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From the Executive Director

AGLS Strategic Plan

ow fast two years have flown by, and how far
HAGLS has come in retrospect.

In May 2005 the Executive Council gathered at the
Center of Inquiry in the Liberal Arts at Wabash College to
plot a course for its next decade of work. The “Strategic
Plan” emerged over the next 10 months. Let me take a
moment to track our progress over the last 14 months.

The heart of AGLS, council members felt, is a colle-
gial organization of diverse discipline experts respected
for their common commitment to general and liberal edu-
cation. Council members not only felt that this feature of
AGLS could not be lost, but had to be enhanced, even as
we focused our energies on those goals not addressed by
other professional organizations with similar missions.

Three goals emerged out of those May 2005 discus-
sions by the time our “Strategic Plan” was officially
adopted in February 2006: For the future, then, AGLS
seeks to:

* Promote the Quality and Centrality of General and
Liberal Education in the United States and Abroad

¢ Clarify the Relationship between Assessment and
Learning in General and Liberal Education

* Foster a Stronger Relationship between Two-Year and
Four-Year Colleges in General and Liberal Education

Certainly our initial emphasis has been to help “clari-
fy the relationship between assessment and learning in
general and liberal education.” Past president Rob
Mauldin sensed the growing need for such work as early
as 2002, developing contacts with regional accreditation
organizations to clarify their expectations for general/lib-
eral education. That early document became the impetus
behind our newest publication, “Improving Learning in
General Education: An AGLS Guide to Assessment &
Program Review.” More than 225 copies of this publica-
tion have been sold in less than a year.

Where “The Guide” was meant to provide a creative
approach to program review and to place assessment in its
valid, critical place within the learning process, two other

projects more directly “promote the quality and centrality
of general and liberal education in the United States and
abroad.” Just last month AGLS announced a new national
recognition program, the “2007 AGLS Awards for
Improving General Education: Effective Program
Practices.” This program is meant to recognize programs
committed to ongoing improvement and to provide mod-
els of effective ideas and processes for other programs to
emulate. Along with our two existing awards—the Joseph
Katz Award and the Jerry G. Gaff Award— AGLS renews
its commitment to acknowledging leaders and practices
that promote quality general and liberal education.

The second new project meant to promote general and
liberal education in the states and abroad is an internation-
al conference, “Integrating Engineering and Humanities in
Higher Education: The Bologna Process and Beyond” to
be held March 6 & 7, 2008, at the Darmstadt Conference
Center, on the campus of Technische Universitét
Darmstadt, Germany. The Darmstadt Conference, organ-
ized cooperatively by AGLS, VDI (Verein Deutscher
Ingenieure —the Association of German Engineers), and
DGPF (Deutsche Gesellschaft fiir phdnomenologische
Forschung—a German philosophical society), will bring
together college and university educators and administra-
tors from both sides of the Atlantic. The academic host
institutions are TU Darmstadt and Virginia Tech.
Presentations and discussions will focus both on the learn-
ing outcomes of general education for engineers in the
U.S. and Germany and on innovative ways of successfully
integrating humanities studies within the education of
engineers.

Much of the hard work on our third strategic goal —
fostering a stronger relationship between two-year and
four-year colleges in general and liberal education—has
occurred at this point at administrative and organizational
levels. AGLS national conferences, beginning with this
past October’s meeting, will be co-sponsored by a four-
year and a two-year organization, nominations for the

Continued, page 2
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From the Executive Director, continued

Executive Council now must consider two-year colleges
as one factor in balancing council membership, and con-
ference organizers will seek to feature speakers, themes,
and sessions of interest to both two- and four-year mem-
bers. Other ways to strengthen relationships among insti-
tutions will be the subject of Executive Council conversa-
tions in the near future.

Finally, in the planning stage is a “Resource” section
of the website which will feature position papers, research
documents, the developing catalog of AGLS award-win-
ning Effective Program Processes, and such conference
presentations as those by AGLS members at March’s
AAC&U General Education and Assessment meeting and
April’s 2007 Annual Meeting of the Higher Learning
Commission.

The mission statement for AGLS begins with the fol-
lowing sentence: “AGLS serves colleges and universities
by helping students and faculty enjoy the benefits of a lib-
eral education attained through quality general education.”

When I initially joined AGLS more than two decades ago,
that commitment is what drew me to this organization.
When I rejoined five years ago, I sensed that such a mis-
sion was still relevant, though we seemed to have lost a
sense of how to move forward in a new century. That is
not true anymore. If you have been with AGLS the past
two years, thank you for all your input and support. If
you are considering joining us, come visit us at our next
national meeting in Portland, Maine —in October, no less.
(Proposals for sessions are due June 15th.)

Of course, further information on all of these initia-
tives and projects can be found on our website
(http://www.agls.org), or feel free to email
(pranieri@bsu.edu) or call me (765.284.4698).

Enjoy your summer, everyone.

Paul Ranieri
Ball State University

AGLS Award Program recognizes effective improvement processes

ost general education program faculty and
Madministrators can appreciate the sentiment

expressed in Thomas Edison’s words: “I have
not failed. I’ve found 10,000 ways that won’t work.”
Dedicated faculty constantly reevaluate their teaching,
searching for more effective methods. Program adminis-
trators understand the perseverance required to create or
improve a program. However, improved education does
not require the birth of entirely new ideas, and as easy as
it is to admire Edison’s determined effort, general educa-
tion can be improved by the study of a few good models.

One goal of the new AGLS Awards for Improving
General Education is to provide models of effective teach-
ing and program administration processes. A second goal
of the new awards program is to give national recognition
to the creative efforts of the faculty and administrators
responsible for the development of these models.

The 2007 awards will recognize the effective process-
es employed in developing a new general education pro-
gram or the creative processes used to make an existing
program work better. Both award categories are based on
the continuous quality improvement concepts and ques-
tions found in the AGLS publication Improving Learning

in General Education: An AGLS Guide to Assessment and
Program Review.

Award application and directions for completion can
be found on the homepage of the AGLS website at:
www.agls.org. The application deadline is June 15th.

Winning institutions and processes will be recognized
at the AGLS Annual Conference to be held Oct. 18-20 in
Portland, Maine. Institutional representatives will be
asked to present a discussion of their award-winning
processes. Additional recognition includes a plaque, list-
ing in the AGLS Newsletter, and a description of the pro-
gram process to be included in a catalog of winning
processes made accessible through the AGLS website.
Presenters will also receive half-priced conference regis-
tration and membership for the upcoming year.

Prior use of the Guide is not a qualification for the
award, although individuals interested in purchasing
copies can do so through the AGLS website. What is
required is a process that has worked for your institution
and might work for others.

Michael Gress
Vincennes University

ACTC 14th Annual Conference

The Assoc. for Core Texts & Courses will hold its 14th
Annual Conference, April 3-6, 2008, at the Radisson
Plymouth Harbor Hotel in Massachusetts. ACTC invites
Thursday afternoon workshop proposals. Theme and
plenary speakers to be announced. See
www.coretexts.org.

Conference sponsors and co-sponsors include
Assumption College and St. Anselm College. We hope
both the venue and spring dates will make this our
largest conference ever.
J. Scott Lee
ACTC Executive Director
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Call for Proposals 47th Annual Meeting of AGLS
Oct. 18-20, 2007, Eastland Park Hotel, Portland, ME

Featured Speakers

¢ Devorah Lieberman, Provost and Vice
President for Academic Affairs, Wagner
College

* Stephen D. Spangehl, Director,
Academic Quality Improvement
Program, The Higher Learning
Commission of the North Central
Association of Colleges and Schools

¢ Others yet to be confirmed

Integrating General Education:
Building Curricula, Assessing
Programs, and Modeling Best
Practices

This year’s conference will high-
light three long standing concerns of
general education program faculty and
administrators: strengthening and
improving general education instruction,
program coherence, and assessment.
Keynote speakers will address these top-
ics. Concurrent sessions will provide
multiple examples of model program
management, proven general education
pedagogy, and innovative curricular
practices. Of special interest are presen-
tations by winners of the 2007 AGLS
Awards for Improving General
Education. Pre-Conference workshops
will focus on continuous quality
improvement, on building curricula, and
on the effective administration of pro-
grams in General and Liberal Education.

Pre-Conference Workshops
(Thursday morning, Oct. 18)

* “Improving Learning in General
Education: An AGLS Guide to
Assessment and Program Review”

* “Civic Engagement and the General
Education Curriculum”

¢ “Administrative Problem-Solving for
General Education Administrators”

Workshop sponsored by the Council for
Administration of General and Liberal
Studies (CAGLS)

Accommodations

Participants will stay at the historic
Eastland Park Hotel in downtown
Portland. The Eastland Park Hotel is
located in the heart of the acclaimed arts
and shopping district. Across the street
from two museums, the Eastland is just
steps from many fine restaurants, shops,
and the Old Port, Portland’s working
waterfront. Rates for the conference are
$129/night if staying three nights and
$149/night if staying fewer nights. These
rates are for both single and double
occupancy and include free parking.

Transportation

Portland, Maine, is easily accessible
by direct flight (airport code PWM) or
by ground transportation from Boston or
Manchester, NH.

Special Events

Mainely Tours of Portland sponsors
local sightseeing tours both on land and
on sea featuring local points of historical
interest, lighthouses and harbor seals
(for details, see http://www.mainely-
tours.com). Maine’s seacoast provides a
relaxing and picturesque setting for a
weekend in October.

Registration

The registration fee is $225 if regis-
tered before September 30th 2007; $250
after that date. Registration includes a
year membership in AGLS; membership
benefits include the “AGLS Newsletter,”
listserv access, and The Journal of
General Education. Registration also
includes continental breakfasts during

the conference, the evening receptions,
and lunch. Refunds are available if reg-
istration is cancelled in advance before
Sept. 30, 2007 (less $25 handling fee).

Proposal Guidelines

AGLS encourages presentations
from students, staff, faculty, and admin-
istrators. Sessions that address the con-
ference theme and actively engage the
audience are especially encouraged.
Proposals should be submitted as 1-2
page Word documents covering the fol-
lowing information:
« Title of presentation
* Type of presentation (e.g., panel, dis-
cussion, roundtable)
* Names, titles, addresses, phone num-
bers, and email addresses of all presen-
ters. If more than one person, please
identify a contact person.
e Abstract (limited to 75 words) of pres-
entation
* Extended summary (limited to 250
words) of presentation
* AV equipment needed for presentation.
Technology should enhance, not dupli-
cate, the presentation
* Any accommodations needed for pre-
senters

Proposal Deadline

June 15, 2007
Submit as an attached Word Document
to pranieri@bsu.edu
Current information available at
www.agls.org

AGLS Mission

AGLS serves colleges and universities by helping students and faculty
enjoy the benefits of a liberal education attained through quality gen-

eral education.

AGLS is a community of learners - faculty, students, administra-
tors, alumni - intent upon improving general and liberal education at
two-year and four-year institutions. AGLS identifies and supports the

AGLS Goals:

* Promote the Quality and Centrality of General and Liberal
Education in the United States and Abroad

* Clarify the Relationship between Assessment and Learning in

benefits of students' liberal education attained through general educa-

tion programs. As an advocate, AGLS tracks changes in general edu-
cation and liberal studies, and sponsors professional activities that
promote successful teaching, curricular innovation, and effective

learning.

www.agls.org

General and Liberal Education
* Foster a Stronger Relationship between Two- Year and Four-Year
Colleges in General and Liberal Education

AGLS News is published quarterly. Marianne Hopper, editor; Dean,
University Programs, St. Edward’s University. AGLS News online:
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AGLS/AIS Fairfax Conference Article October 2005
Reflecting on Reflective Learning in an Interdisciplinary Curriculum

y session was about the reflec-
tive process that creates ethical
discourse in the classroom and

in society in general. Within an interdis-
ciplinary curriculum, reflection is crucial
to making cross-connections and seeking
clarity in thought. I described how
reflection and reflective learning tech-
niques were employed to facilitate dis-
cussions of diversity, tolerance, and
advocacy in three undergraduate courses
at Miami University in Oxford, Ohio.
Two of the courses were considered
social systems classes where one course
focused on social, political, and econom-
ic class issues and the other course
looked at the legacy of colonialism in a
rapidly globalizing world. The third
course was an environmental studies
class developed to be a student-centered
learning lab. Each course was team
taught in a seminar style and had its own
theoretical and applied variation on the
reflective learning theme.

Teaching for diversity, tolerance,
and advocacy is no easy task. Each of
these aspects of human socialization
entails complex interactions with others
over issues with strong emotional con-
tent and psychological attachment.
Diversity is a concept with wide and var-
ied application. There are examples of
diversity in natural systems in regard to
species differentiation. Animals, plants,
and other living organisms exist in myri-
ad versions and varieties. In the context
of societal relations, the labels of race,
ethnicity, gender, sexual preference, and
religious affiliation reifies diversity in
human populations. Such differences in
social classification can unite a group or
divide groups based on particular traits,
commonalities and/or stereotypes.
Misunderstandings, discrimination, con-
flicts and all manner of social injustice
can ensue when differences get in the
way of kindness, cooperation, sensitivity,
and reciprocity.

While diversity can be divisive, tol-
erance is the first step toward beginning
to understand differences in the social
and cultural makeup of other people.
Tolerance creates an environment for
change in practical ways for it makes
people re-evaluate their values and
behaviors.

Advocacy is when you turn your
passion for an issue into visible and ver-

bal support through direct action. Similar
to activism where activists engage in
direct action for themselves as well as
for others, the advocate speaks mostly in
behalf of others who do not have the
ability or consciousness to speak in their
own behalf. Advocacy, generally, means
that a person takes on a cause that he or
she feels strongly about and is willing to
support that cause publicly. An advo-
cate’s position can be in favor of certain
rights for specific human populations or
maybe advocacy for animals, plants, or
the environment.

Diversity, tolerance, and advocacy
can have common themes or intercon-
nections, but it is not always the case.
Diversity in nature has nothing to do
with intolerance in society and a person
may advocate for a cause that is against
diversity and promotes intolerance.
However, diversity, tolerance, and advo-
cacy can work in unison if social justice
is the goal. These themes were important
ideals of the Civil Rights Movement and
remain relevant for today’s society. What
I believe bonds these concepts together
is critical reflection on rights and justice
in a society. Of course rights and justice
are aspects of human values that take
into consideration fair and equitable
treatment of other people.

As a reflective practitioner I
approached the three undergraduate
courses with a plan to engage the stu-
dents more deeply with the reading
material. In an interdisciplinary curricu-
lum, the student perspective is an antici-
pated outcome of reflective thinking. It
does not matter what the perspective is,
all perspectives are personal and valid in
the mind of the holder of that perspec-
tive. Still, a perspective is more valid
than an opinion. Opinions are snap judg-
ments that bear little verifiable informa-
tion or critical reflection. But, a perspec-
tive takes into account many sides of an
issue and weighs the pros and cons
before the perspective is rendered. With
this goal in mind for the courses, I hoped
that reflective learning would provide
students with valuable and insightful per-
spectives on diversity, tolerance, and
advocacy. Of course there were many
other relevant themes and topics of
research, reflection, and discussion
explored in the content of these courses,
but under the paradigm of social justice,

the concepts diversity, tolerance, and
advocacy were central to the type of
reflection that I sought from the students.

Teaching is normally considered the
process of transferring information and
knowledge, but its ultimate goal is to
affect learning outcomes. However, there
are many ways to learn and many things
to learn so the way one facilitates the
learning process has considerable influ-
ence on the nature of knowledge connec-
tions, comprehension, and insights. In
the Western College Program at Miami
University, there is a strong emphasis on
interdisciplinary curriculum, seminar
style courses, and team teaching as
essential elements of student-centered
learning. Interdisciplinary studies and
team teaching readily include elements
of adventure and serendipitous discovery.

As team teachers we discovered that
we shared similar perspectives on many
things and hoped to draw the students
into similar discoveries of common inter-
ests and commitment to intercultural
understanding with us, with their peers,
and with an international community.
Much of such discovery involves self-
reflection in order to understand anoth-
er’s worldview.

In the classes where I implemented
reflective learning methods I used mix-
tures of personal and synthetic reflection
since there were real-world components
to each class and a heavy emphasis on
reading and writing in the courses as
well. The reflective techniques used in
the classroom were partially common
academic exercises one would observe in
many courses such as reflective essays,
discussion groups, and portfolios. But, in
many instances, the reflective learning
methods are my sole creation and were
designed to address specific complexities
in the course material.

I consider reflecting self-centered,
but not selfish. Reflective learning is
insightful and introspective by making
the student confront one’s limitations of
knowledge and experience. It is not a
substitute for experience and expertise,
but a complement to the readings by
making the content more acceptable to
the student’s psyche. Reflective learning
techniques add a context to the content.

I acknowledge that there are many
ways to learn and reflection is just one
part of the process. There is endless ped-
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agogy, research, and practice in higher
education on the philosophy and praxis
of learning and pathways to knowledge.
Still, it is hard to deny the necessity of
reflection in education since humans
seek perfection in themselves and self-
improvement comes through some form
of self-reflection. In the three undergrad-
uate courses I used a myriad of teaching,
writing, learning, valuation, and assess-
ment strategies and tactics in and out of
the classroom to set the stage for reflec-
tion. It is likely that in some instances
reflection did not take place and the stu-
dent got little out of the exercise. This is
to be expected in higher education. There
is no ‘magic bullet’ for learning. But,
conscious attempts were made to
enhance student sensitivity to issues of
social justice. This is a focus that was
occasionally emphasized in the classes.
All the same, it is a theme that ties in
well with how I see the framework for
teaching for diversity, tolerance, and
advocacy.

Social justice awareness is founda-
tional to good citizenship, and a fair and
equitable society. Principles of social jus-
tice awareness are built into most of the
courses I teach although it is not always
overt. The notions of diversity, tolerance
and advocacy were, also, subtle compo-

nents of the three undergraduate courses.

The course on Class was a seminar
with an emphasis on diversity. Being a
course that covered the inequalities and
inequities of social and economic stratifi-
cation, it looked at class diversity which
often impacts issues of race, gender, and
national origin as well. The reflective
learning strategy was to provide interme-
diate exercises tailored toward selected
readings. This process entailed personal
and synthetic reflection by drawing the
student into the readings in a more emo-
tionally engaging manner.

The course on Colonization and
Neo-colonialism taught the students
some things about tolerance. By explor-
ing the history of colonialism including
slavery, land acquisition, the establish-
ment of colonies, cultural imperialism
and the resistance of indigenous people
we attempted to build understanding of a
number of key issues, including: ethnic
politics and racism, syncretism, cultural
change, international monetary policy,
the role of religions, states, and markets.
By using a variety of writing methods
and teaching techniques we attempted to
enhance the appreciation of other peo-
ples’ histories and cultures and facilitate
the process of reflective learning. The
reflective learning strategy was used to

enhance personal and synthetic reflection
through out-of-class events, expository
writing, portfolio development, and
poster exhibitions.

Lastly, I considered the
Environmental Seminar a celebration of
advocacy. Each student was expected to
be passionate about some environmental
subject or issue, and each student
demonstrated throughout the semester
how strongly they felt about various
environmental problems and offered
solutions. That is the true measure of
when reflective learning is taking place.
Most people see the problems and often
feel that these problems are insurmount-
able. But throughout the duration of all
of these courses where I infused reflec-
tive pedagogy into the curriculum, I have
seen a deepening self-awareness in the
thoughts of students and some glimmers
of hopefulness. Although I do not know
the extent of the changes in student per-
spectives or worldviews from taking
these classes, at least I can rest assured
that I provided the louvers to crack the
windows to their souls.

Joseph W. Dorsey, Ph.D.
Unipversity of South Florida
dorseyjw@stpt.usf.edu

International Conference: March 6 & 7, 2008 ¢ (Presentations by Invitation Only)
The Darmstadt Conference Center * Technische Universitit Darmstadt, Germany

Integrating Engineering and Humanities in Higher Education:
The Bologna Process and Beyond

he Bologna Process is a revision
I of the European higher education

system. A stimulating panel about
this process at a recent AGLS conference
opened possibilities for international
cooperation on improving higher educa-
tion, particularly through better integrat-
ing curricula in the professions with
study of the humanities and social sci-
ences. The Bologna Process, we real-
ized, becomes increasingly beneficial as
such possibilities are considered. Thus,
from the ideas and interest generated by
that AGLS panel, this Darmstadt
Conference has been born.

The Darmstadt Conference, organ-
ized cooperatively by AGLS, VDI
(Verein Deutscher Ingenieure —the
Association of German Engineers), and
the DGPF (Deutsche Gesellschaft fiir
phdnomenologische Forschung—a

German philosophical society), will
bring together college and university
educators and administrators from both
sides of the Atlantic. The academic host
institutions are TU Darmstadt and
Virginia Tech. Presentations and discus-
sions will focus on the learning out-
comes of the general education of engi-
neers in the U.S. and Germany.
Innovative ways of successfully integrat-
ing humanities studies in the education
of engineers will be exemplified.

ABET (Accrediting Board for
Engineering and Technology), the recog-
nized U.S. accreditor of higher education
programs in engineering and technology,
and ASIIN (Accreditation Agency for
Degree Programs in Engineering,
Informatics/Computer Science, the
Natural Sciences and Mathematics), its
German counterpart, are guides and sup-

porters of this conference; DAAD
(Deutscher Akademischer
Austauschdienst), Germany’s academic
exchange service, and Fulbright are
among its sponsors; conference partici-
pants and presenters will include repre-
sentatives of U.S. and German universi-
ties.

The conference will take place at the
new Darmstadt Conference Center at
TU-Darmstadt, a short bus-ride from the
Frankfurt International Airport.

For further information contact:

Manfred J. Hampe
hampe@tu-darmstadt.de

Petra Gehring
gehring@phil.tu-darmstadt.de

Ron Daniel

rdaniel@vt.edu

Margaret J. Downes downes@unca.edu
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A Process-Oriented Approach to Teaching Integration

hile writing my textbook,
Becoming Interdisciplinary: An
Introduction to

Interdisciplinary Studies, 2nd Ed.
(Augsburg 2006), I discovered that
William H. Newell’s theory of interdisci-
plinary studies, which was first published
in 2001, was not his first attempt at
delineating the interdisciplinary process.
Embedded in two of his previous articles
(Newell 1983; Newell and Green, 1982)
are early articulations of his later theory.
While Newell and Green first attempted
to describe the process in 1982, Newell
presented it more clearly in his 1983 arti-
cle.

In that article Newell claimed that,
out of an array of possible views of
interdisciplinary studies, the “problem-
solving conception of interdisciplinary
studies is the most fruitful” (p. 1). Taking
his assertion seriously, I attempted to
introduce Newell’s 1983 model to entry-
level students in an introductory interdis-
ciplinary studies course at Arizona State
University. While it is nowhere near as
comprehensive as Newell’s more recent
theory, his 1983 conception of interdisci-
plinary study may better serve the pur-
poses of entry-level students. The early
model presents the integrative process as
a sequential process that necessities mul-
tiple perspectives. It introduces the idea
of integration, albeit incompletely. It
allows students to experience and there-
fore determine for themselves the neces-
sity of doing research early in the inte-
grative process. The weakness of
Newell’s 1983 model can be eventually
overcome by introducing his more recent
theory, but clearly additional subsequent
coursework, time, research, disciplinary
knowledge, and methodological mastery
are all critical for successful integration
at the undergraduate level.

Newell’s 1983 Conception of
Interdisciplinary Studies

Newell (1983) described the integra-
tive process without delineating it into
steps or calling it as such. I broke down
Newell’s description into the following
seven distinctive steps:
1. Become struck by a “confrontation”
with a complex phenomenon.
2. Formulate an interdisciplinary ques-
tion.

3. Gather all relevant disciplines.
4. Consider the problem/question
through the perspectives of each disci-
pline, one at a time.
5. Gather together all the insights gained
from each discipline.
6. Evaluate all the insights.
7. Fashion an interdisciplinary response
to the question. (Newell 1983)

Newell wrote little in the 1983 arti-
cle about the seventh step. By 1999
Newell would greatly expand upon what
happens between Steps Six and Seven,
and in so doing offers much insight into
the mysteries of integration (see Newell
2001, in press).

Creating a Worksheet

I created a worksheet based on
Newell’s 1983 model incorporating two
elements from Hursh, Haas, and Moore
(1983): I added their step of identifying
“salient concepts” as an optional step as
well as their final evaluative step of the
entire integrative process. I additionally
incorporated a student development
approach intended to help students rec-
ognize interdisciplinary problems that
could be of potential personal, education-
al, and professional interest. The work-
sheet remains otherwise faithful to
Newell’s 1983 conception of interdisci-
plinary studies, although its design has
been clearly influenced by his later work.
For example, I borrowed from Newell’s
forthcoming revision of his theory and
attempted to frame the integrative
process in terms of decision making
wherever possible in the worksheet. My
slight modification of Newell’s 1983
conception of interdisciplinary study
reflects Klein’s (1990) position that
“there is, and can be, no single model of
the interdisciplinary process” (p. 191).

Teaching Newell’s 1983 Model

My experiences led me to conclude
that the integrative process, in order to
be taught effectively, has to be an inte-
gral component of course content, with
an appropriate percentage of the course
grade reflecting student effort and work.
Accordingly, I developed a four-stage
process of teaching the integrative
process. Stage One involves passive
learning, during which the instructor
presents material. Stage Two includes

active learning, during which students
grasp the material through class activi-
ties, group work and individual home-
work assignments. Stage Three provides
students with the opportunity to master
the integrative process through collabo-
rative learning. Students team up to do
group work utilizing the integration
process, culminating in each team either
demonstrating the integrative process in
action or teaching an application of it.
Finally, Stage Four involves instructor’s
evaluation of student work and instructor
assessment of the process that is greatly
aided by student feedback.

Discussion of Initial Findings

What the worksheet approach does
fairly well for students is to help them
identify interdisciplinary problems of
potential research interest. It is also suc-
cessful in helping students identify vari-
ous disciplinary perspectives. The
optional step of identifying salient con-
cepts had mixed results. The worksheet
was weak in helping students form an
interdisciplinary response. Students
rarely developed comprehensive respons-
es that ventured beyond the obvious. In
my judgment, however, this shortcoming
speaks less to the weakness of the work-
sheet approach than to three basic lacks
prevalent among entry-level students.
First, students typically lack familiarity
with disciplinary research. Second, stu-
dents often experience a lack of time not
only to read but also to do research and
plan their presentations. Third, the work-
sheet approach foregrounds the vague-
ness of Newell’s 1983 model. Newell’s
2001 theory and its forthcoming revision
greatly elucidate what is involved in
“fashioning an interdisciplinary
response.”

Despite these shortcomings, I
received positive student feedback about
the worksheet approach. Such anecdotes
suggest that teaching students Newell’s
1983 model of the integrative process
could help them better address interdisci-
plinary problems both inside and outside
the classroom.

Tanya Augsburg

Arizona State University
tanya.augsburg@asu.edu
(Contact author for references)
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AGLS Executive Council

The following is a list of Executive Council members. If you have any issues, concerns or questions you would like taken up by the
Executive Council, please contact us. We would like to hear from you.

Oct. 2006 - Oct. 2008 President

Michael Gress, Coordinator of General
Education

Professor of Philosophy and English
Vincennes University

1002 N. First St.

Vincennes, IN 47591

Off (812) 888-5441 FAX (812) 888-5531
E-Mail: mgress@vinu.edu

Past President - Oct. 2004/ Oct. 2006
President

Margaret J. Downes, Professor,
Department of Literature

203 Karpen Hall CPO 2130

University of North Carolina - Asheville
One University Heights

Asheville NC 28804-8505

Off (828) 251-6577

E-Mail: downes@unca.edu

Vice President / Oct. 2008 -Oct. 2010
President Elect

Stephen Bowen, Dean

Oxford College of Emory University
Oxford, GA 30054

Off (770) 784-8300 FAX (507) 784-8440
E-Mail: stephen.bowen@emory.edu

Secretary
Rob Mauldin, Director of General

Education

Shawnee State University

940 Second St.

Portsmouth, OH 45662-4344
Off 740-351-3137

E-mail: rmauldin@shawnee.edu

Treasurer

Peter Watkins

Saint Joseph’s College

P.O. Box 896

Rensselaer, IN 47978-0896

Off (219) 866-6350 FAX (219) 866-6300
E-mail: peterw@saintjoe.edu

Editor of The AGLS Newsletter
Marianne Hopper, Dean
University Programs

St. Edward’s University, Box 1018

3001 S. Congress Avenue

Austin, TX 78704-6489

Off (512) 448-8551 FAX (512) 233-1664
E-Mail: marianh@stedwards.edu

2006 Conference Planners

Paul Ranieri

English Department

Ball State University

RB 2109

Muncie, IN 47306-0460

Off (765) 285-8406 FAX (765) 285-3765
or (765) 285-2384

E-mail: pranieri@bsu.edu

Michael Gress, Coordinator of General
Education

Professor of Philosophy and English
Vincennes University

1002 N. First St.

Vincennes, IN 47591

Off (812) 888-5441 FAX (812) 888-5531
E-Mail: mgress@vinu.edu

2007 Conference Planner

Susan Feiner, Director Women’s Studies
University of Southern Maine

P.O. Box 9300

Portland, ME 04104-9300

Off (207) 780-4966 FAX (207) 780-5532
E-Mail: sffein@usm.maine.edu

Executive Director

Paul Ranieri

English Department

Ball State University

RB 2109

Muncie, IN 47306-0460

Off (765) 285-8406 FAX (765) 285-
3765 or (765) 285-2384

E-mail: pranieri@bsu.edu

Secretary to the Executive Director
Rebecca Amato

University Core Curriculum

NQ 331

Ball State University

Muncie, IN 47306

Off (765) 285-2385 FAX (765) 285-2384
E-mail: bamato@bsu.edu

Executive Council Members Oct. 2004-
Oct. 2007

Charles Blaich, Director of Inquiries at the
Center of Inquiry

Wabash College

P.O. Box 352

Crawfordsville, IN 47399

Off 765-361-6331

E-Mail: blaichc@wabash.edu

Susan Feiner, Director Women'’s Studies
University of Southern Maine

P.O. Box 9300

Portland, ME 04104-9300

Off (207) 780-4966 FAX (207) 780-5532
E-Mail: sffein@usm.maine.edu

Joan Stanley, Director of Education Policy
American Assoc. of Colleges of Nursing
One Dupont Circle, NW, Suite 530
Washington, DC 20036

Off (202) 463-6930 ext. 254 FAX (202)
785-8320

E-mail: jstanley@aacn.nche.edu

Executive Council Members Oct. 2005 -
Oct. 2008

Tom Sorger, Chair, Core Curriculum
Committee

Roger Williams University

1 Old Ferry Rd.

Bristol, RI 02809

Off (401) 254-3105

E-Mail: tsorger@rwu.edu

David DiMattio, Dean, Clare College
Core Curriculum

St. Bonaventure University

Box 35

St. Bonaventure, NY 14778

Off (716) 375-2221

E-mail: ddimatti@sbu.edu

Russ Watson

Dept. of Psychology

College of DuPage

425 Fawell Blvd.

Glen Ellyn, IL 60137

Off (630) 942-2097

E-mail: Watson@cdnet.cod.edu

Executive Council Members Oct. 2006 -
Oct. 2009

Lonnie Schaffer, Assoc. V.P. for College
Transfer Education

Tidewater Community College

500 E. Main St., 4th Floor Rm. 440
Norfolk, VA 23510

Off (757) 822-1065 FAX (757) 822-1086
E-Mail: tcschal@tcc.edu

Karyn Sproles

Dept. of English

James Madison University

Keezell Rm. 215

Harrisonburg, VA 22807

Off: (540) 568-7152 FAX (540) 568-2983
E-Mail: sprolekz@jmu.edu

Larry Kaptain, Dean and Professor of
Music

Shenandoah Conservatory

1460 University Ave.

Winchester, VA 22601-5195

Off (540) 665-4600

E-Mail: lkaptain@su.edu

Representative of Council for
Administration of General and Liberal
Studies

Susan Feiner, Director Women'’s Studies
University of Southern Maine

P.O. Box 9300

Portland, ME 04104-9300

Off (207) 780-4966 FAX (207) 780-5532
E-Mail: sffein@usm.maine.edu

Representative of Historic Black
Colleges and Universities

Barbara Frankle, Dean of Faculty
Academic Affairs

Lemoyne-Owen College

807 Walker Avenue

Memphis, TN 38126

Off (901) 435-1200 FAX (901) 435-1204
E-mail: barbara_frankle@loc.edu

AGLS appreciates the support of its institutional members

Association of American Colleges and

James Madison University

University of North Carolina - Asheville

Universities
Ball State University
Dar AL-Hekma College
Duquesne University
Eastern Connecticut State University
Eastern Illinois University
Emerson College
Humphreys College
Ivy Tech Community College (Indiana)
Ivy Tech Community College (Central
Indiana)

Martin Luther College
Missouri Southern State University
Owens Community College
Southeastern University
St. Edward's University
St. Joseph's College (IN)
Saint Leo University
St. Thomas University (New
Brunswick, Canada)
Texas State University
University of Indianapolis

Vincennes University
Wright State University

See back page for information

about AGLS institutional member-

ships.
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Is your membership in AGLS due for renewal? Look at your mailing label on this newsletter. The date following your name is
the year your membership expires. Use the membership renewal form included here. If you think our records are wrong, or if
you have questions about your membership, contact the Executive Director.

AGLS Membership
U New Membership U Renewal

Name

Department or Program

University/College Address

City, State & Zip Code

Phone E-mail

Faculty/Administration: 1 One Year $40 4 Two Years $70 1 Three Years $100
4 Student $10 4 Adjuncts $25 Q Institution $500

Send with your check made payable to AGLS and mail to: Paul Ranieri, AGLS Executive Director,
English Dept, Ball State University, RB 2109, Muncie, IN 47306-0460

Institutional Membership Benefits

AGLS has designed this enhanced institutional membership package both to promote an institution’s general/liberal studies program and to
allow institutions to support individual members at their institutions. Benefits include the following:

* Listing of the member institution in AGLS newsletter, programs, website, and other appropriate publications.

* Hot linking the AGLS website with the program description of the member institution

* Three individual memberships to AGLS, designated by the member institution. Each membership includes a subscription to the Journal of

General Education and AGLS News, as well as access to the AGLS listserv.
* Those same three designated institutional members receive a 20% discount on fall conference registration fees.
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: Membership Fees
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: * An additional copy of the Journal of General Education and three additional copies of AGLS News.
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