explain how the school leader will be supported, developed, and evaluated each school year.

Provide,in Attachment 18, yourleadership evaluation tool(s).
See Attachment 18

6. Explain how teachers will be supported, developed, and evaluated each school year.
Provide,in Attachment 18, your teacher evaluation tool(s).
See Attachment 18 and coachingsection above.

7. Explain how the school and organization intend to handle unsatisfactory leadership or
teacher performance, as well as leadership/teacher changes and turnover.
Principals are observed and informally evaluated weekly by the RVP. Inaddition, the RVP will providea
beginning of year, middle of year, and end of year evaluation.

Principals are expected to evaluate directly orindirectly each staff memberin the middle of yearand the
end of year.

It is with extreme urgency that Lighthouse Academies moves to ensure students a quality education.
Performance Improvement Plans (PIP)are used whenever a staff memberis not meeting expectations.
These PIPs are structured to provide adirection ona focus area forimprovement to assist the

underperforming staff member towards excellence. Failure tocomplyorimprove with the timeline of
the PIP will resultinimmediate termination.
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Leadership and teacher changeoveris managed with effective communication, carefully thought-out
interim action steps, and a timeline forannouncing changes. Proactive and e ffective communicationis
key to minimizing concerns within the school community. Regional and school leaders are expected to
take an "all hands on deck" approach when someone is terminated from aschool. This mayrequire
leaders orteachers to assume additional responsibilities while asuitable replacementis located,
recruited, and selected. Parents, students and the board are provided information on expected and
unexpected changes as needed and as legally appropriate.

Professional Development
Describe the school and organization’s professional development expectations and opportunities,
including the following:

1. Who will be responsible for professional development?
School-level professional developmentis the responsibility of the principal with supportand oversight of

the RVP and the national leadership team. The principal must create, oversee, and lead professional
developmentforthe school ona weekly basis. The national LHA Research, Design, and Strategy (RDS)
team creates modules tailored to specific school needs and offers these modules with modifications to
each school. The RDS team also organizes quarterly leadership institutes for network leaders. These
institutes address current needs inthe network and allow for collaboration across regions. The Regional
Vice Presidentis another key source of professional development. The RVP is expected to develop
principals through day to day interactions and as part of the national leadership team.

2. Discuss the core components of professional development and how these components
will support effective implementation of the educational program. Discuss the extent to
which professional development will be conducted internally at the school, by the
network, or externally and the extent to which it will be individualized or uniform for
each teacher.

As notedin a previous description of the educational model, coachingand developmentisacornerstone

of the LHA model. Significanttimeis spent both duringthe summerand throughout the yearto
continually refine our practice. The professional development programis driven by data about student
learningin the school and reflects a balance between individualized and collaborative learning
experiences forteachers.

All teachers and staff members will participate in aminimum of 20 professional development days over
the course of the school year. Topics of these professionaldevelopment days will be determined
through an analysis of student achievement dataand teacher performance needs as measured by the
Danielson Framework for Effective Teaching.

Thereisa collaborative approach to professional development at LHA schools. The principal (and school
leadership team)willbe responsible forensuring all teachers have the coaching, training and support
they needtoimplementthe programsinthe school’s charter with the continuous support of the RVP
and RDS team. The RVP and Principal will monitorthe school’s goals, measure the success and
effectiveness of professional development plans, and compare this monitoring to the evidence collected
on learning walks and extended classroom observations. Conclusions drawn will be used to modify
professional developmentinitiatives.

Professional Development Institute (PDI)
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The school leadership team will plan and implement these professional development days beginning
with the school’s Professional Development Institute (PDI) - 5 days of professional development

scheduled priorto school opening -andinclude atleast 15 additional days overthe course of the first
year.

Duringthe firstyear of PDI at the school site, much of the professional development focuses on school
culture, interpreting and planning curriculum and assessments, expectations of teachers, team building

and school-specific policies. In subsequentyears, PDlis data-driven and staff members dig more deeply
intovarious components of the educational model.

Ongoing Professional Development

Professional development goals and potential sessions will be planned forthe year overthe summer
and capturedina YearLong PD Plan (YLPD). In addition to the 20 formal prof essional development days

(160 hours), ongoing opportunities for professional development will happen throughout the school
yearin the following ways:

* Weekly classroom observation and coaching.

* Weekly grade level/content area meetings.

* Weekly team (staff) meetings.

* Collaboration with colleagues at the school and across the Lighthouse network.

* Professional Development days and team staff meetings may include opportunities forthe staff to
analyze data(as a school and individually), build staff culture,and perfect their planning or execution of
elements of our curricular programs. Depending on the needs of the staff, these days may be
differentiated with differentleaders leading professional development on topics relevant to sub-groups
of teachers (e.g. newerteachersvs. veteran teachers).

* Coachingrelationships will vary greatly depending on the needs of each teacher. However, every
coachingrelationship willallow for the “coaching cycle” of planning (setting goals for the coach-coachee
work based on classroom observation and student data), working (actually doingthe work —e.g.,
planninglessonstogether, modeling and debriefing lessons), and reflecting (measuring progress against
the goalsset). All coachingis driven by observations and evidence aligned with the Danielson
Framework for Teaching as well as student achievement data. All LHA coaches regularly participate in
network-level professional development aimed at refining their coachingskillsin orderto provide
precise and productive feedback to all teachers.

Individualized Professional Goal-Setting and Tracking

Each teacherwill work with his or her coach to set professional growth goals driven by datafrom the
Danielson Framework Rubricand student achievement data. The goals and next steps will be setand
monitored using the Bloomboard online portal. Bloomboard provides an avenue forteachersto set
professionalgoals with the guidance and support of the coach and manager. In turn, school leadershipis
able to track goals and progress towards completion while designing differentiated professional
development appropriate forthe school’s needs. Student progress will be brought to the forefront of
these support structures through regular discussions of classroom, grade level, and school -wide and
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state assessment data. Teachers will be coached through the analysis of the dataand how to apply the
results to decisions made aboutinstructional practices.

In addition toinstructional staff, the principal, director of teacherle adership, other administrators set

and track goals aligned to respective performance evaluation rubrics using Bloomboard. Each position

will be supported by acoach or member of the Lighthouse team. This approach will allow the school to
differentiate professional development for all staff members.

3. Providea schedule and explanation of professional development that will take place
prior to school opening. Explain whatwill be covered during this induction period and
how teachers will be prepared to deliver any unique or particularly challenging aspects
of the curriculum and instructional methods.

See sample PDIschedule AttachmentH

4. Describe the expected number of days/hours for professional development throughout
the school year, and explain how the school’s calendar, daily schedule, and staffing
structure accommodate this plan. Include time scheduled for common planning or
collaboration, and how such time will typically be used.

See sample PDI plan Attachment |

Summer PDI- 5 Days

Ongoing Professional Development - 15 Days

Grade Level/Content Area Team Meetings - Weekly

e Individualized Coaching - Weekly

Performance Management

BSU will evaluate the performance of every charter school annually including for “green-lighting”
conditionally approved charters for subsequent years and for renewal purposes accordingto a set
of academic, financial, and organizational performance standards that will be incorporated into the
charter agreement. The academic performance standards will consider status, growth and
comparative performance based on federal, state, and school-specific measures. The financial
performance standards will be based on standard accounting and industry standards for sound
financial operation. The organizational performance standards will be based primarily on
compliance with legal obligations, including fulfillment of the governing board’s fiduciary
obligations related to sound governance.

Applicants may propose to supplement the BSU’s performance standards with school-specific
academic or organizational goals.

1. Describe any mission-specific educational goals and targets that the school(s) and/or
organization will have. State goals clearly in terms of the measures or assessments you
plan to use.

e Goal 1: Elimination of Outof School Suspension.

e Goal 2: 80% of scholarsin 3-5th will pass or pass plus ISTEP ELA and Math.
e Goal 3: 80% of K-2scholars will be proficient orabove as measured by mClass Reading.

e Goal 4: 70% (increase of 44%) of staff members will agree orcompletely agree that HLCS is
preparing scholars for successina four-yearcollege.
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2. Describe any mission-specific organizational goalsand targets that the school(s)
and/or organization will have. State goals clearly in terms of the measures or
assessments you plan to use.

e Goal 1: Enrollment growth: meet target enrollment numbers.
e Goal 2: Ratings on state/local accountability systems- B or better.
e Goal 3: Ratings on authorizer/charteraccountability systems: Meets or exceeds expectations.

e Goal 4: Clean Annual financial audits.

3. In addition to the mandatory state assessment and testing requirements (i.e. ISTEP+,
IREAD-3, IMAST, ISTAR, and ECA, as applicable), identify the primary interim
assessments the school(s) will use to assess student learning needs and progress
throughout the year. Explain how these interim assessments align with the curriculum,

performance goals, and state standards.
HLCS will use interim assessmentsin all grade levelsin both ELA and math. To create them, we will pull

from a variety of sources, includingitem banks (available in Learning Station platform)aligned to the
Indianaand the Common Core standards and interim assessments previously created by Lighthouse
Academies. The assessments willalign to the state standards, fit the curricular scope and sequence that
teachers will follow, and includerigorous items that require students to construct responses and explain
theirreasoning. These assessments will help teachersto pinpoint studentlearning needs and assess
progress against college-readiness expectations to an extent not currently possible with many
purchased assessment packages such as the current offerings from Acuity.

If the state of Indiana develops Indianaspecificinterim assessments priorto 2016-2017, those will be
consideredin place of the Lighthouse-created interim assessments. Data-driveninstructionis core pillar
of the Lighthouse Academies instructional program.

4. Explain how the organization will measure and evaluate academic progress - of
individual students, student cohorts, each school, and the network as a whole -
throughout the school year, at the end of each academic year, and for the term of the
charter contract.

Throughoutthe school year, teachers and school leaders will closely monitor student academic
progress, using both interim assessments and classroom formative assessme nts to measure the extent
to which each studentis masteringthe grade-levelstandards. During the instructional datateam (IDT)
meetings, teachers will review the most recentinterim or formative assessment results for theirgrade
level, identify students who have not yet mastered key academicstandards, and collaboratively plan
instructional strategies to address the learning needs of those students. In addition, the NWEA MAP
tests will provide nationally-normed benchmarks for student ability levels and growth in math and
reading. The winter administration of NWEA MAP will serve asamid-year progress check that teachers
and school leaders willuse to identify with individual students and classes are making adequate
progress. The Regional Vice President, Chief Schools Officer, and other network leaders will review
results of the interim assessments and of NWEA MAP testing, and use this datato inform the support
they provide the school.

At the end of the academicyear, the school leaders, along with the Re gional Vice President, Chief
Schools Officer, and other network leaders, will review the school’s academicperformancein relation to
its goals. Metrics to be reviewed include, but are notlimited to, the school’s achievement of
performance targets on state assessments such as ISTEP and IREAD, and the amount of growth achieved
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on NWEA MAP testsin relationto national norms. To review performance data, leaders will use the Link
It data system, awarehousing and reporting system for assessment datathat Lighthouse Academies has
piloted successfully inits Northwest Indiana schools during the 2014-15 academicyear. The Link It data
system allows leaders to notonly see overall school results, but also examine the extent to which
performance of particularclasses, grade levels, and subgroups of students contributed to those results,
and the extenttowhich results of different assessments correlate with each other.

The Link It system will also assist leaders in examining data over the term of the charter contract,
comparingresults year-on-year, and tracking the performance of cohorts of students.

5. Explain how the school(s) will collectand analyze student academic achievement data,
use the data to refine and improve instruction, and report the data to the school
community. Identify the person(s), position(s), and/or entities that will be responsible
and involvedin the collection and analysis of assessment data.

Teachersand school leaders will closely monitor student academic progress, using both interim

assessments and classroom formative assessments to measure the extent to which each studentis
mastering the grade-levelstandards. Interim assessments will be administered through an assessment
platform (e.g. Learning Station) that allows teachers to efficiently score assessments and view reportson
student performance, including both summary and item-levelreports.

Duringthe instructional datateam (IDT) meetings, teachers will review the mostrecentinterim or
formative assessmentresults fortheirgrade level, identify students who have notyet mastered key
academicstandards, and collaboratively planinstructional strategies to address the learning needs of
those students.

The school leaders will employ publicdatadisplays, data reviews during faculty meetings, and
recognition events during whole-school assemblies to celebrate successes and communicate focus areas
for further growth with the school community. These events willhelp to build a school -wide culture of
using data to inform decisions and continually improve practice.

The school principal and assistant principal willbe responsible for showing teachers how to use the
assessment platform, properly administer and score assessments, and analyze the datareports.

6. Who will be responsible for managing the data, interpreting it for classroom teachers,
and leading or coordinating professional development to improve student achievement?
Duringinstructional datateam (IDT) meetings, classroom teachers will perform data analysis

themselves, first examining summary reports that show the number of studentsintheirclass who
achieved at each performance levelon a given assessment, and then diving deeperinto “test-in-hand”
analysisin whichtheylook closely atthe test questions and student responses to identify specific
student misconceptions and learning needs. The school principaland assistant principal will support
teacherteamsinthiswork, ensuring that team members can access the data reports they need, stay
focused onthe meeting protocol, and follow through with implementing the instructional strategies
theyagree uponinthe meeting. The school principal and assistant principal willalso provideany
professional developmentthatthe teachers needtointerpretthe datareports orto implement the
instructional strategies that were chosen based on the data analysis.

7. Explain the training and support that school leadership and teachers will receive in
analyzing, interpreting, and using performance data to improve student learning.
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Duringthe Professional Development Institute priorto the start of the school year, teachers will receive
an initial introduction to the school’s assessment and data management systems, the data cycle
(assessment toanalysisto action), and the school’s culture of using datain self-reflection, peer
feedback, and continuous improvement. Furthermore, all teachers will participateininstructional data
team meetings, which provide a powerful opportunity for professional learning as teachers actively

engage ina highly-structured process of dataanalysis, reflection, and commitment to specific
improvementsininstructional practice.

School leaders will receive primary support from their Regional Vice President, who will serve as a coach
and mentorto them as they lead this process. Lighthouse’s Director of Data Management and Analysis
will provide consultation support as needed, assisting school leaders with learning how to use data
systems and manage the data cycle. School leaders willalso benefit from structured opportunities to
connectwith leaders of other Lighthouse schools and share best practices for supp orting data-driven
instruction.

8. Describe the organization’s approach to academic underperformance for schoolsthat
fall short of student academic achievement expectations or goals at the school-wide,
classroom, or individual student level.

See Tiered Support document, AttachmentF.

For schoolsthatfall short of studentacademicachievement expectations orgoals, Lighthouse
Academiesimplements aTiered Support Plan. LHA’s School Improvement Processis basedon a
continual datacycle of assessment, analysis, and action. Overthe summer, the Regional Vice President
assigns the school to a tierbased on thirteen performance indicators. If aschool is placed in Tier 3, the
national team develops a Tiered Support Plan whichis differentiated and may include three to four
school supportvisits, intense leader coaching, and additional operations support. At school support
visits, asupportteam (Chief Schools Officer, Regional Vice President, Principal, Research, Design, and
Strategy member, and other LHA school leaders) reviews school data, observes instruction and coaching,
and identifies key findings that are contributing to the school's performance. Based on the data
collected, the supportteam creates an action plan of targeted interventions atthe lead ership and
classroom level including timelines and measures of success. The Regional Vice President monitors the
implementation and effectiveness of the action plan through walk-thrus, datareviews, and regular
checkins with the school leadership team. Fora Tier3 school, supportschool visits are scheduled every
two to three monthsto monitorimprovement, identify the next set of priorities, andtodevelop a
comprehension action plan.

0. Describe the organization’s plans to monitor performance of the portfolio as a whole.
What actions will you take if the network as a whole fails to meet goals? Discuss how
the organization assesses its readiness to grow and under what circumstances the
organization will delay or modify its growth plan.

Lighthouse Academies, Inc. is committed to delivering an exceptional education programto all the
communitieswe serve. Inorderto do this, we must be diligentabout how we track, monitor, upgrade

and adjust our practices to ensure we’re meeting our goals. We use several i ndiciato assess the
performance of ourschoolsincluding but notlimited to:
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e Enrollment Growth/High School graduation rates/College attainment rates
e NWEAgrowth

e Ratingson state/local accountability systems/ authorizer/charter accountability systems
e Annualfinancial audits/ Internal academic (Tiered Support Site Visits —TSSV)

Should our network, as a whole, struggleto meet the goals we setforourselves, we are nimbleenough
to course correct. LHA senior management monitors and the LHA Board oversees sch ool status updates
on a quarterly basis. “Real life” examples shed light on how we address network performance

1) Academicandoperationalperformancein the network was uneven. We devised a plan to provide
broaderand deepernetwork-level supportto strengthen ourinstructional programming. The Tiered
SupportSites Visits are the catalysts forimproving how we operate.

2) We had our first high schoolgraduating class in 2013 and our second in 2014. Graduation and
college attainment rates forthese cohorts were high however we noticed a slight decline in the 2014
class and we also noticed persistence and retention challenges with several of our alumniin college.
In response to this we have hired a managing director of college transitions, to oversee our college
access and persistence programming to ensure our scholars have the non-cognitive and non-
academic skills to be successfulthrough college degree attainment.

3) Otheractions we havetaken include leadership and staff removal; enhancing curriculum; increasing
the level of network support provided to a school.

Lighthouse Academiesis expansionaryin our DNA. We seek to bring more opportunities to more

communitiesinneed every year. However, we make sure that we are prepared from a human capital
perspective and from afinancial perspective.

Facilities

Charter school facilities must comply with state and local health and safety requirements (per IC §
20-26-7, 20-24, and as required by the Indiana State Department of Health, Office of the State Fire
Marshall, Department of Public Works, and the corresponding local agencies). In addition, charter
school applicants must be prepared to follow applicable city or town planning review procedures.

1. Ifyou are in the process of identifying a facility, describe with as much detail as possible
your plan for identifying and securing a facility, including any brokers or consultants
you are employing to navigate the real estate market, plans for renovations, timelines,
financing, etc.

We have enlisted the assistance of Commercial InSites’ Adam Karras to identify property available for
lease or purchase that fits our criteriathatincludes space, cost, short-termand long-term
entitlement/property control, safety, and accessibility. With each propertyidentified we will review the
most recent census data and any available updates to aggregate data on population densities for the
age groups that would be served. These densities are arranged in categories of 5, 10, and 15 mile radii.
Within each of those distance categories afactor is assigned that predicts the percentage of students for
that populationthat would be attracted to that location based on the academic performance of the
alternatives available in that distance category. If the total number of students predicted to be
attracted exceeds the enrollment targets forthe proposed school thenthe propertyis further evaluated
based on the cost factors.
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The cost factorsused to evaluate the viability of the property include the following considerations.
At a rate of 75 sq. ft. per student for Pre-K - 8 or K - 8 solutions, is the property large enough to
meet the needs of the school in its first year of enrollment and at what cost - total cost and per
annum? Will the location provide enough space to meet the needs of the school’s growth plan and
at what cost - total costand per annum? With those facilities that offer the space needs required
(or the potential to meet the space needs by the required move-in date that is minimally 1 month
before classes start) we evaluate negotiations to provide the necessary upgrades and build-out for
the school’s requirements as part of the annual cost of the lease or purchase. These negotiations
include preliminary cost projections from a local, regional, or national architectural and
engineering firm with extensive design and construction experience on school building projects -
with preference always given toward developing local partnerships.

A minimum construction timeline of 7months will be pursued foreach project and should work be
requiredto prepare the facility for use, afacility management company that has been used in the past
such as Charter School Support Services, Red Apple Development, or Turner Agassi, may be engaged to
expediteand manage the process of identifying construction/building partnerships to perform the work
and obtainingfinal costing. Each project planand timelineis vetted for viability by the property holder,
financial partners, local building/permitting authorities (where possible), contractors identified to

performany necessary work to prepare the facility, and the school Furniture Fixtures and Equipment
providers.

2. If youhave already identified a facility, or plan to locate the new school within a facility
currently owned or leased by the applicant, please indicate the street address and
applicable school district. If you have an MOU or other proof of intent to secure a
specific facility, please provide proof of the commitment as Attachment 19. Briefly
describe the facility including location, size, and amenities. Providea detailed list of any
anticipated construction or renovation costs (these should also be described in the
budget narrative and reflected in the budget). Youmay provide, as Attachment 20, up
to 10 pages of supporting documents providing details about the facility.

A facility has not been officially identified.

Start-Up & Ongoing Operations
1. Provide,as Attachment 21, a detailed start-up plan for the school, specifying tasks,
timelines, and responsible individuals. The start-up plan must indicate the targeted first
day (month, day, year) of student attendance, as well as the school’s first day of operation
per IC § 20-24-3-4. This plan should align with the Start-Up (Year 0) Budget in the Budget
Worksheets.
See Attachment 21

2. Ifthe school will provide transportation, describe the transportation arrangements for
prospective students. In addition to daily transportation needs, describe how the school
plans to meet transportation needs for field trips and athletic events.

The school willissue an RFP for transportation services. LHA has existing contracts fortransportationin
NWI vendors which will providevaluable insightinto the challenges and solutions to providing
transportationtothe families of Hammond and surrounding communities. The transportation contract
will specify the cost foradditional fieldtrips as needed.
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3. Providethe school plan for safety and security for students, the facility, and property.
Explain the types of security personnel, technology, equipment, and policies that the school
will employ.

The school will be locked atall times and all those who enterwill doso from the front door and will
eitherbe visible by camera or by office staff. All visitors willbe buzzed into the locked building. Each
school completes detailed Safety Plans that are reviewed with all staff at the beginning of each yearand
are updatedregularly.

See Attachment G for the East Chicago Lighthouse Safety Plan

4. Provide,as Attachment 22, a list of the types of insurance coverage the school will secure,
including a description of the levels of coverage. Types of insurance should include
workers’ compensation, liability, property, indemnity, directors and officers, automobile,
and other.

See Attachment 22

Operations Capacity

Describe the team’s individual and collective qualifications for implementing the Operations Plan
successfully, including capacity in areas such as the following:

Staffing;

Professional development;

Performance management;

General operations; and

Facilities management.

Since 2004, LHA has successfully opened over 15 schools by executing a detailed operations and facilities
plancreated for each campus. Thisoperations plan covers all aspects of start-up andincludes school
operations and facility management details. The LHA leadership team uses established staffing/
recruitment strategies and selection protocols to staff each school and has successfully recruited and
hired approximately 250teachersand leaders each year. Ourteam employs research-based professional
development methodsto trainand develop teachers and leaders. Ouryearlong professional
development planforteachersisgroundedinthe Danielson Framework for Effective Teachingand
leveragesresources from LHA schools. LHA national leaderinstitutes are designed to promote
proficiency on LHA leader evaluation rubrics. The LHA coachingand development model isrootedin
frequent, job-embedded observations and feedback to promote reflection and swiftimprovement. All
teachersandleaders are evaluated and held accountable to performance evaluation rubrics.
Additionally, the operations teams are held to high standards of efficiency and effectiveness with a
strong desire to provide high quality customer service to families, students, and staff.

Applicants should describe the organization’s capacity and experience in facilities acquisition and
management, including managing build-outand/orrenovations, as applicable.

LHA has extensive experience and success in building acquisition, renovation, leasing, and bond
financing. In each community where a LHA exits, facilities have been provided that are safe, attractive,
and well maintained. Anexample of successfulschool facility start upincludes ourrecentbuild of a
school in Detroit where the land was negotiated and construction started and completed within a six
month window. LHA has built relationships with Turner Agassi as well as other contractors and finance
organizations.
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Section 3. Budget and Financial Plan

Financial Plan

(No limitto budgetnarrative; include as Attachment24)

For multi-site operators or networks, the Achievement School District requires individual school
and network-level financial budgeting, reporting, and annual audits. Each school’s finances must
thus be transparent and distinct from the network level.

1. Describe the systems and processes by which the organization and school(s) will
manage accounting, purchasing, payroll, and audits. Specify any administrative services
expected to be contracted; and describe the criteria and procedures for the selection of
contractors.

Auditors are contracted separately foreach school but all otherfinancial services are provided atthe
networklevel by the LHA finance team. Thisincluded accounting, purchasing, and payroll.

2. Describe how youwill provide an independent annual audit of both organization-level
and school-level financial and administrative operations.
The board for NWALHA contracts independently with an auditing firm. This firmreviews ALLfinancial
information and carefully reviews processes and adherence to standard financial practices and reports
itsfindings tothe board annually. Anindependentauditing firm has been contracted for East Chicago
and this firm may or may not serve as the auditorfor HLCS. Securing the services of an auditoris part of
the start-up plan.

LHA also engages auditing firmsto engage in annual financial audits. These findings are reportedtothe
board for LHA.

3. Provide, as Attachment 23, detailed budgets for the operator at the network level AND
for EACH individual school. Applicants must provide a network-level budget (no
template is provided). Applicants must either complete the Budget Worksheets (all
sections) for the network and each campus, including revenue and expenditure
projections that reflect proposed growth and development needs over time, or may
submit financial forms in the organization’s existing format, provided that they
accomplish the following:

a. Include a separate budget for each school
b. Include a back-office budget
c. Specify per-pupil management fees
d. Incorporate financial implications of facilities plans
e. Explicitly detail major assumptions including but not limited to:
o Student enrollment
o All anticipated funding sources?, including:
e Local, state, and federal per-pupil funding; eligibility levels; and annual
increases
o Other government resources

2 Note: Boththe budget forms and narrative should specify the amountand sources of funds,
property or other resources expected to be available through banks, lending institutions,
corporations, foundations, grants, etc. Note which are secured and which are anticipated and
include evidence of firm commitments, where applicable.
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e Private fundraising
o cRate
e Student fees
e Compensation (school and network/CMO levels), including:
o Salary table and number of staff by position
e Yearly pay increases
e Pension contribution and other benefits
e Line items for each major expense and delineation of assumptions, including:
e Instructional materials and supplies
e School equipment and furniture
e Technology for student and instructional use
¢ Professional development
 Student assessments
e Student information system
o Special education services
o Student activities
 Contracted services at school and network/CMO levels (audit, [ /T, PD, etc.)
o Rent and utilities
o Office supplies and equipment
e Technology for administrative use
o Fundraising materials and resources (non-staff)
e School start-up costs
e Management fees and any other management compensation
e Facility scenarios
e Capital, contingency, and insurance reserve funds

See Attachment 23

2. Present, as Attachment 24, a detailed budget narrative describing assumptions and
revenue estimates, including but not limited to the basis for revenue projections,
staffing levels, and costs. The narrative should specifically address the degree to which
the school budget will rely on variable income (e.g., grants, donations, fundraising).

a. Per-Pupil Revenue. Use the figures below in developing your budget
assumptions.
b. Anticipated Funding Sources. Indicate the amount and sources of funds,

property, or other resources expected to be available through banks, lending
institutions, corporations, foundations, grants, etc. Note which are secured and
which are anticipated and include evidence of commitment forany funds on
which the school’s operation depends.

c. Discuss the school/organization’s contingency plan to meet financial needs if
anticipated revenues are not received or are lower than estimated.
d. Year 1 cash flow contingency, in the event that revenue projections are not met

in advance of opening.
See Attachment 24

3. Explain how the organization will reach its fundraising goals over the next fiveyears.

Provide a development plan that includes staffing needs.
LHA, historically, has notengaged in fundraising at the local or national levels. As the network

continuesto grow and restructure, LHA has decided toimplementalong-term development program at
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the national level along with providing support forlocal level development activities. As a best practice,
all nonprofit board members should engagein development. The national LHA board will modelthis
best practice by committingto a give/getamount each year. Network leadership will encourage and
supportlocal boards to do the same. A national leadership team member will be assigned to drive this
effort.

4. Describe the annual audit of the financial and administrative operations of the school
and organization. Include evidence that the school will adhere to the accounting,
auditing, and reporting procedures and requirements that apply to public schools
operating in Indiana.

Each LHA school prepares for the annual audit of financial and administrative operations throughout the
entire year. Annual financial audits include all standard elementsincluding, in part, Statements of
Financial Position, Statements of Activities and Net Assets, Statements of Cash Flows, Schedule of State
Awards, etc. Locally based, School Operations Managers, collect, document, file, and prepare reports
each month that include evidence of compliance with state and federal reporting requirements. School
managementisresponsibleforthe preparation and presentation of all financial statementsin
accordance with the accounting principles generally accepted in the United States and State Of Indiana.
LHA has many years of experience in Indianarelated to state and authorizer compliance and reporting.
The Regional Operations Manager has been employed by LHA since one of our first Indiana school was
founded and has acquired historical knowledge of the expectations and requirements of reporting. (The
Regional Operations Manager was a founding staff member at East Chicago Lighthouse CharterSchool.)
The LHA Regional School Operations Manager will work closely with the new School Operations
Manager to ensure that operational and financial expertise is shared and putinto place at HLCS.

*In developing your budget, contact Indiana Department of Education to determine your per pupil
funding estimates. These figures are based onfiguresfrom2011-12 and should be used for
planning purposes only.

Financial Capacity

Describe the team’s individual and collective qualifications for implementing the Financial Plan
successfully, including capacity in areas such as the following:

e Financial management;

e Fundraising and development; and

e Accounting.
LHA has a decade of financial and operations experiencein school management as described above.

Additional operational and financial management capacity and expertise rests throughout the
organization. The Finance Team at the LHA network level has worked in finance and o perations since the
network wasfounded adecade ago. The finance team consists of a Comptroller, an accountant, and
assistantaccountant, all of whom are supported by the Chief Financial Officer. LHA schools have
successfully soughtand received private and competitive grants at every campus. These grants have
been written by aLHA employed grant writer.

Section 4. Portfolio Review/Performance Record

BSU will base qualification decisions, in substantial part, on the organization’s past performance.
Providethe followinginformation about schools operated by the organization. This section does
notrequire applicants to provide academicperformancedata for schools operated by the
organization. Reviewing performancedata is a criticalpartofthe BSU’s due diligence and
evaluation process,and BSU willtailor this review to the scaleand scope of each organization’s
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portfolio. Applicants should expecta supplemental requestfor information tailored to the
history and structureofthe applicantorganization.

1. Using the Portfolio Summary Template, provide, as Attachment 25, a detailed summary
of all of the schools in the operator's portfolio.

2. Select one or more of the consistently high-performing schools that the organization
operates, and discuss the school’s performance.

a. Be specific about the results on which you base your judgment that the school is
high- performing. Include student achievement status, growth, absolute, and
comparative academic results, as available.

b. Discuss the primary causes to which you attribute the school’s distinctive
performance.

c. Discuss any notable challenges that the school has overcome in achieving its results.

d. Identify any ways in which the school’s success has informed or affected how other
schools in the network operate. Explain how the effective practice or structure or
strategy was identified and how it was implemented elsewhere in the network.

See Attachment J: Indy Lighthouse Charter School College Prep Academy (ILCA_CPA) Graduation
Data.

ILCS-CPA has one of the top graduation rates (without waivers)inthe state, the top honors diploma
rates (without waivers)and serves a nearly 90% free and reduced student population.

The primary causes of ILCS-CPA high performance have been strongand deliberate scheduling
procedures with detailed attention to student needs and aligning the master scheduleto course
offerings. Forexample, students often take double block math courses if achievement datareveals
significantgapsinlearning. Also, ILCS-CPA has benefited from strong, effective, and consistent
leadership. The school also has created fruitful community partnerships with [IUPUI, lvy Tech
Community College, Career Center, and College Summit all of which pave the path to college.

Notable challengesinclude maintaining quality while undertaking growth, maintaining avision that
supportsall students regardless of behavioral oracademichistory and still gets them to achieve at high
levels, and limited funding.

NWI has benefited fromthe experience and expertise of the Indianapolis Regional Vice President, as
Lighthouse CPA of Gary has recently adopted similar scheduling practices, now has students enrolledin
dual credit programs, and is more closely monitoring and programming students’ schedules to minimize
graduation students with waivers.

3. Select one or more of the organization’s schools whose performance is relatively low or

not satisfactory and discuss the school’s performance.

a. Be specific about the results on which you base your judgment that performance is
unsatisfactory.

b. Describe the primary causes to which you attribute the school’s problems.

c. Explain the specific strategies that you are employing to improve performance.

d. How will you know when performance is satisfactory? What are your expectations
for satisfactory performance in terms of performance levels and timing?

North Point Lighthouse Charter School openedin 2012-2013 and isits third year of operation.
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LHA has identified North Pointas a Tier 3 school and has invested heavily in turning around the school.
According to Wisconsin Department of PublicInstruction, the school failed to meet expectations based
on the school’s 2013-2014 overall accountability rating asindicated below:

Possible Points Points Earned
Reading: 50 9.2

Math: 50 11.9

Attendance rate: 80 70.9

State Performance: % proficient oradvanced School Performance
Reading:36.7% 8.8%

Math: 48.8% 7%

Primary Causes: Lack of proficientleadership.

Activitiestoimprove performance: Removeand replace the principal (done in 2014). Provide the new
principal with ongoing onsiteand network provided mentoring and supportinthe areas of writing,
curriculum and using data to drive instruction. Weekly accountability check-ins and data monitoring
occur with network leadership.

Expectations for satisfactory performance and timing: Itis the expectation of LHA and the school’s board
that the school will not be placed on probation at the end of the 2014-2015 school year. Early indicators
reveal that the school will increase points earned last year onthe school’s Learning Memo whichis
expectedtoindicate thatthe schoolisindeed turningaround.

4, Forall schools operating in the state of Indiana, provide as Attachment 26, the most
recent performance/evaluation/renewal reports produced by the authorizer(s) (or by a
third-party evaluator, if applicable).

See Attachment 26

5. Forall schools operating in the state of Indiana, provide the followingin Attachment 27
(a) the last three years of audited financial statements for the school(s); and (b) the
most recent internal financial statements, including balance sheets and income
statements forthe organization and any related business entities. Be sure that the
school level, ESP level, and the overall operations are distinctly represented.

See Attachment 27

6. For the organization as a whole and any related business entities, provide the following
as Attachment 28: (a) the last three years of audited financial statements and
management letters; and (b) the most recent internal financial statements, including
balance sheets and income statements. Be sure that the ESP level and the overall
operations are distinctly represented.

See Attachment 28

7. List any contracts with charter schools that have been terminated by either the
organization or the school, including the reason(s) for such termination and whether

the termination was for “material breach.
PotomacLighthouse PublicCharter School: Contract terminated June 30, 2014 via mutual separation

agreement. There was no material breach. As LHA reassessed our growth strategy, we determined that
the District of Columbiawas not a region where we would develop a cluster of schools. The school is still
operatingunderthe name PotomacPrep.
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8. List any and all charter revocations, non-renewals, shortened or conditional renewals,
or withdrawals/non-openings of schools operated by the organization, and explain
what caused these actions.

Lighthouse Academies decided to leave the state of Ohio due to the authorizingenvironment and
challenges maintaining enrollment. Lighthouse Academies withdrew its applicationtorenew
Monument Lighthouse in Indianapolis and instead sought areplication charter for Indianapolis
Lighthouse which was successfullygranted. Indianapolis Lighthouse East will openinthe fall of 2015.

9. Explain any performance deficiencies or compliance violations that have led to formal
authorizer intervention with any school operated by the organization in the last three
years and how such deficiencies or violations were resolved.

N/A
10. Identify any current or past litigation, including arbitration proceedings, by school, that
has involved the organization or any charter schoolsit operates. If applicable, provide
in Attachment 29 (1) the demand, (2) any response to the demand, and (3) the results
of the arbitration or litigation.
N/A
EXHIBITS

Charter School Board Member Information Form

Statement of Assurances Form
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