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     On any campus there are three entities involved with the implementation of 
institutional effectiveness or student outcomes assessment: the chief executive 
officer; the individual or group charged by the chief executive officer with the 
responsibility for implementation; and the academic and nonacademic 
departments where implementation will actually take place. Given their other 
responsibilities, chief executive officers can reasonably be expected to do no more 
than understand the importance of institutional effectiveness or student outcomes 
assessment implementation, give their active support to the process, and provide 
the resources to see that the job gets done. The individual or group given 
responsibility for implementation on campus can be expected to organize and 
support the process. However, the majority of the actual work in implementation 
of institutional effectiveness or student outcomes assessment will take place within 
the institution’s academic and non-academic departments. 
 
     A Practitioner’s Handbook for Institutional Effectiveness and Student 
Outcomes Assessment Implementation has been prepared as a working reference 
for that individual or group on the campus charged by the chief executive officer 
with responsibility for implementation of institutional effectiveness or student 
outcomes assessment. A Practitioner’s Handbook provides a generic plan for 
implementation of institutional effectiveness and student outcomes assessment as 
well as resource sections containing detailed information regarding essential 
components of the implementation process. This Departmental Guide has been 
prepared to assist the busy departmental administrator in leading the 
implementation process within the individual departments and programs at the 
institution. The two publications, A Practitioner’s Handbook and The 
Departmental Guide, are complementary and are cross-referenced for 
convenience. 
 
     The Departmental Guide is not intended to be a scholarly work; references are 
included in only a few instances where citations are extensive. It is intended as a 
document that can be reviewed quickly by the reader who has little time for (or 
perhaps interest in) assessment theory, but is required to guide implementation 
within the department. 
 
     If implementation activities on campus are to be successful, there is no doubt 
that the chief executive officer must support such action and that the individual or 
group charged with responsibility for the effort must function effectively. However, 
equally as important (many would say more important) is the role of the 
departmental administrator in implementation. Institutional effectiveness and 
student outcomes assessment is not possible on a campus without the successful 
implementation within its academic and nonacademic departments. The 
Departmental Guide is intended to assist those charged with this responsibility. 
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