
Vision and Mission 
 

Vision:  Charter School of the Dunes (CSD) is an educational setting of excellence where    
children achieve full potential in their academic, personal, physical, moral, 
environmental and cultural development. 

 
Mission:  Our mission is to inspire success through an innovative curriculum, while   

cultivating environmental stewardship and setting high standards for student 
achievement through family and community involvement. 

 
Together, these beliefs are the heartbeat of the school and all aspects of the everyday 
functions of the school are implemented with the vision and mission in mind. 
 
Goals and Academic Performance 
 
After reviewing and analyzing the student performance data from NWEA, ISTEP+, 
Acuity, DIBELS, TRC, and mClass math (Appendix A), we identified those skills in 
which a majority of the students in the school showed deficiency and created goals to 
address the improvement needs.  There are three English/Language Arts (ELA) goals and 
three math goals.  Included in each of these goals are objectives and the action plan for 
the year:  implementation steps, roles and responsibilities, implementation schedule, and 
how the success will be measured (Appendix B). 
 
Although we have seen progress in some areas, we have not seen substantial enough 
growth to consider any skills as strengths. 
 
In order to overcome the deficiencies of student performance, we need to understand why 
these deficiencies are occurring and what is needed to improve them.  Two years ago, my 
first year at the school as the educational leader, we made great strides in student 
performance as we emphasized our instructional focus on the math and ELA deficiencies 
as determined by an analysis of the student performance data.  Last school year, since we 
had shown strides, we decided to try various new initiatives in instructional practice and 
procedures.  While our intentions were good, our implementation of too many initiatives 
at one time took away from our previous year’s focus and as a result, our test scores 
unfortunately decreased.  In addition to the various initiatives, another factor influencing 
the decrease in student performance was the transient population with new enrollment 
each year.  For the past two years, we have gained a new student population of 
approximately 23% each year.  Of those students, over 85% of them were behind at least 
a grade level.  To overcome this obstacle and raise all student achievement, we used 
NWEA, DIBELS, TRC and mClass math to determine a benchmark for all students at the 
start of the school year.  This year upon analyzing the data and identifying the 
deficiencies for each student, we set individual goals for each student and established 
small group instruction setting for those not on grade level.   For small group as well as 
whole group, we chose specific research based interventions such as Response to 
Instruction (RtI), Voyager, Passport, and Total Participation Techniques (TPT) based on 
the needs of the students.  The small instruction groups are based on skill set so if a 



student has multiple deficiencies, they have various small groups throughout the day for 
more individualized attention.  To monitor students’ growth on their goals, progress 
monitoring occurs with DIBELS, mClass math, TRC, Fountas & Pinnell, NWEA, and 
Acuity.  While progress monitoring, if a goal has been met, a new goal is created if a goal 
is not met, additional interventions are put in place during small and whole group 
instruction.  To provide further assistance to those students having difficulties, we have 
also incorporated daily tutoring before and after school, SES tutoring, and ISTEP+ 
tutoring sessions. 
 
In addition to individual goals, small group instruction, progress monitoring, and 
tutoring, we are incorporating various professional development (PD) activities, based on 
our six school goals, to improve teacher effectiveness.  PD workshops provided for our 
staff  include: 
• Coaching model for effective teaching by Charlotte Danielson 
• Curriculum mapping and pacing 
• Aligning curriculum to the standards 
• Data analysis and interpretation 
• Goal setting (individual and class) based on data analysis 
• Higher Order Thinking Questioning 
• Total Student Engagement (TPT) 
• Instructional Roundtables 
• 6+1 Writing workshops 
• Everyday Math Conference 
• Guided Math Workshop 
• ISTEP+ Workshop 
• Smekens Education presenters specific to ISTEP+ criteria 
• Math interventionist coach working with teachers individually 
• ISTEP+ format for classroom activities and assessments 
• Class work and assessment grading based on ISTEP++ rubric 
• Weekly Grade Level Meetings to discuss instruction, plans, and data 
• Weekly Collaboration Meetings for grade level instruction 
• Response to Instruction (RtI) 
• Science Notebooking to improve writing skills cross curricular 

 
To determine whether these strategies are being effective, we monitor teaching through 
classroom observations, lesson plan preparation, and reviewing student work.  We 
monitor teacher effectiveness based on student performance, with classroom assessments, 
and progress monitoring benchmarks. 
 
Our cohort data of NWEA (Appendix C) over time shows the progress of students who 
have been at CSD for more than two years is much greater than newer students to our 
school.  We are not out performing the local non-charter school yet, but with the newly 
designed small group instruction as well as focusing on researched-based interventions, 
we should raise the achievement of all students including those who are multiple grade 
levels behind.  However, with the new students being so many grade levels behind, it will 



take a couple of years to bridge the achievement gap between us and the local non-charter 
school and eventually surpass their scores (Appendix D). 
 
In 2008, we met AYP.  In 2010 (due to ISTEP++ restructuring there was no 2009 AYP 
results), we missed AYP by two categories:  Student Group of Black and Overall for 
math performance.  We missed AYP in 2011 by nine categories:  English and Math 
performance for Overall, Black, F/R Meals, and Special Education as well as failed in the 
Attendance category (Appendix E).  Since our population is over 96% Black and nearly 
80% F/R Meals, these categories represented the majority of our students.  With our new 
instructional and PD plans for this year, we are addressing both the primary and 
secondary indicators regarding our AYP status.  We have addressed our failure in the 
Attendance category by adding the position of attendance officer this school year.  This 
person will monitor tardies and absences and will work with the parents to eliminate 
these deficiencies.  Ideally, reducing the tardies and absences should result in also raising 
student achievement as students will no longer be missing instructional time.  
 
When reviewing our PL 221 results, we have always had the status of Academic Progress 
except for the years 2007 and 2011 in which we had a status of Academic Watch 
(Appendix F).  
 
Our best performing year was 2008: 
 

• Higher Growth/Higher Achievement for math and ELA were 15% of student 
body 

• Higher Growth/Lower Achievement for math and ELA were 65% of student body 
• Lower Growth/Lower Achievement for math and ELA were 20 % of student body 

 
In 2010 our results were as follows: 
 

• Higher Growth/Lower Achievement for math was 18% of student body 
• Higher Growth/Lower Achievement for ELA was 26% of student body 
• Lower Growth/Lower Achievement for math was 81% of student body 
• Lower Growth/Lower Achievement for ELA was 69% of student body 

 
Our lowest performing year was 2011: 
 

• Lower Growth/Lower Achievement for math and ELA were 100% of student 
body 

 
* When analyzing the data since 2006, no particular pattern was found with a certain 

cohort group or grade level (Appendix G). 
 
When analyzing such deficiencies, we did realize that we need to address the transient 
population (25% of student population each year are new students) as nearly all the new 
students we acquire are below grade level, and although they may make gains as shown 
by their NWEA scores, they are still behind grade level for the ISTEP+ test which is 



reflected above.  In addition to focusing on our six schoolwide goals with new plans for 
instruction and PD, we have addressed the transient student population this year with 
evaluating the new students and creating intensive small group instruction for those 
behind grade level.   
 
For our 17% Special Education population, we have alternative assessments of ISTAR 
and IMAST.  Our Special Education students have had a 100% success rate for these 
alternative assessments (Appendix H). 
 
Again, when reflecting on our past performance we realized that we needed to change our 
focus this year to address all deficiencies of academic performance.  Although our 
students have shown academic growth as indicated by NWEA results, the growth has not 
been sufficient enough to be on grade level for the ISTEP+.  Realizing this detriment, we 
have done the following this year to improve our academic performance: 
 

• Developed Curriculum Maps and pacing guide in accordance to state guidelines 
• Aligned Curriculum to state standards 
• Create a more rigorous curriculum 
• Eliminated  new initiatives that were not part of our school’s six academic goal 

action plan 
• Developed classroom assessments and grading rubrics to align to ISTEP+ 
• Analyze data for individual and class goal-setting 
• Small group instruction based on skill set 
• Require Higher Order Thinking questioning on every lesson plan 
• Require Total Participation Technique for all student engagement 
• Weekly classroom walk throughs to each classroom to observe instruction  
• Bring in ELA and math coaches to work with teachers and aides 
• Various PD that correlate with our six schoolwide goals 
• Hired an Attendance Officer to improve student attendance for instruction 

 
High Quality Instruction 
 
After reviewing past performance, we have revamped our teaching strategies as well as 
curriculum integration.  For each grade level, K-9, we have created curriculum maps and 
have aligned our curriculum to the appropriate Core and Indiana State Standards.  For 
teaching and classroom instruction methods, we ensure teachers are following their 
curriculum maps, lesson plans are including Higher Order Thinking questioning, and 
teachers are including TPT lessons while keeping focus on our six academic goals.  Each 
week, teachers participate in a grade level meeting where team leaders review their plans 
and student work to make sure our instructional plan is being met.  Team leaders also 
conduct weekly classroom walk throughs to observe teacher instruction and ensure our 
schoolwide plan is being followed. These changes are new this year, but we have already 
noticed an improvement in student achievement through progress monitoring and 
reviewing student class work and assessments.  In addition, all teacher aides conduct 
progress monitoring with all grade levels, and discuss any patterns of deficiencies in 



student performance from one grade level to another.  This discussion has been helpful as 
teachers then adjusts their instruction to better prepare students for the next grade level.  
 
Our original charter had no relevance as a plan to increase student achievement.  After 
reading the previous charter, it was no surprise as to why student achievement was not 
rising at a steady pace since no particular instructional plan was in place.   When I 
became the instructional leader two years ago, we were creating our charter renewal, and 
the direction of the school changed to emphasize student achievement.  This renewal 
contains strategies based on data analysis from multiple assessments and researched-
based practices while complying with all legal requirements.  
 
Clearly Defined Rigorous Curriculum 
 
Our philosophical approach to educating students is to meet each student’s individual 
academic needs.  Individual student and class goal-setting is a unique and innovative 
approach that we have at CSD.  These goals are teacher created based on the analysis of a 
student’s initial benchmark assessment.  Progress monitoring then takes place as often as 
every two weeks.  During progress monitoring, if students have not met their goal, 
additional interventions are created to meet the students’ needs.  If during progress 
monitoring there is evidence that students have met their goal, then a new goal is created 
for them.  
 
Our school design of individual goal-setting has improved educational outcomes for the 
student population as evidence by the growth achieved by students during the NWEA 
assessment (Appendix I).  In addition to assessments, we will know if our school’s design 
has improved educational outcomes by evidence used for our management company’s 
Focus Outcomes (Appendix J). 
 
As we continue to build our educational foundation, we have expanded this year to ninth 
grade.  If our charter is granted a renewal, we are requesting a program modification of 
adding a grade level each year until we are a K-12 grade school.  Our rationale for 
additional grade levels is the same as our request for ninth grade (Appendix K).   
 
Evaluating Student Achievement 
 
All school assessments are aligned to the school’s curriculum framework and state 
performance standards.  Our schedule for assessments at CSD is as follows: 
 
Assessment Grades Taking  Windows 
NWEA 3-9 Sept 1-Sept 30, 2011 
NWEA 3-9 Dec. 1-Dec 22, 2011 
NWEA 3-9 Apr. 18-May 18, 2012 
ISTEP+- Multiple Choice 
Online 3-8 April 30-May 9,2012 
ISTEP+ Applied Skills 3-8 Mar 5-Mar 14 2012 
IREAD 3 Mar 19-Mar 21 2012 
ECA (must Narrow Window) 9 April 23-June 6, 2012 



Acuity 3-8 Oct. 13- Oct 28, 2011 
Acuity 3-8 May 21-May31,2012 
Acuity 3-8 Mar 15-Mar 30 2012 
Acuity 3-8 Jan 9- Jan 30-2012 

 
*For our specific dates of testing for this school year see Appendix L. 
 
To evaluate student performance, in addition to the above mentioned standard tests and 
progress monitoring, we also have teacher created assessments that align to the state 
standards.  Teacher created assessments are ongoing throughout the school year.   
 
To provide as effective instruction as possible for these assessments, teachers have 
aligned the curriculum to Core and State Standards and follow a curriculum pacing guide 
to ensure materials are learned in a timely manner.  For all year preparation of ISTEP+ 
testing, we have incorporated schoolwide writing prompts as well as math extended 
response questions that occur monthly.  
 
To optimize student achievement, analysis of the student data needs to occur in order to 
make adjustments in instruction.  The process of data collection is listed below with each 
end result of discussing analyzed data with students and parents during individual 
meetings: 
 
Acuity:  Test Coordinator > Administrative Team > Teachers > Students and Parents 
 
NWEA:  Administrative Team > Teachers > Students and Parents 
 
DIBELS, mClass math, TRC:  Administrative Team > Teachers > Students and Parents 
 
ISTEP+:  Administrative Team > Teachers > Students and Parents 
 
Test results and instructional strategies to meet the students’ needs are also shared with 
the entire school community with presentations at a CSD board meeting as well as at a 
Parent Advisory Committee meeting.  
 
The Administrative Team, consisting of the principal and team leaders, analyzes the 
student data for each assessment.  After analyzing, strategies are then put in place to 
enhance the students’ strengths and to improve knowledge in the deficient areas.  
Examples of these strategies are listed below: 
 

• Individual goal-setting 
• Intensive small group instruction based on skill set 
• Researched-based intervention programs such as Voyager 
• RtI 
• Parent workshops to teach study skill strategies to parents to work with children at 

home 
• Test preparation in all grades to learn common format and language 



• Tutoring before and after school 
• Summer school 

 
For third grade, the IDOE has established IREAD-3, an assessment for reading.  If a 
student in the third grade is not at a third grade reading level by the end of the school 
year, the child is to be retained in the third grade.  In preparation of this law, CSD 
established this criterion last year with using NWEA as the assessment. Consequently, we 
retained ten students based on this criterion. 
 
Another new procedure was put into place at the end of last school year.  If a child had 
not shown substantial growth as evidence by the schoolwide assessments, then the child 
was required to attend summer school.  If the student did not show substantial growth 
during summer school, the child was retained for the next school year.  Approximately 42 
students attended summer school as a result of this procedure.   
 
Special Populations (submissions by AQS) 
 
We clarify to all parents interested in sending their students to CSD that we accept all 
students, without reservations.  This is emphasized during the Open House to attract new 
students, when we give tours to prospective families, and when we speak in our 
community.  Our initial enrollment application asks nothing about the special needs of a 
student.  It is not until after a student has been accepted, that we ask the parent to fill out 
the complete application which asks if their child receives special education services. 
We are able to retain our special needs students by giving them, and their families, 
personalized service.  We adhere to the Individualized Education Plan (IEP), giving 
appropriate accommodations, modifications, specific minutes of instruction, and any 
needed auxiliary services.  All teachers are trained in differentiated instruction, allowing 
all students to experience success within the curriculum. 
 
Special education teachers receive additional training in writing appropriate IEPs, 
maintaining IEP compliance, use of the Indiana IEP (IIEP) system, and a deeper 
understanding of specific academic and behavioral strategies to use with their students.  
Additionally, we encourage our special education teachers to take advantage of the many 
professional development opportunities available to them statewide. 
 
We feel that because CSD is such a close-knit community, we are quickly aware of any 
specific needs of our families.  Our staff interacts with parents at least twice a day-at 
drop-off in the morning and pick-up in the afternoon.  We encourage our staff to speak 
with parents and get to know each one.  As a result, parents feel comfortable telling us of 
any hardship they are experiencing.  
 
We also ask our classroom teachers to communicate frequently with parents through 
phone calls, emails, and face to face meetings; to ensure compliance, teachers maintain a 
communication log.  We learn quickly if someone is in need or homeless. We have 
instructed our staff to let the office know immediately if a student becomes homeless so 
that we may take appropriate steps to ease their burden. 



Once identified, the school therapist will meet with the family to offer an array of 
community services.  The school therapist will also meet privately with the student 
during this difficult period.  If not already receiving free lunch, breakfast and textbooks, 
we will move immediately to ensure that is done.  If the student needs help adhering to 
the school dress code, we will provide that immediately as well. 
 
We will offer a safe and quiet place before and after school for the student to receive 
extra academic help if this is warranted.  We will look for alternative methods of 
transportation to ease the burden as well. 
 
During our enrollment process, parents are required to fill out an application.  Within that 
application we ask if the student receives special education services.  If the parent checks 
that box, the school secretary notifies the special education staff and contacts the sending 
school for a complete special education file.   While the new IIEP system will ease this in 
the future, we will continue to contact the previous school for a current, complete special 
education file until the entire state is on IIEP. 
 
During the school year, if a parent requests a special education evaluation for his/her 
child, we begin student testing according to the federal guidelines.  Based on these test 
results, the child is placed in the appropriate educational setting; this setting may or may 
not include special education services. 
 
Any special needs student will be flagged in Power School so that staff will be aware of 
potential accommodations/modifications for that student.  Before the school year begins, 
the special education staff will begin building their caseload of students.  Once school 
begins, or whenever the student is enrolled, the classroom teacher will receive timely 
notice of appropriate accommodations, modifications, and goals pertaining to each 
student. 
 
Each special education teacher maintains frequent contact with the classroom teacher to 
plan appropriate lessons, and to work together to assure student progress on their 
individual goals as well as in the general education curriculum.  When appropriate, the 
special education teacher will deliver services within the general education classroom, 
working and planning this with the general education teacher involved. 
 
Our school also identifies students with disabilities through our Response to Instruction 
(RtI) committee and framework.  As the committee meets, they carefully monitor student 
response to interventions to discern a need for further interventions.  If a student moves to 
a need for Tier III interventions, the committee will closely monitor the data to determine 
if the student should be tested for a disability.  Once the need to test the student is 
determined, all appropriate timelines will be met and an IEP developed to ensure student 
success. 
 
Due to new enrollment, testing requests, and RtI, our special education population has 
doubled in the past two years (33 students to 67 students).  We are accommodating this 
increase by hiring additional special education staff.   



Our goal is to have all students fully included in the general education classroom.  Once 
identified, or upon a move-in conference, special education students are placed in the 
general education classroom for as much time as possible, according to their needs and 
testing results.  If a special education student is struggling in the classroom, we will first 
attempt to offer help within the classroom.  If still struggling, there may be a need to pull-
out the student to reinforce the curriculum in a smaller setting with different strategies.   
We feel all students will succeed within the general education classroom because we 
emphasize differentiated learning strategies within all our classrooms.  We feel that in 
most cases, the student will improve within the general education classroom where a rich 
curriculum is offered. 
 
Within the general education classroom, as well as in all special classes, recess and the 
lunchroom, all of our students enjoy the company of each other under adult supervision.  
Staff encourages students to have lunch with anyone sitting alone, or to play with anyone 
standing alone.  Classroom teachers develop classroom projects ensuring all students will 
be able to be actively involved and heard. 
 
Once the school year begins, our testing coordinator works with the special education 
staff to identify all accommodations and modifications for our students with disabilities.  
Together they work to develop a list of students who will need a different environment, 
or a different schedule.  The list of students and accommodations will be sent to the state 
some time before the testing dates.  Once testing begins, students with disabilities will be 
afforded all accommodations and modifications identified within their IEP. 
It is our belief that all students will attend field trips, concerts, outings, and any 
convocation assemblies unless the student has made poor behavior choices resulting in a 
loss of these privileges.  We believe this is an area of great educational benefit to our 
students, and we encourage all students to make the choices that will allow them to attend 
these activities. 
 
Through our application process, or before the beginning of the school year, we will 
identify students from non-English speaking families.  Once identified, we will 
administer the Home Language Survey to determine the level of need for English 
services.  We will follow the state guidelines regarding Title III and the mandates 
regarding offering of services to those students identified as English Language Learners 
(ELL). 
 
Although we have not had any students qualify as ELL, if we ever do then those students 
will receive the appropriate instruction services to help them attain English proficiency.  
We will administer LAS Links in the spring to those students, and will advise the parents 
of the results when received.  Our goal is to have all of our ELL students achieve a Level 
5 on the LAS Links within the proscribed two year program. 
 
Code of Behavior and Discipline 
 
At Charter School of the Dunes disciplinary measures are used to maintain a safe and 
orderly school environment that promotes CSD’s philosophy of providing a college 



preparatory education for all students.  Students are expected to follow the guidelines as 
stated in the student handbook to ensure a positive learning environment.  As stated in the 
handbook, progressive discipline is implemented when disciplinary infractions occur. 
 
Charter School of the Dunes expects all students to conduct themselves in a socially 
responsible manner. Our standards of behavior are embodied in our school motto that 
states, “Today, I will respect myself, others, and the environment. I will be a problem 
solver, be responsible, and be ready to learn.”  These behavior expectations were created 
for interpretation and understanding by all age groups attending CSD.  
   
Positive student behaviors are acknowledged through CSD’s Positive Behavior 
Intervention Support system (PBIS).  This acknowledgment system rewards students that 
display socially responsible behaviors.  Students are able to earn Dunes Dollars to spend 
at the Dunes store for being a positive member of the school community.  Another 
component of CSD’s positive school environment is student recognition; students receive 
nominations for weekly and monthly rewards.    
  
When students display behaviors that are disruptive to the positive learning environment, 
CSD implements the progressive discipline policy.  This policy is divided into three 
tiered categories that define the behaviors and state possible consequences for the 
negative behaviors. As a student behavior negatively progresses, the consequences for the 
behavior is determined by previous infractions.  However, each disciplinary case will 
carry its own merit and will be adjudicated according to the facts accompanying the case 
therefore students with identical behaviors but different disciplinary records may receive 
different consequences. 
 
These policies create an environment for learning by acknowledging more desirable 
behaviors and discouraging negative student behaviors through progressive discipline. As 
a result of these policies, students will be able to actively engage in the learning process 
in a more positive educational setting.  
  
The PBIS system allows students with a desire to display positive behaviors to be 
acknowledged as opposed to students with negative behaviors receiving that attention.  
Behaviors such as completing assignments, displaying Character Counts pillars, or 
showing respect towards others will contribute to creating an environment conducive to 
student achievement.   
 
The progressive discipline policy allows the school to remove students that display 
behaviors that are disruptive to the learning environment.  This policy is fair in that it 
allows the students to understand that with each infraction a more severe consequence 
will occur. For students with repetitive negative behaviors, the infraction may result in 
removal from the school community.  The removal of these students allows students that 
are displaying positive behaviors the opportunity to learn without the threat of 
disruptions. 
 



The intention of implementing progressive discipline was to emphasize the importance of 
instructional time and student behavior in regards to student learning.  As a result of 
progressive discipline, along with an influx of newly enrolled students adjusting to our 
school culture and expectations, our suspensions more than doubled last year.  
 
Professional Development for Teachers 
 
The CSD administrative team is providing professional development on topics aligned 
with our six academic goal as we are support our teachers in the area of student 
achievement. Each week, the Team Leaders meet with teachers and instructional 
assistants during their planning time to discuss instruction and to improve instructional 
practice. During these meetings, the Team Leaders reinforce topics covered in 
professional development, give additional supporting resources, and schedule visits with 
teachers to observe the use of strategies taught during professional development and to 
model quality and rigorous instruction (Appendix M).  
 
Every Wednesday, which are early dismissal days, CSD teachers participate in 
professional development.  This professional development is delivered by the Team 
Leaders or hired educational consultants on topics that promote student success 
including, but not limited to:  
 

• Student engagement 
• Higher order thinking skills 
• Setting class and individual student goals 
• Comprehension and vocabulary strategies  
• Class and individual student goal setting  
• Data analysis  
• Standards based instruction 
• Curriculum mapping and alignment  
• Math interventions 
• ISTEP+ strategies  
• Science Notebooking 
• Rubric Usage  

On Thursdays, CSD teachers engage in collaboration meetings with their grade level 
teams. During these meetings our teachers come together to discuss progress made 
towards the six academic goals of our school. From their discussions, the teachers work 
together to create weekly lesson plans to help our students achieve goals (Appendix N). 
To ensure that the professional development provided is being utilized, the school 
administration monitors the use the strategies through classroom observations, 
walkthroughs, and individual meetings with teachers.  
 
Two years ago, our test scores rose quite substantially due to a primary focus on math 
and ELA achievement. All of our professional development was centered on math and 



ELA instruction and improvement. Last year, we implemented other initiatives outside of 
our math and ELA focus and found that our test scores dropped significantly. Because of 
this, this year we have refocused and are going back to basics to provide quality 
professional development aligned to our six academic goals to increase student 
achievement. Although our mid-year benchmark assessments are not yet complete, we 
are seeing significant gains thus far.  
   
Our administrative team consistently evaluates the effectiveness of professional 
development and how it transfers into classroom practice. We use multiple strategies to 
evaluate how well the professional development provided is transferring into the 
classroom. These strategies include but are not limited to:  
 

• Monthly teacher observations  
• Weekly Grade Level Meetings 
• Monitoring teacher progress through data collection and student work  
• Feedback surveys for teachers 
• Monitoring student progress though data collection and student work  
• Giving consistent feedback to teachers (meetings, feedback forms, walk-through 

forms) 
• Benchmark assessment data disaggregation 

In using these various avenues of evaluation, our goal is to ensure that all of our teachers 
receive consistent feedback utilizing multiple methods that assess their effectiveness in 
transferring PD into classroom practice.  
 
School Leadership (submissions by AQS) 
 
Roles and Responsibilities of the school leaders: 
 
Principal –  
 
• Attends extracurricular activities for the purpose of supporting students and staff in 

all school functions and ensuring continued rapport with students and staff. 
• Chairs meetings for the purpose of coordinating activities and ensuring that outcomes 

achieve school, AQS, and/or state objectives. 
• Composes a wide variety of materials for the purpose of documenting activities, 

providing written reference and/or conveying information. 
• Delegates responsibility for a variety of administrative functions to other personnel 

for the purpose of managing the workload more efficiently. 
• Facilitates communication between personnel, students and/or parents for the purpose 

of evaluating situations, solving problems and/or resolving conflicts. 
• Facilitates staff development and in-service programs for all certified personnel for 

the purpose of developmental opportunities and educational planning and knowledge. 
• Implements policies, procedures and/or processes for the purpose of providing 

direction and/or complying with mandated requirements. 



• Manages school administrative functions for the purpose of maintaining safe and 
efficient school operations within district guidelines. 

• Prepares and administers the budget and insures all monies collected and 
disbursements made are properly accounted for the purpose of meeting district budget 
restrictions. 

• Presents information for the purpose of communicating information, gaining feedback 
and ensuring adherence to established internal controls. 

• Represents the school within community forums for the purpose of maintaining 
ongoing community support for educational goals and/or assisting with issues related 
to school environment. 

• Screens requests for materials and supplies for the purpose of determining the 
relationship of materials to the program, school and district standards. 

• Supervises all certified and classified personnel assigned to building for the purpose 
of monitoring performance, providing for professional growth and achieving overall 
objectives of school's curriculum. 

 
Team Leader- 
• Coordinate programs within the team  
• Coordinate between own team, other teams, and other teachers  
• Serve on and appoint team members to various committees  
• Familiarize new teachers and substitute teachers with school programs and other 

pertinent information  
• Responsible for the development of new approaches from within the team and for 

keeping up with new trends and research in education  
• Schedule and conduct team meetings  
• Assist in the selection of personnel  
• Coordinate parent/teacher conferences and report information to appropriate 

administration  
• Develop and maintain a high level of morale among team members  
• Responsible for the care and distribution of equipment and materials  
• Serve as a first recourse for team members who encounter classroom problems  
• Recognize and encourage professional growth of team members  
• Perform other related tasks/activities as assigned by the principal and/or designee  

 
Leadership Positions at CSD 

 
Principal: 
The job of the School Principal was established for the purpose/s of managing assigned 
school site operations; coordinating site activities; representing the school within the 
community; and addressing situations and resolving, problems and/or conflicts that could 
negatively impact the school (Appendix O). 
 
 
 
 



Team Leader: 
The Team Leader is a liaison between the administration and the team of teachers. This 
person provides day to day oversight to a team of teachers with the primary purpose of 
improving instruction (Appendix P). 
 
Teacher: 
The purpose of this position is to create a flexible educational program and a class 
environment favorable to learning and personal growth; to establish effective rapport 
with Teacher students; to motivate students to develop skills, attitudes and knowledge 
needed to provide a good foundation for education in accordance with each student’s 
ability; to establish good relationships with parents and other staff members (Appendix 
Q). 

 
• There have been no additional leadership roles since the original charter. 

Teacher Evaluation System 
 
This school utilizes a teacher observation and evaluation system that includes several 
elements of the Framework for Effective Teaching. All instructional staff members are 
observed and evaluated in accordance with these standardized procedures and forms and 
with the use of a consistent observation and evaluation process. The process includes pre 
and post observation conferences, informal visitations and formal, written observation 
reports and an additional Annual Summative Performance report (Appendix R). 
 
The school looks at the following types of evidence or information in the formal teacher 
evaluation process: formal observation, informal, walk-through observations, pre and 
post observation conferences, teacher work samples, the teacher Professional 
Development Plan, teacher self-evaluation and evaluator narrative. The school utilizes the 
teacher evaluation system results to plan professional development, inform teachers 
Professional Development Plan, to inform recommendations for continued employment, 
to inform teacher placement decisions. Student achievement outcomes or student growth 
data are addressed in the required Annual Summative Performance Report Conference in 
relation to each individual faculty members’ Professional Growth Plan. 
 
During the mandatory individual and personal conference required as part of the process 
for this Annual Summative Performance Report, topics such as student achievement and 
a mutually designed Professional Improvement or Growth Plan is discussed between each 
faculty member and his/her Principal and/or Supervisor. The formal Observation Report 
form and the evaluation process requires actual observations of faculty carrying out 
assigned instructional duties in various settings and the format for written report includes 
performance indicators in the four major areas of Planning and Preparation, Classroom 
Environment, Instruction, and Professional responsibilities (Appendix S). 
 
School-wide Accountability Measures 
 
One measure of accountability is each month the school principal prepares written and 
oral report for the board of directors which includes information relative to enrollment, 



academics, discipline, facilities, finances, parent involvement, and professional 
development.  Board members are provided with this information prior to the meeting to 
ensure they have adequate opportunity to review the information provided and ask 
questions regarding information that may need clarifying or that may have been 
unintentionally omitted. After hearing an oral version of the principal’s report and asking 
clarifying questions, the board then moves to accept the principal’s report as provided.  In 
addition to accepting the principal’s report, the Board may also vote to approve any 
expenditures from the previous month (Appendix T).   
 
Another measure of accountability that the principal is being an effective instructional 
leader is if the school has poor student performance, the Board may instruct the principal 
to create an improvement plan in the area(s) of concern (Appendix U).  
 
CSD board of directors has grown tremendously as a governing board since the inception 
of the school.  One of its strengths is proper governance which was learned from training 
and advanced training with Brian Carpenter.  Another strength of the Board is the diverse 
make-up of the members through race, gender and professional backgrounds.   
 
Challenges that the Board has encountered include poor management by an EMO, 
administrative turnover and low test scores on the ISTEP+.  The board overcame the 
challenge of a poor performance of the EMO by terminating services with that EMO and 
hiring a new one.  To combat high administrative turnover, the Board hired a local 
candidate who is vested in the community and has developed an action plan to overcome 
the last challenge of low ISTEP+ test scores.  The Board addresses any organizational 
challenges during monthly board meetings and provides an opportunity at each meeting 
for any stakeholders to voice their concerns.  As of date, no stakeholders have filed any 
formal complaints, but if that were to occur then the Board would discuss how the 
complaint should be addressed and initiate proper action. 
 
School Board  
 

•   The school leader keeps the Board apprised of academic performance and 
progress, financial stability and organizational structure of the school by 
providing the Board at each monthly board meeting emphasizing each area 
(Appendix V). 

 
•   The school administration is evaluated by the management company, American 

Quality Schools (AQS) central office (Appendix W).  To keep the Board 
informed, a copy evaluation will be shared with the school board. 

 
•   As assessment and evaluation of effectiveness, throughout the year, the Board 

reviews key components emphasized on Board governance as presented by 
Brian Carpenter during advanced board training and discuss the Board’s 
compliance to this training 

 



•   For further governance training, the Board participates in yearly pod casts 
provided by Brian Carpenter and new board members receive initial training 
from the board president. 

 
•   The board of directors By-Laws provide an explanation of rules and policies for 

governance and operation of the school (Appendix X). 
 

•   CSD Board has approved a Conflict of Interest Policy (Appendix Y). 
 

•   School policies are changed or created when the Board or principal brings such 
suggestions to the Board, then the Board votes to change or accept the policies 

 
•   To ensure proper compliance to the Open Door Law, the Board was trained on 

this law by an attorney 
 
Parental and Community Involvement 
 
According to our original charter, we include parental involvement with surveys and the 
community with activities that are affiliated with the school.  We have increased this 
involvement since I have become the instructional leader.  Example of such activities 
include: 
 

• Summer Community Open House with local business vendors and school 
enrollment information 

• Health fair open to the community 
• Monthly community meetings in the morning to acknowledge nominated Student 

of the Month for each class 
• Monthly curriculum showcases 
• Quarterly Academic awards ceremony 
• End of year banquet for academic and student of the month candidates 
• Veteran’s Day program 
• Invite a family/friend to lunch Day 
• Parent Study Skills Breakfast 
• Service Learning Projects (i.e. volunteer at local animal shelter, Beach Clean-up, 

food drives for local food pantries, donated items for local health organization, 
coat drive) 

• Parent University (workshops for parents about nutrition, study skills, and 
managing finances) 

 
Working together as an entire school community helps foster a child’s education from all 
aspects and all of these activities are directly in line with our mission : 
 
Our mission is to inspire success through an innovative curriculum, while cultivating 
environmental stewardship and setting high standards for student achievement through 
family and community involvement. 



 
In addition to parental and community involvement, we have also expanded nationally to 
higher education institutions throughout the country through our involvement with No 
Excuses University (NEU).  This network is designed to instill college readiness in all 
grades starting with kindergarten.  Each class contacts a university of choice and asks if it 
will partner with the class to instill the importance of college.  Once the university agrees 
with the partnership, the class is named after that university and the relationship begins.  
Universities will visit our classrooms and explain how the student can start preparing for 
college.  The colleges represented at our school are: 
 
Kindergarten:  Ball State and Notre Dame 
First Grade:  Penn State and Ohio State 
Second Grade:  University of Tennessee, Northwestern, and Purdue University Calumet  
Third Grade:  Valparaiso University and American Musical & Dramatics Academy 
Fourth Grade:  Indiana State and Indiana University Northwest 
Fifth Grade:  Purdue and University of Illinois 
Sixth Grade:  University of Indianapolis 
Middle/High School:  Indiana University, IUPUI, and Dominican University  
 
The NEU experience is aligned with our school goals as every No Excuses University has 
a well-defined process for identifying and creating the following exceptional systems: 

1. Culture of Universal Achievement 
2. Collaboration 
3. Standards Alignment 
4. Assessment 
5. Data Analysis 
6. Interventions 

Finances (submissions by AQS) 

Operating budget, past, present, and future: 
 

• CSD has not experienced any significant variances between budgeted and actual 
financial performance over the last five years. 

• CSD has a five year enrollment projections; the minimum enrollment expectation 
would be 85% of the projection for a given year and the maximum enrollment 
expectation would be no more that 110% of the projection for a given year 
(Appendix Z). 

• While there are no significant changes projected in revenue sources, we project 
significant revenue increases due to increased enrollments, with a corresponding 
significant increase in facility cost due to the anticipated construction and 
occupancy of a new building (Appendix AA). 

 
Describe the method for conducting annual audits of the financial, administrative and 
program operations of the school: 



• Please see Section 12.6 of the attached AQS Policy Manual for the school’s 
purchasing procedures and Section 10.0 for the school’s payroll procedures 
(Appendix BB).  Please see section 9.2 of the attached AQS Policy Manual for the 
school’s policies on travel, professional development, and student field trips. 

  
• AQS as the contracted agent for the Board, manages the School’s finances on a 

day-to-day basis. AQS is financially responsible for managing the banking, petty 
cash, purchasing, payables, fixed assets and payroll for the School. AQS provides 
the Board and the established Finance Committee with monthly reports and 
fulfills all State reporting requirements.  The Board’s treasurer deposits all school 
funds in the School’s bank account in a timely manner and reports to the Board on 
a monthly basis. Prior to the release of the funds, the Board must approve all 
expenditures. The School uses a numbered purchase order system and fund 
numbers are coded on all purchase orders. Items and services, when received are 
verified by the appropriate administrator and submitted to the AQS accounting 
department for processing. The records of all financial transactions are readily 
available on the automated accounting system.  
 

• Please see attachment for the School’s Management Response to negative 
findings of the most recent audit and for the School’s Corrective Action Plan 
relating to the most recent negative audit findings (Appendix CC). 

  
• Charter School of the Dunes fully complies with all Indiana and Federal 

regulatory requirements when hiring any independent contractors.  The Board 
must approve all contracts prior to execution. 

 
The school demonstrated sound and viable responsibility: 
  

• The reporting of financial operations is increasingly important to the success of 
charter schools. Taxpayers are increasingly aware of the fact that the majority of 
public funds go towards financing public education. The School reports its 
financial information using traditional sources as furnished by the Indiana 
Department of Education. The School acknowledges it is subject to a biannual 
audit (and review in the off-audit years), and fully cooperates in such. 
 

• In addition to the formal biannual audit, the board will avail itself to the financial 
information presented to it on the monthly reports provided by AQS which 
include: a) balance sheet, b) income statement, c) variance-to-budget report, 
statement of cash flow, bank reconciliation report, and current accounts payable 
report.  In those years when the Indiana State Board of Accounts does not audit 
the financial condition of the School, the Board will cause an audit (or less-costly 
review), conducted by a reputable auditing firm to be performed.. The Board will 
make its financial information available to the local press and seek to inform local 
media about the School’s financial condition whenever practical. The School 
publishes its financial information each year as required 

  



• In terms of the School’s budget, the process starts at the functioning level of the 
organization. Beginning in January, teachers and the other identified personnel are 
given work processing papers which will have the previous year’s budget on those 
items directly under their control. The teachers and the other personnel will be in 
a position to make their recommendations for the upcoming school year. The 
team leaders and the principal will also be given worksheets to make their 
recommendations for the upcoming year.  AQS then submits to the School’s 
Finance Committee the proposed budget.  The Finance Committee reviews and 
may make adjustments in consultation with AQS.  The budget then goes to the 
entire board for final approval. 

 
• In terms of expenditures, they are recommended to the principal through the 

administrative channel established for the School. Eventually, the request for 
expenditure is submitted to central administration for payment. The Board is kept 
informed by regular monthly reports that include the payee, the purpose of the 
payment, and any other data which is relevant to the payment.  Each month the 
Board votes on the payments to all the vendors who have submitted appropriated 
paperwork and have been processed by the AQS staff. No expenditures are 
submitted to the central office without the principal’s approval. 

 
 

Demonstrate how the school is sufficiently able to operate and manage cash flow on a 
daily basis: 
  

• Please see Appendix DD for the School’s most recent Balance Sheet and Income 
Statements that reflect the school’s fiscal solvency. 

• The only current debt the school presently has is the Common School Loan with 
Deferral Letter and revised payment schedule (Appendix EE). 

• Each month, as part of the Board Financial Report package that is submitted to 
the Board by AQS, is a Statement of Cash Flow that projects the school’s 
estimated cash flow requirements for the next four months.  This Statement of 
Cash Flow is also reviewed with the school’s principal on a monthly basis with 
senior AQS financial managers.  It is also the basis for the purchasing decision 
approval process by the school’s designated Account Specialist. 

EMO/AQS (submissions by AQS) 

• A summary report of academic performance for the last three years is provided by 
AQS, CSD’s EMO (Appendix FF).  State assessment results for the district in 
which the school is located is also provided by AQS. 

• AQS performance goals are for the school to strive to achieve a 6% increase per 
year in the ISTEP+ composite score.  The ultimate goal is to reach and exceed the 
statewide average composite score on the ISTEP+ test. 

• The official EMO policy in cases which a school does not meet academic 
performance goals is as follows: 



 ACADEMIC GROWTH 
 Approved by AQS Board – September 19, 2011 

 
Any AQS school failing to show academic growth on state assessments will: 
 1. Immediately report to AQS central office administrators the officially 
 announced test results. 
 
 2. Prepare a comprehensive academic remediation plan focusing on raising 
 academic achievement results with fifteen work days of the announcement 
 of state test results. 
 

3. After approval of the plan by AQS central office administration, the school 
principal will present the plan to the particular school’s board at the next 
scheduled board meeting. 
 

 4. Failure to result in a determined measure of academic growth on state 
 assessments at the school will result in the school being place on AQS 
 academic probation. Schools remaining on probation for a second year will 
 result in: 
 

a) No increased overall compensation for school administrators, teachers,  or 
staff. 
 
b) Individual teachers who achieve according to the AQS Performance Based 
reward system will be compensated for their performance 
 
c) The AQS central office assuming the overall direction and operation of  the 
school, including personnel assignment, as well as a reformulation and 
implementation of a remediation plan. 

• No schools under AQS’s management have been closed or not renewed. 
• AQS has never been terminated by a charter holder.  The Chicago Charter School 

Foundation decided to operate its own schools with its current subsidiary 
organization and is now operating five schools previously managed by AQS.  The 
decision was not for “cause” and this is a documented fact.  AQS has, on one 
occasion on its own, decided not to see renewal of a Chicago “contract” school 
due to circumstances in which the school was not receiving certain support from 
the central district. 

• AQS has not ever been sued by one of its schools. 

Reflection 

The City of Gary is an urban community with a great deal of crime and violence.  For 
example, Gary was ranked first in homicides per capita for the 50,000 to 99,999 
population in 2010 (Associated Press, 2011).  CSD is a safe and nurturing environment 
that is an alternative to the traditional pubic schools in Gary (Appendix GG).  CSD offers 



a unique educational experience as we address individual needs by developing goals 
specific for each student.  By doing so, it is as though each student has his/her own 
Individualized Education Plan.  Considering the number of students who enroll in our 
school that are academically behind at least a grade level, this strategy offers an 
exceptional educational experience for students.  In addition to individual goal-setting, 
CSD offers an education with an environmental focus.  Each year as a specials class, 
students take an environmental science class.  We use the surrounding environment of the 
National Lakeshore Dunes and Lake Michigan to expand our students’ knowledge about 
the environment and how to preserve this habitat.   Another need this school fulfills is 
Character Education.  Curriculum in each class incorporates the six pillars of Character as 
outlined by the Josephson Institute:   Trustworthiness, Respect, Responsibility, Fairness, 
Caring, and Citizenship.  CSD also has a specials class that focuses on Character 
Education through drama and art activities.  By including Character Education in our 
curriculum, our goal is to instill these important pillars into a child’s everyday life so they 
can become productive citizens of Gary and begin to break the chain of violence that 
plagues the city.  Aside from being unique academically, we offer a free education at 
CSD with no tuition or book fees.  Providing an education free of any cost is an 
extremely beneficial practice as nearly 80% of our students qualify for free/reduced 
meals.  We also offer assistance to help purchase uniforms and supplies for families in 
need.  Through the years, we discovered that many of our families have transportation 
issues due to cost of automotive repair or shift work.  These conflicts make dropping off 
students for school in a timely manner difficult.  To accommodate this transportation 
need, we have incorporated bus service this year.  As a pilot program, we started with 
three buses but due to an overwhelming response, we will be expanding to a full bus 
schedule next year.  We believe that all children have a right to a quality educational 
alternative, and financial hardship should not stand in the way of such an opportunity. 

CSD has the following strengths in each of the categories below: 

High Academic Attainment and Improvement:  

• No Excuses University school promoting college readiness 
• Students who have been at CSD for more than two years show substantial growth 

over those who are new to the school 
• Individual and class goal-setting 
• Data driven strategies to improve academic achievement 

Responsive Education Program and Environment: 

• Small group instruction based on student needs 
• Tutoring before and after school daily 
• Teaching assistants at each grade level 
• Full Day Kindergarten 
• Summer school 

 



Responsible School Leadership, Governance, and Management:   

• Administrative team  academically and experientially qualified to provide 
leadership to the school  

• Administrative team analyze data and adjust strategies to meet the needs of 
students 

• Administrative team uses rigorous evaluation tool for teacher effectiveness 
• Board has training with Brian Carpenter for proper governance 
• Board evaluates EMO to ensure effective management 

Financial Sustainability and Internal Controls: 

• Financially sound with substantial savings 
• Administration works within or under budget each year to remain financially 

sound 
• Procedures in place for consistent internal controls 

Strong Culture and Supportive Relationships: 

• Safe environment 
• Character Education 
• Environmental Focus 
• Community Service Learning Projects 
• Parent Advisory Committee partnership to offer workshops for parents to learn 

strategies to help their child at home to raise student achievement 
• Community Open House with local business in the summer 

CSD has overcome various organizational challenges throughout this charter period.  One 
challenge is high administrative turnover as the school is in its ninth year of operation 
and there have been nine principals.  I am beginning my third year at CSD, and I am the 
longest reigning principal in the history of the school.  I believe this high turnover has 
been a detriment to student achievement as there has not been a consistent educational 
plan.  Having a principal who has local roots and, therefore, has vested interest in the 
community creates an educational environment of unity which builds the culture and 
climate of a school while moving the school forward with a consistent educational plan.  
Another significant organizational challenge has been the involvement with an 
inadequate management company.  In the fall of 2009, CSD School Board fired their 
previous management company for lack of performance.  This management company 
offered no assistance with professional development or strategies for raising student 
achievement.  Due to this experience, the Board has created expectations for a 
management company and evaluates the EMO’s performance throughout the school year.   

While analyzing our data, we realized we were not moving in a consistent upward 
direction for student achievement and, therefore, revamped our approach to instruction as 
well as incorporate new curriculum strategies.  We then identified the barriers that existed 



to establish the success we ultimately wanted to achieve.  As a result, we have created 
curriculum maps for all grade levels and subjects along with aligning all curricula to the 
Core and State Standards.  Also, determined by initial student assessment, teachers 
created individual goals for every student and engaged in progress monitoring to 
determine if the goal has been achieved.  If the goal was met, a new goal was created.  If 
a student needs additional assistance in achieving the goal, alternative interventions are 
initiated.  We have also reconfigured our small group settings to better reflect the needs 
of the students by having small group instruction settings that are for moderate 
remediation while other groups have been established for intensive remediation.  We 
have also included Higher Order Thinking questions for all lesson plans as well as 
including TPT lessons for student engagement.  Additionally, we are focusing heavily on 
teacher effectiveness.  We are incorporating a new coaching/evaluation tool to ensure 
teachers are being effective instructionally.  Although teachers have had contracts that 
were not renewed due to performance in the past, this year we are incorporating a more 
rigorous evaluation tool and will not renew a contract if the teacher does not meet the 
criteria established in this new rigorous evaluation tool.  Finally, we are addressing our 
high transient student population.  With this influx, comes new students who are 
academically behind at least a grade level.  We have approximately 23% of our student 
population new each year and over 85% of them are below grade level.  To overcome this 
barrier, we have created intensive small group instruction for those students who are at 
least a grade level behind.      

CSD needs to improve in the following areas:  student performance in math and ELA 
state assessments and teacher effectiveness.   Throughout this charter renewal, especially 
in the sections of Goals and Academic Performance and High Quality Instruction, I have 
emphasized what strategies we have in place to improve these deficiencies. Although I do 
believe there will be immediate improvements, it will take time to obtain the results we 
are ideally looking to achieve:  raising all student achievement to the level at or above the 
state average.  To obtain our goals, each year we will be analyzing the data throughout 
the school year so proper adjustments can be initiated.     
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