1402 East Chicago Avenue, East Chicago Indiana 46312 PH {219) 392-36580 Fax {219} 392-3652

December 14, 2011

Dear Dr, Marra,

The East Chicago Urban Enterprise Academy Board is pleased to present our
Kindergarten thru 8™ grade application to you for consideration. As you are aware, we have
operated the charter school since August of 2005, and feel that we have made significant
progress in providing our students with a sound educational program. We certainly wish to
continue to work with you as the Educational Management Organization for the Academy.

The current proposal we are submitting to you for renewal encompasses the K-8
arrangement we have been operating since 2005. As you know, we have considered submitting
to you a proposal that would include a K-12 structure, however after much discussion and
consideration we have decided to submit this K-8 proposal on its own.

Please be advised that the ECUEA Board of Directors intends to submit a proposal for
the K-12 structure to you during the first quarter of next year. We are solidly behind the K-12
structure and have had several discussions with realtors and developers. A piece of property
has been clearly identified that would serve as a second facility housing the junior / senior high
school facility of ECUEA. The addition of a high school will allow the Academy to continue
promoting student achievement and growth through their secondary education.

Ball State University has been supportive of our school and sincerely hope we will
continue our relationship in the years to come.

Thank you for your time and consideration.

Yours truly,

Q.,,,. g Mv

David Padilla, Vice Chairman
East Chicago Urban Enterprise Academy
Board of Directors
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Application Narrative

For the charter reauthorization, the narrative section of the application is reflective of the
Performance Reauthorization Standards. In your responses, please address all the specific
elements listed under the main heading of each section. If additional information or documents
are needed to address a particular section, make specific reference to them in the section, label
them the appropriately numbered attachment, and append them to the application.

A. Provide a Statement defining the Vision and Mission of the school. How have they been
consistently implemented throughout all aspects of the school?

B. Provide a statement of the Goals for the school. What arc the actions implemented to
attain each of the goals?

A. Original Mission Statement — The East Chicago Urban Enterprise Academy will,
through high academic standards and strong community involvement, be a school of
excellence, which will challenge students to strive to reach their full potential as
successful wager- earners, citizens, and productive members of their families and society.
The first and foremost responsibility of ECUEA will be to our students. In order to
realize the vision of the Academy, we commit to:

o Treating each student as an individual by recognizing and responding to their
personal learning style,

¢ Providing a safe and supportive environment for learning,

¢ Employing highly qualified and motivated professionals and

¢ Supporting the involvement of our student’s families and the community:.

In carrying out the day to day activities of East Chicago Urban Enterprise Academy we
will instill in children a love of learning by providing an innovative and exciting
curriculum. We will continually seek to improve test scores by offering the technical
means, knowledge and tools necessary to excel in the 21% Century’s high tech age. We
will inspire pride and instill hope by motivating and encouraging our students to give
their very best each day, all day.

By demonstrating our mission daily, East Chicago Urban Enterprise Academy will be
known as the school that developed minds and transformed student’s lives, one at a time.
Parents, staff and the community will see the Academy as the school that truly made a
difference in the lives of our students.
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Vision Statement Developed through INSAI School Improvement Process
We believe all students deserve:

to be respected and taught to respect others, the right to be heard, and an opportunity to express
their feelings and opinions. We believe all students deserve positive role models and to be held
accountable of high expectations with teachers who genuinely care. We believe all students
deserve the right to be educated in a safe, productive atmosphere, conducive to learning with
structure, equal funding, and quality real world materials. We believe all students deserve to be
taught in a way that they can understand and master skills taught through individualized
attention. We believe all students deserve a quality education that is on par with the “best”
schools, with variable and fair assessments, and the right to leamn a skill by any means necessary.
We believe all students deserve predictability and consistency, with immediate interventions for
academic and social challenges. We believe all students deserve to have a fair chance, including
second chances, and to not be judged by their background. We believe all students deserve to be
pushed beyond their comfort level and set long and short term goals with a plan of action in
order to build confidence in their ability to succeed if they work hard. We believe all students
have potential and deserve a good family structure, mentorship, career guidance, and excellent
writing and advanced computer skills to have a competitive edge and equal opportunities. We
believe all students deserve to experience various learning opportunities with an open mind, be
multi-lingual, and exposed to culturally diverse travel in order to be ultimately prepared for the
world.

All adults in our community are living by these core convictions daily and as a result, show
the following attitudes and actions:

They live by, “It takes a community to raise a child” and lead by example through modeling the
behaviors we want our children to portray. They are dedicated, active participants who prepare
children at an early age and are involved in the education of their own children, as well as those
in the community. Through keeping open and reciprocal communication between school
administrators, parents, teachers and community we all are more supporting, reinforcing, and
aware of how to handle situations & surroundings. Adults are more stern with children and
willing to seek help for them when they need it. There is teamwork between home & school and
parent’s are not so quick to blame teachers. All adults show respect- model it- and walk daily in
it. They listen and are more open to have positive interactions to promote sanity and peace of
mind. They have a strong work ethic, hold high expectations for local schools and are self-
disciplined to remove the word “can’t.” Teachers are continuous learners whose passion for
education is contagious. They have a positive attitude and are patient, accountable, goal oriented,
confident, competent, responsible, flexible, consistent, and motivated to teach. They are
resourceful, knowledgeable and go the extra mile to use every strategy to ensure every child
succeeds.
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In this environment where all adults are living by their core convictions, all students:

know what is expected of them and come to school ready to learn. They exhibit positive attitudes
and are risk takers who have the courage to go out and get what they want in life. There are
fewer gangs, teen pregnancy, and death because students are more responsible, self-disciplined,
motivated, held accountable for their actions, support each other, and have more respect for
themselves. They are well rounded, loving and compassionate, and willing to give back because
of what they’ve been taught. Students are active participants in their learning who are
resourceful, prepared, hard working, and enthusiastic about their future. They share a passion for
learning, reach higher educational goals, and won’t take “no” for an answer because they believe
in themselves. Students have a sense of integrity, a higher self-esteem, and are trustworthy. They
are respectful, receptive, cooperative, and considerate. They have a responsibility to remain
focused, intrigued, engaged, and cager to learn.

B. Goals - all students will become at minimum, grade proficient in the basic skills of
reading, writing, mathematics computations, and computer literacy and critical
thinking/problem-solving. Our goals are that all students acquire organized knowledge,
develop intellectual skills and develop an understanding of ideas and values.

As a result of these efforts, our school's student achievement data goals are as follows:

% of students who pass ISTEP math: 100%

% of students who pass ISTEP English: 100%

% of students who pass ISTEP reading: 100%

% of students who pass ISTEP science: 100%

% of students who pass ISTEP social studies: 100%

% of students who meet & or exceed IRDA goals: 100%
% of students who meet NWEA reading goals: 100%

% of students who meet NWEA language arts goals: 100%
% of students who meet NWEA math goals: 100%

% of students who master a foreign language: 100%

% of students who pass SAT: 100%

% of students who need DI: 0%
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Is the School an Academic Success/School Has Accomplished Its Mission and Goals

1. What levels of progress have the students made on required statewide assessments?

Areas of weakness: Since our opening we have had academic gains as indicated by ISTEP.
However, in the fall of 2008 Academy students in the 4™, 5, and 6™ grade had an average of
8% decline in ENG/LA. Upon review of specific areas of concern data showed that our writing
applications were problematic,

Subsequently a shift and emphasis was placed on writing with the continuation of 6 traits writing
with portfolios and frequent monitoring of students writing performance as measured by Indiana
state writing standards. This push yielded an increase in scores of 71.9% in ENG/LA for spring
2009.

Recently (2010-2011) the Academy had a decline in ISTEP+ scores in both ENG/LA and MATH
overall. We had an overall decrease of 4 percentage points in Math and 5 percentage points in
ELA.

More than 75% of 6th and 7th graders demonstrated mastery in all ELA standards, which
outperforms the statewide percentages. At least 70% of 3rd and 4th graders demonstrated
mastery in all ELA standards. ECUEA 4th graders outperformed the state in writing applications
and language conventions, consistent with 3rd grade performance in 2010. Less than half of the
8th grade demonstrated mastery in nonfiction/info text. The 8th grade’s relatively low ELA
performance is consistent with spring 2011 NWEA performance and 7th grade performance on
2010 ISTEP. Less than 55% of 5th graders demonstrated mastery in vocabulary. In 2010 more
than 80% of 4th graders and more than 70% of 5th graders demonstrated mastery in vocabulary
on the ISTEP. The 5th grade’s relatively low ELA performance is consistent with spring 2011
NWEA performance but inconsistent with 4th grade performance on 2010 ISTEP, when no less
than 75% of students demonstrated mastery in all ELA standards. (See table 1.3)

More than 75% of 6th graders demonstrated mastery in all math standards, consistent with 5th
grade performance on 2010 ISTEP, and outperformed the statewide percentages in all areas
except problem solving. At least 70% of 7th graders demonstrated mastery in all math standards,
consistent with 6th grade performance in 2010. In 4th grade between 62%-68% of students
demonstrated mastery across the math standards, although in 2010 no less than 79% of 3rd
graders demonstrated mastery in all math areas. The 3rd grade in 2010 and in 2011 had their
lowest percentage of mastery in algebra. The 5th graders had their lowest percentage of mastery
in geometry. Less than one third of the 8th grade demonstrated mastery in measurement.
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What areas of strengths are apparent?

The Academy made 20.9% point gains in Math from 2005 to 2010 and 24% point
gains in English language arts from 2005 to 2010. Cohort data of students who have
three or more years with the Academy show stronger gains over time according to
ISTEP+. (See tables 1.3, 1.4) The Academy continues to out perform the district in
residence according to ISTEP+ English Language Arts and Math. (See table 1.1, 1.2)
Our Math program is stronger than our English language arts program as indicated by
the ISTEP+ results. The Academy students continued to improve in writing
applications for ISTEP from 2008 to 2010.

In both, English/Language Arts (ELA) and Mathematics, 4" grade students scored
above the state average in all of the standards on the 2009 ISTEP+ assessment.

In ELA, grades 4 and 6 scored above the statc average in all of the standards on the
2009 ISTEP+ assessment.

Grades 3, 4, and 6 showed improvement in ELA after a school-wide focus on the 6+1
traits of writing,.

Grade 5 showed improvements in Mathematics from 2007-2008 to 2008-2009.

b. Provide meaningful comparisons to district of residence student performance over time.
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c. Describe and discuss the school’s past and current AYP status in the context of NCL.B
standards.

The East Chicago Urban Enterprise Academy achieved Adequate Yearly Progress (AYP) toward
statewide academic goals set by the Indiana Department of Education (IDOE) for two years
(2006 and 2007) in all 17 categories:

e School-wide attendance;

e  School-wide passing rates on the English and Mathematics ISTEP+ exams;

e ISTEP+ English and Mathematics passing rates for subgroups of African-American

students and students who qualified for free or reduced price lunch;

e ISTEP+ participation rates school-wide and for both subgroups
In 2008 the Academy missed 3 of 17 categories in English Language Arts.
In each subgroup evaluated, students passed ISTEP+ at rates higher than the IDOE target for
2009-2010. This allowed the school to achieve AYP without relying on alternate means, such as
confidence intervals or safe harbor improvement. Unfortunately, the attendance rate for 2010
was 94.8% which was .2% less than the required statewide goal thus missing AYP by 1 category
for 2010. In 2011 the Academy missed 6 out of 17 categories. (See table 1.7)

AYP ELA Performance Math Performance ELA Participation Math Participation

YEAR | Ail | Black | Hisp | FRL | All | Black | Hisp | FRL | All | Black | Hisp | FRL | All | Black | Hisp | FRL
w6(vY |V |V | VI VIV IV I IVIVIV |V I VI VIV I VI v v
2007(Y] v |V | VI V| IV IV I IVIV|IV |V IV VIV |V |V v
2008| %] * | vV |x |V IV IV I IVIV|IV IV IVIV|V | IV ]V v
wo|v]|v |V |V I VIV IV IVIVIV IV IVIV|V |V |V x
2011 | %X | v | x | x | x| x |V | |V| vV |V |V V|V |V |V v
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d. Describe and discuss the school’s past and current PL 221 category/Grade including the
Growth Model information given by the IN Department of Education. (See table 1.8)

PL221 Year Rating

2005 — 2006 Exemplary
2006 — 2007 Exemplary
2007 — 2008 Exemplary
2008 — 2009 Not Counted
2009 — 2010 Academic Progress
2010 - 2011 Probation - F

Table 1.8

e. Include the following statistics for alternative proficiency assessments:

The Academy had an IMAST population of 2 students in 2010 — 2011 who qualified for
alternative assessments. From 2005- 2010 the Academy had no students who qualified for
alternative assessments. All Special needs students who qualified for accommodation per their
IEP were given those accommodations for the ISTEP+.

® The percent and number of students tested - 2010 2 students

e Percent and number of eligibie students who did not take the test — 0 students

e Percent and number of students who qualified as Pass+, Pass, and DNP - 2 Did not Pass

o List the assessments and which grade levels were tested using each assessment — IMAST
grade 3 and grade 4

f. In the absence of expected achicvement, what are the identified problem areas and what
are the proposed changes in curriculum and/or instruction in order to address them,

Area of concern — Increased ELL population this year K-8 grade

Area of concern — Increased Special Education population 3" _ 8" grade who qualify for IMAST
Area of concern — Transfer and withdrawal of high ability students due to vouchers

Area of concern — Overall mathematics performance on ISTEP in grade 3, 4, 7, and 8.

Area of concern — Overall English language arts performance on ISTEP in grade 6 and 8.

(Please see Appendix C for the Remediation Plan)

All student performance from year one as well as data from current assessments. Progress
monitoring tools used are Fountas and Pinnell benchmark assessments, NWEA MAP
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assessments, NWEA skills and screeners assessments, Curriculum Based Measurement, Study
[sland.

Is the School an Academic Success?/High Quality Instruction is Evident in All
Classrooms Throughout the School

2. Provide the instructional goals and methods for the school, which at a minimum;
include teaching and classroom instruction methods that are used to provide students
with the necessary knowledge, proficiency, and skills te reach the goals of the school.

All Academy teachers will continue to employ a cohesive set of research-based instructional
methods and approaches, supported through training they will continue to receive from high-
quality professional development. The instructional methods which have proven to be effective
and so will continue to be used at the Academy include a powerful mix of direct (explicit)
instruction, the Paideia method which includes, didactic, coaching and Socratic Seminar,
differentiated instruction, modeling, guided practice, cooperative learning, independent practice,
and individual instruction that raises student engagement and significantly reduces behavioral
issues in the classroom. These methods have proven to be effective with a wide range of
students, including those who are currently performing below grade level, are English Language
Leamers, and those students with special needs. The consistent use of these instructional
methods and classroom management techniques at all grade levels will continue to provide a
strong, predictable, and self-reinforcing component to the overall school culture. This
consistency will also continue to provide a foundation of understanding and support with all
parents,

Additional Instructional Strategies used:

Identifying Similarities and Differences

The ability to break a concept into its similar and dissimilar characteristics allows students to
understand (and often solve) complex problems by analyzing them in a more simple way.
Teachers can either directly present similarities and differences, accompanied by deep discussion
and inquiry, or simply ask students to identify similarities and differences on their own. While
teacher-directed activities focus on identifying specific items, student-directed activities
encourage variation and broaden understanding, research shows. Research also notes that graphic
forms are a good way to represent similarities and differences.

Applications:
* Use Venn diagrams or charts to compare and classify items.
* Engage students in comparing, classifying, and creating metaphors and analogies.
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2. Summarizing and Note Taking

These skills promote greater comprehension by asking students to analyze a subject to expose
what's essential and then put it in their own words. According to research, this requires
substituting, deleting, and keeping some things and having an awareness of the basic structure of
the information presented.

Applications:

* Provide a set of rules for creating a summary.

* When summarizing, ask students to question what is unclear, clarify those questions, and then
predict what will happen next in the text.

Research shows that taking more notes is better than fewer notes, though verbatim note taking is
ineffective because it does not allow time to process the information. Teachers should encourage
and give time for review and revision of notes; notes can be the best study guides for tests.
Applications:

* Use teacher-prepared notes.

* Stick to a consistent format for notes, although students can refine the notes as necessary.

3. Reinforcing Effort and Providing Recognition

Effort and recognition speak to the attitudes and beliefs of students, and teachers must show the
connection between effort and achievement. Research shows that although not all students
realize the importance of effort, they can learn to change their beliefs to emphasize effort.
Applications:

* Share stories about people who succeeded by not giving up.

* Have students keep a log of their weekly efforts and achievements, reflect on it periodically,
and even mathematically analyze the data.

According to research, recognition is most effective if it is contingent on the achievement of a
certain standard. Also, symbolic recognition works better than tangible rewards.

Applications:

* Find ways to personalize recognition. Give awards for individual accomplishments.

* "Pause, Prompt, Praise." If a student is struggling, pause to discuss the problem, and then
prompt with specific suggestions to help her improve. If the student's performance improves as a
result, offer praise.

4. Homework and Practice

Homework provides students with the opportunity to extend their learning outside the classroom.
However, research shows that the amount of homework assigned should vary by grade level and
that parent involvement should be minimal. Teachers should explain the purpose of homework to
both the student and the parent or guardian, and teachers should try to give feedback on all
homework assigned.

Applications:

* Establish a homework policy with advice-such as keeping a consistent schedule, setting, and
time limit-that parents and students may not have considered.
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* Tell students if homework is for practice or preparation for upcoming units.
* Maximize the effectiveness of feedback by varying the way it is delivered.

Research shows that students should adapt skills while they're learning them. Speed and
accuracy are key indicators of the effectiveness of practice.

Applications:

* Assign timed quizzes for homework and have students report on their speed and accuracy.
* Focus practice on difficult concepts and set aside time to accommodate practice periods.

5. Nonlinguistic Representations

According to research, knowledge is stored in two forms: linguistic and visual. The more
students use both forms in the classroom, the more opportunity they have to achieve. Recently,
use of nonlinguistic representation has proven to not only stimulate but also increase brain
activity.

Applications:

* Incorporate words and images using symbols to represent relationships.

* Use physical models and physical movement to represent information.

6. Cooperative Learning

Research shows that organizing students into cooperative groups yields a positive effect on
overall learning. When applying cooperative learning strategies, keep groups small and don't
overuse this strategy-be systematic and consistent in your approach.

Applications:

* When grouping students, consider a variety of criteria, such as common experiences or
interests.

* Vary group sizes and objectives.

* Design group work around the core components of cooperative learning-positive
interdependence, group processing, and appropriate use of social skills, face-to-face interaction,
and individual and group accountability.

7. Setting Objectives and Providing Feedback

setting objectives can provide students with a direction for their learning. Goals should not be too
specific; they should be easily adaptable to students' own objectives.

Applications:

* Set a core goal for a unit, and then encourage students to personalize that goal by identifying
areas of interest to them. Questions like "I want to know" and "I want to know more about . . ."
get students thinking about their interests and actively involved in the goal-setting process.

* Use contracts to outline the specific goals that students must attain and the grade they will
receive if they meet those goals.

10
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Research shows that feedback generally produces positive results. Teachers can never give too
much; however, they should manage the form that feedback takes.

Applications:

* Make sure feedback is corrective in nature; tell students how they did in relation to specific
levels of knowledge. Rubrics are a great way to do this.

* Keep feedback timely and specific.

* Encourage students to lead feedback sessions.

8. Generating and Testing Hypotheses

Research shows that a deductive approach {using a general rule to make a prediction) to this
strategy works best. Whether a hypothesis is induced or deduced, students should clearly explain
their hypotheses and conclusions.

Applications:

* Ask students to predict what would happen if an aspect of a familiar system, such as the
government or transportation, were changed.

* Ask students to build something using limited resources. This task generates questions and
hypotheses about what may or may not work.

9. Cues, Questions, and Advance Organizers

Cues, questions, and advance organizers help students use what they already know about a topic
to enhance further learning. Research shows that these tools should be highly analytical, should
focus on what is important, and are most effective when presented before a learning experience.
Applications:

* Pause briefly after asking a question. Doing so will increase the depth of your students'
answers.

* Vary the style of advance organizer used: Tell a story, skim a text, or create a graphic image.
There are many ways to expose students to information before they "learn” it.

Direct Instruction — Allows teachers to tap into the best of various learning modalities.
Through direct instruction we can engage learners in the multiple intelligences: audio, visual,
tactile, kinesthetic, to meet the learning styles of as many students as possible. Direct Instruction
is primarily teacher led. It is best used to teach cognitive strategies to students in a more explicit
way. Although scripted, it provides support for the new teacher. Direct Instruction is used with
limits and with students who require this strategy.

Graphic Organizers — Visual representations or frame works used to organize information.
Applications: These are used generally in our guided reading blocks as a pre and post activity.
They are used throughout the curriculum especially in writing. Students must organize their

writing as they plan their rough, first and final drafts. It is essential to master and transfer this
strategy for statewide assessments. { ISTEP).

11
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Alternative assessments example: performance assessments, portfolios, journals, and authentic
assessments,

Learning Centers

Scaffolding - A metaphor to describe the type of assistance offered by a teacher or peer to
support learning. In the process of scaffolding, the teacher helps the student master a task or
concept that the student is initially unable to grasp independently. The teacher offers assistance
with only those skills that are beyond the student’s capability. Of great importance is allowing
the student to complete as much of the task as possible, unassisted. The teacher only attempts to
help the student with tasks that are just beyond his current capability. Student errors are
expected, but, with teacher feedback and prompting, the student is able to achieve the task or
goal. When the student takes responsibility for or masters the task, the teacher begins the process
of “fading”, or the gradual removal of the scaffolding, which allows the student to work
independently. “Scaffolding is actually a bridge used to build upon what students already know
to arrive at something they do not know. If scaffolding is properly administered, it will act as an
enabler, not as a disabler” (Benson, 1997).

Demonstrations and modeling - Modeling, explaining, and demonstrating are essential teaching
activities if all children are to learn to read and write. Teachers model the reading and writing
processes by engaging in them while children observe.

Applications: Reading aloud to children, for instance, provides a model of how reading sounds
and how stories go. Composing a list of things needed for a project provides a model of one
function of writing. Talking about how a newspaper story made us worry provides a model of
response to text. Models and modeling are essential.

Active Learning - Active Learning is, in short, anything that students do in a classroom other
than merely passively listening to an instructor's lecture. This includes everything from listening
practices which help the students to absorb what they hear, to short writing exercises in which
students react to lecture material, to complex group exercises in which students apply course
material to "real life" situations and/or to new problems. The term "cooperative learning" covers
the subset of active learning activities which students do as groups of three or more, rather than
alone or in pairs; generally, cooperative learning techniques employ more formally structured
groups of students’ assigned complex tasks, such as multiple-step exercises, research projects, or
presentations. Cooperative learning is to be distinguished from another now well-defined term of
art, "collaborative learning", which refers to those classroom strategies which have the instructor
and the students placed on an equal footing working together in, for example, designing
assignments, choosing texts, and presenting material to the class. Clearly, collaborative leaming
is a more radical departure from tradition than merely utilizing techniques aimed at enhancing
student retention of material presented by the instructor; we will limit our examples to the "less
radical” active and cooperative learning techniques. "Techniques of active learning", then, are
those activities which an instructor incorporates into the classroom to foster active learning.

12



East Chicago Urban Enterprise Academy

The "Socratic Method"

In a Socratic method we focus on higher order thinking skills (HO'TS) and questions to extract
answers and connect to real-world situations and application. Teachers model an inquiring,
probing mind by continually drilling down into the subject with questions. The purpose of a
Socratic Seminar is to achieve a deeper understanding about the ideas and values in a text. In the
Seminar, participants systematically question and examine issues and principles related to a
particular content, and articulate different points-of-view. The group conversation assists
participants in constructing meaning through disciplined analysis, interpretation, listening, and
participation.

Authentic Assessments

i. Have they been successful — The majority of the strategies have been successful and the
evidence of that can be tracked through progress monitoring of small group differentiated
instruction results and assessments for particular subcategories.

Provide an instructional plan that includes the current curricula for each grade and year

The Academy’s program will continue to provide strong instruction in the areas of decoding
(learning how to read), comprehension (understanding what you read), inquiry and investigation
(learning how to apply what you have read), and writing (learning how to communicate with others
in print). It will continue to include ongoing student assessment. The program will continue to
support the teaching of spelling, vocabulary, grammar, usage and mechanics, penmanship, listening,
and speaking all instruction will be aligned to the Common Core Standards with foundations and
preparations for the PARCC assessment.
The Academy’s K-3 curriculum will continue to address the areas of phonemic awareness,
systematic and explicit phonics instruction, fluency, and vocabulary. For older students, the focus
will continue to be on teaching comprehension, genre, and content literacy. This will continue to be
accomplished through independent reading, guided reading, literature study, concept and
comprehension strategies, word analysis, and the reading/writing connection.

The instructional materials to be used include:

* Reading Street K-5 * proposed

Open Court Phonics K-5 current
Houghton Mifflin Spelling and Vocabulary 1-6
Houghton Mifflin English 1-6
6 Traits of Writing
Leveled Reading (Scholastic, Wright Group, Reading A-Z) K- 5
Trade Books related to Core Knowledge content 6-8
McDougall Litell
Reference books and on-line resources

13
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Kindergarten has transitioned to the Common Core State Standards and piloting the
Reading Street Curriculum that is aligned to the CCS.

Reading, Kindergarten, 2011 a course based on the Common Core State Standards for
English/Language Arts, is integrated instruction emphasizing reading (Reading Standards:
Foundational Skills, Reading Standards for Informational Text: Literary Nonfiction and
Historical, Scientific, and Technical Texts and Reading Standards for Literature: Stories, Novels,
Dramas and Poetry), in interest- and age-appropriate content. Students develop reading
competencies as they receive instruction founded on scientifically-based reading research with a
focus on phonemic awareness and phonics and developmentally appropriate strategies for
fluency, vocabulary and comprehension. Students show an interest in books and experience the
enjoyment of reading through stories read aloud. They retell familiar stories and talk about
stories that someone read to them. They learn about the alphabet, words and sounds, and how to
apply what they have learned by matching words to beginning and ending sounds, blending
sounds into words, rhyming words, and reading simple sentences. They listen and respond to
picture books and general fiction, nursery rthymes or songs, folktales, plays, alphabet books,
nonfiction picture books (science, social studies, mathematics and other subjects), beginner's
dictionaries, and online information.

Language Arts, Kindergarten, a course based on the Common Core State Standards for
English/Language Arts, is integrated instruction emphasizing writing, speaking and listening in
interest- and age-appropriate content. Students experience using language to interact with others.
Using art, music, movement, drama, oral language, beginning reading, and beginning writing,
students respond to classic and contemporary literature. They discuss ideas and tell stories for
someone to write down, and they begin to write for other readers. They begin to learn the rules of
Standard English and more about communicating with others. Students listen to stories read
aloud to them and draw or write independently for meaning.

Mathematics for grades Kindergarten through 2" grade utilize the Saxon math curricnlum
and is greatly supplemented with additional standards based materials

Mathematics in Kindergarten, instructional time should focus on two critical areas: (1)
representing and comparing whole numbers, initially with sets of objects; (2) describing shapes
and space. More learning time in Kindergarten should be devoted to number than to other topics.
1. Students use numbers, including written numerals, to represent quantities and to solve
quantitative problems, such as counting objects in a set; counting out a given number of objects;
comparing sets or numerals; and modeling simple joining and separating situations with sets of
objects, or eventually with equations such as 5 +2 =7 and 7 — 2 = 5. (Kindergarten students
should see addition and subtraction equations, and student writing of equations in Kindergarten
is encouraged, but it is not required.) Students choose, combine, and apply effective strategies for
answering quantitative questions, including quickly recognizing the cardinalities of small sets of
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objects, counting and producing sets of given sizes, counting the number of objects in combined
sets, or counting the number of objects that remain in a set after some are taken away.

2. Students describe their physical world using geometric ideas (e.g., shape, orientation, spatial
relations) and vocabulary. They identify, name, and describe basic two-dimensional shapes, such
as squares, triangles, circles, rectangles, and hexagons, presented in a variety of ways (e.g., with
different sizes and orientations), as well as three-dimensional shapes such as cubes, cones,
cylinders, and spheres. They use basic shapes and spatial reasoning to model objects in their
environment and to construct more complex shapes.

Reading Street Kindergarten through 3 grade pilot

Scott Foresman Reading Street © 2011 is an all-new comprehensive Reading and Language Arts
series for the 21st Century. Reading Street delivers classic and soon-to-be classic literature,
scientifically research-based instruction, and a wealth of groundbreaking online experiences for
high student engagement. My Teaching Library takes the guesswork out of Response to
Intervention with a strong core emphasis on ongoing progress-monitoring and an explicit plan
for managing small groups of students. The architecture of Understanding by Design accelerates
all learners, especially English language learners, toward greater proficiency with a sustained
Unit focus on concepts and language. Teachers focus on the priority and target skills driven by
the Indiana state standards with regards to the transition to the Common Core standards.
Phonemic Awareness, phonics, fluency, vocabulary, comprehension, and writing are all

incorporated into the comprehensive program.

Saxon Math Kindergarten through 3™ grade

Saxon Math is a textbook series covering grades K—12 based on incremental development and
continual review of mathematical concepts to give students time to learn and practice concepts
throughout the year. The series is aligned with standards of the National Council of Teachers of
Mathematics (NCTM) and various states, and can be adapted for special education students in
inclusion classrooms, pullout programs, or self-contained resource classrooms. Although content
differs by course, the incremental, distributed approach of Saxon Math is the same, with
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mathematical concepts presented in a series of short “lessons” intended to gradually build
understanding and previously-taught concepts practiced and assessed throughout the course

With the state being in transition from IN standards to Common Core Standards the Academy
has unpacked the standards and realigned all curriculums to reflect the state demands and
expectation.

In addition to the aligned curriculum the state has requested all schools to develop a reading
plan. The Academy has developed the plan that details the reading program as well as
addressing RTI and how students in Tier I, II, and III will be serviced and progress monitored.

Kindergarten, through Fifth grade social studies and science utilize the Core Knowledge
Sequence as a framework aligned to the Indiana standards with supplemental materials in
the following series:

SRA McGraw-Hill Social Studies
SRA McGraw-Hill Science
FOSS kits

The Core Knowledge Sequence

The Core Knowledge Sequence is detailed in the publication, "Core Knowledge Sequence." The
sequence covers content in grades K-8 in language arts, American and world history, geography,
visual arts, music, math and science. The Academy utilizes the Core Knowledge Sequence in
American and world history, geography, visual arts, and science specifically.

A Sample of the Core Knowledge Sequence

(These excerpts represent only a very small and selective sampling. Please see the Core Knowledge
Sequence (Appendix B) for additional information.)

KINDERGARTEN: VISUAL ARTS

Painting: line and color in such works as Matisse's The Purple Robe, Picasso's Le Gourmet, Mary
Cassatt's The Bath, Henry O. Tanner's The Banjo Lesson, and Diego Rivera's Mother's Helper.
Sculpture: Statue of Liberty, mobiles of Alexander Calder, Northwest American Indian totem pole
FIRST GRADE: WORLD HISTORY

Early Civilizations: Ancient Egypt

Importance of the Nile River

Pharaohs, pyramids, and mummies

Animal gods

Hieroglyphics

SECOND GRADE: AMERICAN HISTORY

Civil Rights

Susan B. Anthony and the right to vote

Eleanor Roosevelt and civil rights and human rights

Mary McLeod Bethune and educational opportunity

Jackie Robinson and the integration of major league baseball
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Rosa Parks and the bus boycott in Montgomery, Alabama
Martin Luther King, Jr. and the dream of equal rights for all
Caesar Chavez and the rights of migrant workers

THIRD GRADE: MATH

Fractions

Recognize fractions to one-tenth

Identify numerator and denominator

Write mixed numbers

Recognize equivalent fractions (for example, 1/2 = 3/6)
Compare fractions with like denominators using the signs <, >, and =
Geometry

Identify lines as horizontal, vertical, perpendicular, parallel
Identify polygons: pentagon, hexagon, and octagon

Identify angles: right angle; four right angles in a square or rectangle
Compute area in square inches and square centimeters
FOURTH GRADE: SCIENCE

Electricity

Electricity as the flow of electrons

Static electricity

Electric current

Electric circuits: closed, open, and short circuits

Simple circuit (battery, wire, bulb, filament, switch)
Conductors and insulators

How electromagnets work 15

SIXTH GRADE: LANGUAGE ARTS

Fiction and Drama

Dr. Jekyll and Mr. Hyde

The Iliad and The Odyssey

Julius Caesar

The Secret Garden

Writing and Research

Write a research essay, with attention to

* asking open-ended questions

* gathering relevant data through library and field research
* summarizing, paraphrasing, and quoting accurately when taking notes
* defining a thesis

* organizing with an outline

* integrating quotations from sources

* acknowledging sources and avoiding plagiarism

* preparing a bibliography

Middle School students in grades six, seven and eight use McDougal Littel which is aligned
with the Indiana Academic Standards

Language Arts, Grade 6
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Language Arts, Grade 6, a course based on Jndiana’s Academic Standards for English/Language
Arts, s integrated instruction emphasizing reading, writing, speaking and listening in interest-
and age-appropriate content. Students apply skills they learned in earlier grades to make sense of
longer, more challenging text. They interpret figurative language and words with multiple
meanings. They examine an author's choice of words and reasonableness of statements in
nonfiction works. They critique the believability of characters and plots in fiction works. They
begin to read autobiographies. They read and respond to fiction selections, such as classic and
contemporary literature, historical fiction, fantasy or science fiction, mystery or adventure,
folklore or mythology, poetry, short stories, and dramas, and nonfiction selections, such as
subject area books, biographies, magazines and newspapers, various reference or technical
materials, and online information. Students self-select books of interest and read independently
for enjoyment. Students apply language skills and strategies they learned in earlier grades.
Using oral discussion, reading, writing, art, music, movement, and drama, students respond to
fiction, nonfiction, and informational selections or reality-based experiences, multimedia
presentations, and classroom or group experiences. They apply their research skills by writing or
delivering reports that demonstrate the distinction between their own ideas and the ideas of
others. They use simple, compound, and complex sentences to express their thoughts. They
deliver oral presentations on problems and solutions and show evidence to support their views.
Students also listen to literature read aloud to them and write independently for enjoyment.

Language Arts, Grade 7, a course based on Indiana’s Academic Standards for
English/Language Arts is integrated instruction emphasizing reading, writing, speaking and
listening in interest- and age-appropriate content. Students develop advanced skills and strategies
in reading. They understand comparisons, such as analogies and metaphors, and they begin to
use their knowledge of roots and word parts to understand science, social studies, and
mathematics vocabulary. They begin to read reviews, as well as critiques of both informational
and literary writing. They read and respond to fiction selections, such as classic and
contemporary literature, historical fiction, fantasy or science fiction, mystery or adventure,
folklore or mythology, poetry, short stories, and dramas, and nonfiction selections, such as
subject area books, biographies or autobiographies, magazines and newspapers, various
reference or technical materials, and online information. . Students have quarterly novel reads
and study in addition to the reading curriculum that is used as enrichment. Extended response
prompts are integrated throughout the subjects and administered and scored monthly.

Language Arts, Grade 8, a course based on Indiana’s Academic Standards for
English/Language Arts is integrated instruction emphasizing reading, writing, speaking and
listening in interest- and age-appropriate content. Students begin to study the history and
development of English vocabulary. They begin to compare different types of writing as well as
different perspectives on similar topics or themes. They evaluate the logic of informational texts
and analyze how literature reflects the backgrounds, attitudes, and beliefs of the authors. They
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read and respond to fiction selections, such as classic and contemporary literature, historical
fiction, fantasy or science fiction, mystery or adventure, folklore or mythology, poetry, short
stories, and dramas, and nonfiction selections, such as subject area books, biographies or
autobiographies, magazines and newspapers, various reference or technical materials, and online
information. Students have quarterly novel reads and study in addition to the reading curriculum
that is used as enrichment. Extended response prompts are integrated throughout the subjects
and administered and scored monthly.

Language Arts Differentiated Groups is a supplemental class that provides students with
individualized or small group instruction designed to support success in completing language arts
course work aligned with Indiana's Academic Standards for English/Language Arts in Grades 6-
7-8 for English Language Arts. This class is for students who need additional support in all the
language arts (reading, writing, speaking and listening). The class is also used for students who
need Tier 2 and 3 interventions in English Language Arts.

Reading and Literature, Grade 6, a course based on Indiana’s Academic Standards for
English/Language Arts, is integrated instruction emphasizing reading (Standards 1, 2, and 3), in
content that is interest- and age-appropriate. Students apply skills they learned in earlier grades
to make sense of longer, more challenging text. They interpret figurative language and words
with multiple meanings. They examine an author's choice of words and reasonableness of
statements in nonfiction works. They critique the believability of characters and plots in fiction
works. They begin to read autobiographies. They read and respond to fiction selections, such as
classic and contemporary literature, historical fiction, fantasy or science fiction, mystery or
adventure, folklore or mythology, poetry, short stories, and dramas, and nonfiction selections,
such as subject area books, biographies, magazines and newspapers, various reference or
technical materials, and online information.

Reading and Literature, Grade 7, a course based on Indiana’s Academic Standards for
English/Language Arts, is integrated instruction emphasizing reading (Standards 1, 2, and 3), in
content that is interest- and age-appropriate. Students develop advanced skills and strategies in
reading. They understand comparisons, such as analogies and metaphors, and they begin to use
their knowledge of roots and word parts to understand science, social studies, and mathematics
vocabulary. They begin to read reviews, as well as critiques of both informational and literary
writing. They read and respond to fiction selections, such as classic and contemporary literature,
historical fiction, fantasy or science fiction, mystery or adventure, folklore or mythology, poetry,
short stories, and dramas, and nonfiction selections, such as subject area books, biographies or
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autobiographics, magazines and newspapers, various reference or technical materials, and online
information. Students self-select books of interest and read independently for enjoyment.

Reading and Literature, Grade 8, a course based on Indiana’s Academic Standards for
English/Language Arts, is integrated instruction emphasizing reading (Standards 1, 2, and 3), in
content that is interest- and age-appropriate. Students begin to study the history and development
of English vocabulary. They begin to compare different types of writing as well as different
perspectives on similar topics or themes. They evaluate the logic of informational texts and
analyze how literature reflects the backgrounds, attitudes, and beliefs of the authors. They read
and respond to fiction selections, such as classic and contemporary literature, historical fiction,
fantasy or science fiction, mystery or adventure, folklore or mythology, poetry, short stories, and
dramas, and nonfiction selections, such as subject area books, biographies or autobiographies,
magazines and newspapers, various reference or technical materials, and online information.
Students self-select books of interest and read independently for enjoyment.

Mathematics — Grade 6 begins the transition from the heavy emphasis on number and
operations at the elementary school level towards a more formalized understanding of
mathematics that occurs at the high school level. Students connect previous knowledge of
multiplication, division, and fractions to ratios and proportional relationships; extend previous
understanding of the number system and operations to fractions and negative numbers; apply and
extend previous understandings of the number line to plot coordinate pairs on a Cartesian plane;
formalize algebraic thinking into algebraic expressions and equations; apply their previous
knowledge of geometry in real-world and mathematics situations; and begin to develop
understanding of statistical variability and distributions. As in all mathematics courses, the
Mathematical Practice Standards apply throughout each course and, together with the content
standards, prescribe that students experience mathematics as a coherent, useful, and logical
subject that makes use of their ability to make sense of problem situations.

Mathematics — Grade 7 continues the trajectory towards a more formalized understanding of
mathematics that occurs at the high school level that began in Grade 6. Students extend ratio
reasoning to analyze proportional relationships and solve real-world and mathematical problems;
extend previous understanding of the number system and operations to perform operations using
all rational numbers; apply properties of operations in the context of algebraic expressions and
equations; draw, construct, describe, and analyze geometrical figures and the relationships
between them; apply understandings of statistical variability and distributions by using random
sampling, making inferences, and investigating chance processes and probability models. As in
all mathematics courses, the Mathematical Practice Standards apply throughout each course and,
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together with the content standards, prescribe that students experience mathematics as a
coherent, useful, and logical subject that makes use of their ability to make sense of problem
situations.

Mathematics — Grade 8 continues the trajectory towards a more formalized understanding of
mathematics that occurs at the high school level that was begun in Grades 6 and 7. Students
extend their understanding of rational numbers to develop an understanding of irrational
numbers; connect ratio and proportional reasoning to lines and linear functions; define, evaluate,
compare, and model with functions; build understanding of congruence and similarity;
understand and apply the Pythagorean Theorem; and extend their understanding of statistics and
probability by investigating patterns of association in bivariate data. As in all mathematics
courses, the Mathematical Practice Standards apply throughout each course and, together with
the content standards, prescribe that students experience mathematics as a coherent, useful, and
logical subject that makes use of their ability to make sense of problem situations.

Spanish introduces students to effective strategies for beginning Spanish language learning, and
to various aspects of Spanish-speaking culture. This course encourages interpersonal
communication through speaking and writing, providing opportunities to make and respond to
basic requests and questions, understand and use appropriate greetings.

Visual Art is based on the Indiana Standards for Visual Art. Students in the middle level
program build on the sequential leaming experiences of the elementary program that encompass
art history, criticism, aesthetics, and production. Through self-reflection, including dialogue,
reading, and writing students analyze each component of their arts education as well as their own
personal growth. Throughout the program, students engage in various forms of communication,
utilizing a rich vocabulary and a variety of technological resources. Students continue to utilize
their art knowledge and skills to make connections across the curriculum, study career options
and identify skills required for each career, and use arts community resources, identifying ways
to utilize and support the arts community.

Music Vocals Grade 6, 7, and 8 - Students sing a variety of repertoire expressively with
attention to breath control, pitch, tone quality, diction, and posture. They sing songs with
independent parts, both a cappella and accompanied, and they follow the directions of a
conductor. Students play melodic, harmonic, and rhythmic parts independently or in ensembles
with correct technique, steady tempo, and appropriate style and dynamics. They follow the
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directions of a conductor. Students improvise accompaniments, melodies of determined length,
and melodic and rhythmic variations. They invent short compositions independently and
cooperatively. Students create, arrange, and perform instrumental and vocal compositions within
cstablished guidelines. Students recognize and experience music that influenced cultural trends
of the past as well as that of present day cultures. They examine their own musical experiences
and identify career opportunities in music related to contemporary culture. Students investigate
the background of music studied and perform repertoire in a manner that reflects cultural and
historical traditions

Physical Education in Grade 7 is based on the Indiana Standards for Physical Education.
Students in Grade 7 physical education continue to refine complex combinations of movement in
selected sports and activities. They apply more advanced strategies in physical activities and try
new sports and lifetime physical activities. The focus is on meeting challenges and making
decisions in the context of expanded personal responsibility. Students learn about different
cultures and how they relate to the physical activities and dances of those countries. They
continue to expand their knowledge of rules and strategies, sportsmanship, and cooperative skills
as well as fitness concepts and the benefits of health-related fitness. Ongoing assessment
includes both written and performance-based skill evaluations.

Physical Education in Grade 8 is based on the Indiana Standards for Physical Education.
Students in Grade 8 physical education further refine complex motor skills and competencies in
selected individual and dual lifetime physical activities, team sports, aquatics, adventure, and
rhythmic activities. Students work toward achieving competence in increasingly complex
physical activity contexts. They learn to apply interdisciplinary knowledge (e.g., anatomy,
physics) to activity settings and focus on working as a team to solve problems. Students develop
plans to enhance their own health-related physical fitness and participate in vigorous activities
linked to their skills and levels of fitness. Physical activity is used as a venue for self expression
and for developing positive relationships. Ongoing assessment includes both written and
performance-based skill evaluations.
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Is the School an Academic Success?/A Clearly Defined Rigorous Curriculum That
Prepares Students to Meet State Performance Standards

3. Is the school implementing its educational program as described in the original charter
application? Describe the educational philosophy and provide detail on the unique and
innovative features in the educational program?

a. Identify the schools philosophical approach to educating students and how the
school has focused on improving student learning and outcomes.

As the children of East Chicago prepare for productive lives, East Chicago urban Enterprise
Academy will be an educational institution that extends the horizon of possibilities for their
lives. Its’ purpose to reach and exceed each student’s potential by exploring all of their
individual promise. In doing so, we will provide the opportunity for our children to achieve at
the highest level. ECUEA accomplishes its goals through a rigorous and balanced curriculum,
The opportunities for our children will be limitless as they realize the many rewards that come
from an institution which nurtures them, encourages them and positions them to be the next
generation of leaders.

We affirm that all children are educable and can succeed.

Education of all children takes place in many places

b.To ensure that the school is focused on improving student learning and outcomes practices in
all classrooms support the instructional focus that is being monitored by Team Leaders and the
director utilizing Charlotte Danielson’s framework and focusing on domain 2 and 3. All
classroom setups that support the instructional focus and materials are consistent with the
proposed changes in math and reading programs. The K-8 grade schedule is coherent with hew
interruptions. Teachers have more common planning times also used for results and data
meetings. There are resources and staff used strategically to support the instructional focus.
There 1s a re commitment that All school personnel is engaged in instruction. Lastly there is a
re-alignment of the school’s vision with instructional focus. Professional development is
essential to helping our staff improve their knowledge of the subjects they teach and the way
they teach. To be effective, professional development engages teachers collectively as active
learners. It gives them skills to use the material in their classrooms and provide an ongoing
opportunity to build knowledge. Most importantly, professional development activities are
aligned with a school's focus on learning and provide training for teachers to improve instruction
in the classroom.
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d. Describe any modifications pertaining to the educational program that the school intends to
request should it be renewed for an additional charter term.

The Academy would like to modify the curricular base to include expansion in the math and
reading series from the pilot of Reading Street and Everyday Math in grades K, 1% and 3" to
total implementation Kindergarten through 5t grade.

It is a proposed goal of the ECUEA School board to extend the grade levels and educational
program of the academy to include a middle school/ high school model pending the approval of
the K-8 school’s charter renewal.
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4. Describe the plan for evaluating student academic achievement at the public charter school and the procedures for remedial action that will be used by the school when the

academic achievement of a student falls below acceptable levels.

a. Provide a detailed framework of the school's assessment system, including those that are aligned to the school’s curriculum framework and state performance

standards.
TYPE OF Subjects GRADE FREQUENCY PURPOSE USAGE
ASSESSMENT
Norm referenced READING 2 -8 FALL, WINTER, SPRING s  Monitor academic growth over time | Data from this assessment can
assessment: LANGUAGE s  Measures growth on concepts from diagnose instructional needs and
e.g. NWEA ARTS MATH one assessment cycle to another placement for supplemental programs
» Standardized, valid assessments Assist in making data informed
e Predictor of standardized decisions at classroom and school level
assessment performance {ISTEP) Identify skills and concepts that
students have learned
ANNUAL READING 3 _gh SPRING ANUALLY s  Measure student achievement in Data from this assessment illustrates
STANDARDIZED TEST | LANGUAGE English/language arts, Mathematics, | master of standards assessed at the
e.g. ISTEP ARTS MATH science, and social studies end of the year. This data can be used
SCIENCE SOCIAL to inform effectiveness of instruction
STUDIES after is has occurred but not while it is
occurring. Teachers can use data from
their incoming class of students to help
inform readiness levels related to
standards or concepts to be taught.
LAS LINKS Reading K-8 January* e To determine a student’s level of Data used from this assessment
English proficiency provides ESL ELL services and
placement
INTERIM READING 3P _gn Every 4-6 weeks e Evaluate student’s knowledge in Interim assessments allow teachers to
ASSESSMENT DATA: phonemic awareness, fluency, and determine mastery of new concepts
e.g. FOUNTAS AND comprehension introduced as well as measure growth
PINNELL of previous concepts taught in reading.
Teacher created, iN Resuits from these assessments help
standards based teachers understand which concepts
benchmarks for were mastered in that time period in
MATH order to better understand what to re-
teach prior to the end of year
standardized test { ISTEP}
Summative Unit READING K-8 Weekly or/ and end-of- e Evaluate student’s knowledge and Results are used to determine which
Based Assessments LANGUAGE unit tests learning on specific skills and skills/standards to re- teach during the
e.g. portfolios, MC ARTS MATH, standards in reading, language arts, | next unit. Teacher and grade level
test, essay, extended | SCIENCE SOCIAL math, science, and social studies teams can ask specific questions
response, STUDIES related to this data such as: What
presentation concepts did students learn? How did |

projects with rubrics

teach those concepts?




Which concepts are students still
struggling to learn? This data will also
help determine what to re-teach

Formative READING K-8 Daily *  Assists in monitoring a student’s Iliustrates which specific skills taught
Assessments Data LANGUAGE acquisition of skills/concepts learned | within daily lessons were learned.
e.g. exit tickets, ARTS MATH Results are used to make frequent
student product, ,SCIENCE adjustments to instruction within a
Socratic discussion, SOCIAL STUDIES unit. This

Study Island

{READ-3 READING 39 Spring s  Evaluate the reading skills of grade Results from this assessment will

three students

determine the effectiveness of a
school’s reading plan. Student
placement for the upcoming school
year will alsc be based upon IREAD-3
results.

b. Explain the process for systematically collecting and analyzing diagnostic, formative and summative assessments. How is the information shared with the
school staff and community of parents?

Assessment Type Collection Analysis Communication

NWEA Data is collected from teacher reports and dynamic | Analysis of teacher reports are done in Student reports with goals are shared
reports from NWEA site. grade level meeting with Team Leaders with parents during parent teacher
Teacher reports are shared with teacher teams after | Teacher Teams set mastery and growth conferences and mailed to those who
whole class has completed entire subject test ( 48 goals using NWEA to set targets for next do not attend. If students fall within
hrs-72 hrs) Dynamic reports are gathered after test | test session and the school year. Action 35" percentile or lower in any subject
session is closed for school. Reports are used to plans are developed for each student. matter a parent conference must take
determine place to discuss RT! process.
Detailed reports compiled by C. Yates in addition to .
Dynamic reports two weeks after testing window is
closed.

ISTEP Data is collected by school administrator via INORS | Analysis by subcategory and disaggregated | Student reports are shared via the

system but is not shared until embargoed.

data is compiled by School Admin and C.
Yates.

Once scores are released to public
Teachers are presented with class data and
overall school performance.

Guiding analysis questions are asked for
relevancy. This is done in prior to the start
of the next school year. Teacher teams can

parent network which all parents can
gain access. Student reports are
mailed home.

Qverall performance is communicated
with parents during orientation of the
next school year.




also have data anaylsis meetings over the
summer to make adjustments to
instruction for summer school and the next

year.
Formative Teachers are to develop long-term and Student teacher conferences are held
short term plans based on results from all | to discuss their results and goal for

formative data and standards. Data from the next session. Parents receive the
assessments such as Fountas and Pinnell is | results two weeks after the test
collected and compiled by Instructional session.

Assistants and team leaders to show the
class population results, levels of
instruction. This information drives the
guided reading instruction groups

Summative Reading, Math, 5.5. and Science curriculum series Evaluation charts for reading Results are communicated through
benchmarks and assessment results are collected by | End of the year benchmarks results are progress reports, Report cards and
grade level teams shared between grade levels to best weekly newsletters and

determine placement and starting points communication sent by teachers
for students

¢. Outline details of your plan for intervention and remediation when students fail to demonstrate proficiency on norm-referenced and criterion-referenced
assessment.
Identification of students with deficiencies on NWEA assessment

Students who fall within or below the bottom 2 quartiles in Reading and Math according to RIT and Goal Performance are considered students in need of
intervention.

Action Plans are made for all students within the bottom 2 guartiles. The Action Plans target specific needs and goals for individual students. It generates
strategies for teachers, students, and parents to improve student performance

They are divided into small groups of 4 to 5 students who have like performance and have small group instruction for those subcategories for 4- 6 weeks

The instruction is very skill specific and the Des Cartes are used to guide the instruction. The program empbhasizes direct, systematic, intensive and sustained
reading and math instruction. Level assessments are given to the students. Those who show 80% mastery on the assessment progress to the next Goal.

Students who do not pass ISTEP reading and or math are eligible for Supplemental Educational Services and are placed into tutorials of their choice. With limited
spaces and funding not all students receive SES tutoring and are placed on a waitlist.

The Acader+conducts Tiger tutoring for reading and math for those who qualifv hased on assessment results and current grade performance.
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Is the School an Academic Success?/Supports Special Populations to Overcome Obstacles
and Barriers to High Achievement

5. How is your school effective in providing educational services and outcomes for Special
Populations?

a. Describe the strategies and processes in place to ensure that your school enrolls a diverse
student population. What steps do you take to retain these populations?

We make it clear to all parents interested in sending their students here that we accept all
students, without reservations. This is emphasized when we have an Open House to attract new
students, when we give tours to prospective families, and when we speak in our community. Our
initial enrollment application asks nothing about the special needs of a student. It is not until
after a student has been accepted, that we ask the parent to fill out the complete application
which asks if their child receives special education services.

We are able to retain our special needs students by giving them, and their families, personalized
service. We adhere to the IEP, giving appropriate accommodations, modifications, specific
minutes of instruction, and any needed auxiliary services. All teachers are trained in
differentiated instruction, allowing all students to experience success within the curriculum.

Special education teachers receive training beyond classroom teachers in writing appropriate
IEPs, maintaining IEP compliance, use of the Indiana IEP system, and a deeper understanding of
specific academic and behavioral strategies to use with their students. We encourage our special
education teachers to take advantage of the many professional development opportunities
available to them statewide.

b. Describe the services homeless children receive in compliance with the McKinney-Vento Act.

We feel that because our school is such a close-knit community, we are quickly aware of any
specific needs of our families. Our staff interacts with parents at least twice a day-at drop-oft in
the morning and pick-up in the afternoon. We encourage our staff to speak with parents and get
to know each one. As a result, parents feel comfortable telling us of any hardship they are
experiencing.

We also ask our classroom teachers to make frequent calls to parents; we ask for a monthly
phone log to be sure that is happening. We learn quickly if someone is in need, or, homeless.
We have instructed our staff to let the office know immediately if a student becomes homeless so
that we may take appropriate steps to ease their burden.

Once identified, the school social worker will meet with the family to offer an array of
community services. The social worker will also meet privately with the student during this
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difficult period. If not already receiving free lunch, breakfast and textbooks, we will move
immediately to ensure that is done. If the student needs help adhering to the school dress code,
we will provide that immediately as well.

We will offer a safe and quiet place before and after school for the student to receive extra
academic help if this is warranted. We will look for alternative methods of transportation to ease
the burden as well.

¢. Describe how your school identifies students with disabilities.

Once a student is accepted, we ask the parent to fill out a complete application. Within that
application we ask if the student receives special education services. If the parent checks that
box, the school secretary notifies the special education staff and contacts the sending school for a
complete special education file. While the new IIEP system will ease this in the future, we will
continue to contact the sending school for a current, complete special education file until the
entire state is on I{EP.

Any special needs student will also be flagged in Power School so that staff will be aware of
potential accommodations/modifications for that student. Before the school year begins, the
special education staff will begin building their caseload of students. Once school begins, or
whenever the student is enrolled, the classroom teacher will receive timely notice of appropriate
accommodations, modifications, and goals pertaining to each student.

Each special education teacher maintains frequent contact with the classroom teacher to plan
appropriate lessons, and to work together to assure student progress on their individual goals as
well as in the general education curriculum. When appropriate, the special education teacher
will deliver services within the general education classroom, working and planning this with the
general education teacher involved.

Our school also identifies students with disabilities through our Response To Intervention
committee and framework. As the committee meets, they carefully monitor student response to
interventions to discern a need for further interventions. If a student moves to a need for Tier 111
interventions, the committee will closely monitor the data to determine if the student should be
tested for a disability. Once the need to test the student is determined, all appropriate timelines
will be met and an IEP developed to ensure student success.

d. Summarize how your education program guarantees that students with disabilities are
provided a free appropriate public education in the least restrictive environment.
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Our goal is to have all students fully included in the general education classroom. Once
identified, or upon a move-in conference, special education students are placed in the general
education classroom for as much time as possible, according to their needs and testing results. If
a special education student is struggling in the classroom, we will first attempt to offer help
within the classroom. If still struggling, there may be a need to pull-out the student to reinforce
the curriculum in a smaller setting with different strategies.

We feel all students will succeed within the general education classroom because we emphasize
differentiated learning strategies within all our classrooms. We feel that in most cases, the
struggling learning will improve within the general education classroom where a rich curriculum
is offered.

Within the general education classroom, as well as in all special classes, recess and the
lunchroom, all of our students enjoy the company of each other under adult supervision. Staff
encourages students to have lunch with anyone sitting alone, or to play with anyone standing
alone. Classroom teachers develop classroom projects ensuring all students will be able to be
actively involved and heard.

Once the school year begins, our testing coordinator works with the special education staff to
identify all accommodations and modifications for our students with disabilities. Together they
work to develop a list of students who will need a different environment, or a different schedule.
The list of students and accommodations will be sent to the state some time before the testing
dates. Once testing begins, students with disabilities will be afforded all accommodations and
modifications identified within their IEP.

It is our belief that all students will attend field trips, concerts, outings, and any convocation
assemblies unless the student has made poor behavior choices resulting in a loss of these
privileges. We believe this is an area of great educational benefit to our students, and we
encourage all students to make the choices that will allow them to attend these activities.

e. Describe how the school identifies students from non-English speaking backgrounds.

Through our application process, or before the beginning of the school year, we will identify
students from non-English speaking families. Once identified, we will administer the Home
Language Survey to determine the level of need for English services. We will follow the state
guidelines regarding Title III and the mandates regarding offering of services to those students
identified as English Language Learners (ELL).

Those students identified as ELL, will receive the appropriate instruction services to help them
attain English proficiency. We will administer LAS in the spring to those students, and will
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advise the parents of the results when received. Our goal is to have all of our ELL students
achieve a Level 5 on the LAS within the prescribed two years.

Is the School an Academic Success?/Promotes a Culture of Learning and
Scholarship

6. Explain the code of behavior and discipline of the school.

a. Describe the school policies regarding student behavior and discipline; include the
standards of behavior and the school approach to encouraging positive behavior.

East Chicago Urban Enterprise Academy policies for behavior are broken down into a
category system. These systems ensure that the consequences merit the behavior. It provides
the academy with checks and balances. Category I offenses are the slightest of behavioral
issues. A category I offense may be running in the hallway, chewing gum, persistent
tardiness, and violation of the dress code. The discipline procedures for Category I’s are
notice or phone call home to parent, community service, or lunch detention and a character
counts pillar reflection sheet. The next level is Category II; these offenses are more severe
than category I. These offenses include but are not limited to profanity, insubordination,
cheating, plagiarism, bullying, smoking, acts that obstruct the classroom learning
environment. The discipline procedures for Category II's are depending on severity of
behavior: after school detention, in-school suspension, out of school suspension, and
community service. The most sever acts are labeled as Category III’s. These acts include
fighting, threatening of staff or student, theft, sexual violation, involvement in gang activity,
drugs, firearms etc. The discipline procedure for these are acts include; in-school suspension,
out of school suspension, expulsion.

Our staff PBIS committee recently completed PBIS training. We are in our
implementation stages being this our first year. The goal of PBIS is to use more positive re-
enforcement when dealing with behavioral situations. Along with our PBIS program our
school has adopted Character Counts as part of our character education program. Each class
teaches character education twice a week. This programs goal is help build better individuals
and leaders of tomorrow by focusing on positive character traits.

B. Detail how these policies will create an environment for learning?
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The PBIS program will give the classroom teachers more tools in the belt when dealing
with behavioral issues. It will allow them to use non-aggressive tones and actions which will
result in less conflict and teacher situations. It will also allow them to better service their
students because the students will have a clear understanding of the classroom rules and
procedures. The PBIS program is not just for the class room as well. The positive behavior
we expect from our students will be taught in all corners of the building. That is part of the
behavior matrix created during the training. It will allow us to teach the children what our
expectations as a school look like in hallway, playground, cafeteria, assemblies and
classroom. The typical confrontation style will take a back seat to a more controlled
approach, while still delivering the consequence the student earned. There will be a common
language spoken through the building from top administration to janitorial staff. When a staff
is on one accord the expectations don’t change from room to room allowing the students to
settle into a more conducive learning environment.

The Character Counts program will allow classroom teachers to encourage more positive
character traits into our pupils. This in its self will produce more caring and thoughtful
children. When one knows better they do better. There is a lesson plan bank on the CC
website that the teachers have been given access to. A character counts manual of lesson
plans and other resources has been provided. Many of the upper school classes participate in
Socratic discussions which allow the students the opportunity to not only have their voices
heard; they can take in an opinion from another student that gives them a whole new
perspective. The program is designed for all age groups so that no class with left without.
Our school also has monthly school assemblies dealing with character traits. We act out
many skits with the staff and students as actors. This allows the children to not only listen to
those positive traits but also be apart of showcasing those positive traits. Beyond those school
wide programs there is also student council which teaches those students viable lesson of
responsibility and there is the pearis program. The pearls program is about empowering and
enriching young women’s lives.

With the number of programs our school is under it has set a tone for quality and
excellence in and out of the classroom. We are building quality and outstanding young men
and women.
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Is the School an Academic Success?/Professional Development Supports Teachers in
Continuous Educational L.earning

7. How is your school providing the on-going professional learning opportunities for their
staff?

a. Provide evidence of an aligned professional development plan which provides detail
of how the plan has been implemented. Speak specifically to the fidelity of the
implementation and supports for the plan.

The Academy continues to have a strong commitment to systemic and on-going
professional development. Professional learning opportunities are an integral part of
teacher support at the Academy. All professional development at the Academy falls
within three specific areas — Curriculum, Instruction & Assessment, School
Improvement & Data Analysis, as well as Classroom Management, Character
Education & PBIS. Writing is our overall academic focus area that we identified for
improvement through school data for the 2008-2009 school year. Several forms of
professional development are provided to teachers on an on-going basis. Every August,
since 2005, the school runs a week long Summer Institute for all teachers. Also, each
Wednesday from 2-4pm, the Academy has scheduied time for professional development.
Wednesday’s PD includes, however is not limited to, the following: outside providers
coming to the school to provide training in a specific area/skill, data analysis meetings,
team, grade-level, or content-area meetings/collaboration, student writing sample/grading
sessions, Socratic discussions/’book talks,” lesson modeling and coaching, Professional
Learning Communities (PLC’s), video critiques, as well as Team Leader(s) and/or the
Director (and AQS Directors, Team Leaders, and Regional Managers) providing
workshops in a specific area or skill. In addition, the Academy gives teachers an
opportunity to attend additional professional development through the Northwest Indiana
Service Center, the Middle School Conference at Valparaiso University, the Association
for Supervision and Curriculum Development (ASCD), Smekens Education Solutions,
etc.

The following are ECUEA s professional development goals:

Alignment with the School Improvement Plan: The Academy’s Professional
Development Plan is directly aligned with strategies found in the School Improvement
Plan. Professional development activities were developed to enhance our educators’
knowledge with one or more of the following areas: a.) Expectations, b.) Classroom
Instruction, ¢.) Classroom Assessment, d.) Additional Assistance/Extra Help, e.)
Guidance, and f.) the Learning Environment.
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The following strategy titles were established after identifying 1) Achievement Goals
and 2) Areas of Concern:

*Attendance sTeacher Expectations/Attitude
«Curriculum Mapping «RTI: Tiers 1,2 & 3
*Reading Assessment *Timely Additional Assistance: Math

*Reading Communication to Parents

Effective Learning Process: Our Professional Development Plan was written with
ECUEA teacher-leaders and includes activities that will help teachers develop the
knowledge and skills needed to successfully implement the strategies listed in the School
Improvement Plan. The plan includes a variety of formats professional development.
Activities have been embedded in the school day as appropriate. The plan also includes
activities designed to provide teachers with feedback over time. Finally, “strategy data”
is collected for comprehensive strategies that identify the degree to which the strategy has
brought about positive changes in adult practices.

Professional Growth Environment: Each strategy is supported by a “strategy chair.”
Strategy chairs are responsible for one or more of the following: 1.) writing a strategy
plan (with support from colleagues), 2.) Providing on-going mentoring to colleagues
during the implementation of the strategy, 3.) analyzing the effectiveness of a strategy,
and 4) making recommendations to the faculty as whether or not the strategy should be
sustained.

Ongoing Components of Professional Development at ECUEA

Data Analysis Meetings (ISTEP & NWEA): The purpose of this professional development
was to review the ISTEP results with the staff in order to identify areas for improvement and to
create a plan of action for the areas of reading and math.

Character Counts: character education program designed to teach children in a manner that
develops positive behavior. The purpose of this professional development is to teach the staff
about the six pillars of character education and to provide teachers with materials that can be
infused into the climate and daily routine of the classroom. As a result of this PD the Academy
referrals to the office has decline for the school year of 2010-2011.

RTI: Response to Instruction: (or Really Terrific Instruction) is the systemic process of
meeting the educational needs of all students through professional accountability to
ensure:

» Delivery of scientific, research-based core curriculum and instruction

+ Ongoing monitoring of student data to assess the effectiveness of instruction

» Determination and delivery of targeted and intensive individualized student supports
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The purpose of these sessions is to define and establish a set of common principles of RT7 in
order to improve student learning. R77 focuses on how teachers will continually change and
adapt their instruction to correspond to individual student needs through the use of various
teaching strategies and interventions.

Curriculum Alignment & Map Calibration: Collaboratively, ECUEA Teachers
thematically align assessment, curriculum, and instruction to the IN State & Common
Core Standards. The object of this professional development is to allow teachers and
administration to review the curriculum to check for inconsistencies, misalignments,
weaknesses and gaps, as well as ensure rigor in our program. The goal of this PD is
to improve student achievement by aligning the reading and math curriculum to
the Indiana & Common Core Standards.

PBIS: Positive Behavior Intervention Support: is a broad range of systemic & individualized
strategies for achieving important social and learning outcomes while preventing problem
behavior with all students. The object of this PD is for our school to set school wide
expectations/consequences and school wide classroom rules, implement positive behavior
reinforcement, and collect data to drive decisions regarding behavior intervention. As a result of
this on-going PD, the number of office referrals and out of school suspensions declined for
the 2010-2011 school year.

Understanding by Design: is a framework for improving student achievement. Emphasizing
the teacher’s critical role as a designer of student learning, UBD works within the standards-
driven curriculum to help teachers clarify learning goals, devise revealing assessments of student
understanding, and craft effective and engaging learning activities. The purpose of this PD is to
introduce the three-stages of "backward planning" curriculum design process anchored by a unit
design template, a set of design standards, and continual training to help teachers design, edit,
critique, peer- review, share, and improve their lessons and assessments. The goal of this PD is
to ensure that teachers are designing their instruction with the end result in mind. The goal is
also to enhance teachers’ capacities in creating more engaging and effective learning for all
students.

Reading Street: is an elementary scientific, research-based core reading program
piloted at the Academy in grades K-3. The program emphasizes reading fluency and
incorporates small group instruction as well as various components to meet individual
student needs. The purpose of this PD is to familiarize teachers with the
components of this curriculum. This PD’s goal is also to ensure that teachers are
using various components of the curriculum efficiently and effectively.

Everyday Math: is a comprehensive Pre-K through 6th grade mathematics curriculum
developed by the University of Chicago School Mathematics Project. The object of this
professional development is to familiarize teachers with this math curriculum and the
strategies, interventions, and components of the program in order to build a cohesive
mathematics program in grades 3-5. The purpose of this PD is to familiarize
teachers with the components of this curriculum. This PD’s goal is also to ensure
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that teachers are using various components of the curriculum efficiently and
effectively.

NWEA Testing & Results: The object of this professional development is for teachers to learn
how to interpret students’ test results and learn how to use the reports and DesCartes to drive
their small group (and whole class) instruction. As a result of this PD teachers learn how to
interpret test results and create actions plans for that meet each student’s individual needs.

Fountas & Pinnell Benchmark Assessment: is a benchmark assessment system (BAS)
linking assessment to instruction along The Continuum of Literacy Learning. Students are
individually assessed in order to identify their instructional and independent reading levels (A-
7). The object of this professional development is to instruct teachers and instructional
assistants on how to implement the assessment providing formative assessment information
used to drive individual and small group instruction. The purpose of this PD is to train 3-8
Instructional Teacher Assistants to administer the assessment every 4-6 weeks.

Six Traits of Writing: the six researched ingredients of all %ood writing— ideas, organization,
voice, word choice, sentence fluency, and conventions. K-8"™ Teachers receive ongoing training
in order to improve our writing program and, in essence, to develop independent writers. As a
result of this PD the Academy’s Applied Skills ISTEP Writing Process scores improved.

ISTEP Writing Prompts/Student Writing Sample Grading Sessions: The purpose of this
professional development is to have teachers evaluate student writing samples using the ISTEP
rubric (grades 3 and up) and/or 6 Traits rubric (grades 1&2). As a result of this PD the
Academy’s Applied Skills ISTEP Writing Process scores improved.

Indiana Student Achievement Institute (InSAT)/School Improvement Institute: is an
initiative of The American Student Achievement Institute (ASAI), a non-profit organization
committed to increasing the percentage of students who leave each educational level prepared for
rigorous academic success at the next level. ASAI's goal is for all students to complete a
postsecondary certificate or degree on time and become productive members of the global
economy.

American Student Achievement Institute (ASAT) creates networks of schools and commounities
who 1) commit to high achievement for all students including low-income students, students of
color, and first-generation college-bound students, 2) challenge and support each other as the
network engages in raising student achievement, and 3) participate in a vision-based and data-
driven improvement process to raise student achievement. ECUEA has participated in this
program for 3 years and generated our School Improvement Plan for the 2011-2012 school
year on 6/14/2011. Our goal is to improve student achievement at ECUEA through an
extensive vision-based and data-driven process.

Refer to the Appendix A for an aligned professional development plan.
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b. Provide supporting documentation of how the professional development has impacted
student achievement.

Professional development has impacted student achievement over the past 3 years.
After analyzing ISTEP results from the 2007-2008 school year, we realized that English
Language Arts was a deficiency for our school — particularly in the area of writing. So, we
determined that our focus for academic improvement for the next 3 years would be writing.
We also implemented the 6 Traits of Writing as our writing component for grades K-8.

In 2009, we became a part of the Indiana Student Achievement Institute (InSAI)
initiative in order to raise student achievement and close achievement gaps. Through this
Vision to Action process, academic goals were established after a thorough analysis of
multiple achievement data assessments, including the ISTEP Math and ELA assessment,
student’s mastery of each Indiana Academic Standard, and report card grades. The ECUEA
Full Faculty, Community Council (including parent representatives), and the Student Body
were involved in the analysis of the achievement data. Using a consensus based decision-
making model, the ECUEA Full Faculty and the Community Council identified broad
academic areas of concern as a component of the InSAI school improvement process. The
committees then “drilled down” the data within those areas and identified specific academic
standards that, if improved, would impact the broader academic areas. Data targets were
then created with numerical ISTEP goals for those specific areas and/or group of students.
Of those data targets, 6 were specific to our academic focus of writing. The Academy met or
exceeded 4 out of 6 of the ELA/Writing data targets that were established. The data below
is evidence that our professional development academic focus of writing has been effective.
The targets that were met or exceeded are as follows:

In 2009, 50% of the 7" Grade Students passed ELA on ISTEP and in 2010, 9% passed
ELA on ISTEP. Our target for 2011 was 62%., and 82% of the 7" Grade Students passed
ELA on ISTEP.

In 2009, 50% of the 7" Grade Students passed the Writing Process on ISTEP, and in
2010, 61% of the 7" Grade Students passed the Writing Process on ISTEP. In 2011, 80% of
the 7" Grade Students passed the Writing Process on ISTEP. Our target for 2011 was 62%.

In 2009, 50% of the African-American Students passed the ELA on ISTEP, and in
2010, 64.2% of the African-American Students passed the ELA on ISTEP. Our target for
2011 was 65%, and 71.3% of the African-American Students passed the ELA on ISTEP last
year.

Finally, 59% of All Students passed ELA on ISTEP. In 2010, 76.2% of All Students
passed ELA on ISTEP. In 2011, 71.1% of All Students passed ELA on ISTEP and our target
was 71%.
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+

¢. How are you evaluating the effectiveness of the PD and transferring its content to
classroom practice?

The effectiveness of professional development at the Academy is evaluated through both
formative and summative feedback. Staff feedback is provided through ECUEA Staff
Development Evaluation forms, surveys, interviews, etc. There are also follow-up classroom
visits and weekly walk-throughs to each teacher’s classroom by the Director/Team Leaders
(using checklists, rubrics, or forms). Teachers are formally evaluated (4 per year — 2 in the fall
and 2 in the spring by the Director and Team Leader). The effectiveness of our professional
development is also evaluated through student performance and achievement data on formative
and summative assessments, Dependent upon the purpose of the staff development activity, the
effectiveness of the content being transferred to classroom practice may be evaluated through
follow-up classroom observations/evaluations (using rubrics), video-taping lessons (with
Teacher, Director/Team Leader or team critiquing/constructive feedback), etc. Formative
evaluation helps the Academy ensure that our professional development program meets the
Teacher’s needs and expectations, is meaningful, and that the content presented can be
transferred to the classroom. The evaluation data/feedback is then used to inform and/or adjust
our professional development program in order to improve its quality and overall effectiveness.
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Is the school an Effective Viable Organization?/School has Strong Instructional
Leadership

8. What is the plan for the Instructional Leadership and Administration of the
school?

a. Clearly describe and delineate the roles and responsibilities of the school leader(s).

a. Principal -

v Attends extracurricular activities for the purpose of supporting
students and staff in all school functions and ensuring continued rapport
with students and staff.

v Chairs meetings for the purpose of coordinating activities and
ensuring that outcomes achieve school, AQS, and/or state objectives.

v Composes a wide variety of materials for the purpose of
documenting activities, providing written reference and/or conveying
information.

v Delegates responsibility for a variety of administrative functions to
other personnel for the purpose of managing the workload more
efficiently.

v Facilitates communication between personnel, students and/or
parents for the purpose of evaluating situations, solving problems and/or
resolving conflicts.

v Facilitates staff development and in-service programs for all
certified personnel for the purpose of developmental opportunities and
educational planning and knowledge.

v Implements policies, procedures and/or processes for the purpose
of providing direction and/or complying with mandated requirements.

v Manages school administrative functions for the purpose of
maintaining safe and efficient school operations within district guidelines.

v Prepares and administers the budget and insures all monies
collected and disbursements made are properly accounted for the purpose
of meeting district budget restrictions.

v Presents information for the purpose of communicating
information, gaining feedback and ensuring adherence to established
internal controls.

v Represents the school within community forums for the purpose of
maintaining ongoing community support for educational goals and/or
assisting with issues related to school environment.

v Screens requests for materials and supplies for the purpose of
determining the relationship of materials to the program, school and
district standards.

v Supervises all certified and classified personnel assigned to
building for the purpose of monitoring performance, providing for
professional growth and achieving overall objectives of school's
curriculum.
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b. Team Leader
Coordinate programs within the team
Coordinate between own team, other teams, and other teachers
Serve on and appoint team members to various committees
Familiarize new teachers and substitute teachers with school
programs and other pertinent information

Responsible for the development of new approaches from within
the team and for keeping up with new trends and research in education

Schedule and conduct team meetings

Assist in the selection of personnel

Coordinate parent/teacher conferences and report information to
appropriate administration

Develop and maintain a high level of morale among team members

Responsible for the care and distribution of equipment and
materials

Serve as a first recourse for team members who encounter
classroom problems

Recognize and encourage professional growth of team members

Perform other related tasks/activities as assigned by the principal
and/or designee

AN N N N N N N
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b. List all leadership positions (teacher and administrative) and provide related job
descriptions.

a. Principal - The job of the School Principal was established for the purpose/s of
managing assigned school site operations; coordinating site activities;
representing the school within the community; and addressing situations and
resolving, problems and/or conflicts that could negatively impact the school.

b. Team Leader - The Team Leader is a liaison between the adminisiration and the
team of teachers. This person provides day to day oversight to a team of teachers
with the primary purpose of improving instruction. (See attached job description
Appendix E)

¢. Teacher — The purpose of this position is to create a flexible educational program
and a class environment favorable to learning and personal growth; to establish
effective rapport with Teacher students; to motivate students to develop skills,
attitudes and knowledge needed to provide a good foundation for education in
accordance with cach student’s ability; to establish good relationships with
parents and other staff members. (See job description attached Appendix E)

c. Ifthere have been any additional roles or consolidations of roles since the original

charter, please include and justify.
v There have been no additional leadership roles since the original charter.

d. Describe the teacher evaluation system in place. ( Appendix E)
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This school utilizes a teacher observation and evaluation system that includes
several elements of the Framework for Effective Teaching. All instructional staff
members are observed and evaluated in accordance with these standardized
procedures and forms and with the use of a consistent observation and evaluation
process. The process includes pre and post observation conferences, informal
visitations and formal, written observation reports and an additional Annual
Summative Performance report.

The school looks at the following types of evidence or information in the formal
teacher evaluation process: formal observation, informal, walk-through
observations, pre and post observation conferences, teacher work samples, the
teacher Professional Development Plan, teacher self-evaluation and evaluator
narrative. The school utilizes the teacher evaluation system results to plan
professional development, inform teachers Professional Development Plan, to
inform recommendations for continued employment, to inform teacher placement
decisions. Student achievement outcomes or student growth data are addressed in
the required Annual Summative Performance Report Conference in relation to
each individual faculty members’ Professional Growth Plan.

During the mandatory individual and personal conference required as part of the
process for this Annual Summative Performance Report, topics such as student
achievement and a mutually designed Professional Improvement or Growth Plan
is discussed between each faculty member and his/her Principal and/or
Supervisor. The formal Observation Report form and the evaluation process
requires actual observations of faculty carrying out assigned instructional duties in
various settings and the format for written report includes performance indicators
in the four major areas of Planning and Preparation, Classroom Environment,
Instruction, and Professional responsibilities.

(See attached for copies of the formal and informal walkthrough tools Appendix
E)
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Is the school an Effective Viable Organization?/The School has Established a Well-
Functioning Organizational structure with Staff, Systems and Procedures that Allow
School to Carry Out Its Academic Program

9. Is the school’s governance and administration stable and effective?

9. a. At each monthly Academy Board meeting, the Board reviews the school’s financial position
and approves the monthly paid and payable invoices. Additionally, the director reports to the
Board on several aspects of the school including enrollment, academic performance, attendance,
disciplinary actions and staffing issues. Examples of Board meeting minutes and Director’s
reports are attached in the Appendix. (See Appendix F)

As the spring 2011 ISTEP scores became available, it was clear that an unacceptable decline in
the student passing required swift Board action. The Board met with top management from
American Quality Schools. As a result of that meeting, the Director of the Academy was charged
with determining the cause of the poor performance and developing a corrective action plan.
This plan was subsequently presented to the Academy Board at its regularly scheduled August
24™ 2011 meeting. Monthly updates on the implementation of the plan are reviewed by the
Board

9. b. The Board believes its strengths lie in the following areas:

1. The Board is well diversified. Included are parents of Academy students, business
professionals, stakeholders in the school’s physical plant, and a representative of the
cities administration. A survey conducted by Dr. Brian Carpenter prior to the board’s
recent governance training provides evidence of the Board’s diverse skill sets and is

included in the Appendix F.

2. The Board is 2 non-compensated Board committed to improving the education and
future prospects of the Academy’s students.

The Board believes the following areas require improvement:

1. The Board lacks certain disciplines and skills; specifically, backgrounds in
accounting and education. We are continuing to look for new Board members to fill
these needs.

2 Two Board members have students attending the Academy. We are attempting to
increase this number through the search mentioned above.
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3. The governance training we recently experienced taught us that as a Board we too
frequently focus on how the Academy achieves outcomes instead of what is achieved.
Since that training the Board is committed to disciplining ourselves during Board
meetings to focus on outcomes.

4, Academy Board meetings are typically held in the school library. This room provides
limited space for participation by other stakeholders in the school. A branch of the
city’s public library has the potential to solve this problem and being pursued.

5. Academy Board meetings are held on Wednesdays at 1:00 pm. This timing makes it
difficult for working parents to participate either as observers or Board members. A
trial of evening meetings is being planned beginning for next year to determine
whether it will improve participation.

6. In the past the Board has been remiss in the orientation and training of new and
existing Board members. We will have developed a new member orientation and
training manual which will include all relevant documents by the end March, 2012,

9. ¢. The Academy’s building owner has experienced problems related to the resolution of
maintenance issues in the building. Recently the Director’s Report to the Board has been
expanded to include a list of outstanding maintenance issues, the action planned and the current
status. An example report appears in the Appendix. (See appendix F)

An issue which arose during the last school year was the subject of permissible hairstyles. The
Academy administration, at the direction of the Board, formulated a policy which was reviewed
and approved by the Board. The policy appears in the Appendix. (See appendix F)

Is the school an Effective Viable Organization? /The Board has Worked Effectively to provide
Oversight for the Total Educational Program te Achieve the School’s Mission.

10. How has the Board provided fidelity and oversight for the Mission and future of the school?

10. a. As described earlier, the Academy Board reviews the academic and financial performance
of the school at each scheduled Board meeting.

10. b. The evaluation of the school’s administration is conducted by the EMO that has been in
place since the school’s founding.

10. c. The governance training provided through a grant from Ball State University and
conducted by Dr. Brian Carpenter demonstrated the need for the Board to review its performance
on an ongoing basis. With the knowledge we gained through this training, we have been become
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more capable of assessing our performance during the course of our meetings. Additionally, we
plan to take part in annual governance training and to hold semi-annual Board development
meetings.

10. d. As described above we will engage in annual governance training in the future and self
assessment meetings. Regarding new Board member training please refer to item 9. b. above.

Is the school an Effective Viable Organization? /The Board has Implemented, Maintained and Abided
by Appropriate Laws, Policies, Systems and Processes.

11. Provide the rules and policies for governance and operation of the school.

11. a. A copy of the current by-laws is included in the Appendix. They are currently undergoing
revision and will be resubmitted to Ball State University upon completion of that revision. Many
of the policies that govern activities at the school are included in the student handbook (available
on request). The composition of the Board along with the members’ specific skill sets is included
in the Appendix. (see Appendix F). Article IV Section 2 of the by-laws outlines the terms of
Board members.

11. b. The copies of the Conflict of Interest policy, Compliance Statement and Conflict of
Interest are included in the Appendix as requested. (See Appendix F)

11. ¢. The EMO has been responsible for managing the school’s policies with approval from the
Board of Directors.

11. d. The Academy maintains an open door policy in order to be accessible to all stakeholders.
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Is the school an Effective Viable Organization? /Parents, Guardians and Students are Pleased with the
School

12. How have the plans for parental and community involvement been realized?

12. How have the plans for parental and community involvement been realized?

a. How have the plans for parental and community involvement stated in the original charter
application been fulfilled?

In the original charter the goals for parental and community involvement were that 100% of
parents/guardians of children attending the Academy will sign a “ memorandum of
understanding” with the Academy which specifies school policies, rules, regulations, school and
parental rights and responsibilities. The Academy has since put into place several components to
improve parental involvement:

School-Parent Compact (See Appendix G) - The school-parent compact is a written agreement
between teachers and parents. It is a document that clarifies what families and schools can do to
help children reach high academic standards. Every school receiving Title I funds must develop a
compact. The compact serves as a clear reminder of everybody's responsibility to take action at
school and at home so that children can learn what is required of them. It is a written
commitment indicating how all members of a school community -- parents, teachers, principals,
students, and concerned community members -- agree to share responsibility for student
learning.

Parents In Action Committee — This committee meets to discuss volunteerism fund raising, and
endeavors to provide opportunities to educate parents on events and issues inside and outside the
Academy. This committee consists of parents and has faculty representatives. The plan and
implement parent-student activities such as literacy nights and family math nights. This
committee also provides computer classes and parent university events that help parents with

issues from study skills for students to nutrition and health education.

Parent Involvement policy - A parent involvement policy explains how the Academy supports
the important role of parents in the education of their children. The policy will cover a wide
range of issues, such as:

e What the school staff will do to support parent involvement

¢ Parents’ rights and responsibilities

e How school staff will communicate with parents

e The school procedure for complaints and other concerns

Parent Perfect 10 volunteers - The primary goal, for implementing the required volunteer
program, is to inspire successful parental participation in support of the Academy. Engaging a
commitment between the school and families to serve together in tangible acts of service will
benefit everyone, especially our students. In fact, research shows that parent involvement in
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children’s learning, strongly impacts student achievement levels. Parents receive “credit” for
completing 10 or more hours in volunteerism at the Academy. Activities range from classroom
assistance, lunch room monitors, to completing center materials at home for student work
stations.

We have fulfilled the goal of having every parental guardian of an East Chicago Urban
Enterprise Academy student sign in acknowledgement and receipt of the School Parent compact
and Parent involvement policy as per their registration and entrance into the Academy.

b. Describe how family and community involvement in the school’s operation relates to the
fulfillment of the school’s mission and overall program.

The Academy has supported the involvement of families and community in the school’s
operation by promoting an open door policy in the observation and assistance in the classrooms
that do not interfere nor disrupt the learning environment. The Academy communicates with
families about school programs and student progress through effective school-to-home and
home-to-school communications. We strive to better communicate with our increasing ELL
families by translating report cards, notices, and memos into the diverse languages found in the
community. The Academy also provides translators at one-on-one meetings and community
meetings to ensure communication is transparent to all stakeholders. Parents and guardians
take part in a variety of Family Nights which include reading/literacy, math, science, and game

nights.

¢. Provide evidence that partnerships with educational institutions or community organizations
have supported the school’s mission and program.

The Academy has partnerships with the schools under AQS management in regards to providing
academic competitions for students. Academy students have participated in the Academic
Olympics which is a standards based competition with teams of third through 8" grade students.

The Academy is in partnership with the Purdue Calumet’s Educational Talent Search program
which assists in providing mainstream educational opportunities to persons from income eligible
backgrounds and/or potential first generation student to complete secondary education and
subsequently enroll in postsecondary institutions.

The Academy’s Administration needs to expand its’ community and partnership base to develop
more associations that will benefit the school’s students and educational programs. The
Academy has partnerships with other charter schools in the areas of extra curricular activities
that center around athletics. Sportsmanship and the development of positive character have long
been explicit goals of school sports. A strong belief exists that sport programs have the power to
promote the development of "...sportsmanlike behaviors, ethical decision-making skills, and a
total curriculum for moral character development” (Stoll, 1995, p. 335) and provide a social
environment to acquire personal and social values and behaviors contributing to good character
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and good citizenship. These traits are the basis of the Academy’s Character Education program
which supports one of the Academy’s foundational goals of Character development in all
students.

Is the School Fiscally Sound? /School has Operated Effectively Utilizing a Long-Range Plan

13. Operating budget, past, present and future?

13. Operating budget, past, present, and future:

a. Explain any significant variances between your actual financial performance and your
budgeted financial performance over the last (5) years.

East Chicago Urban Enterprise Academy has not experienced any significant variances between
budgeted and actual financial performance over the last 5 years.

b. Provide enrollment projections for the next five (5) years, including the minimum and
maximum enrollment projections for each year that demonstrate financial feasibility.

Please see Appendix H for our 5 year enrollment projections. The minimum enrollment
expectation would be 85% of the projection for a given year and the maximum enrollment
expectation would be no more that 110% of the projection for a given year.

¢. Describe any significant changes in revenue sources and / or in expenditure items over the
next (3) years.

While there are no significant changes projected in revenue sources.

Is the School Fiscally Sound? /The School has maintained Appropriate Internal Controls and
Procedures

14. Describe the method for conducting annual audits of the financial, administrative and program
operations of the school.

a. Describe your school’s purchasing and payroll procedures and identify who will have
purchasing authority.

Please see Section 12.6 of the attached AQS Policy Manual {Appendix I} for the school’s
purchasing procedures and Section 10.0 for the school’s payroll procedures.

b, Provide regulations/guidelines on travel, professional development activities, student field
trips and reimbursement of travel expenses.
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Please see section 9.2 of the attached AQS Policy Manual (Appendix I) for the school’s policies
on travel, professional development, and student field trips.

¢. Describe how the Board and Administration have developed and implemented an effective
system to ensure responsible fiscal oversight.

AQS as the contracted agent for the Board, manages the School’s finances on a day-to-day basis.
AQS is financially responsible for managing the banking, petty cash, purchasing, payables, fixed
assets and payroll for the School. AQS provides the Board and the established Finance
Committee with monthly reports and fulfills all State reporting requirements.

The Board's treasurer deposits all school funds in the School’s bank account in a timely manner
and reports to the Board on a monthly basis. Prior to the release of the funds, the Board must
approve all expenditures. The School uses a numbered purchase order system and fund numbers
are coded on all purchase orders. Items and services, when received are verified by the
appropriate administrator and submitted to the AQS accounting department for processing. The
records of all financial transactions are readily available on the automated accounting system.

d. Have there been any negative audit findings and how did the Board and school develop and
implement a corrective action plan?

Please see for the School’s Management Response to negative findings of the most recent audit
and Appendix I for the School’s Corrective Action Plan relating to the most recent negative audit
findings

e. Describe your process for complying with regulatory requirements when hiring independent
contractors.

East Chicago Urban Enterprise Academy fully complies with all Indiana and Federal regulatory
requirements when hiring any independent contractors. The Board must approve all contracts
prior to execution.

Is the School Fiscally Sound? /The School has Complied with Financial Reporting

Requirements

15.

How has the school has demonstrated sound and viable responsibility?

How has the school demonstrated sound and viable responsibility?

a. Discuss how the school provides timely and accurate management financial reports?

The reporting of financial operations is increasingly important to the success of charter schools.
Taxpayers are increasingly aware of the fact that the majority of public funds go towards
financing public education. The School reports its financial information using traditional sources
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as furnished by the Indiana Department of Education. The School acknowledges it is subject to a
biannual audit (and review in the off-audit years), and fully cooperates in such.

In addition to the formal biannual audit, the board will avail itself to the financial information
presented to it on the monthly reports provided by AQS which include: a) balance sheet, b)
income statement, ¢) variance-to-budget report, statement of cash flow, bank reconciliation
report, and a current accounts payable report. In those years when the Indiana State Board of
Accounts does not audit the financial condition of the School, the Board will cause an audit (or
less-costly review), conducted by a reputable auditing firm to be performed.. The Board will
make its financial information available to the local press and seek to inform local media about
the School’s financial condition whenever practical. The School publishes its financial
information each year as required

b. Describe and provide evidence of how school leadership and the Board are involved in
financial decision making.

In terms of the School’s budget, the process starts at the functioning level of the organization.
Beginning in January, teachers and the other identified personnel are given work processing
papers which will have the previous year’s budget on those items directly under their control.

The teachers and the other personnel will be in a position to make their recommendations for the
upcoming school year. The team leaders and the principal will also be given worksheets to make
their recommendations for the upcoming year. AQS then submits to the School’s Finance
Committee the proposed budget. The Finance Committee reviews and may make adjustments in
consultation with AQS. The budget then goes to the entire board for final approval.

In terms of expenditures, they are recommended to the principal through the administrative
channel established for the School. Eventually, the request for expenditure is submitted to central
administration for payment. The Board is kept informed by regular monthly reports that include
the payee, the purpose of the payment, and any other data which is relevant to the payment. Each
month the Board votes on the payments to all the vendors who have submitted appropriated
paperwork and have been processed by the AQS staff. No expenditures are submitted to the
central office without the principal’s approval.

Is the School Fiscally Sound? /The School has Maintained Adequate Financial Resources to Ensure
Stable Operations

16. Demonstrate how the school is sufficiently able to operate and manage cash flow on a daily basis.

a. Provide evidence that the school is fiscally solvent and that all debts are current.

Please see Attachment Appendix I for the School’s most recent Balance Sheet and Income
Statements that reflect the school’s fiscal solvency.

b. Do you have any debts and if so what are the repayment plans and schedule?

In addition to the Common School Loan debt that ECUEA currently has (please see Appendix I
for the Deferral Letter and the revised repayment schedule), the School also has a facility
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renovation loan (please see Appendix I for the loan amortization schedule) and line of credit that
was used for renovation and startup expenses (please see Appendix I for a copy of the line of
credit schedule).

¢. How do you manage your cash flow?

Each month, as part of the Board Financial Report package that is submitted to the Board by AQS, is a
Statement of Cash Flow that projects the school’s estimated cash flow requirements for the next four
months. This Statement of Cash Flow is also reviewed with the school’s principal on a monthly basis
with senior AQS financial managers. It is also the basis for the purchasing decision approval process by
the school’s designated Account Specialist.
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Supported by the EMO

Is the School an Academic Success? /Reviewing the Academic Performance of Schools

17. For schools that have an affiliation with an EMO, the following questions apply.

a.

C.

Provide a description of summary report(s) of the academic performance in English
language arts and mathematics over the last three (3) years (both aggregated and
disaggregated by grade) on state assessments and including the percent of students in
each school who are eligible to receive free-lunch (excluding reduced-price lunch). If
three years of state data are not available for a school, please also include standardized
norm-referenced test results.

(Please refer to Appendix J)

Provide state assessment results doe the district in which the school is located.
(Please refer to Appendix J)

Please provide answers to the following questions:

i.  Does the EMO have performance goals for schools it supports? If so what are
they?

The Key Educational Goals

1.

All students will become grade proficient in the basic skills of reading, writing,
mathematical computation, computer literacy, and critical thinking/problem solving.

All students will develop a sense of self-worth.

3. All students will develop a sense of moral and ethical behavior.

All students will develop a sense of reciprocal obligation to their family, their school, and

their country (citizenship).

All students will develop an appreciation and tolerance for various viewpoints, races,
religions, and ethnic origins of our multi-cultural nation.

All students will develop the knowledge, skills, work attitudes, and habits which will

allow them to become productive members of the American and global economy.
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The Key Organizational Goals

For Teachers

1. All teachers will have a clear understanding of the AQS mission and goals.

2. All teachers will be treated with respect as professionals.

3. All teachers will view the AQS administration as having as its main purpose the help and
support of them in successfully educating students.

4. All teachers will be empowered to exercise their voice in school policies.

5. All teachers will be rewarded on the basis of a fair assessment of their performance as
defined by their job descriptions.

6. All teachers will participate in making AQS a true learning organization dedicated to
creating and maintaining a culture of continuous improvement.

For Parents and Other Stakeholders

1. All will have a clear understanding of the vision, mission, and goals of AQS as an
organization.

2. All will have access to regular and understandable information on school programs,
policies, finances, and the academic achievement of students.

3. All will have reasonable open access to AQS faculty and administration.

4. All will perceive AQS as an organization that welcomes parents and community citizens
as necessary partners in the work of providing a high quality education for each child.

5. All will recognize AQS as an organization that operates within the framework of high

ethical standards.

ii.  What is the role of the EMO in cases where a school does not meet the academic
performance goals?

Any AQS school failing to show academic growth on state assessments will:

1. Immediately report to AQS central office administrators the officially announced test
results.
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2. Prepare a comprehensive academic remediation plan focusing on raising
academic achievement results with fifteen work days of the announcement of state test
results.

3. After approval of the plan by AQS central office administration, the school principal
will present the plan to the particular school’s board at the next scheduled board meeting.

4. Failure to result in a determined measure of academic growth on state assessments at
the school will result in the school being place on AQS academic probation. Schools
remaining on probation for a second year will result in:

a) No increased overall compensation for school administrators, teachers, or staff.

b) Individual teachers who achieve according to the AQS Performance Based reward
system will be compensated for their performance

¢) The AQS central office assuming the overall direction and operation of the school,
including personnel assignment, as well as a reformulation and implementation of a
remediation plan.

iii.  Have any schools under the EMO’s management been closed or not renewed? If
yes, please explain. What states were they in and what year did it occur?

At the end of the last academic year, June 30, 2011, The American Quality
Schools (AQS) and the charter holder of five of our Chicago K-8 Schools, Chicago
International Charter School Foundation (CICS), had a discussion concerning the 5
CICS schools that AQS was managing. Two of the schools had been a part of the AQS
portfolio since 1999; the others were acquired by AQS as they applied to CICS. During
the last academic year, discussions were held by AQS management about our goals for
the company, consequently an indication was made that CICS wished to pursue
different objectives for the management of their schools. CICS decided that their
objectives could be better achieved if they managed their schools in a different way;
they therefore decided to create a subsidiary company of CICS to manage some of their
schools.

The CICS schools operated by AQS had not on